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In this month’s issue . . .

ELL, THAT was quite a conference! Though writing these
words in October, I'm sure they will hold up. Bring-
ing the JALT 33rd International Conference to Tokyo

this year was a massive undertaking—as is the conference every
year. Many thanks to everyone who made the event possible.

As 2007 comes to end, we round out a year of special attention
to Extensive Reading (ER) with two more articles to help teach-
ers interested in this area. Rory Rosszell contributes a Feature
article in which he reminds teachers to carefully consider goals
when implementing ER. Ronan Brown picks up ER in a Readers’
Forum and brings the spoken language into practice with Exten-
sive Listening.

Also in Readers’ Forum, Andy Boon is very concerned about
helping bring professional development to isolated teachers. He
received a JALT Research Grant in 2005 and reports some of the
fruits of that work with a model for using online instant messag-
ing to bring teachers together.

For first time readers who joined JALT at last month’s confer-
ence, or for those who are returning after a lapse, the back half
of TLT has much to recommend it to your attention as well: JALT
Focus will fill you in on what is happening within JALT; Confer-
ence Calendar will turn your attention elsewhere; the Job Informa-
tion Center is much more than a list of open positions; TLT Wired
has advice for using blogs; and the Old Grammarian is his usual,
if unpredictable, self.

Ted O’Neill
TLT Co-Editor
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Two key issues to consider
in the design of an
effective ER program: Self-
selection and integration

Keywords

extensive reading, class readers, graded
readers, self-selection, integration,
follow-up activities

The discovery of research indicating
widespread support for the effectiveness
of Extensive Reading (ER) was a turning
point in the author’s search for a means
to raise Japanese university students’
English  proficiency. However, discus-
sions of variation in ER course structure
to accommodate differing learner needs
were almost absent from the literature,
and poorly supported claims and biases
were common. To begin filling this void,
a series of exploratory studies was set up
by the author over the past decade to
investigate how students would respond
to, and learn from, the reading of self-
selected, group, and class readers. Based
on this research, the author encourages
ER practitioners to carefully consider
their goals in designing ER programs, and
focuses on self-selection and integration
as examples of often overlooked factors
that should be considered by those who
are similarly seeking input rich methods
to meet their learners’ needs. The paper
concludes with suggestions on the direc-
tions that ER research could take.
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Rory Rosszell
Tohoku University

SEARCH THROUGH the Extensive Reading (ER) literature

reveals a focus almost exclusively on programs in which

learners read self-selected titles—usually with few or
no follow-up activities. Unlike Harold Palmer, the originator of
the term Extensive Reading, who had advocated a “multiple line
approach” (1921/1964, p. 111), many more recent proponents,
seemingly in reaction to a predominance of heavily teacher-con-
trolled reading classes, and much under the influence of Krash-
en’s Comprehensible Input Hypothesis (e.g., Krashen, 1989),
have redefined ER as an isolated activity. As a consequence, and
despite Palmer having emphasised that the benefits of doing
large quantities of enjoyable, level-appropriate reading could
most effectively be realized through integration with other
more language-focused activities, any reading-related activities
beyond pleasure reading (a term popularised by Krashen, among
others) have come to be regarded as suspect, counter-produc-
tive, or even painful (Krashen, 2004).

Day and Bamford (1998), in their widely cited book, list self-
selection as a defining characteristic of ER, and discourage the
use of follow-up activities. However, despite the large amount
of anecdotal evidence, there is little empirical evidence in the
L1 or L2 literatures to support either of these biases, or the wide
range of learning benefits which it has been claimed that learn-
ers derived from engaging in their version of ER (for reviews,
see Horst, Cobb, & Meara, 1998; Pigada & Schmitt, 2006). To be-
gin to fill this void, the author began investigating the strengths
and weaknesses of self-selected and class readers, as well as a
combination of both approaches (Rosszell, 2000), and later, also
those of group readers—which offer a middle ground between
self-selected and class readers (see Rosszell, 2002).

THE LANGUAGE TEACHER 31.12 +« DECEMBER 2007




‘ 4 ‘ ROSSZELL FEATURE ARTICLE

Bamford and Day appear to have more recently
softened their stance against follow-up activities,
and have recently published a volume of ER-
related activities (Bamford & Day, 2004). These
are very welcome developments, and ones that
will help to rectify the bias evident in their earlier
writings (2002). However, Day (2003) continues
to insist on a version of ER that, by definition,
excludes class readers. Prowse (2002) on the other
hand, includes class readers in his discussion of
ER and regards follow-up activities as a suitable
complement, but he does not appear to support
their use with self-selected titles.

This paper is based on the author’s experi-
ences with Japanese EFL students in university
contexts, with levels ranging from elementary to
advanced, and in elective as well as compulsory
courses with between 15-35 students. Although
the focus of this paper is on ER, the issues dis-
cussed are equally relevant to the use of graded
reader tapes/CDs (i.e., Extensive Listening) or
the simultaneous use of graded readers and
tapes/CDs (see, for example, Brown, Waring, &
Donkaewbua, in press).

Table 1 includes the three approaches that the
author has used, as well as his evaluation of
those features that instructors should consider in
deciding which approach might be most suitable
for their particular learners. Each feature will be
discussed in turn, moving across the columns
from left to right.

Individual pace

Self-selection is often portrayed as being the only
way to allow readers to read at their individual
paces, but when the reading is done outside of
class, all three approaches easily accommodate
individual reading speeds and preferences.
Learners are given ample time to complete their
reading, and given that many instructors using a
self-selected approach impose minimum reading
targets (e.g., pages per week, or books per semes-
ter), the pressure on students to read is similar.

Reading quantity

However, in terms of quantity, those reading self-
selected titles may spend more time reading (i.e.,
rather than writing, or studying vocabulary—
although some teachers also require students to
write short reports on self-selected titles), and the
self-selected approach offers the advantage of al-
lowing individuals to read as much (or, possibly,
as little) as they wish. Recommended quantities
range from 300,000 words during the first year
(Furukawa, 2006), to about one graded reader per
week (Hill, 1992), to Hedge’s (1985) finding that
even 1 hour every week or two is enough to exert
a positive effect (p.79). While reading in quantity
is no doubt the central purpose in any ER pro-
gram, the research has yet to establish if there is

a threshold level below which learning benefits
become negligible.

Table 1. The relative advantages and disadvantages of self-selected,
group, and class readers
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Self- ++ ++ + ++ - + + ++
selected®
Group® + + ++ + + ++ ++ +
Readers
Class® + + ++ ++ ++ ++ -
Readers

a — each student selects the titles (s)he reads

®— students select and read the same title in groups of about four
<— the teacher selects the titles and each is read by the entire class

‘- =not so good, ‘+" = better, ‘++" = best
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Reading quality

Hill (1992) argues that to maximise language
development, reading quality is no less im-
portant than reading quantity, and that this is
best achieved through the use of class readers.
Through a cycle of reading, vocabulary study,
writing, and discussion, learners increase the
quality of their reading and gain a deeper un-
derstanding of, and appreciation for the char-
acters and events in the story, as well as for the
language and its uses. Although the author has
used this integrated approach in combination
with self-selected readers, because students often
read titles which are unfamiliar to their group-
mates, and possibly the teacher as well, they do
not receive the same level of in-class support,
and therefore tend to find the discussions more
challenging. Consequently, while an option for
higher-level students, an integrated, self-selected
approach is less suitable for lower-level students.

Preferred titles

Interestingly, in the research conducted by
Rosszell (2002), it was found that the ratings that
students gave to self-selected titles were often
lower than those given to class readers. Even with
clear guidelines for selecting interesting books,
and teacher guidance, there was no guarantee
that students would enjoy the books they self-
selected, and although students were always
encouraged to stop reading books they weren’t
enjoying, once started, many tended to finish
reading them anyway. It also soon became clear
that regardless of the quality of the plot, character
development, and so forth, a major considera-
tion in the ratings Japanese students assign to the
readers, and one that is often not initially evident
to them, is whether the story has a happy ending.
Even a book like Two Lives (Cambridge University
Press), a love story with a happy ending in which
the main characters get married at the end, re-
ceives some negative reviews because the woman
jilted her former fiancé. Any killing, or the inclu-
sion of unpleasant or immoral characters, also
generally results in lower ratings.

Another seldom discussed aspect of self-selec-
tion is that most learners like to tread on familiar
ground and often do not read the variety of ma-
terials that Day and Bamford (2002, p. 8) recom-
mend. Even though the selection of non-fiction
titles is limited, few students read those which are
available, and consequently, as Gardner’s (2004)
analysis of L1 children’s narrative and expository
reading materials clearly shows, many readers
are only exposed to a limited range of vocabu-

lary and expressions in their reading. In contrast,
class and group readers that are selected by the
teacher can help to mitigate this problem, and can
in addition introduce learners to enjoyable genres
of writing to which they might otherwise remain
unexposed.

Support

Through reading books as a class or in groups,
many of the difficulties inherent in supporting
learners who are each reading self-selected books
can be overcome. The less confident and / or less
proficient learn from the more proficient (e.g.,
during the discussions), and the teacher can ad-
dress commonly observed problems. If, for exam-
ple, students are confused by events or language
in the story, they come to class knowing that they
can seek clarification. This opportunity provides
not only psychological support, but helps to en-
hance comprehension and enjoyment. Similarly,
by knowing the words to which learners will be
exposed in the story, the instructor can anticipate
potential vocabulary problems, and select words
on which to elaborate. In addition, given that
vocabulary development is commonly a priority
among students, the support learners provide to
each other in class enables them to read books at
a slightly more challenging level than they could
handle on their own, thereby increasing the po-
tential for vocabulary and language development.

Vocabulary enrichment

Through being able to repeatedly hear and use
(new) words, the interaction afforded by an inte-
grated approach provides many opportunities for
vocabulary enrichment. It provides opportuni-
ties for context-based vocabulary study, and as
mentioned previously, it enables the instructor to
focus on, or assign for study, words to which the
learners are being regularly exposed in meaning-
ful contexts.

As a follow-up to word study (self-selected or
assigned), discussions of word meanings and
usage (in pairs or small groups) enable learners
to gain insight from each other, and as a result to
become better able to comprehend, retain, and
use the words (Stahl, 1999). In addition, through
using words orally or in writing, learners develop
their vocabulary skills (Joe, 1998; Stahl & Fair-
banks, 1986). (For empirical evidence to support
the role that complementary intensive vocabulary
study can play in the development of knowledge
of word meanings and usage, see Rosszell (2006).)
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Discussion quality

In the author’s experience, not only does the
study, use, and discussion of new words enhance
vocabulary development, it also increases both
the quantity and the quality of the discussions

of the readers. Learners become more confident
and successful in expressing their opinions, have
opportunities to use the words they have learned,
and because they have all read the same passage,
they can more easily help to correct each other’s
misunderstandings—in English!

In contrast with self-selected readers, which
even intermediate level learners can find dif-
ficult to clearly describe without much support
from their groupmates (see Reading quality in this
article), and which often result in long silences
and/or one person doing most of the talking, the
support that group members offer each other in
the discussion of group and class readers often
results in lively discussions. An infectious en-
thusiasm spreads within groups, and students
regularly write on end-of-course questionnaires
that this is the most enjoyable part of the class.
In addition to the language learning they derive
from the discussions, they enjoy hearing their
groupmates’ opinions and as a result frequently
develop lasting friendships.

Cost

The cost of purchasing graded readers can be
substantial—especially when buying class sets.
Lower level books are cheaper but one can expect
to spend an average of about ¥600-700 per book.
The author set up a library of 400 titles spread over
the upper seven EPER levels and purchased a total
of 11 class sets (30 copies of each) spread over the
top four levels. On a limited budget, and especially
when there exists a wide range of levels within
individual classes, buying individual titles is no
doubt the better choice. However, as one comes to
identify generally popular titles, get more funds,
and more precisely identify learners’ needs, for

the reasons mentioned previously, ER practition-
ers are encouraged to begin experimenting with

a more integrated approach using group or class
readers. With a little experience or preliminary
research the selection of group and class sets can
be roughly matched to the level of the learners—
although class readers are no doubt better suited to
streamed or more homogeneous classes.

Future research

A review of the research makes it clear that we
have a long way to go in developing a reliable

research base that identifies and quantifies the
language learning benefits that learners derive
from engaging in ER. To gain further insight into
the benefits of a more integrated approach (as ad-
vocated in this paper), the literature on Literature
Circles is no doubt a promising direction in which
to look. It is unfortunate that despite the research
in L1 contexts over the past decade (e.g., Daniels,
2002), very little has been published about their
use in ESL and EFL contexts (but see McQuillan
& Tse, 1997; and Furr, n.d.-a, n.d.-b).

Much of the ER research that has attempted
to quantify learning outcomes has investigated
vocabulary acquisition and has unhelpfully
focused on a crude distinction between incidental
and conscious learning. A way forward would
be to shift the focus of ER research to identifying
those aspects of language learning which develop
incidentally, those which benefit from conscious
attention, and if and at what level of proficiency
the focus should shift from one to the other. With
more empirical research of this kind we could
begin to understand the effect of different com-
binations of activities on particular aspects of
language acquisition.

The author’s research has, for example, shown
very clearly that supplementing a cycle of read-
ing and discussion with vocabulary study, results
in superior and sustained knowledge of word
meanings as well as their use (Rosszell, 2006). Al-
though the demonstration of such knowledge on
written tests is a step in the right direction, fur-
ther research will be necessary to determine the
extent to which learners actually use the words
in their discussions, and the kinds and sequences
of activities that will maximise the transfer of
such knowledge. In this vein, it is encouraging
to see a growing number of carefully control-
led studies which examine the development of
specific aspects of vocabulary knowledge (Brown
et al., in press; Horst, 2005; Pigada & Schmitt,
2006; Rosszell, 2006; Waring & Takaki, 2003). To
build on these studies, we need further studies
in which potentially confounding variables are
controlled for, and which seek to identify those
aspects of language that can more efficiently be
acquired with some form of supplementary con-
scious learning.

Conclusion

In this paper ER practitioners have been urged

to be sceptical of the bias towards self-selection
and against integration which exists in much of
the ER literature, and to (re)consider the pros and
cons of the use of self-selected, group, and class
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readers with an open mind—especially con-
sidering that much of the recent research on L2
vocabulary acquisition within a reading context
points towards the greater effectiveness of an
integrated approach (Nassaji, 2003; Paribakht &
Wesche, 1999; for a counter-example, see Mason,
2004). Before any decisions are made, the goals of
the program as well as those of the learners need
to be carefully considered. Only then can an ER
program that incorporates those elements that are
likely to lead to the achievement of those goals be
designed.
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Building bridges: Instant
Messenger Cooperative

Keywords

cooperative development, instant mes-
senger, isolation, reflective practice,
teacher development

Instant Messenger Cooperative De-
velopment (IMCD) is an online adap-
tation of Edge’s (2002) Cooperative
Development framework in which two
teachers can work together to listen to,
understand, and support each other's
explorations of chosen pedagogic puz-
zles. This article explores the power
of articulation in reflective practice, the
sometimes isolated world of the teacher
and provides an analysis of an example
online session in which one teacher was
enabled to discover new approaches to
her writing class. It concludes by arguing
that IMCD can help us to build bridges
between ourselves and our isolated
peers.

Instant Messenger Cooperative Development
(IMCD) (F. Edge (2002) ™ Cooperative
Development& WS BHRAEF >S4 L LT
HDOTHD. CNEFE>T2ADHKED, BH
SABRAEHE LOBEECDNT, BERICAK
ofzl, BT LHAICIoY, BEVWDRBEE
YR—bFTBHIENTES, KNGS, BFICIFIMIL
LAEERICODHEPAEL. TNEKRBTS
ZEICLBRBER O AV SA kYT
ICBIBHERTL. A SAICEDT T
ADHBBEDDZAT 4T DREICHL
W7 7O—FERRLIILERET S, &
2. IMCDIRHMIL L= HEm/= b DE DI EL &
THIEMHFRDEHL B,

Development

Andrew Boon
Toyo Gakuen University

EACHER DEVELOPMENT can be described as an on-going

commitment to try to uncover what is actually happening

in classes, to understand more about the reasons for and
effects of the many decisions teachers make, and to create and
experiment with possible solutions for the dilemmas they face.
Teachers need to keep consciously exploring classroom experi-
ences in order to justify or challenge intuitions, ideas and beliefs,
to keep expanding their teaching repertoire and to increase the
ability to respond to the diverse needs of students by being in a
better position to select the most suitable way to proceed at any
given moment in a class. Through reflecting critically on the act
of teaching, heightening self-awareness, increasing understand-
ing and making discoveries teaching, educators can “evolve in
the use, adaptation, and application of our art and craft” (Lange,
1990, p. 250) and become better practitioners. And yet, the “silent
barrier that so often separates teachers” (Oprandy, Golden,
& Shiomi, 1999, p. 149) can reduce opportunities to gain new
insights into pedagogic practice and stifles growth unless we try
to build bridges—both between our conscious self and aspects
of our self which may be hidden or unknown, and between our
isolated self and that of a colleague willing to listen, understand
and support us in our development. Instant Messenger Coopera-
tive Development (Boon, 2005), an online, virtual, interactional
environment, can facilitate professional development and build
bridges between our sometimes isolated worlds.

Talking is an important part of development

When articulating thoughts to a colleague who is willing to listen
and trying to understand, teaching professionals are not only
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encouraged to return to, and “re-cognize” (Cur-
ran, 1978, p. 7) their experiences in the classroom,
but also to work to make these thoughts as clear,
logical and coherent as possible so that they can
be communicated to and understood by another
person (Edge, 2002). As internal emotions, values
and meanings are externalized through words,
ideas begin to form. However, different to the ordi-
nary conversational two-way exchange of opin-
ions between teachers, when a colleague works to
reflect back evolving thoughts, “catching all the

... wanderings, ramifications, and overlappings”
(Curran, 1978, p. 4) of what a person is trying to
communicate, our utterances are restated in a ver-
sion which becomes more explicit, coherent and
focused; helping us to re-consider our thoughts
and increase the possibility of discovering some-
thing new in them. Understood by another person,
we become reassured about our perceptions of our
world and feel encouraged to progress and decide
what it is we need to do to grow and act.

