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In this month’s issue . . .

ARCH 1s time for graduations. Many of our students will
M be going out into the workaday world this month or
moving ahead in their educations. For many teachers, it
is time to pause and get ready for the year to come. In this issue
of TLT, we have several creative and thoughtful contributions
in My Share for those of us preparing for classes in April. We
are lucky to have lead articles from two Japanese contributors
describing the experiences of language learners outside the EFL
context.

In the Feature section, Ritsuko Narita reports on teaching students
of Japanese and their use of discourse markers and fluency in
second language narratives. In Readers’ Forum, Maiko Ogasa-
wara turns our attention to an area of language education that
can only become more important over time-a case study show-
ing the experience of language minority students as they move
through the critical early years of education in Japan.

Also, make sure to take a look at two of the columns in the
back half of TLT this month. TLT Wired looks at storyboarding
projects. In Outreach, learn about teachers from Japan getting
involved with educators in Laos.

This month's TLT tries to live up to the name with a very broad
view of what is important to the variety of language teachers
who are our readers. We hope everyone finds something useful
and illuminating in this month’s publication as they move from
the past school year into the next one.

Ted O’Neill
TLT Co-Editor
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BAREFZEFHEDEHD

7747 ICBATHIEE
Pedagogical practice on
Japanese narratives for

Keywords
F5T47, XRTARA—R-Y—h—, &
FELE MEF

2003 FHADKEZ(CH (T EHAAEBES
RO SAT, BRIA VI Ea—%&LIcETA, #
BEDPEBPDORBEZTEHICITT /ET14&
TRINTHEULNTERWZ EDDho7. &
NHIE, REICHRADNBEDORBREETIBES
E(FEBWDMH S, £ T, Yoshimi (2001)DF=
TATDXERTAARA—=R-X—H— (L TT A
THIFE/ATTR/ATTL) OHEEIC,
BARADNEBEFERL TS LREDTARAI—R"
R—H—OEERDENAICESEBIRE
EEET O/, METEHBARANICLE ST ST47
DEDEFEREIE/ZY, BRARS > T47
DRFEEDRFESELYLT, ZEICED
el LEELEDEDEBEREL/Z, BRITR
NEBRTANET 2R, BEOEMNSI(E
HEBHNEZ<DTAAD—R-X—h—%FEALT
BODRBREELDTHETENTEDLDIC
o, TNSEBEYIERTHETICEE
IEREDSDDPEHEEZLOND,

learners of Japanese

Ritsuko Narita
Macalester College

This is a report in regards to practical teaching methods of narratives within the
Japanese language. Through nine separate interviews with intermediate-level
students of Japanese, all of whom went to Japan on the 2003 summer program,
it was found that the simple desu/masu form was most commonly used by the
students, and that they were unlikely to use discourse markers such as ~n desu
ne, ~desu yo, and ~n desu kedo.

Yoshimi's (2001) analysis of Japanese narrative states that discourse mark-
ers like ~n desu provide the ‘glue’ that holds a story together and draws the
listener in: ~n desu kedo sets up background information