What is Cooperative Development?

In Edge’s (2002, p.18) Cooperative Development
(CD) framework, two teachers agree to work
together in the modified interactional roles of
Speaker and Understander in order to create a
supportive environment in which the individual
ideas of the Speaker can take shape and grow.
During a CD session, the Speaker is given the
freedom to articulate thoughts on any area of
teaching he or she would like to work on whilst
the Understander deliberately withholds advice,
opinions, experiences, judgments, and evalua-
tions in order to maximize space for and reflect
back what the Speaker is trying to say. Hearing
developing ideas, opinions and attitudes reflected
and restated by the Understander, may make
them clearer to the Speaker. The Understander is
free to listen wholly to and fully focus on under-
standing the Speaker by release from the ordinary
interactional responsibility of constructing and
then contributing responses from one’s own per-
spective to keep the conversation going; thus only
ever half-listening to the other person. When the
Understander carefully conveys the understand-
ing back to the Speaker, the Speaker feels truly
understood and is encouraged to formulate new
responses or actions regarding the professional
puzzle investigated during the session.

Sometimes, there is just nobody to talk to

Isolation is often a substantial part of teachers’
everyday institutional lives. Working behind

closed classroom doors, with little time to meet,
talk about and explore teaching with colleagues
can “limit teaching to a subjective, individual
experience shared with no one and restrict the
ability to develop” (Edge, 2002, p. 16). I created
a questionnaire (Appendix A) and distributed it
at several JALT conferences and through online
teaching mailing lists to investigate teacher isola-
tion in various institutions. The 29 completed
questionnaires received indicated that the per-
ceived opportunity to talk to colleagues or peers
is a determining factor of whether an individual
teacher feels isolated or not. Of 16 respondents
who indicated a feeling of isolation, 11 stated the
lack of contact with others as a major factor:

Classes 1 teach are not in the main building. There-
fore I have very little contact with colleagues.

Most of my day is spent in a classroom facing a
group of students. Most time with colleagues is
casual chatting which is important but does not
have much to do directly with professional develop-
ment

I'm a part-time teacher, so it’s difficult to have a
meeting with full-time and other part-time teach-
ers.

Lwish I had more opportunities to meet and discuss
my ideas with other teacher-researchers but I live
in the “Inaka”.

In comparison, 9 of the 11 respondents indicat-
ing that they had never felt isolated stated that
they had regular contact with colleagues at work
and with peers through professional events or
online discussion groups:

I am lucky to have wonderful colleagues and make
good friends at academic conferences and work-
shops.

It is always possible to make contact with other
teachers or find discussion groups online.

I have always been fortunate enough to have sup-
portive and knowledgeable colleagues around me.

Building bridges with Instant Messenger
Cooperative Development

For isolated teachers wishing to become involved
in CD sessions, Instant Messenger Cooperative
Development (IMCD) (Boon, 2005) provides the
option of working with CD partners online by
using Internet-based instant text messaging. By
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removing the need for the actual physical pres-
ence of interlocutors, IMCD can help isolated
teachers interact with a potential global com-
munity of online participants from the comfort of
their own workspace with the keyboard acting as
an effective replacement for the voice.

Instant Messenger Cooperative
Development in action

The author and Yuri (a pseudonym) conducted
IMCD sessions for several months for one hour

each week to explore individual pedagogic issues.

The author is an English language instructor, and
Yuri teaches Japanese to European exchange stu-
dents. Both teach at universities in Japan.

Session and analysis
Author:
01 Hi
Yuri:
02 Hi how have you been?
Author:
03 good thanks
04 and you?
05 Hope you are feeling better!
Yuri:
06 Yes, I feel much better now. I really felt
sick last week. Sorry about that.
Author:
07 no worries

IMCD sessions begin with greetings and small
talk as in ordinary instant messenger (IM) dis-
course maintaining a positive social and working
relationship between the interlocutors.

Author:

19 OK - today would you like to be Speaker?

Yuri:

20 OK. Do you have nothing you would like
to think about your plan?

Author:

21 no - no worries

Yuri:
25 Ok. I'll try to talk about a lesson which
start on April.

Author:

26 great

27 let’s begin

28 over to you. OK.

Yuri:

29 T'll continue to do a class which the stu-
dents write their life story.

In line 19, the author offers Yuri the Speaker
role as she had been the Understander previously.
In line 25, Yuri identifies the topic for investiga-
tion. The author then signals the beginning of the
session where participants assume their desig-
nated interactional CD roles (line 27) and offers
Yuri the floor (line 28) whilst introducing the
pre-agreed handover cue “OK” (line 28). This cue
facilitates turn-taking and minimizes overlapping
text.

Yuri:

30 Ireflected on the last class which I did last
spring.

31 Ihad three purposes in that class. Now I
feel three purposes were too much. OK.

Author:

32 OK - so after thinking back on the writing
class you have decided that your original
3 intentions is too much (for the students?
for yourself?). OK.

Yuri:
33 1 think three are too much for the students.

In line 31, Yuri relinquishes the floor and wishes
the Understander to reflect what she has stated
so far. The reflection move (line 32) gives Yuri
the opportunity to think more on her evolving
thoughts and to evaluate the accuracy of the
Understander’s reflection and allows the Under-
stander to clarify information that is apparent to
the Speaker but which may not have been made
explicit. Using parentheses in line 32, the Under-
stander separates the reflection from the clarifi-
cation and learns that Yuri’s three aims for the
writing task were too much for her students.

Yuri:
34 And that is one of the cause of doing
some disorganized class.

35 TIhave three purposes. One is I tried the
students to think about their past well
in order to think about their present and
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future.

36 Second is I wanted the students to im-
prove their writing ability.

37 Third is I tried the students to think about
other cultures and own cultures. To do
this, I tried the students to tell their expe-
riences in the class.

38 OK.
Author:

39 so you feel that the 3 aims of the writing
class contributed to the confusion. Have
you any thoughts on how you will ap-
proach the class differently next time?

40 OK.

Yuri:

41 Yeah, that is exactly what I've been think-
ing. But I don’t have the concrete idea.

In the next reflection move (line 39), the Un-
derstander rephrases the word “disorganized”

to “confusion” to try to capture the Speaker’s
feelings regarding the task and the class. Resist-
ing temptation to offer his own solutions from his
teaching experiences, the Understander invites
Yuri to reflect on further ideas for approaching
the class to help move her forward. In line 41,
Yuri acknowledges the accuracy of the reflection
but is unsure of possible next steps.

Yuri:
43 If I want them to reflect well on their past,
I should keep their privacy.

44 But to do third aim, they need to be open
about their experiences.

45 I think that is one problem about three
aims. OK.

Author:

46 so on one hand you want the students to
learn from each other by listening to their
past experiences as students are all from
different backgrounds. However, you are
worried that the students may write and
then reveal personal events.

47 This may be uncomfortable in class (for
the student?) (the students who are lis-
tening?) (everybody?)

48 OK.

Yuri:

49 This may be uncomfortable for every-
body, I think.

As Yuri moves forward with her exploration,
she acknowledges problems when students read
out their experiences in class: Protecting privacy
and the discomfort that may be felt by all when
hearing about certain personal events.

Yuri:
50 Actually I don’t understand very well

why the students write their past so
frankly.

51 It's not a complain at all. I'm rather glad
because this kind of frankness may be
sign of trust to me.

52 As] feel like that, I may hesitate to show
their writing to the class.

53 Idon’t know if it might be OK for them to
speak about their experiences.

54 OK.

Author:

55 so when students are very open about
their past experiences this is a little unex-
pected for you

56 however it shows trust amongst class-
mates

57 if students are willing to be so open

58 however after reading their written work
you are somewhat worried about asking
them to read the article out in class - is
that right? OK.

Yuri:
59 Yes, that's right.

60 They wrote about the divorce of parents,
the abuse that they got at school, etc.

Yuri continues, revealing how the very open
topics that have been written about by her stu-
dents have surprised her and raised the prob-
lem of asking them to share these very personal
experiences with the class as a language learning
exercise.

Author:

67 OK - so students have had hard experi-
ences of life which you didn’t expect.
Earlier you mentioned that revealing such
experiences was a sign of trust and you
also said that you wanted to protect stu-
dent privacy - how would you reconcile
these 2 statements? OK.

Yuri:
68 Yes, that is a problem. One problem is that
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I don’t know the trust which they show
in their writing is to me or to others.

69 Maybe they write frankly because they
think I'm a only reader.

70 If they think so, reading in the class is the
act of betray.

71 To reconcile two statements, the way I
should take is to ask this to the students,
I think.

73 Maybe I can ask them that they let me
know the part which they can read out
in the class and the part which they don’t
want to read. OK

In line 67, the Understander initiates a challeng-
ing move bringing two conflicting statements to
the attention of the Speaker so that she can recon-
sider and work though the contradiction. This
move helps Yuri approach a self-realization and
plan to ask students to approve excerpts from
their writings for class readings and to have the
choice of confidentiality regarding sections that
they consider too personal.

Conclusion

Stepping out of their designated roles of Speaker
and Understander towards the end, interlocu-
tors comment on what has happened during the
IMCD session:

Yuri:

79 Thank you for being understander. I think
it’s time.

Author:

80 Yes - thanks.

81 I'm interested in whether your discoveries
were as a result of this session

82 did they happen during or before the ses-
sion?

Yuri:

83 This discoveries were as a result of this

session. I had no idea about that. I was in
confusion. So now I'm feeling

84 that IMCD is a great way to discover
something.

In this session, Yuri moved from the identifica-
tion of a problem in her writing class, through
confusion, to discovery of a way forward and
developed a plan of action for future writing as-
signments. Thus, by working together regularly
online as Speaker and Understander and alternat-
ing roles each session, it is not only possible for
two teachers to reflect on, articulate, and learn
from our many pedagogic experiences building
bridges between what is known explicitly and
implicitly and what may be potentially discov-
ered through the course of an online session but
also to build valuable relationships between our
peers in which both can be positively affected by
the IMCD experience.

Appendix

The appendix can be viewed at <jalt-publications.
org/tlt/resources /2007 /0712a.pdf

Andrew Boon teaches at Toyo Gakuen University,
Chiba and is JALT West Tokyo Chapter Program
Chair. He completed a Masters degree in TESOL
from Aston University, England in 2003, and his
research interests focus on teacher development
and action research in the classroom. He received
a JALT Research Grant in 2005 which funded the
study described in this article.
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Extensive listening in
English as a foreign

Keywords
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ticity, self-selected, teacher-selected

This article looks at the benefits for stu-
dents of listening to extended stretches
of simple narrative with the aim of attain-
ing a global understanding of the text. It
begins by explaining two approaches to
instruction: Student-selected texts and
teacher-selected texts. It then establishes
the necessity of choosing high-quality fic-
tion and nonfiction texts for extensive lis-
tening programs. The paper also demon-
strates how materials are typically divided
into levels of difficulty. The challenges
voiced in two small studies by subjects
who were new to extensive listening are
then considered. The subjects’ responses
have in turn informed the author’s cur-
rent approach to extensive listening. Fi-
nally, five implications for teachers con-
sidering introducing extensive listening to
their students are set out.

AL, DIENLGTFRANEREBEL T 50
Br¥sE%%EE (Extensive Listening) 9%
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language

Ronan Brown

Seinan Gakuin University,
Fukuoka

listening (i.e., listening to long, simple texts to attain a

global rather than detailed understanding) has largely
been concerned with native-speaker populations, particularly
early readers in elementary school. Reading stories to children
is universally acknowledged as good pedagogy and when done
as a form of recreational reading, produces considerable gains in
listening skills (Elley, 1989; Senechal & Cornell, 1993).

While a review of the literature on extensive listening (EL)
in a foreign language has revealed a distinct lack of statistical
data, there are numerous papers on the benefits, conditions, and
procedures of reading stories to students, or having students
listen to audio recordings of stories (Nation, 2001; Prowse, 2001;
Sheerin,1989). Although primarily a top-down approach, it is
also assumed that extensive listening improves automaticity of
recognition of words in their spoken form, in turn leading to im-
proved aural fluency and thus improvement in overall compre-
hension. This view is encapsulated by Ridgway (2000) when he
says: “Practice is the most important thing. The more listening
the better, and the sub-skills will take care of themselves as they
become automatized” (p.183).

R ESEARCH CONDUCTED to determine the benefits of extensive

Text selection and preparation in extensive listening
programs

In general, two approaches to the extensive listening of fiction
and nonfiction (recorded on audiocassettes/ CDs/MP3s) are
currently deployed in Japan: self-selected texts, and teacher-
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selected texts. Careful consideration of the level
of difficulty of the materials is also important.

Materials and levels

In many institutions, the extensive listening pro-
gram forms a wing of the main extensive reading
(ER) collection, and consists of a set of recordings
of high-quality graded reader titles and acclaimed
unadapted fiction. Generally, the book versions of
these recordings will be available on the shelves
of the ER collection. Colleges and universities
such as the author’s institution typically have
between 50-250 titles in their EL program.

Depending on the institution, these titles may
be spread across eight levels of challenge. Titles
at Level 1, equivalent to Edinburgh Project on
Extensive Reading (EPER) Level F (e.g., Penguin
Readers’ David Beckham) will have 300 head-
words and approximately 3,000 running words.
Titles at Level 7, EPER Level X (e.g., Cambridge
English Readers’ A Love for Life) will have 2,000
headwords and approximately 30,000 running
words. Lower level titles are typically narrated at
approximately 90 words per minute. Upper level
titles may be drawn from acclaimed adolescent,
young-adult, and adult fiction written for na-
tive speakers such as Scott O" Dell’s Island of the
Blue Dolphins, Daphne Du Maurier’s Rebecca, and
George Orwell’s Animal Farm. Complete and una-
bridged recordings of such titles are commercially
available in CD/MP3 form, or can be download-
ed for a fee from websites such as audible.com.

Self-selected texts

With guidance from the teacher on starting levels
and suitable titles, students self-select recordings
according to their preferred genres or inclina-
tions. Depending on the institution, students can
decide whether to listen to the recording in a li-
brary audio-visual station, or borrow it and listen
to it at home. On listening and speaking courses,
teachers typically ask students to write a short
report of the text that may include a summary, a
personal response, or a recommendation. These
notes may form the basis of post-listening student
presentations, or discussion activities such as the
Literature Circles procedure described by Furr
(2007).

Because of the element of autonomy, self-selec-
tion may not suit all students, particularly when
starting out on extensive listening. Listening to
extended stretches of narrative is a new experi-
ence for most students and some preparation for
listening to the recordings is necessary. Therefore,

before embarking on self-selection, it is often
useful to listen to one or two stories as a class and
teach students how to listen extensively, in much
the same way as class readers are used to teach
extensive reading. Alternatively, if students are
not used to listening to long stretches of text, a
bridge may be achieved through reading -while-
listening to some stories. This may be accom-
plished by the teacher reading the text aloud as
the students read along, or by the students listen-
ing to a recording as they read along.

Student preparation

Preparation for listening is important to help the
students” comprehension and appreciation of the
recordings. For each new story, students may be
given copies of the aids to understanding in the
book, which may include: the front cover, key il-
lustrations and maps, the blurb on the back cover,
the introduction, the chapter titles, notes on cul-
tural points, and glossaries (which may be com-
bined with before-reading type questions to check
and review key vocabulary, found at the back of
some graded readers). Additional downloadable
resources are available from all the major pub-
lishers. There are recordings which accompany
graded readers even at the easiest levels, so stu-
dents of all abilities should be able to find some-
thing to listen to and understand. Finally, some
useful warm-up activities that teachers might
include are: Listen and guess the title quiz, listen
and guess the genre quiz, and listen and guess
the setting quiz. Two effective classroom routines
include the listening of story snippets to arouse
interest and encourage individual use, and the
listening to a chapter a week of a student-selected
title as a type of classroom radio serial.

Teacher-selected texts

In this mode, all the students possess a personal
copy of the recording, so they can listen when-
ever and wherever they wish. Many teachers do
a portion of a story per week. At home, students
are encouraged to listen as many times as they
feel is necessary to at least be able to understand
the main events in the story. Most students

will listen to each section three or four times.
They can then write a short summary and reac-
tion and may be given time in class each week

to discuss both the story as well as their own
impressions. On one-year listening and speaking
courses, students listen to several teacher-selected
titles, which expose them to a variety of genres.
Some titles that have been used successfully with
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upper-intermediate EFL students are: Penguin
Readers’ Fly Away Home (600 headwords), Oxford
Bookworms’ Chemical Secret (1000 headwords),
Cambridge English Readers’ Eye of the Storm
(1300 headwords), and Macmillan Readers’ A Kiss
Before Dying (1600 headwords).

Students’ perceptions of extensive
listening

The author conducted two small-scale studies at
a university in western Japan to investigate the
benefits of a newly established extensive listen-
ing program. In the first study, which elicited
subjects’ affective responses to listening to graded
reader recordings, it was found that the majority
(56%) felt the listening they did was either helpful
or enjoyable. Conversely, a large minority (38%)
reported that they found it difficult. In the second
study, which asked which means of accessing

a story they preferred, the majority of subjects
(58%) reported that they liked the reading-
while-listening mode the best. Significantly, only
one subject (2%) expressed a preference for the
listening-only mode.

In Study 1, which was conducted over one
semester, 58 first- and second-year English
literature students in two reading skills classes
were given as homework the task of listening to
one graded reader title of their choice in the Lan-
guage Laboratory. They were later to comment
on this experience in their reading notebooks. A
question on the end-of-term reading skills class
evaluation form asked them if they found this
EL assignment helpful, enjoyable, difficult, or
boring. Subjects were asked to select one of these
four descriptors and indicate why they chose it.
The questions and answers were both written in
English.

Being their first experience of listening to a nar-
rative in English, they did a form of sheltered ex-
tensive listening, in other words, they read while
listening to a book at their current reading-ability
level (i.e., at i-1; Day & Bamford, 1998, p. 16). As
can be seen in the Table 1 below, 56% of the 58
respondents reported positively on their exten-
sive listening assignment. On the other hand, 38%
reported that the extensive listening they did was
difficult, and 6% said it was boring.

It was reported helpful because, for example,
“Tt removed resistance when I read”, “Narrator
read slowly so I could understand whole picture
(sic)”, “I can know accent (sic)”, and “I could
understand the character’s feelings well”. It was
reported enjoyable because, for example, “I can

read faster than [when] reading by myself”, “the
voice made me excited”, “the tape was read with
much feelings” (sic), and “I felt more terrible [ter-
rified] than when I read the book” (all responses
sic). Thus, for these subjects the EL experience
was useful for language knowledge and skills
development. Moreover, because the content was
at an appropriate level and was interesting, the
subjects could comfortably allocate their cognitive
resources towards processing the two-channeled
input.

It was reported difficult because, for example,
“I cannot follow the story as the reader’s voice is
very fast”, “I couldn’t concentrate”, “I couldn’t
find the word”, “[It was] difficult until I got used
to it”, “I couldn’t understand content without
book” (sic). This implies that easier texts would
have been better received as these subjects evi-
dently had perceptual-processing problems.

In Study 2, three groups totaling 48 first-year
English language students followed the three
modes of reading-only, reading-while-listening,
and listening-only to stories.

Three complete stories were selected by the
teacher (The Elephant Man, One-Way Ticket, and
The Witches of Pendle), all at the 400-headword
level. The texts had been modified for a concur-
rent vocabulary experiment. Thus, in each story,
there were 28 unknown words of varying fre-
quency, the meanings of which subjects had to
infer. It was ensured, however, that text cover-
age remained high: at the outset, subjects knew
at least 95% of the running words. Having read,
read and listened, or listened to the stories, the
subjects were asked which one they liked the
most; which they felt was easier; and which mode
they preferred.

A majority of the 48 respondents (58%) said
they preferred reading-while-listening mode
because, for example, “Only listening or read-
ing I may miss words, content and atmosphere”,
“] remember better this way”, “listening mode,
tape too fast, reading mode takes long time”
(sic), “could hear pronunciation and see words”,
“could concentrate better”, “could understand
almost all words”, “could read with my eyes and
ears”, “the words can enter my heart from both
my eyes and ears”, “knowing the pronunciation
helped reading”, and “only listening is too dif-
ficult.”

Many students (40%) said they preferred the
reading-only mode because “listening mode

”, “can know the spelling this

makes me sleepy”,
”, “can control

way”, “can read at my own pace”,

pace”, and “I can re-read parts”.
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Table 1. Subjects’” perceptions of their first experience of extensive listening

Item Enjoyable

Helpful Difficult Boring

Opinion about the EL activity? 28%

28% 38% 6%

Table 2. Subjects’ preferred modes of input

Ttem

Reading-only

Reading-while-listening Listening-only

Which mode did you prefer? 40%

58% 2%

Both studies confirm the subjects’ potential dif-
ficulty with, or inclination away from, the listen-
ing-only mode. In Study 1, although all texts were
self-selected and done in reading-while-listening
mode, 38% of the subjects still had perceptual-
processing problems. In Study 2, only one subject
out of 48 said she preferred listening-only mode.

Implications for teachers

These studies indicate that teachers should con-
sider the following when introducing extensive
listening.

a. Introduce extensive listening in gradual
stages: reading-only mode, followed by
reading-while-listening mode, leading to
listening-only mode.

b. When the students’ reading-ability levels
are established (i.e., when they have 95%
or greater coverage of the running words),
they should go down one level before em-
barking on reading-while-listening mode
because their listening ability appears to
be considerably lower than their reading
ability.

c. They should go down two levels (i.e., have
98% or greater coverage) before undertak-
ing listening-only, to aid the automaticity
of recognition of words in their spoken
form.

d. Teachers should provide a program for
improving listening comprehension,
including a diagnosis of perceptual-pro-
cessing problems in listening, followed up
by remedial exercises that aim to prevent
these problems from recurring (Field, 2003;
Wilson, 2003).

e. In the listening-only mode, at the outset it
should be ensured that the text’s narrative
order and chronological order coincide,
and that there are not too many characters
involved in the plot so as to make to make
the listening easier.

Conclusion

Providing structured, top-down listening instruc-
tion is a necessity. This is addressed by setting

up an extensive-listening program comprised of
audio recordings of the most popular and best
quality titles in the ER Collection. Choosing titles
that have been recognized with language learner
literature awards such as those granted by the
Extensive Reading Foundation helps ensure that
students are introduced to superior recordings.

Although most of these titles will be record-
ings of graded readers and thus are scripted and
produced in a studio, they nonetheless expose
listeners to the rhythms, segmentation patterns,
and catenation of connected speech. Therefore, all
genres of literary texts are suitable for the listen-
ing class. Moreover, Goh (2002) claims that, “be-
cause literary works are created to move the heart
and mind, they have great potential for develop-
ing creative and critical thinking through listen-
ing tasks” (p. 45). Furthermore, because fiction
genres contain many different text types such as
descriptions, recounts, expositions, conversations,
and speeches, they are also useful for developing
different types of listening.

Finally, in reiterating the power of this form of
instruction, it is worth recalling Sheerin (1989)
who says, “One of the most enjoyable listening
experiences for foreign students can be to listen
to fiction read aloud. This can either be complete
short stories or opening chapters of longer books.
[Moreover] ... the text of the story has the advan-
tage of providing a ready-made tapescript”

(p. 81).
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...with Jerry Talandis
<my-share@jalt-publications.org>

We welcome submissions for the
My Share column. Submissions
should be up to 700 words describ-
ing a successful technique or lesson
plan you have used which can be
replicated by readers, and should
conform to the My Share format
(see any edition of The Language
Teacher). Please send submissions to
<my-share@jalt-publications.org>.

MY SHARE ONLINE
A linked index of My Share articles can be found at:
<jalt-publications.org/tlt/myshare/>

UR FIRST activity this month, from Gre-
o gory Jember, is one that helps students

practice writing through descriptive par-
agraphs. Following that, Steven Ahola introduces

a CALL activity designed to raise awareness of
how the media portrays gay and lesbian issues.

Who am I?

Gregory K. Jember
Saga University
<jember@cc.saga-u.ac.jp>

Quick Guide

Key words: Personal description, peer editing,
paragraphs, writing

Learner English level: Intermediate to advanced
Learner maturity level: High school to adult
Preparation time: Minimal

Activity time: 45 to 90 minutes

Materials: One sheet of lined A4 writing paper
for each student, copy machine

Introduction

This highly motivating and enjoyable activity is
an exercise my students do in the first semester of
a 1-year English composition class. I designed it
to be a practice and review exercise for a unit on
descriptive paragraphs, but it can also be used in
advanced classes as an icebreaker during the first
class meeting. It works extremely well in classes
of 30 to 40 students, but it can easily be adapted
for smaller or larger groups. I have been using
this exercise for over 12 years, and students have
always responded positively and enthusiastically.

Procedure

Step 1: If necessary, review basic paragraph struc-
ture and vocabulary associated with personal
description.

Step 2: Give students one sheet of paper each and
have them write, “Who am I?” as a title at the

top of the page. Instruct them NOT to write their
name or any other form of identification on the
sheet.
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Step 3: Ask students to write a first-person de-
scriptive paragraph that includes the following
information:

* Physical characteristics (three or four sen-
tences describing their facial features, phy-
sique, hair color and style, and any distinc-
tive marks)

e Clothing and accessories (three or four sen-
tences describing items such as their foot-
wear, clothing, eyewear, and jewelry)

* Personality (two or three sentences describ-
ing their personality, outlook on life, blood
type, or zodiac sign)

e Variation: Depending on proficiency level and
time constraints, instead of writing a com-
plete paragraph, have your students brain-
storm a list of words and phrases for each
aspect of the description.

Step 4: Allow 20 to 30 minutes to complete the
assignment, then collect, shuffle, and return the
papers. Make certain that no student receives his
or her own paper. For classes of 60 or more, you
may wish to divide the class into two groups and
distribute the papers accordingly.

Step 5: Give students a few minutes to read
through the description and then ask them to
stand up, look around, and find the person who
wrote it. At this point, students quickly realize the
importance of concrete detail in descriptive writ-
ing! As soon as they have identified the author,
they should check all the information for accu-
racy, ask for clarification where necessary, and
finally have the author write his or her name at
the end of the paragraph.

Step 6: Tell the students to edit the paragraph and
rewrite it in the third person on a separate sheet
of paper. The title of the revision will be the name
of the author of the original document. Make

sure they write their own name at the end of the
paragraph and attach the revision to the original.
This may be done either in class (the 90-minute
version) or as a homework assignment.

Step 7: Collect all the papers and make comments
and corrections as appropriate. Make copies of
the revisions and return all the papers so that
students will have both their own originals and a
copy of the peer-edited version.

Gay and lesbian
portrayals in
advertisements: A
CALL activity for
upper intermediate
and advanced
learners

Steven K. Ahola
INTERLINK Language Center
<steboahola@hotmail.com>

Quick guide

Key words: Advertisements, CALL

Learner English level: Upper Intermediate and
above

Learner maturity level: College
Preparation time: 30-60 minutes
Activity time: 75-90 minutes
Materials: CALL with Internet access

Introduction

A goal for many instructors is getting their
students to think more about the world around
them. One way to do this is by discussing world
events or controversial issues in the news. An
issue that has received a lot of attention in recent
years is whether gays and lesbians should be
allowed to marry. This issue has been discussed
extensively on television, in newspapers and
magazines, and on countless Internet sites. The
following CALL activity uses a website that con-
tains hundreds of print ads and television com-
mercials featuring gays and lesbians. During this
activity, your students will have an opportunity
to view the ads and to discuss them in class.

Preparation

Step 1: Preview and select some print ads and tel-
evision commercials from CommercialCloset.Org.

I suggest showing both positive and negative
ads. Some of the positive and negative print ads I
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have used include: Baby, Outdoors, Two Dads, and
Lucky You Had a Breath Saver. Some of the positive
and negative commercials include: Boyfriend, Son,
Mess, Dining Room Table, The Kiss, Mom, and Meet
the Parents.

Step 2: Prepare some questions relating to the im-
ages being portrayed in the ads for your students
to discuss, such as:

* What is happening in the ad?

* What product do you think is being adver-
tised?

* What do you think is the message of the
advertisement?

e Why do you think it is considered a positive
(or negative) portrayal of gays and lesbians?

Be aware that some students may feel un-
comfortable discussing topics about gays and
lesbians, as Summerhawk (1998:12) notes: “It is
especially important for us as teachers to mini-
mize the discomfort and provide an atmosphere
where the issues can be discussed honestly with
respect for our various values.”

Procedure

Step 1: Explain to your class they will be viewing
some print ads and commercials featuring gays
and lesbians on a website. Stress the importance
of being respectful as they watch the ads.

Step 2: Show several print ads and TV commer-
cials from CommercialCloset.Org.

Step 3: Write the discussion questions on the
board or give a handout to each pair of students.

Step 4: Have the students describe and discuss
three print ads and three TV commercials in pairs.

Step 5: Following that initial discussion, allow
students 15-20 minutes to view some ads inde-
pendently.

Step 6: Each student should choose one ad and
describe it to a partner.

Step 7: Make time for students to introduce their
ad to the class or write a short paper about it by
answering the questions relating to its purpose,
message, and portrayal.

Conclusion

When I do this CALL activity with my students, I
hope they will think about issues relating to gays
and lesbians, especially how they are portrayed in
the media. While brainstorming about a print ad
featuring a gay couple for the clothing store Dolce
& Gabbana, one of my students described the
portrayal like this: “They look a bit serious, but

I can see from their faces that their relationship

is quite tight and deep. It’s telling like that gay
people are not so rare then we think, and those
people want us to understand more about them.”
I feel this student “dug deep” into the heart of

the ad and provided a thoughtful response. I
hope you will receive similar responses when you
introduce this lesson to your students.
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"Wow, that was such a great lesson, 1 really want others to try it!"
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for possible publication.

Every teacher has run a lesson which just "worked." So, why not share it around?
The My Share Column is seeking material from creative, enthusiastic teachers
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For more information, please contact the editor.
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<my-share@jalt-publications.org>
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...with Robert Taferner
<reviews@jalt-publications.org>

If you are interested in writing a

| book review, please consult the list
of materials available for review in
the Recently Received column, or
consider suggesting an alternative
book that would be helpful to our
membership.

BOOK REVIEWS ONLINE
A linked index of Book Reviews can be found at:
<jalt-publications.org/tlt/reviews/>

HIS MONTH’s column features Stella Ya-
I mazaki’s evaluation of Getting Ready for
Speech, a speaking textbook for beginners.
Also, Active Listening, a textbook for developing
listening skills for conversation, is reviewed by
Cheryl Kirchoff.

Getting Ready

for Speech: A
Beginner’s Guide
to Public Speaking

[Charles LeBeau & David Harrington.
Medford, OR: Language Solutions. 2002. pp
vi + 98. ¥1,974. ISBN: 1-929274-45-9.]

Reviewed by Stella Yamazaki,
Hosei University

Many universities are now modifying their
curricula to become more competitive (and in
response to the call by the Japanese government
for more academic classes (MEXT, 1998)). EFL
instructors are increasingly faced with the job of

teaching traditionally advanced academic skills to

low-level students. I was assigned to teach public
speaking in English to two 16-member freshman
English classes, one a group of low-intermediate
students, the other high beginners. These classes
met twice a week for 90 minutes each time.

Getting Ready for Speech is a beginning speak-
ing textbook marketed with minor modifications

in various countries, including Brazil, Spain, and
Japan. It appeals to international students by
including descriptions of famous sights, people,
and works of art from different parts of the world.
Notes in Japanese at the bottom of each page pro-
vided my students with vocabulary explanations.

Getting Ready for Speech consists of seven chap-
ters, representing the seven types of speeches that
the students are expected to produce: 1) Self-
introduction, 2) Introducing someone, 3) Demon-
stration speeches, 4) Layout speeches, 5) Book and
movie reviews, 6) Show and tell, and 7) Presenting
and accepting awards. Each unit is composed of
six parts. The model pages present two or three
sample speeches with a listening comprehension
activity. The language section contains groups of
useful sentence patterns, arranged in speech order,
for writing the target speech, and a choral repeti-
tion exercise reviewing
essential grammar. The
delivery section covers
an aspect of body lan-
guage or voice control
followed by exercises.
The practice section
is typically a paired
information exchange
activity using a model
speech. In the speech
section, the key speech
expressions are pre-

RN A E T sented in speech order

again, and the student

chooses from among them and adds his own infor-
mation to complete a written copy of his speech.
The one-page structure section ending each chap-
ter has exercises reviewing grammar, word choice,
or word order. Answer keys and scripts for all
listening activities are available online at <www.
languagesolutionsinc.com>. This site also provides
lesson plans and supplementary activities. With its
simple language, clearly organized speech out-
lines, and abundant models, this text appeared to
be at the appropriate level for both of my classes.

The strengths of this book are many. First,
it takes a process approach to speech writing.
After listening and completing exercises with
speech models, students collect data and finish
an outline before writing their own speeches in
full, after which they receive teacher correction.
This system roughly follows the process approach
to writing, espoused by Raimes (1983), which
is now widely accepted in American university
programs in Japan. The system also saves lower
students from struggling with western organiza-

Getting Ready for
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tion and searching for standard speech expres-
sions. Instead, they have more time to focus on
content and delivery.

Second, this book offers a number of imagina-
tive exercises on physical presentation. The catch-
hold-release exercise was the first I had ever seen
for developing eye contact. I used it regularly and
with good results. The free gestures exercise near
the end of the book allowed my students to create
their own natural gestures for familiar concepts
and encouraged individuality in their presenta-
tions. Finally, the speech topics and accompany-
ing exercises were interesting to my students and
matched their schemata.

The downfall of this book is that it varies in
level, chapter by chapter. Chapters 1, 2, and 7
were simple and within the ability of both of
my groups. Chapter 3, a demonstration speech,
used very technical models and could easily have
frustrated the students. I limited our speeches to
simple food preparation. Chapter 4, the layout
speech, also presented long and involved models.
I used them as close exercises and only worked
with the explanation of maps. I also needed to
supplement the text with pronunciation and
stress exercises. There was not enough material
for an entire course.

Despite its flaws, I must say that I recommend
this book. It was within the ability of both of my
groups, although perhaps better suited to the low
intermediate level. On year-end surveys the stu-
dents gave favorable reactions to the book. Some
praised the topics and range of activities. Several
mentioned that the language support and outline
format helped them to say what they wanted
to say. Using this text, these students gave nine
speeches in 13 weeks, and most progressed in
their presentation skills. Of the speech books
available in Japan, this was the only one I found
which was level appropriate and which put the
emphasis where it should be, on the process of
developing the speech itself.
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Active Listening:
Level 2 (Second
Edition)

[Steven Brown and Dorolyn Smith.
Cambridge: Cambridge University

Press. 2007. pp. 102.\2,100. ISBN:
978-0-521-67817-9.]

Reviewed by Cheryl Kirchhoff,
Nagano Prefecture Junior College

Active Listening (Second Edition) is a revised text-
book series that involves students in tasks that
develop listening skills for conversation. The
three-level series is designed for high-beginning to
high-intermediate level young adults. I used Level
2 with a class of 2nd-year high school students. I
found the content of each unit to have a tight focus
and a smooth progression that began with stimu-
lating students’ schema on the topic, then involved
students in two listening tasks, and ending with

a pronunciation tip and a personalized speaking
task. The audio CDs use primarily North Ameri-
can English speakers with the exception of the
Expansion units introducing other cultures.

B The student textbooks
are visually inviting
with a large variety of
illustrations and photos.
The topics used to unify
the lessons are current
(environment, relaxa-
tion methods, reality TV
shows), realistic (notic-
ing impoliteness, bad
luck on a vacation), and
international. Social fac-
tors of communication
are introduced in topics
such as appropriate small talk and body language.

Each level contains 16 four-page units and 4
two-page Expansion units. One unit can be com-
pleted in 60 minutes or extended with optional
activities from the Teacher’s Manual. The audio
content for the main units utilizes conversations
whereas the content for the Expansion units uti-
lizes narratives. The Expansion units are authen-
tic narratives about a country, its customs, and its
culture. This balance of conversation and narra-
tive seems to be a good balance for motivating
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intermediate students to want to use English to
communicate with people from other countries.

Each unit begins with a warm-up task designed
to stimulate the students’ current knowledge of
the unit’s topic. This is followed by two listening
tasks in which students are directed to listen for
a main idea, details, or to infer. Students respond
with simple checking, circling, or numbering of
multiple-choice answers with very little writing in-
volved. The fourth and final page of each unit does
a nice job of leading students to personalize the
topic and have a meaningful conversation with a
partner. This page also teaches aspects of pronun-
ciation (stress, intonation, reduced chunks), first by
noticing them when listening and then using them
in conversations with partners.

In an EFL situation such as Japan, helping
students to practice listening to English outside
of the classroom is difficult. Yet the student book
provides an audio CD for self-study lessons on
each unit. The self-study lesson involves listening
to conversations and responding with simple tasks
similar to the main unit. The self-study lesson
done as homework can then be used in the next
class as a warm-up pair-conversation activity.

Active Listening not only tests students” listen-
ing comprehension but also teaches some skills
for how to listen. The introduction lesson is very
clear in explaining the different listening goals:
details, main idea, and inference. The multiple
tasks do teach how to listen and this is repeated
throughout the text. Note taking, an important
listening skill, is not mentioned in the text or
Teacher’s Manual. Perhaps the emphasis on
listening for interpersonal communication is the
reason for omitting note-taking.

The Teacher’s Manual is a very valuable resource.
It includes detailed descriptions of how to teach the
lessons and the audio scripts, as expected. It also
includes warm-up activities, a couple of well-ex-
plained optional speaking activities, and a listening
strategy with each unit. Listening strategies include
skills such as shadowing, clarification questions,
and body language. There is also a complete set of
quizzes and tests with its own audio CD.

The publisher’s description of Active Listening
states that because of the increased awareness of
teaching vocabulary, the revised edition “pro-
vides a more refined vocabulary syllabus and
a preview of words” (p. viii). Some of the units
begin with a partial list of words used in the unit,
but unfortunately there is no list of target vocabu-
lary in the student book or the Teacher’s Manual.

I recommend Active Listening for intermediate-
level listening classes and for oral communication

or conversation classes that desire more listening
practice. The textbook can easily be extended
with speaking activities to make a communicative
syllabus. The great variety of listening tasks kept
my students interested and involved in learning.

Resources * Recently Received

...with Scott Gardner <pub-review@jalt-
publications.org>

Alist of textbooks and resource books for lan-
guage teachers available for review in TLT and
JALT Journal.

RECENTLY RECEIVED ONLINE

An up-to-date index of books available for
review can be found at: <jalt-publications.org/
tlt/ reviews />.

* = first notice; ! = final notice. Final notice
items will be removed 31 Dec. For queries
please write to the appropriate email address
below.

Books for Students (reviewed in TLT)

Contact: Scott Gardner
<pub-review@jalt-publications.org>

Communication Spotlight: Speaking Strategies &
Listening Skills (High Beginner, Pre-Intermedi-
ate). Graham-Marr, A. Tokyo: ABAX, 2007.
[Incl. CD, student notebook].

* English for Academic Study (Listening, Pronun-
ciation, Speaking). Smith, J., McCormack, J.,
et al. Reading: Garnet Education, 2007. [Incl.
CDs].

! Moving on with English: Discussion, Role Plays,
Projects. Bray, E. Tokyo: Nan"un-do, 2007.
[Incl. CD, teacher’s manual].

Books for Teachers
(reviewed in JALT Journal)

Contact: Yuriko Kite <jj-reviews@jalt-publica-
tions.org>

* Task Design, Implementation and Assessment.
Towndrow, P. A. Singapore: McGraw Hill,
2007.
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THE LANGUAGE TEACHER

...with Paul Daniels

& Malcolm Swanson
<tlt-wired@jalt-publications.org>

In this column, we explore the issue of
teachers and technology—not just as it
relates to CALL solutions, but also to
Internet, software, and hardware con-
cerns that all teachers face.

TLT WIRED ONLINE

As well as our feature columns, we
would also like to answer reader
queries. If you have a question,
problem, or idea you'd like dis-
cussed in this column, please email
us or visit our website at:

<jalt-publications.org/tlt/wired/>

Blog communities
Adam Murray

Tokyo Denki University

regularly updated with entries that are

displayed in chronological order with the
newest entry at the top of the screen and the old-
est entry at the bottom. Blogs are becoming more
and more popular each year. As of October 2007,
the popular search engine, Technorati, was track-
ing more than 108.8 million blogs.

B LOGS ARE online journals or diaries that are

Language learning blogs take two forms: teach-
er blogs and student blogs. A teacher blog is writ-
ten by the teacher to communicate with students
outside of the classroom. For example, many
teachers use blogs to post class news, homework
assignments, handouts, and other course-related
documents. Some teachers also post interest-
ing pictures, videos, and links to other websites
that may be of interest to the students. Although

students are usually encouraged to interact with
the teacher and classmates by posting questions
and comments, this kind of blog tends to be very
teacher-centered.

Student blogs are blogs that are written by stu-
dents. Depending on the nature of the class, the
purpose of these blogs can be varied. Some blog
projects are intended for communication with
classmates and the teacher. Other projects are
designed to be a virtual exchange program with
students around the world. Finally, some projects
are simply an electronic substitution of traditional
writing assignments.

What is a blog community?

A blog community is a website that consists of
two levels. The first level is the community’s
front page — the general point of entry. This page,
maintained by the community administrator, usu-
ally contains a welcome message and the latest
news and announcements. It also contains links
to the members’ individual blogs and external
websites of common interest to the community.
However, the most important feature of the com-
munity front page is the latest posts written by
the community members.

Walcome to the TDU Level 3 Wabsital

« Gnly 30 days ustil
banketiall eranant:

o for my Level 2 students! Here you can find

* Sushil: Do you ke suahit
e absut med
sushi?l west (5 3 grest
sushi restaarant last

- My Blag); 1 s decided ta
write s Blog this semester
toa. | haps that ail of you

new ber Pt Beguntt
will be posting the course
syllabus mext...

Recent Posts

BBQ
Iwurit to Chiba Newtown Cangus. Because our Jais clab have a BOQ
party.] ate & lot of meat. S0 my weight was incroate, orr more

o Husray's Biog

lotte

= Sugport

A sample community front page

The second level consists of the members’
blogs. These blogs resemble regular blogs because
various features such as the template, fonts, and
links can be customized. The main difference
between a regular blog and a blog-community
blog is that links to all community members also
automatically appear on the page. This allows
readers to easily jump from one member’s page
to another page.
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MTB

Tumstey, Sty 4, 7007
Summer Vacation!!

1 want to billard with 7y fiends. Bard i very intermsting!!
By the way , Surmmer Vacation coming seont |t

Do you have & planT 1 have & iof of plan.
For mcampla T g o Kyoko from Nageya by bis and T g6 ta look Fiyrekat and 1 do
tosesand ..

1 loking foward 1o com 1 summer vacation

Sample student blogs

Why use a blog community?

Many teachers use one of the top three hosted blog
services [Typepad, Blogger, or LiveJournal], and
tell each student to register a blog account. The
students then tell their teacher and their classmates
the names of their blogs. Although all the blogs are
on the same blog service, they can be difficult to
find. There can be a feeling of isolation because a
student blog is just another blog on a website with
millions of other blogs. This can result in a lack

of interaction between the writer and the read-

ers. Without interaction with the readers, a blog is
merely a personal diary on display to the public.
In the case of student blogs, interaction with the
readers is essential for authentic and meaningful
communication and for motivation.

A blog community can prevent isolation by
informing the community of the recent activities
of the members. The administrator’s front page
shows the title and the first couple lines of the
latest posts by individual members. This makes
it easy for members to see which blogs have been
updated and it allows them to see possible entries
of interest in an efficient manner. This encourages
interaction between community members while
preventing isolation.

Another benefit of a blog community is that the
teacher, as blog community administrator, can
oversee the activities of the students.

Blog community hosting

I originally planned to install Wordpress MU on
my website. Unfortunately, my webhost does not
support virtual domains and is unable to host a
Wordpress MU community. Unwilling to change
webhosts, I looked for a free hosting service for
my community. 21publish.com is a website that
was founded in 2004. It hosts notable blog com-
munities such as Amnesty International, Business
Week, and McGraw-Hill. It is a full-featured blog
community hosting service that provides free
hosting for a community of up to 100 members
and requires no maintenance fees. Some of the
key features offered by 21 Publish include:

¢ E-mail or mobile blogging
® SSL security
* Access protection (paid feature)

e Customizable texts (TOS, Disclaimer, Privacy
statement, Help...)

e Customizable layouts (bar, footer, buttons)
e Detailed statistics

The statistics provided are very useful. Overall
statistics such as daily activity (number of visits,
average visit time, pages accessed, etc.) are re-
ported. Individual statistics for community mem-
bers are also reported. Statistics such as number
of comments posted and received by individual
members make it possible for the teacher to as-
sess the students’ level of participation.

Although 21publish.com is a monolingual web-
site, it is possible to give first language support
by customizing the texts. If a teacher feels that
the students cannot deal with an English only
environment, this is a great feature.

Conclusion

If you are a teacher that has used blogs in the past
with limited participation or if you are a teacher
considering using blogs in your classroom, you
might want to try starting a blog community!

Adam Murray is a recent graduate of University
of Technology, Sydney. His research interests are
vocabulary acquisition, learner autonomy, and
online learning. He currently teaches at Tokyo
Denki University, Kanda campus.

THE LANGUAGE TEACHER 31.12 « DECEMBER 2007




Advert: CUP



JALT FOCUS e« JALT NOTICES | 29

...with Joseph Sheehan jALT Notices

<jalt- jalt- ications.org>
Jalt-focus@jalt-publications.org Publications positions available

JALT Focus contributors are

requested by the column editor to JALT Journal

submit articles of up to 750 words The JALT Publications Board invites applica-
written in paragraph format and tions for the position of associate editor of the
not in abbreviated or outline form. JALT Journal. The associate editor will work

Announcements for JALT Notices
should not exceed 150 words. All
submissions should be made by the
| 5th of the month, one and a half
months prior to publication.

with the editor to produce the journal. After
being recommended by the Publications Board
and approved by the JALT Executive Board,

the successful applicant will serve as associate
editor for 1 to 2 years before serving as editor for
a similar period. The successful applicant will
have the following:

JALT FOCUS ONLINE
A listing of notices and news can be found at:

. L e Previous editorial / referee experience
<jalt-publications.org/tlt/focus/>

¢ Ability to meet deadlines and handle corre-

spondence professionally

¢ A sound background in language education
JALT Calendar or a related field

e A master’s degree or higher in language edu-
cation or a related field

Listings of major upcoming events in the organisation.

For more information, visit JALT's website <jalt.org>, or
see the SIG and chapter event columns later in this issue.
* Seven or more years of experience teaching lan-

» 10 Feb 2008: Temple University Applied Linguistics guage, at least two of which have been in Japan
Collogquium at Temple University Japan Campus. Tokyo.

Co-sponsored by Tokyo JALT and Pragmatics SIG.

» 31 May — | Jun 2008: JALTCALL 2008 “New Frontiers
in CALL: Negotiating Diversity” at Nagoya University of

e Current residency in Japan and definite inten-
tion to maintain such residency for the period
of expected service to the JALT Journal

Commerce & Business, Nagoya. e Arecord of publications in competitive and ref-
» Jun 2008: Kagoshima TEYL Conference (joint chapter and greed jo}lrnals (inihouse umverSitY'buHe.tm ar-

TC SIG event) at Kagoshima University. ticles will be considered as part of a publishing
b 1-3 Nov 2008: JALT2008 at the National Olympics record on their merits, but some of the appli-

Memorial Youth Center, Tokyo. Details to be announced. cant’s publications should include recognized,

reputable, and anonymously-refereed journals
at either the national or international level)

e Association with JALT through membership
and previous participation in publications
are valued, but meritorious applications from
nonmembers will also be considered pro-
vided that such applicants meet or exceed the
above requirements and become members if
selected for the position.

Duties include processing submissions, send-
ing them out for review, communicating with
authors and reviewers, working with authors to
help them improve promising manuscripts, edit-
ing the Perspectives section of the JALT Journal,
and assisting the editor as required. As editor,
duties increase to include editing feature articles
and the research forum, overseeing all other sec-
tions, working with proofreaders and the layout
company, and guiding the future of the journal
in accordance with JALT policies.
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Candidates should submit the following applica-
tion materials by email attachment by 30 Jan 2008.

¢ A curriculum vitae, including a complete list of
publications

* A statement of purpose indicating both why
they would like to become associate editor (and
later advance to editor) and their qualifications

 Copies of five publications of which some
should be recent

Application materials should be sent to both
the Publications Board Chair, Kim Bradford-Watts
<pubchair@jalt-publications.org>, and the current
associate editor, lan Isemonger <jj-editor2@jalt-
publications.org>.

Applicants will be notified of the Board’s deci-
sion, which is subject to approval by the JALT
Executive Board, in 2008.

The Language Teacher and JALT Journal

...are looking for people to fill the positions of
English language proofreaders and Japanese lan-
guage proofreaders.

JALT2007 Conference Proceedings

...is seeking qualified candidates for the position
of Co-Editor for the 2007 volume.

More information

Job descriptions and details on applying for these
positions are posted on our website <www.jalt-
publications.org/ positions/>.

30

JALT FOCUS » SHOWCASE

...with Damian Rivers
<memprofile@jalt-publications.org>

Showcase is a column where
members have 250 words to
introduce something of specific
interest to the readership. This
may be an event, website, per-
sonal experience or publication.

Please address inquiries to the
editor.

N THIS month’s Showcase, Andy Gillett talks
I about English for Academic Purposes (EAP)

and some of the challenges he faces in teach-
ing such courses in the UK.

SHOWCASE

Andy Gillett

EAP refers to the language and associated skills
that students need to undertake study in higher
education through the medium of English. EAP
courses are based on needs analyses—which
specify clearly what students have to do in
English. EAP courses are usually fixed term and
may be taken before academic study on summer
pre-sessional courses or during the academic year
on in-sessional courses.

These courses are taught in groups with the
content determined by the lecturer. This causes
a number of problems. Access to these classes is
difficult for many students, who have full days
of teaching. It is often very difficult to find a time
and a room when students are available. Another
difficulty with these classes is that the needs of
the students vary enormously. Some students
need to improve their writing, while others need
to improve their listening. Even if it were pos-
sible, for example, to form a group of post-grad-
uate business students from one country who all
wanted to improve their writing, there could still
be very big differences
in the competence and
needs of the students.
Students, especially
from different cultures,
also have different pre-
ferred learning styles;
they prefer to work in
different ways. Some
students, for example,
prefer to work alone
while some prefer to
work in groups. Some
students prefer a step-
by-step presentation by the lecturer whereas oth-
ers like a holistic presentation.

Using the Internet on a self-access basis can
help to solve these problems. Students can access
the materials whenever they want from wher-
ever they are. The classes still continue for those
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students who prefer to work in a more structured
way, but the self-access component is available
for students with different needs, who did not
like the way the classes are taught or who cannot
easily attend the classes. I have developed materi-
als for such a purpose at <www.uefap.com>.

What is missing here is subject-specificlanguage
but I hope to work on this in the future.
Andy Gillett is a Principal Lecturer in English

for Academic Purposes at the University of Hert-
fordshire, Hatfield, UK.

JALT FOCUS ¢ GRASSROOTS
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...with Joyce Cunningham &
Mariko Miyao

<grassroots(@jalt-publications.org>

The co-editors
warmly invite
750-word reports
on events, groups,
or resources within
JALT in English,
Japanese, or a
combination of
both.

Pauly describes his experiences
as program chair in Ibaraki
JALT and shares the insights he has

gained.

I N THIS month's column, Martin

About JALT
chapter programs

I became the Ibaraki JALT chapter program chair
several years ago because it's one area in which

I feel competent. Other duties such as financial
matters, administration, or publicity are best left
to those with such strengths. As I get along with
people fairly well and like to attend interesting
presentations, I think I've found the correct
calling. Our chapter receives a grant of around
¥160,000 every fiscal year based on the chapter
grant distribution formula. My feeling is that this
is sufficient to put on several attractive programs
throughout the year. In this report I'll touch on
some program-related topics and pass on some
insights.

Arranging presentations
I have found the following order to work well:

1. Set the dates of upcoming meetings well
in advance and be sure to check with
chapter members about conflicting events.

2. Secure the presenter.

3. Secure the place. Ibaraki is quite long and
narrow, so there is no one convenient,
centrally-located place to meet. Fortunate-
ly, we have access to seven sites.

4.  Get the publicity out (TLT, chapter email
list, chapter website, fliers).

Presenters

Securing presenters is usually not a problem. At
conferences I'm always alert to add names to my
future presenters file. (Note: This file is handy in
case of a sudden cancellation.)

e Publishers: We have had very good results
with publishers' reps as presenters. They tend
to be very professional, but beware, they may
require an assurance of 20-25 attendees.

* One-off program chair: Once or twice a year
other officers have stepped forward to invite
a presenter to our chapter, taking care of all of
the arrangements. This has been a tremendous
help to me.

e Agreements: In recent years we have arranged
some mutually-beneficial agreements to bring
dynamic SIG presenters to our chapter. The
SIG covers transportation expenses and we
cover the honorarium, meals, and lodging.

¢ Honorariums: With the exception of publishing
companies and commercial presenters, we give
an honorarium of ¥10,000 for an outside presenter
and ¥3,000 for a chapter presenter. After accepting
this, they are welcome to contribute some of it to
the book fund, if they wish.

* Meals: All presenters (publishers included) are
treated to lunch and usually a send-off snack
or drink as well.
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General organization

* Book fair: This has worked wonderfully.
People bring their old novels, texts, teaching
materials, etc. Everything is ¥50. People throw
money into the can and we use it to defray
bonenkai expenses.

e Officers: We have 16 officers! With many
people sharing in the work and feeling part of
the team, we have avoided burning out key
officers.

e Communication: Chapter officers communicate
and make decisions by a small officer-email list
and then pass on the information to the general
chapter list consisting of chapter members and
invited guests.

e Social: We strive to make the atmosphere
of each meeting as welcoming and social as
possible. Tea time and the book fair are always
scheduled in as well.

¢ All-day meetings: As preparations for
monthly afternoon meetings were beginning
to overwhelm officers, less frequent all-day
meetings have gained popularity. Our last
one consisted of five chapter presenters in the
morning, followed by a 2-hour lunch and get
together, topped off with a featured presenter
in the afternoon.

* Learning from others: Why are some chapters
successful and others not? I've long wondered
how the Gunma chapter has been able to
successfully put on a summer workshop for 19
years, so this year I will attend one to find out.

At present, our chapter is running fairly
smoothly, but we have had some incredible
blunders. I believe we all have learned from
them, and I believe struggling chapters may learn
from them, too.

* Blunder 1: Back in 1988 the Ibaraki chapter
sponsored a 2-day Kanto-area conference on
Mt. Tsukuba. I was the site chair, which was
not easy, but from all the feedback the con-
ference was a big success, but... Before the
conference, after our featured presenter had
accepted our offer to speak, I asked him how
much the honorarium should be. He answered
something like, "It's up to you." So I asked
one of my colleagues how much we should
pay. He said that a presenter of the stature of
Sen Nishiyama (Simul Academy, English-to-
Japanese simultaneous interpreter for the US
moon landing) should get ¥100,000. I gave
him that amount and our chapter was digging
itself out of the financial hole for 2 years. I later
asked someone from the Chiba chapter how

much they had presented to him for a lecture at
their chapter. The answer: ¥20,000.

* Blunder 2: We invited a presenter from the US
who was on a SIG-organized tour. Though
over ¥50,000 and a great deal of time was
spent organizing the presentation, only four
people attended. For several weeks I had
written repeatedly on our chapter list about
how, when the Four Corners Tour presenters
from China came, I had given my University
of Tsukuba classes an assignment entitled
Language Education in China, and how we had
had about 70 attendees. I hoped that if students
attended (and we collected ¥500 from each)
that we could partially recover our costs. What
happened was that the two chapter members
who had expressed interest in the presenter's
topic took her to their own university classes,
so no students attended the JALT presentation.

* Blunder 3: One of our chapter members
requested that ¥50,000 be contributed to help
two SIGs sponsor a presenter coming from
abroad for a workshop at British Hills in
Fukushima. We donated ¥25,000 because some
of the wiser people of our chapter alerted me to
do a reality check about what I was doing and
avoid saying “Yes" so easily. Only one Ibaraki
chapter member attended, and she had to pay
a large attendance fee.

* Blunder 4: I once requested that everyone who
had attended the national conference give
a short report at the next meeting. Few did.
Everyone assumed that everyone else would
prepare reports.

Lessons learned

I have learned that there are those in JALT who
see nothing improper about using local chapter
people, especially program chairs, for their own
individual reasons, and that it is the responsibility
of the program chair not to allow the money of
the chapter, or the time of the local members, to
be squandered.

I have learned that having a program where
"Everyone will...," or "Let's all..." does not work.
The program chair has to contact individual
presenters, get their assurance that they will
present, and get their names on the publicity.

I have learned that I must not assume that
because I have been doing this for a long time
that I am above mistakes. I must be careful and
continue to learn.

Finally, I have learned that I must stay in close
touch with and listen to the suggestions of the
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members, especially
the women, who
seem to have a
keener sense than
me of judging
individual character
and potentially
dangerous
situations. It is my
hope that readers
will learn from this
report and avoid
repeating our errors.

Conclusion

Although the program chair has a strong role to
play, that role must be carried out along with the
other officers to insure the success and welfare
of the chapter. Maintaining an environment of
cooperation and open communication may be
the most important task for the program chair to
fulfill.

Martin Pauly , program chair, Ibaraki chapter
<wwuw.kasei.ac.jp/JALT/>

COLUMN  SIG NEWS

33

...with James Hobbs
<sig-news@jalt-publications.org>

JALT currently has |6 Special
Interest Groups (SIGs) available
for members to join. This column
publishes announcements of

SIG events, mini-conferences,
publications, or calls for papers and
presenters. SIGs wishing to print
news or announcements should
contact the editor by the | 5th

of the month, 6 weeks prior to
publication.

SIGs at a glance

Key: [@ = keywords ] [ = publications ][ £ =
other activities ] [ = = email list] [ g/® = online forum]

Note: For contacts & URLs, please see the Contacts page.

Bilingualism

[@ bilingualism, biculturality, international families, child-
raising, identity ] [ Bilingual Japan—A4x year ] [ £
monographs, forums ][ == ]

Our group has two broad aims: to support fami-
lies who regularly communicate in more than one
language and to further research on bilingualism
in Japanese contexts. See our website at <www.
bsig.org> for more information.

YR IIEEEE TEE T ARKBICAARIC BT
NAV AV X LEDZRZHHIEL TNERT £5T
R—LR— D<www.bsig.org>%E Z & F W,

Computer Assisted Language Learning

[@ technology, computer-assisted, wireless, online learn-
ing, self-access ] [ JALT CALL Journal Newsletter—3x
year ] [ # Annual SIG conference, regional events and

workshops J[ = ][ g® ]

The CALL SIG is proud to announce the theme
for the 2008 conference, New Frontiers in CALL:
Negotiating Diversity. The conference dates will
be Sat 31 May-Sun 1 Jun (with possible pre-con-
ference workshops on Fri 30 May). The 2008 con-
ference will be held at the Nagoya University of
Commerce and Business Administration. Please
check our website for further information. <www.
jaltcall.org>.

College and University Educators

[ ‘@ tertiary education, interdisciplinary collaboration, profes-
sional development, classroom research, innovative teaching
10 On CUE —2x year, YouCUE e-newsletter | [ # An-
nual SIG conference, regional events and workshops ]

Information about what is going on in CUE can
be found at <allagash.miyazaki-mu.ac.jp/CUE/>.
Check for regular updates on the 15th of each
month.

Gender Awareness in Language
Education

GALE’s purpose is to research gender and its im-
plications for language learning and teaching. We
welcome submissions for our newsletter on top-
ics, both theoretical and practical, related to our
purpose. Book reviews, lesson plans, think pieces,
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poetry—all are welcomed. Past newsletters are
available at <www.gale-sig.org>. Send your
submission to Joanne Hosoya at <joanna@rb4.
so-net.ne.jp>. To join GALE please use the form in
the back of TLT or contact the membership chair,
Thomas Hardy <thomas_merlot@yahoo.com>.

Global Issues in Language Education

[@" global issues, global education, content-based language
teaching, international understanding, world citizenship ]
[ Global Issues in Language Education Newsletter—4x
year ][ # Sponsor of Peace as a Global Language (PGL)

conference ][ = ][ g® ]

Are you interested in promoting global aware-
ness and international understanding through
your teaching? Then join the Global Issues in
Language Education SIG. We produce an exciting
quarterly newsletter packed with news, articles,
and book reviews; organize presentations for lo-
cal, national, and international conferences; and
network with groups such as UNESCO, Amnesty
International, and Educators for Social Respon-
sibility. Join us in teaching for a better world!
Our website is <www.jalt.org/global/sig/>. For
further information, contact Kip Cates <kcates@
fed.tottori-u.ac.jp>.

Japanese as a Second Language

[ ©" Japanese as a second language ] [ AAEHE=a
— AL % — Japanese as a Second Language Newsletter—4x
year ][ # Annual general meeting at the JALT conference

JL=>=1

Junior and Senior High School

[@ curriculum, native speaker, JET programme, JTE, ALT, inter-
nationalization][ The School House—3-4xyear][ # teacher
development workshops & seminars, networking, open mics |

[ =]

The JSH SIG is operating at a time of considerable
change in secondary EFL education. Therefore,
we are concerned with language learning theory,
teaching materials, and methods. We are also in-
tensely interested in curriculum innovation. The
large-scale employment of native speaker instruc-
tors is a recent innovation yet to be thoroughly
studied or evaluated. JALT members involved
with junior or senior high school EFL are cordial-
ly invited to join us for dialogue and professional
development opportunities.

Learner Development

[@ autonomy, learning, reflections, collaboration, develop-
ment ][ Learning Learning, 2x year; LD-Wired, quarterly
electronic newsletter ][ # Forum at the JALT national con-
ference, annual mini-conference/retreat, printed anthology
of Japan-based action research projects ][ == ]

Take a look at the community section of our web-
site <ld-sig.org/community /> for local contacts if
you are interested in meeting informally to share
experiences, ideas, or research related to learner
development!

Lifelong Language Learning

[ @ lifelong learning, older adult learners, fulfill-
ment ] [ Told You Sol—3x year (online) ] [ # Pan-
SIG, teaching contest, national & mini-conferences ]

[=][a®]

The increasing number of people of retirement
age, plus the internationalization of Japanese so-
ciety, has greatly increased the number of people
eager to study English as part of their lifelong
learning. The LLL SIG provides resources and
information for teachers who teach English to
older learners. We run a website, online forum,
listserv, and SIG publication (see <www.eigosen-
mon.com/ tolsig />). For more information or

to join the mailing list, contact Amanda Har-
low <amand@aqua.livedoor.com> or Eric Skier
<skier@ps.toyaku.ac.jp>.

BN BERE BB IS 2 13RS i (L Ak 21 1a ) T
iH 2 G ORADEFREBEZIORETHILEEHIFL,
WEAERE R L7z LW B2 T Y, BIE. AA TGRS
THTEROBINETORBCBRIKZE A UMt
S IMLIZWERATWS N RIBIZHA THEOET,
TOHHIEREEE Z IO, Rildfii e B A TNE%<
DB FITH U TOIDIGEEF AN Bk ok 23
BZ < INNSOFEIEE NI SN TNET, TO
L TIIAAEOHAAEHMAHE, fme. DR
HIRZFTWIICZOH LW 2B L TWIOEH & #4
DNIEEIF T, BAEA > T 1 > <www.eigosenmon.com/
tolsig/> E THTF—F LPA—)VUA, Za—AL & —[id
REEFAIHT>TBOET . milnE OB FAFITHEDOT
W52 L5 HI3D DA, FFROIGELE BIAIIELO
HBHHET, BHKOH S HFERZTOREMTY , HA
ABEBEL<SMLTHET O TEILBREICTAR
<FZEn, BEWEDHEIE Amanda Harlow <amand@aqua.

livedoor.com>, &7ZId Eric Skier <skier@ps.toyaku.ac,jp>%
TTHEHAESIZIN,
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Materials Writers

[ @ materials development, textbook writing, publishers
and publishing, self-publication, technology ][ Between
the Keys—3x year ][ # JALT national conference events ]

[ ][a@®]

The MW SIG shares information on ways to cre-
ate better language learning materials, covering

a wide range of issues from practical advice on
style to copyright law and publishing practices,
including self-publication. On certain condi-
tions we also provide free ISBNs. Our newsletter
Between the Keys is published three to four times a
year and we have a discussion forum and mailing
list at <groups.yahoo.com/group/jaltmwsig/>.
Our web site is at <uk.geocities.com/material-
writersig/>. To contact us, email <mw@jalt.org>.

Other Language Educators

[ ‘@ FLL beyond mother tongue, L3, multilingualism, sec-
ond foreign language ] [ OLE Newsletter—4-5x year ]
[ # Network with other FL groups, presence at con-
ventions, provide information to companies, support job
searches and research ]

Pragmatics

[ ‘@ appropriate communication, co-construction of mean-
ing, interaction, pragmatic strategies, social context ] [
Pragmatic Matters (FBR#ETE) —3x year ][ £ Pan-SIG
and JALT conferences, Temple University Applied Linguis-
tics Colloquium, seminars on pragmatics-related topics,
other publications ][ == ]

Pragmatics is the study of how people use
language. As teachers we help students learn

to communicate appropriately, and as research-
ers we study language in use. This is clearly an
area of study to which many JALT members can
contribute. The Pragmatics SIG offers practical ex-
change among teachers and welcomes articles for
its newsletter, Pragmatic Matters. Find out more
about the SIG at <groups.yahoo.com/group/jalt-
pragsig/> or contact Donna Fujimoto <fujimoto@
wilmina.ac.jp>. For newsletter submissions, con-
tact Anne Howard <ahoward@kokusai.miyazaki-
mic.ac.jp>.

Professionalism, Administration, and
Leadership in Education

The PALE SIG welcomes new members, offic-
ers, volunteers, and submissions of articles for
our journal or newsletter. To read current and

past issues of our journal, visit <www.debito.
org/PALE>. Also, anyone may join our listserv
<groups.yahoo.com/group/PALE_Group/>.
For information on events, visit <www.jalt.org /
groups/PALE>.

Teacher Education

[ ‘@ action research, peer support, reflection and teacher de-
velopment ][ Explorations in Teacher Education—A4x year ]
[ # library, annual retreat or mini-conference, Pan-SIG spon-
sorship, sponsorshipofspeakerattheJALT nationalconference]

[ ][ @®]

Teaching Children

[ @ children, elementary school, kindergarten, early
childhood, play ] [ Teachers Learning with Chil-
dren, bilingual—4x year 1 [ # JALT Junior at nation-
al conference, regional bilingual |-day conferences ]

[ ]la®]

The Teaching Children SIG is for all teachers of
children. We publish a bilingual newsletter 4
times a year, with columns by leading teachers

in our field. There is a mailing list for teachers

of children who want to share teaching ideas or
questions at <groups.yahoo.com/group/tcsig/>.
We are always looking for new people to keep the
SIG dynamic. With our bilingual newsletter, we
particularly hope to appeal to Japanese teachers.
We hope you can join us for one of our upcoming
events. For more information, visit <www.tcsig.
jalt.org>.

IREHFEIRL, TEBITIHGE R 28 A 2% E
HEMBPITLIZMER T BHRIE, 4 4 B WE FElT
LTNET, RIIEHEHARETREL TBD, 205
BCIEHEL CWLEEIME Y T 55 L0bHDERT, Xz,
HE EOYAT 7 PEMEZMTHHELT, A=Y
1) A h<groups.yahoo.com/group/tcsig/>% 8 & L TWE T,
TEFRTIS R 2 L CH<STZOICEICH R BZHEL T
WET, RICHAAND KA ST OB MERILE Y, AT
BfE T 21 RN MTRIESSMLSIEE N, FElIC DO W T
<www.tcsig jalt.org>% Z & F I,

Testing & Evaluation

@ research, information, database on testing ]
[ O Shiken—3x year | [ £ Pan-SIG, JALT National ]

[ ][ @®]
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COLUMN e CHAPTER EVENTS

...with Aleda Krause

<chap-events@jalt-publications.org>

Each of JALT’s 36 active chapters
sponsors from 5 to |2 events every
year. All JALT members may attend
events at any chapter at member
rates—usually free. Chapters, don't
forget to add your event to the JALT
calendar or send the details to the
editor by email or t/f: 048-787-3342.

CHAPTER EVENTS ONLINE

You can access all of JALT’s
events online at:

<www jalt.org/calendar>.

If you have a QRcode-capable

mobile phone, use the image
on the left.

a Christmas party or bonenkai, hear about

what happened at JALT2007, or learn about
testing at West Tokyo’s micro-conference. If your
local chapter isn't listed, or for further details, go
to the online calendar. There may be newly added
events and updates.

I T’s PARTY time! Find a chapter nearby and join

Gifu—Christmas and bonenkai party. Join us for
our annual turkey dinner with all the fixings. If
you would like a map or train info, please con-
tact Steve Quasha <quasha@yahoo.com>. Happy
holidays! Sat 15 Dec, 19:00-21:00; Aoi’s Kissaten-
Kasamatsu City; one-day members ¥2500.

Hokkaido—Bonenkai potluck party. The times
could change so please check out the JALT
Hokkaido website for final details. Everyone is
expected to bring some food or drink. Sun 16 Dec,
16:00-19:00; HIS (Hokkaido International School),
1-55 5-jo 19-chome, Hiragishi Toyohira-ku, Sapporo
(near Sumikawa Subway Station); one-day members:
see chapter website for details.

Ibaraki—1) Research-related presentations

by Jereon Bode and Jorge Romero; 2) Reports
from chapter members who attended the Na-
tional Conference; 3) Bonenkai/hanashikai at the
Drunk Duck. Info: <www.kasei.ac.jp/jalt/>. Sun
9 Dec 14:00-17:00 (Registration from 13:30); Mito
Shiminkaikan; one-day members ¥500.

Kobe—Chapter potpourri meeting and bonenkai.
Kobe chapter members will present. Please join
us for our annual bonenkai afterwards. Sat 15 Dec,
16:00-18:00; Kobe YMCA, 2-7-15 Kano-cho, Chuo-ku,
Kobe, (t: 078-241-7204); one-day members ¥1000.

Kyoto—Student resistance in Japanese universi-
ties: What, who, how, and why? by Keiko Sakui
and Neil Cowie. Student resistance is not a com-
mon research topic, but it is a classroom reality
that many teachers experience. The presenters
will critically examine what student resistance
is, how we can understand it, and why some
students might resist. Ample opportunities will
be provided so that the participants can reflect
on their own experiences. Sat 8 Dec, 18:30-20:30;
Kyoto Kyoiku Bunka Center, Marutamachi, Sakyo-ku;
one-day members ¥1000.

Matsuyama—Developing intercultural compe-
tence: An important role for foreign language
teachers by Alvino Fantini, Graduate Faculty,
MA Program in Language Communication,
Matsuyama University. Intercultural competence
(ICC) is needed to transcend one’s native lan-
guage culture to interact effectively and appro-
priately with people of other backgrounds. In

this presentation, language teachers explore its
multiple dimensions—definitions, traits, compo-
nents, levels, and the role of language proficiency
for intercultural success. The importance of
developing ICC in our students is also considered
as an important aspect of the foreign language
experience. Sun 9 Dec, 14:15-16:20; Shinonome High
School Kinenkan 4F; one-day members ¥1000.

Miyazaki—Promoting a holistic approach to
speaking in the classroom by Simon Capper,
Japanese Red Cross Hiroshima College of Nurs-
ing. Many language learners, teachers, and mate-
rials have a tendency to overly focus on linguistic
features, at the expense of the paralinguistic and
nonverbal aspects of communication. Capper will
demonstrate how materials and activities that
raise awareness of these important features can
be created. NB. This presentation was cancelled in
July due to typhoon weather. Info: Steve Davies
<sdavies@miyazaki-mic.ac.jp> or Paul Hullah
<hullah@cc.miyazaki-u.ac.jp>, 0985-58-7449. Sat
15 Dec, 15:00-17:00; Miyazaki Municipal University,
Room 310, Funatsuka 1-1-2 (t: 0985-20-2000); free for
all.
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Nagasaki—December news. Winter greetings
from Nagasaki JALT! We do not have a meeting
planned at present for this month, but we are
making plans for a mid-December pre-Christ-
mas/bonenkai party. Thank you to everyone for a
good 2007, and looking forward to an even better
2008. In the meantime, please check our websites
for more information, or feel free to subscribe to
our monthly email newsletter. Websites are <jalt.
org/groups/Nagasaki> and <www.kyushuelt.
com/jalt/nagasaki.html>; email newsletter
signup site is <www.kyushuelt.com/jalt/naga-
mail.php3>.

Okayama—Rethinking the relationship between
vocabulary and reading by Rob Waring, Notre
Dame Seishin University. Waring will review data
about the rate of acquisition of vocabulary from
reading, by looking at major research from the
last 20 years. Recent research shows that acquisi-
tion rates may be exaggerated and are far more
complex than previously thought. The implica-
tions will be presented in relation to how it affects
the amount and type of reading that should be
done. There will be a bonenkai party afterward. Sat
15 Dec, 15:00-17:00; Nishigawa Ai Plaza 4F, 10-16
Saiwai-cho, Okayama City (t: 086-234-5882); one-day
members ¥500.

Omiya—My Share and bonenkai by the tal-
ented members and guests of JALT Omiya.

The chapter welcomes short presentations—25
minutes or less. Please contact the Program Chair
if you are interested in presenting. Sun 9 Dec,
14:00-17:00; Sakuragi Kominkan 5F (near Omiya Sta-
tion, west exit, see map at <jalt.org/chapters/omiya/
map.htm#sakuragi>); one-day members ¥1000; free if
presenting.

Sendai—]JALT Conference reports and bonenkai.
Sun 23 Dec, 14:00-17:00; AER Building, 28F, ken-
shushitsu 2 (see map at <www.geocities.com/jaltsen-
dai/map-e.gif>; one-day members ¥1000.

Shizuoka—Two presentations by Alastair
Graham-Marr. Each presentation is one hour.

1) Actually teaching listening. How can you go
beyond giving practice in listening and actu-

ally teach listening skills? Knowledge of script
helps students with top-down predictive skills.
Supra-segmental phonology helps with bottom-
up decoding skills. 2) Teaching the strategies of
speaking. We all use strategies when we speak:

to confirm or clarify, to show interest, to maintain

and develop conversations, to help with fluency,
and to compensate for language we don’t have.
Sun 9 Dec, 14:00-21:00; Kyouiku Kaikan (across from
Shin-Shizuoka) in the basement (5-min walk north
from |R station); free for all.

West Tokyo—The West Tokyo Chapter and the
TEVAL SIG (Testing & Evaluation Special Inter-
est Group) announce the sixth in a new series

of micro-conferences. This time Terry Yearly
(TOFL Seminar), Gerry Lasche (Miyagi Gakuin
Women’s University), Andy Boon (Toyo Gakuen
University), Kristie Sage (Komazawa Univer-
sity), and Jeff Hubbell (Hosei University) will be
examining testing—both standardized tests and
the ones we make for our own classes. Contact
<westtokyojalt-owner@yahoogroups.com> for
further details. Sun 16 Dec, 9:45-17:30; Tokyo Keizai
University, Daiichi Kenkyuu Center, Room 1310.
One-day members ¥2000.

Yamagata—Six reasons for communication
problems between Japanese and English speakers
by Steve Ryan. English and Japanese speakers
can hear the same sentence but have a completely
different interpretation of the words uttered. This
presentation will give six intercultural reasons
why English speakers (mainly from the US) and
Japanese speakers misunderstand each other.
Examples and discussion from the audience are
welcome. Sat 8 Dec, 13:30-15:30; Yamagata Kajo
Kominkan Sogo Gakushu Center, Shironishi-machi
2-chome, 2-15 (t: 0236-45-6163); one-day members
¥800.

Is your membership due for
renewal?

Check the label on the envelope this TLT
came in for your renewal date, then go to
<jalt.org/main/membership> and follow
the easy instructions to register. Help us to
help you! Renew early!
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COLUMN ¢ CHAPTER REPORTS

...with Heather Sparrow
<chap-reports@jalt-publications.org>

The Chapter Reports column is a
forum for sharing with the TLT read-
ership synopses of presentations
held at JALT chapters around Japan.
For more information on these
speakers, please contact the chapter
officers in the JALT Contacts section
of this issue. For guidelines on con-
tributions, see the Submissions page
at the back of each issue.

Akita: September—Action Log and topic-based
instruction by Mamoru “Bobby” Takahashi.
Takahashi explained the theory behind the use
of an Action Log (AL). AL is a kind of action
research. It is a tool that enables teachers to un-
derstand what students are thinking. Takahashi
presented research findings on the use of two
versions of an AL in his CALL class and showed
how employing it in conjunction with a Virtual
Learning Environment (VLE), such as MOODLE,
was much more effective.

Takahashi demonstrated how to conduct
topic-based instruction in the classroom. Merely
exposing students to a piece of knowledge only
once is not enough to improve their English skills.
He showed how to organize teaching materials
under a specific theme or topic. The theme chosen
was global warming and the various activities
demonstrated included: jigsaw tasks, blackboard
races, and board games. All the hands-on tasks
revolved around the central theme. The presenta-
tion ended with theoretical discussion of topic-
based instructions, followed by a question and
answer session.

Reported by Stephen Shucart

East Shikoku: October—Tulking heads: Lan-
guage in context of brain and cognition by Dieter
Hillert. How our mind and brain computes lan-
guage is still a mystery to scientists. Effortlessly,
we can recall particular words and combine them
in endlessly diverse ways to express facts, ideas,
and feelings. Hillert discussed recent neuron-
imaging results that provide further informa-
tion about the temporal and spatial parameters
involved in language processing. He presented
different kinds of evidence such as genetic, neu-
rological, cognitive, and linguistic data to draw

a picture of the human language system that

challenges the classical view of the neurological
organization of the human language system.

Hillert's research suggests: 1) operations of the
human language system involve different cogni-
tive and neural components that are also used in
other cognitive domains; 2) there is sufficient evi-
dence that immediate linguistic processes, such as
access to lexical representations or syntactic pars-
ing, operate in a modularized way and involve
the left (dominant) fronto-temporal network
exclusively; 3) non-automatic controlled linguistic
processes such as discourse or metaphor com-
prehension activate the bilateral fronto-temporal
network; 4) cortical networks are multifunctional,
that is, there is no specialized neural structure
that seems to support linguistic processing; and
5) linguistic rules seem to be derived from univer-
sal principles of human cognition—the language
of thoughts.

Reported by Darren Lingley

Fukuoka: September—Using literature in teach-
ing language by Patrick Rosenkjar. Rosenkjar
outlined some of the potential uses of poetry

and literature in the Japanese EFL classroom

and offered useful ways to move away from the
traditional approach to literature, i.e., looking

at difficult works and listening to lectures on

the theory of literature. One of the key elements
presented was the distinction between literary
and nonliterary writing. Where nonliterary writ-
ing simply conveys information, literary writing
“creates the illusion of actually having an experi-
ence.” In exploring this topic, a great deal rests on
the use of the text to convey meaning and feeling.
In order to further examine a text, students need
to be taught techniques to find carefully how
writers create the perceptually salient features

of any writing sample. To demonstrate, Rosenk-
jar asked groups to discuss certain features of a
poem and then share their findings with the class.
The class then brainstormed different meanings
of the features and discussed ideas that could

be supported by the text. In closing, Rosenkjar
presented a model of how these techniques could
be incorporated into the classroom.

Reported by Quint Oga-Baldwin

Gunma: July—Multimedia showcase in the age
of Web 2.0 by Hideto Harashima. The evolution
of The World Wide Web into Web 2.0 has provid-
ed educators with a variety of technological tools,
that can be of great use in the classroom, includ-
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ing: Text to Speech (TTS) conversion technology
for listening materials, podcasting, Skype and
Skypecast, Yackpack, blogs, and Google (Google
Earth/Gmail/ Google image).

Harashima gave an explanation of the origin
and evolution of Web 2.0 and its distinction from
Web 1.0. This was followed by a demonstration
of TTS technology. The merits of using TTS (with
a special focus on Moodle online courses) were
discussed, as were evaluation criteria for different
TTS engines. Next in the presentation came pod-
casting, its origins, instructions for creating and
using podcasts, as well as integrating podcasts
with Skype and TTS. Harashima demonstrated
the advantages of, and classroom applications for,
Yackpack, Gmail, Google set, and Google image.

Reported by Harry Meyer

Hiroshima: September—Teaching listening and
speaking strategies by Alistair Graham-Marr.
Every class should have “take-home value” and
each human language has a social script which
informs its instruction and learning. “Listen-
ing,” said Graham-Marr, “is at once a process of
speculation...and decoding.” What the student
brings to the proposed study material is as impor-
tant as what the material offers and Graham-Marr
repeatedly emphasized the value of extensive
listening, arguing that listening should be broken
up into sub-skills: i.e., using background, situ-
ational knowledge, and understanding central-
ized vowels. Practicing each technique would,

he inferred, lead to a better holistic grasp of the
language.

Speaking should also be presented within a
framework that illuminates sub-skills, especially
the field of communication strategies, where
hesitation devices are as important as clarification
questions or circumlocution.

Strategies were presented as being doubly im-
portant because although each individual’s needs
are numerous and unpredictable, a syllabus that
tries to polish as many skills as possible would be
enormously helpful.

Reported Ewen Ferguson

Ibaraki: September—Mini-Conference at Tsu-
kuba Gakuin University by Kevin Knight. 1)
Motivating learners through pain and pleasure.
Knight explored various unique and effective
techniques adapted from corporate training used
to build learner confidence, motivation, and
performance. 2) The Global Workforce Develop-
ment through Business Internship Program at
Kanda University of International Studies. An
alternative to traditional internship programs,
conference attendees participated in portions of
the program in which the students develop busi-
ness models using English. The course is based
on practical experience with close observation at
the English Hills Resort in Fukushima.

Report by Dan Waldhoff

Shinshu: September—Encouraging young learn-
ers, and their teachers, to communicate in Eng-
lish by Sue Fraser Osada. Fraser Osada gave a
quick overview of the theories behind and issues
concerning the teaching of foreign languages

to children and the practical implementation

of these theories. Osada led the participants in
considering: 1) the abilities, behavior, and inter-
ests of young learners; 2) why foreign languages
should be introduced at an early age; 3) how
children learn; 4) the ideal teacher of young learn-
ers; 5) classroom management; 6) what should
be taught; 7) possible problems and pitfalls; and
8) types of foreign language activities for young
learners.

Participants tried the activities, placing them-
selves in the position of young learners. Osada
demonstrated how common pitfalls could be
avoided through her adaptations of popular
activities such as Simon Says (giving instruc-
tions), the use of flashcards and puppets, songs,
and story reading. Some of these activities were
conducted in a language foreign to the partici-
pants, reminding teachers of how it feels to be a
complete beginner. Osada’s adaptations of activi-
ties popular among children are tailored to their
mindset, thereby facilitating their acquisition of
foreign languages.

Reported by Mary Aruga

Visited TLT’s website recently?
<tlt.jalt-publications.org/>
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* JALT CONTACTS

For changes and additions, please contact the editor
< contacts@jalt-publications.org>. More extensive listings
can be found in the annual JALT Information & Directory.

National Officers

» President—Steve Brown; <prez@jalt.org>
» Vice President—Cynthia Keith; <vp@jalt.org>

» Director of Treasury—Kevin Ryan;
<treasury@jalt.org>

» Director of Membership—Ann Mayeda;
<membership@jalt.org>

» Director of Programs—Philip McCasland;
<programs@jalt.org>

» Director of Public Relations—Sayoko
Yamashita; <publicity@jalt.org>

» Director of Records—Donna Tatsuki;
<records@jalt.org>

» Auditor—Tadashi Ishida; <auditor@jalt.org>

Appointed Officers

» Business Manager—Andrew Zitzmann;
<business@jalt.org>

» Central Office Supervisor—Junko Fujio;
<jco@jalt.org>

» Chapter Representative Liaison—Steve
Quasha; <chaprep@jalt.org>

» SIG Representative Liaison—Megumi Kawate-
Mierzejewska; <sigrep@jalt.org>

» JALT2007 Conference Chair—Yuriko Kite;
<ykite@ipcku.kansai-u.ac.jp>

» JALT2007 Programme Chair—Aleda Krause;
<aleda@tba.t-com.ne.jp>

» JET Liaison—Marcos Benevides; <jet-liaison@
jalt.org>

Publications Officers

» Publications Board Chair—Kim Bradford-
Watts; <pubchair@jalt.org>

» JALT Journal Editor—Steve Cornwell;
<jj-editor@jalt-publications.org>

» TLT Staff—See the back of this issue

» Conference Proceedings Editor—Kim
Bradford-Watts;
<proc_editor@jalt-publications.org>

Chapter Contacts

»

»

4

Akita—Takeshi Suzuki; t: 018-422-1562;
<takeshis@mail.edinet.ne.jp>;
<www.edinet.ne.jp/ ~takeshis/jalt. htm>

Chiba—Fiona MacGregor; t: 047-555-8827;
<fjmacgregor@yahoo.ca>;
<jalt.org/groups/Chiba>

East Shikoku—Lawrie Hunter;
<lawrie_hunter@kochi-tech.ac.jp>;
<jalt.org/groups/East_Shikoku>

Fukui—Takako Watanabe; t/f: 0776-34-8334;
<wtakako@vesta.ocn.ne.jp>;
<jalt.org/groups/Fukui>

Fukuoka—Jack Brajcich; <brajcich@fukujo.acjp>;
<jalt.org/ groups/ Fukuoka>

Gifu—John Gunning;
<kinkajapanmtb@yahoo.com>;

<jalt.org§) roups/Gifu>

Gunma—DMichele Steele; <psisnowar@ybb.
nejp>; <www.harahara.net/JALT/>
Hamamatsu—Greg O’'Dowd; <gvg75@hotmail.
com>; Gregg McNabb; <mcnabb@ns.sist.ac.jp>;
<hamamatsujalt.org>

Himeji—William Balsamo;

t: 0792-54-5711; <balsamo@kenmei.ac.jp>;
<www.geocities.com / yamataro670 / Himeji-
JALT.htm>

Hiroshima—Caroline Lloyd; t: 082-228-2269;
<cajan3@yahoo.co.uk>; <hiroshimajalt.org />
Hokkaido—Ken Hartmann; t/f: 011-584-7588;
<office@jalthokkaido.net>;
<www.jalthokkaido.net>

Ibaraki—Dan Waldhoff;
<dwaldhoff@gmail.com>;
<www.kasei.acjp/JALT/>

Iwate—Mary Burkitt; t/f: 019-663-3132;
<iwatejalt@hotmail.com>;
<jalt.org/groups/Iwate>

Kagoshima—Sue Kawahara; t: 099-216-8800;
f: 099-216-8801; <prez@jalt-kagoshima.org>;
<www.jalt-kagoshima.org>

Kitakyushu—L. Dennis Woolbright

t: 093-583-9997 (h); t/f: 093-583-5526(w);
<woolbright@seinan-jo.ac.jp>;
<www.jalt.org/chapters/kq/>

Kobe—David Heywood;
heywood@smile.ocn.ne.jp;
kobejalt.bravehost.com/

Kyoto—Heidi Evans; <publicity@kyotojalt.
org>; <www.kyotojalt.org>
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Matsuyama—Kiyoshi Shioiri;
<kshioiri@shinonome.ac.jp>;
<MatsuyamaJALT.50megs.com/>
Miyazaki—Paul Hullah; 0985-58-7449 (w);
<hullah@cc.miyazaki-u.ac.jp>;
<allagash.miyazaki-mu.ac.jp/MiyaJALT />
Nagasaki—Michele Ruhl; <michele@net.
nagasaki-u.ac.jp>;
<www.kyushuelt.com/jalt/ nagasaki.html>
Nagoya—Katsumi Ito; t: 070-5642-3339;

f: 0569-34-2489; <itokatsumi@h5.dion.ne.jp>;
<jaltnagoya.homestead.com>

Nara—Steven Nishida;
<steven.nishida@gmail.com>; t/f 0742-51-1702;
<groups.yahoo.com/group/Nara_JALT/>
Okayama—Shirley Leane; <okayamashirley@
hotmail.com>; <jalt.org/groups/Okayama>
Okinawa—Caroline Latham;

t: 090-1945-5224 <kamadutoo@yahoo.com>;
<www.okinawateacher.com>

Omiya—Roberto Rabbini; < rob@saitama.email.

ne.jp>; <www.jalt.org/chapters/omiya/>

Osaka—Robert Sanderson; <sanderson808@
gol.com>; <www.osakajalt.org>

Sendai—]John Wiltshier; <johnw@myu.ac.jp>;
<jaltsendai.terapad.com>

Shinshu—Fred Carruth; t: 0263-36-3356;
<fredcarruth@hotmail.com>; Mary Aruga;

t: 0266-27-3894; <mmaruga@aol.com>; <jalt.
org/ groups/Shinshu>

Shizuoka—Masahiko Goshi; <goshimms@ybb.
ne.jp>; <jalt.org/groups/Shizuoka>
Tokyo—Stan Pederson; <spjalt@yahoo.com>;
<www.jalt.org/groups/tokyo>
Toyohashi—Simon Sanada; t: 0532-46-6299;
<sanada@vega.aichi-u.ac.jp>;
<www.kokusai.aichi-edu.ac.jp/jalttoyohashi/
entry.html>

West Tokyo—Alan Stoke; <ams-tut@gol.com>;
<www.geocities.com/jaltwesttokyo>
Yamagata—Fumio Sugawara; t/f: 0238-85-2468;
<chricofu@sgic.jp>;
<jalt.org/groups/Yamagata>
Yokohama—Renata Suzuki; t: 045-759-4136;
<renate@zaa.att.ne.jp>;

<jalt.org/groups/ Yokohama>

SIG Contacts

» Bilingualism—Bernadette Luyckx;
t: 046-872-3416; <luyckx@cool.email.ne.jp>;
<www.bsig.org>

» College and University Educators—Philip
McCasland (Coordinator); t: 024-548-8384 (w);
024-522-3121(h); <mccaslandpl@rocketmail.
com>; <allagash.miyazaki-mu.ac.jp/CUE/>

» Computer-Assisted Language Learning—
Paul Daniels (Coordinator); <sig-coordinator@
jaltcall.org>; Journal editorial team <sig-
newsletter@jaltcall.org>; <jaltcall.org>

» Gender Awareness in Language Education—
Salem Hicks; <sa1emhick52@yahoo.com>;
<www.tokyoprogressive.org.uk/gale/>

» Global Issues in Language Education—
Kip Cates; t/f: 0857-31-5148 (w);
<kcates@rstu.jp>; <www.gilesig.org>

» Japanese as a Second Language—Hiroko Sato;
t: 0475-23-8501; <hirokosato36@ybb.ne.jp>;
<jalt.org/groups/JSL>

» Junior and Senior High School—William
Matheny; t: 052-624-3493; <willheny@nifty.
ne.jp>; <www.juniorseniorhighsig.org>

» Learner Development—Hugh Nicoll;
<hnicoll@gmail.com>; <ld-sig.jalt.org />

» Lifelong Language Learning—Eric Skier;

<skier@ps.toyaku.ac.jp>;
<www.eigosenmon.com/Illsig />

» Materials Writers—Jim Smiley;
t. 022-233-3268; <mw@jalt.org>;
<uk.geocities.com / materialwritersig />

» Other Language Educators—Rudolf Reinelt;
t/f: 089-927-6293(h); t/f: 089-927-9359(w);
<reinelt@iec.ehime-u.ac.jp>

» PALE—Robert Aspinall; <aspinall@biwako.
shiga-u.ac.jp>; <www.debito.org/PALE />

» Pragmatics—Megumi Kawate-Mierzejewska;
<mierze@tuj.ac.jp>;
<groups.yahoo.com/group/jaltpragsig>

» Teacher Education—Paul Beaufait;
<pab@pu-kumamoto.ac.jp>

» Teaching Children—Naoko McLellan;
<popripop@hotmail.com>;
<tcsig.jalt.org>

» Testing and Evaluation—]Jeff Hubbell;
<01jhubbell@jcom.home.ne.jp>;
<www.jalt.org/ test>
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COLUMN ¢ JOB INFORMATION CENTER

...with James McCrostie
<job-info@jalt-publications.org>

To list a position in The Language
Teacher, please submit online at
<jalt-publications.org/tlt/jobs/>

or email James McCrostie, Job
Information Center Editor, <job-
info@jalt-publications.org>.
Online submission is preferred.
Please place your ad in the body

of the email. The notice should

be received before the | 5th of

the month, 2 months before
publication, and should contain the
following information: location, name of institution, title of
position, whether full- or part-time, qualifications, duties, sal-
ary and benefits, application materials, deadline, and contact
information. Be sure to refer to TLT's policy on discrimina-
tion. Any job advertisement that discriminates on the basis of
gender, race, age, or nationality must be modified or will not
be included in the JIC column. All advertisements may be
edited for length or content.

Job Information Center Online

Recent job listings and links to other job-related websites can
be viewed at <jalt-publications.org/tlt/jobs/>

Breaking into an
ELT publishing
house

After an especially dreadful day teaching an
exceptionally difficult class, you may have day-
dreamed about changing careers. Working for an
ELT publishing company might seem more at-
tractive than trying to discipline unruly students.
But what would it take to turn such daydreams
into reality? To find out more about careers in the
publishing industry I asked five publishing com-
pany employees about their jobs in Japan.

1. What are the entry-level jobs?

Most people start out as a sales representative.
This job involves travelling to schools, meeting
with teachers, gathering information about what
they like and do not like about their textbooks,
and, last but not least, trying to sell them your
company’s books. It also requires working at
book fairs and giving presentations.

2. What are the necessary qualifications
and qualities?

In addition to having a BA, a successful sales rep
needs to be a people person. Shy types will find
the job stressful at best. For example, you need to
be able to walk into a new school and introduce
yourself to the office staff and then try to meet the
teachers, who may not feel like talking to a sales
person. Teaching experience is also important be-
cause sales reps meet with teachers everyday and
have to speak their language. Other adjectives
that popped up during my interviews included:
organized, flexible, and determined.

3. What level of Japanese do you need?

Sales reps need to be able to use business level
Japanese. Similarly, Japanese staff require a high
degree of English proficiency.

4. How much travel is involved?

Face-to-face meetings remain the best way to
gather information and sell books so that means
sales reps spend anywhere between 3 to 10 weeks
of the year on the road. Plus, autumn weekends
tend to be full of book fairs and other events.

5. What do people like/not like about their
jobs?

Most employees mentioned how much they liked
meeting lots of interesting, intelligent people. The
need to meet people during the rainy season after
carrying a big bag of books to schools located
miles from the train station proved less enjoyable.
The hours will also be longer and the vacations
shorter than many teachers in Japan have prob-
ably become accustomed to.

6. What kind of advancement
opportunities are there?

After a few years working as a sales rep, promo-
tion to a position in marketing, research, or edit-
ing is possible. Plus, depending on the company,
it may be possible to transfer to an office in
another country.

7. How would one get their foot in the
door?

Some publishers hire more than others but a
position somewhere in Japan tends to open up
every year. The biggest barrier is that publishers
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typically recruit directly rather than post job ads.

Therefore, one of the best things you can do is get
to know people in the industry. Attend book fairs,
present at conferences, and take advantage of op-
portunities to pilot or review publisher materials.

If you would like to know more about any
other teaching related careers please contact the
editor with your suggestions.

Job Openings

The Job Information Center lists only brief sum-
maries of open positions in TLT. Full details of
each position are available on the JALT website.
Please visit <www.jalt-publications.org/ tlt/
jobs/> to view the full listings.

Location: Tokyo-to, Shinjuku-ku

School: The Society for Testing English Profi-
ciency (STEP)

Position: Full-time editor
Deadline: 21 Dec 2007

Location: Tokyo-to, Hachioji
School: Chuo University (Tama Campus), Faculty
of Law

Position: Part-time teaching positions
Start Date: April 2008
Deadline: 31 Dec 2007

COLUMN ¢ CONFERENCE CALENDAR

43

...with Alan Stoke

<conferences@jalt-publications.org>

New listings are welcome. Please

email information to the column

editor by the |5th of the month, at

least 3 months before a confer-

| ence in Japan, or 4 months before

an overseas conference. Thus, |5

Dec is the deadline for a March

| conference in Japan or an April

\| conference overseas. Feedback or
suggestions on the usefulness of

this column are also most welcome.

Upcoming Conferences

12-14 Dec 07—12th English in South-East Asia
Conference: Trends and Directions, at King Mon-
gkut’s U. of Technology, Bangkok. Contact: <arts.
kmutt.ac.th/sola/esea>

19-21 Dec 07—PAAL2007: 12th Conference of
Pan-Pacific Association of Applied Linguistics,
in Pattaya, Thailand. Contact: <paaljapan.org/
conference2007 /index.html>

7-11 Jan 08—Responding to Change: Flexibility
in the Delivery of Language Programmes, in
Hong Kong and Chiang Mai, Thailand. An inter-
national conference sponsored by Hong Kong U.
of Science and Technology, and Payap U., Chiang
Mai. Contact: <lc.ust.hk/~centre/conf2008/>

18-20 Jan 08—Colloquy on Contemporary Issues
in Language Education, at Akita International U.
Invited speakers include Batia Laufer (U. of Haifa),
Angel Lin (City U. of Hong Kong) and Anne Pakir
(National U. of Singapore). Contact: <english@aiu.
ac.jp><www.aiu.acjp/pdf/ colloquy.pdf>

24-26 Jan 08—ThaiTESOL2008: English Lan-
guage Teaching: Progress in Practice and Policy,
in Khon Kaen. Contact: <www.thaitesol2.org/
index.php>

7-9 Feb 08—VALS-ASLA Conference 2008:
Changing Societies: Methodological Challenges
for Applied Linguistics, in Lugano, Switzerland.
Contact: <www.vals-asla.ch>

8-10 Feb 08—Third International and 39th An-
nual ELTAI Conference: Learning to Teach: A
Life-Long Journey, in Chennai, India. Contact:
<www.eltai.org/activities.htm>

23-24 Feb 08—Fourth CamTESOL Conference:
Building Bridges to the World, in Phnom Penh.
In English; designed to be practical and of direct
benefit to practicing teachers. Contact: <www.
camtesol.org/2008conference / Index.html>

6-8 Mar 08—ELF Forum: First International
Conference of English as a Lingua Franca, at
U. of Helsinki. Contact: <www.eng.helsinki.fi/
ELFforum/>
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13-15 Mar 08—AACL2008: American Associa-
tion for Corpus Linguistics, at Brigham Young
U., Utah. Contact: <corpus.byu.edu/aacl2008/>

14-16 Mar 08—GURTO08: Telling Stories: Build-
ing Bridges among Language, Narrative, Identity,
Interaction, Society and Culture, at Georgetown
U., Washington, DC. Contact: <www8.george-
town.edu/ college/ gurt/2008 />

17-19 Mar 08—International Conference on
Foreign Language Teaching and Learning
2008: Innovating Minds, Communicating Ideas:
Reinventing Language Teaching and Learning,
at Hilton Petaling Jaya Hotel, Malaysia. Contact:
<imcicon.mmu.edu.my/index.php>

29 Mar-1 Apr 08—AAAL2008 Annual Confer-
ence, in Washington DC. Annual conference of
the American Association for Applied Linguistics.
Contact: <www.aaal.org/aaal2008/index.htm>

2-5 Apr 08—42nd Annual TESOL Convention
and Exhibit: Worlds of TESOL: Building Commu-
nities of Practice, Inquiry, and Creativity, in New
York. Contact: <www.tesol.org/ 2008convention>

7-11 Apr 08—42nd Annual International IATEFL
Conference and Exhibition, in Exeter, UK.
Contact: <www.iatefl.org / content/ conferenc-
es/2008/index.php>

18-20 Jun 08—Language Issues in English-
Medium Universities: A Global Concern, at U.
of Hong Kong. Contact: <www.hku.hk/clear/
conference(08>

25-28 Jun 08—30th Language Testing Research
Colloquium: Focusing on the Core: Justifying the
Use of Language Assessments to Stakeholders,

in Hangzhou, China. Contact: <www.sis.zju.edu.
cn/sis/sisht/english /1trc2008 / main.html>

26-29 Jun 08—Ninth International Conference of
the Association for Language Awareness: Engag-
ing with Language, at U. of Hong Kong. Contact:
<www.hku.hk/clear/ala>

3-5 Jul 08—Fifth Biennial Conference of the In-
ternational Gender and Language Association,
at Victoria U. of Wellington, NZ. Contact: <www.
vuw.ac.nz/igala5/>

9-12 Jul 08—ACTA2008: Pedagogies of Connec-
tion: Developing Individual and Community
Identities, in Alice Springs. Contact: <www.tesol.
org.au/conference/>

10-11 Jul 08—CADAAD2008: Second Interna-
tional Conference of Critical Approaches to
Discourse Analysis across Disciplines, at U. of
Hertfordshire. Contact: <cadaad.org /cadaad08>

21-26 Jul 08—18th International Congress of
Linguists, at Korea U., Seoul. Contact: <cil18.
org><bspolsky@gmail.com>

5-6 Aug 2008—World CALL2008: Third Interna-
tional Conference, in Fukuoka. WorldCALL is a
worldwide association of teachers interested in
computer-assisted language learning. Contact:
<www,j-let.org/~wcf/modules/tinyd0/>

24-29 Aug 08—15th World Congress of Ap-
plied Linguistics: Multilingualism: Challenges
and Opportunities, in Essen, Germany. Contact:
<www.aila2008.org>

Calls for Papers or Posters

Deadline: 15 Dec 07 (for 3-4 May 08)—2008
International Conference on English Instruction
and Assessment: Change from Within, Change in
Between, at National Chung Cheng U., Taiwan.
Contact: <www.ccu.edu.tw /fllcccu/2008EIA /
English/Eindex.php>

Deadline: 15 Dec 07 (for 31 May-1 Jun 08)—JALT
CALL SIG Annual International Conference:
New Frontiers in CALL: Negotiating Diversity, at
Nagoya U. of Commerce & Business. The keynote
speaker will be Phil Hubbard. The deadline

for the second call for papers will be 15 Feb 08.
Notification of acceptance is due by 15 Mar 08.
Contact: <www.jaltcall.org>

Deadline: 25 Dec 07 (for 23-26 Oct 08)—NCYU
2008 International Conference on Applied
Linguistics, in Taiwan. Contact: <web.ncyu.edu.
tw / ~chaochih /ncyu2008ical.htm>
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Deadline: 10 Jan 08 (for 29 Mar 08)—Wireless
Ready: Interactivity, Collaboration and Feed-
back in Language Learning Technologies, at
NUCB Graduate School, Nagoya. A one-day
event to examine the role of wireless learning
technologies in language education. Contact:
<wirelessready.nucba.ac.jp><michael.thomas@
nucba.ac.jp>

Deadline: 25 Jan 08 (for 6-8 Mar 08)—2008
TNTESOL Conference: Language and Music: The
Perfect Blend, in Memphis, Tennessee. Contact:
<www.tntesol.org / TNTESOLFlyerMemphis2008.
pdf>

Deadline: 31 Jan 08 (for 26-28 Jun 08)—Building
Connections with Languages and Cultures, at
Far Eastern National U., Vladivostok. Contact:
<feelta.wl.dvgu.ru/upcoming.htm>

Deadline: 1 Feb 08 (for 16-20 Jul 08) —11th In-
ternational Conference on Language and Social
Psychology, in Tucson, Arizona. Contact: <www.
ialsp.org/Conferences.html>

Deadline: 15 Feb 08 (for 10-11 May 08)—Seventh
Annual JALT Pan-SIG Conference 2008: Diversi-
ty and Convergence: Educating with Integrity, at
Doshisha U., Shinmachi Campus. Plenary speak-
ers will be Tim Murphey and Junko Yamana-

ka. To be hosted by the Pragmatics SIG, Testing
and Evaluation SIG, Teacher Education SIG,
Materials Writers SIG, Other Language Educators
SIG, Gender Awareness in Language Education

SIG, Lifelong Language Learning SIG, and Kyoto
Chapter. Contact: <www.jalt.org/pansig/2008/
pansig08/>

Deadline: 25 Apr 08 (for 31 Oct-3 Nov
08)—JALT2008: 34th JALT International Con-
ference on Language Teaching and Learning
& Educational Materials Exposition, at Na-
tional Olympics Memorial Youth Center, Tokyo.
Contact: <conferences.jalt.org/2008>

A

JALT Journal

is a refereed research journal
of the Japan Association for
Language Teaching
SEFREHEER)
It invites practical and
theoretical articles and
research reports on second/
foreign language teaching and
learning in Japanese and Asian
contexts.

For more information and
submission guidelines see
<www.jalt-publications.org/jj/>
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direct access to these motivated people.

For more information on advertising with

People choose

to join JALT because they have made a
commitment to professional growth.

JALT’s publications offer advertisers

JALT, please contact the

JALT Central Office <jco@jalt.org>,
or visit our website at
<www.jalt-publications.org/admin/
advert.html>.
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THE LANGUAGE TEACHER ¢ SUBMISSIONS

The editors welcome submissions of materials concerned with all aspects of language education, é)articularly with

relevance to Japan. If accepted, the editors reserve the ri;
prior notification to authors. Materials in English should

%ht to edit all copy for length, style, an

clarity, without
e sent in Rich Text Format by either email (preferred) or

post. Postal submissions must include a clearly labeled ﬂop%y 3‘lisk or CD-ROM and one printed copy. Manuscripts
A

should follow the American Psychological Association (.

A

style as it appears in The Language Teacher. Please

submit materials to the contact editor indicated for each column. Deadlines are indicated below.

AAEN TOREFHEEI DA RREBEFBLTWE T, TELRFEFAIUI v F - TFAN T4 =<y bORK 7 7 1)V Thik
DRIV, BEOHEITE, 70y E—T4 A7 NCD-ROMIZTRVEIRD, 71 K7 RS OE—HIBED FE W, FZTAUH
DIERHRAPA AT )NHDE, Yy TUAM—VIZHHEITLOREHE THOVIVICARL T ILTZ S0, fEilizh

FHDITOEELTUIREFIC LU TWEEL &R T,

Feature Articles

Departments

English Features. Submissions should be well-written,
well-documented, and researched articles. Analysis
and data can be quantitative or qualitative (or both).
Manuscripts are typically screened and evaluated
anonymously by members of The Lun[guage Teacher Edi-
torial Advisory Board. They are evaluated for degree
of scholarly research, relevance, originality of conclu-
sions, etc. Submissions should:
¢ be up to 3,000 words (not including appendices)
¢ have pages numbered, paragraphs separated by
double carriage returns (not tabbed), and sub-
headings (boldfaced or italic) used throughout
for the convenience of readers
¢ have the article’s title, the author’s name, affili-
ation, contact details, and word count at the top
of the first page
¢ be accompanied by an English abstract of up to
150 words (translated into Japanese, if possible,
and submitted as a separate file)
* be accompanied by a 100-word biographical
background
¢ include a list of up to 8 keywords for indexing
¢ have tables, figures, appendices, etc. attached as
separate files.
Send as an email attachment to the co-editors.
HASRRSC : FEAEIED D Wi L2k E T, EIA, FHEMH

(BHHWIIA) TBIES NI T — 5 2Rk E T, TR, B
AOTLTORZERIC KD, PIIOKUE, BIdE, #5H7 E0mak

TRHliENE T, 80008 (FRHIBR) LINT, "= & FE AL
Bk Tz 2470 BIAML OKSUFENAS ) v 7R &3 TR
W, IO R—2 O LIS, b, T8, LB LU
FEEBEETEV, JOL LTI E S, 3007HDEHIEHE
HIRH T, &, B, (RO ARETT, SRS X TR TA—
NORMT 7OV TBED FE N,
Readers’ Forum articles are thoughtful essays on top-
ics related to language teaching and learning in Japan.
Submissions should:

¢ be of relevance to language teachers in Japan

¢ contain up to 2,500 words

¢ include English and Japanese abstracts, as per

Features above

e include a list of up to 8 keywords for indexing

¢ include a short bio and a Japanese title.
Send as an email attachment to the co-editors.
H 74 =I5 HATOSHEE, ROSHEFHICHT2EE
BTy A 2B ELTOET, HATORFHMIBEL T
T 6,000FLANT, S AILOEE, HOIKEB LV HAHDS
A MVERAT RS0, HEAREELTETANOENT 71
THBEDFEN,
Interviews. If you are interested in interviewing a well-
known professional in the field of language teaching
in and around Japan, please consult the editors first.
Lengths range from 1,500-2,500 words. Send as an
email attachment to the co-editors.
A2 HEa—: BAENITEHRREODETO (473 HM%K
1A 25 Ea—UIEn B A1, fEHICRICERZB3 TS
V3, 3600787 56,0008 DEE TT, FAHEESE X TETA-NO
BT 7OV TBED TS,

Conference Reports. If you have attended a conference
on a topic of interest to language teachers in Asia, write
a 1,500-word report summarizing the main events.
Send as an email attachment to the co-editors.

FRBE RFAIICBLOB D Ny s ORI NS
A1, 4000BFIZICERIL T, Wik £ H VTS, JEfRSE
HEETHTANORNT 7 OV TBED T,

My Share. Submissions should be original teaching
techniques or a lesson plan you have used. Readers
should be able to replicate your technique or lesson
plan. Submissions should:

* be up to 1,000 words

¢ have the article title, the author name, affiliation,
email address, and word count at the top of the
first page
include a Quick Guide to the lesson plan or
teaching technique
follow My Share formatting
have tables, figures, appendices, etc. attached as
separate files

¢ include copyright warnings, if appropriate.
Send as an email attachment to the My Share editor.
XA 2T EREHICET A RHENBTA T 7ITOWT, 77
ZyIRBEEGEDEFAATELL SN TLHOTT,
L00FLUN TRAID =I5 ML, &4, Filg. 1AV
7 RVAEXFREBHEF IV, £ M (R 2EbE0DLL
MTEETA, FEMEHEIIBREDT FE W, My Share fH415E
FHCETAN O T 74V TEED TS,

Book Reviews. We invite reviews of books and other
educational materials. Contact the Publishers’ Review
Copies Liaison <pub-review@jalt-publications.org> for
material listed in the Recently Received column, and
the Book Reviews editor if you wish to review unlisted
material, including websites or other online resources.
Review articles treating several related titles are particu-
larly welcome. Submissions should:

¢ show a thorough understanding of the material
reviewed in under 750 words
reflect actual classroom usage in the case of
classroom materials

e be thoroughly checked and proofread before

submission.

Send as an email attachment to the Book Reviews editor.
WA APEMOEIT T, HIFMHEE<pub-review@jalt-
publications.org>IZFINEDE, FAHIRENZU A NP5 BED
T2 BLlwebTH M EDUAMIBWEAITIIEHRES L
HiEEL S TSN, BEROBHET S5 NV RS HDERHTEK
WU, FI, KONE, BEEBCEME LU TORAEIC
filh, EIHREEE TETAVORNT 7 )V TBED FE,
JALT Focus. Submissions should be directly related to re-
cent or upcoming developments within JALT, preferably
on an organization-wide scale. Submissions should:

¢ be no more than 750 words

e be relevant to the JALT membership as whole

e encourage readers to participate more actively

in JALT on both a micro and macro level.

Deadline: 15" of the month, 1'/, months prior to pub-
lication. Send as an email attachment to the JALT Focus
editor.
JALT7 4 —H A JALTNOHEEZ 2 BDERICBEATLH0
TY, EOJALTRRIZH SZIHLWAKT, JALTIC, KDIEEI
EBMT2ECMHENTHHOTT, 1,600 T, HHI5H
ETICBRED FEW, B3 LAFRITEDET, JALTT+—HA
REHETETANOFRN7 71V THBED FEL,

JALT Notices. Submissions should be of general rele-
vance to language learners and teachers in Japan. JALT
Notices can be accessed at <www.jalt-publications.
org/tlt/focus/>. Calls for papers or research projects
will be accepted; however, announcements of confer-
ences, colloquia, or seminars should be submitted to
the Conference Calendar. Submissions:
¢ should be no more than 150 words
¢ should be submitted as far in advance as is pos-
sible
¢ will be removed from the website when the an-
nouncement becomes outdated.

Submissions can be sent through the JALT Notices on-
line submissions form.
R DA TORSEECHZETEIL, 42 T1 P <wwwijalt-
publications.org/tlt/focus/>THR2 Z EMTEE T, TEHLITHTH-
THRIWZLE YN # RS HRWELE T, Rt 71>
YT 3y a BRI, A00FUNTERL T RSV, 7235,
2%, £ —13 Conference Calendar THWET,
SIG News. JALT’s Special Interest Groups may use this
column to report on news or events happening within
their group. This might include mini-conferences, pre-
sentations, publications, calls for papers or presenters,
or general SIG information. Deadline: 15" of month, 6
weeks prior to publication. Send as an email attach-
ment to the SIG News editor.
SIG=2—A : SIGIE = 1—AP AN FOWEI DA T LZ
TEEY, @il T LT —Ta, W, Gk, R
EHREDFHRELA TS, FOY)0 RO ARTO15HE
Tl SIGERRICE AV DR T 71V TES TS,
Chapter Events. Chapters are invited to submit up-
coming events. Submussions should follow the precise
format used in every issue of TLT (topic, speaker, date,
time, place, fee, and other information in order, fol-
lowed by a 60-word description of the event).
Meetings scheduled for early in the month should be
ublished in the previous month's issue. Maps of new
ocations can be printed upon consultation with the
column editor. Deadline: 15 of the month, 2 months
prior to publication. Send as an email attachment to the
Chapter Events editor.
FIARY B HEDWTVREILIOA XY ORI TS, hE
v, FERE. ARG B ST B8 COIRF TR LE
I #EOYI0IE BAISHT, 20 ARTE TIC, AN Mtk #
ICET AV OEMN T 71V TBED TSN,

Chapter Reports. This column is a forum for sharing syn-
opses of presentations given at JALT chatﬁters around Ja-
pan. Submissions must therefore reflect the nature of the
column and be written clearly and concisely. Chapters are
limited to one report per month. Submissions should:
® De interesting and not contain extraneous infor-
mation
be in well-written, concise, informative prose
be made by email only - faxed and/ or postal
submissions are not acceptable
® be approximately 200 words in order to explore
the content in sufficient detail
be structured as follows: Chapter name; Event
date; Event title; Name of presenter(s); Synopsis;
Reporter’s name.
Send as an email attachment to the Chapter Reports editor.
e JALTHIBEG R OB T, Aatafige s
AR SV, 6003 FRYE TRIBAICBEE TSV, T4, HI, A
NI RERG, BE REELE COEF TBEE TSN,
SRR REE L TETANORR T 7 OV TBRD FEN,
77 9P ARHEZZINLERADT, TEE TS,
Job Information Center. TLT encourages all prospective
emj)loyers to use this free service to locate the most quali-
fied language teachers in Japan. The notice should:
e contain the following information:
City and prefecture, Name of institution, Title of
position, Whether full- or part-time, Qualifica-
tions, Duties, Salary & benefits, Application
materials, Deadline, Contact information
* not be positions wanted. (It is JALT policy that
they will not be printed.)
Deadline: 15th of month, 2 months prior to publication.
Send as an email attachment to the JIC editor.
SRAM B E A DRNZELBETY —E R LY, BE
#itidh, BB, Wb, SEDIERED QK 2. R,
B FROYIDDHREE T2 - HATOISHE TICBHISE T
S0, FROERZH VLA, JICHLHTHEEITET AV OR
HI7 OV TBREDFEN,
Conference Calendar. Announcements of conferences
and their calls for papers as well as for colloquia,
symposiums, and seminars may be posted in this col-
umn. The announcement should be up to 150 words.
Deadline: 15th of month, at least 3 months prior to the
conference date for conferences in Japan and 4 months
prior for overseas conferences. Send within an email
message to the Conference Calendar editor.
ML a0FYL, S ORTUA, IS 2EOBRISELE, W
WHEDRNTT, Conference Calendarftf &I1T400FBFLETH
TFA=VOEM T 7OV TBED TS, #OU0IEAISHT
B, BEOMS QRT3 7 Al £ TOMWERHLET,
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JALT « MEMBERSHIP INFORMATION

The Japan Association for Language

Teaching (JALT)

* a professional organization formed in 1976
1976 ITRAL SN A 2

e working to improve language learning and
teaching, particularly in a Japanese context
SEFOFEEHEON LEKNLIEZHMEL
TWET

¢ over 3,000 members in Japan and overseas
-ERSTH 3,000 D2 HNWET

Annual international conference FKIEFF K2

¢ 1,500 to 2,000 participants
4R 1,500427252,0004 S ML E S

* hundreds of workshops and presentations
BROT—02ayTRRERNHOET

e publishers’ exhibition
-HARFLIC R BB RN DD ET

¢ Job Information Centre
-G RS =TS NERT

JALT publications include:

e The Language Teacher—our monthly publica-
tion - ZHAFITLET

 JALT Journal—biannual research journal
- ZEMAFETLET

¢ Annual Conference Proceedings
- FEREPER X OV R KRR ELRITLET

e SIG and chapter newsletters, anthologies,
and conference proceedings
- PERIFFER 2 PO R, 7/ a—,
MRASARLCREEZATLET

Meetings and conferences sponsored by lo-

cal chapters and special interest groups (SIGs)

are held throughout Japan. Presentation and

research areas include:

e Bilingualism

o CALL

¢ College and university education

¢ Cooperative learning

¢ Gender awareness in language education

e Global issues in language education

* Japanese as a second language

* Learner autonomy

* Pragmatics, pronunciation, second language
acquisition

e Teaching children

e Lifelong language learning

* Testing and evaluation

* Materials development

SR B O B RS 2 K D &SR T A A
BH TSN, DL F O TOREROCH LRGN
fFonEd . NTUHUZ L, CALL, KEEINERE
HE. HFESEE, Doy —EiEREE, yo—N
JVITE, HAGERE . HERNFY . GEHm- 55
TERREE. WERSRHE . RERSHE IS

= ol BREFHMG, Bob B

JALT cooperates with domestic and interna-

tional partners, including [JALTIZEA F DEANSD

FRERELTHET]:

e JATEFL—International Association of Teach-
ers of English as a Foreign Language

* JACET—the Japan Association of College
English Teachers

e PAC—the Pan Asian Conference consortium

e TESOL—Teachers of English to Speakers of
Other Languages

Membership Categories ZHE X%

All members receive annual subscriptions to

The Language Teacher and JALT Journal, and

member discounts for meetings and confer-

ences. & B4 The Language Teachers> JALT Journal%

DY)z TR X2 RRITHE G it T

SR ET .

* Regular —fk= H: ¥10,000

* Student rate (undergraduate/graduate in
Japan) FAEREB (HARIZHZKE, KEFRD¥
) : ¥6,000

e Joint—for two persons sharing a mailing
address, one set of publications 31> b
=B (RICERTTRET DA B ZHREL,
JALTH R 24412 1 ) : ¥17,000

¢ Group (5 or more) ¥6,500/ person—one set of
publications for each five members Hl{A2x 5
(5 AL EERREL, JALTH RIS HICDE
1 #) :1446,500/

For more information please consult our web-
site <jalt.org>, ask an officer at any JALT event,
or contact JALT Central Office.

JALT Central Office

Urban Edge Building, 5th Floor, 1-37-9 Taito,
Taito- ku, Tokyo 110-0016 JAPAN
JALTEH)5: T110-0016 F 5# & /X 5 #1-37-9
7—=IN>IyPEIVSF

t: 03-3837-1630; f: 03-3837-1631; <jco@jalt.org>

THE LANGUAGE TEACHER 31.12 +« DECEMBER 2007



mailto:jco@jalt.org

HUMOR ¢ OLD GRAMMARIANS ‘ 49 ‘

Old Grammarians. ..

... by Scott Gardner <old-grammarians@jalt-publications.org>

The TLT weekly blues concert review

HE GREAT blues master Mickey “Sneezy”

Portnoy made a dramatic return to the

stage Sunday night at the Blue Sheet in
Tokyo. After a brief delay caused by the city
transit authority inadvertently parking an out-
of-service bus in front of the club’s entrance,
followed by a rousing opening set by Squelch
Control, a local udon-delivery-punk band, Port-
noy and the Prorates treated the crowd to an
evening of genuine barrelhouse. With upwards
of 15 die-hard and nearly dead blues fans in
attendance, it was standing room only (chairs
were banned from the Blue Sheet after the great
Geraldo Riot of 1988).

Until this show, Portnoy had not performed
since 4 years ago, when he suffered a near-fatal
onstage accident with a cigar roller. Tonight's
comeback marked the third time Sneezy (born
Michael Hyperallergenic Portnoy) has re-
nounced retirement and returned to sing his in-
imitable brand of blues. His original retirement
came in 1952, when at a show in Arkansas—his
first, as a matter of fact—his agent, promoter,
and backup band all discovered at the same
time that Mickey could neither sing nor play the
guitar. But after 4 years of soul searching and
a strict diet of whiskey and cigarettes, Portnoy
perfected the gravel-voiced, nose-whistling ap-
proach that is his trademark today, and which
renders a sense of pitch irrelevant at any rate.
(Mastering his guitar technique took considera-
bly longer, and some critics say Portnoy has yet
even to start on that leg of his musical journey.)

His second retirement came after the death
of Edna, his potted palm. Edna was his second
palm, whom he met following a bitter divorce
with his first palm, Edna (no relation). That
divorce had provided Mickey with some of his
deepest, most poignant material, like “Butter
My Elbow” and “These Boots Were Made fer
Catchin’ Terbacky.” Unfortunately, the loss of
his second Edna proved too great a blow for
him emotionally, and he announced his retire-
ment during a surprise appearance at a town

~

hall meeting of the Minter City Chamber of
Commerce. His motion to retire, however, was
disallowed on a technicality (failure to wipe off
the microphone after concluding a statement),
so he was immediately pressed back into service
and sent on his next tour.

The accident resulting in his third retirement
4 years ago left little doubt in music circles that
the world had seen and heard the last of Sneezy
Portnoy. So it was to great astonishment—and
not a little agitation—that Portnoy’s return to
gurgling the blues was announced yet again 2
months ago.

This night at the Blue Sheet was triumphal
for Portnoy. In fact, the sight of him making the
two-meter walk from the wings to center stage
by himself—aided only by a crutch and a bottle
of Jim Beam—drew an extended ovation from
the crowd. (A wheelchair was provided for his
guitar.) He started the set with his standard
opener, “Back Matter Blues,” which he tradi-
tionally ends with a prolonged bottle-draining
tug on his whiskey. Tonight was no excep-
tion. He then launched into some of his newer
material, including “Ain’t Gonna Give Up On
Belgian Waffles” and “Whack-a-Mole Blues.”
With each song he slouched further and further
down in his seat, making it increasingly difficult
to hear his singing, but at the same time serving
to highlight the talents of his backing band, The
Prorates, who were in fine form.

Portnoy took requests, but as he is legally
deaf, none of them were played. Ninety house-
rocking minutes later, Rodney Slack, the band’s
amazingly gifted trianglist, announced that
Sneezy had fallen asleep and that the show was
over. There wasn’t a dry nose in the house.

Portnoy and the Prorates will play the Blue
Sheet again this weekend, and then will take
their set across town to do a special halftime
show at the Giants-Swallows game on Sunday.
Seeing as baseball doesn’t have a halftime, details
on that show are still sketchy as of this writing.

J
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FEATURE ARTICLE ¢ RESOURCES

Building bridges: Instant Messenger
Cooperative Development

Andrew Boon, Toyo Gakuen University

Appendix

JALT Research Project: Guestionnaire

Name

Type of institution (e.g. university, high school,
language school)

1. What current procedures do you use to work on your professional development?

2. Are these procedures institutionally-provided or undertaken by yourself?

3. Have you ever felt isolated as a teacher? Yes / No

Explain

THANK YOU

I may wish to contact respondents for further information. If it would be okay for me to con-
tact you, please write your email address below:

THE LANGUAGE TEACHER 31.12 « DECEMBER 2007




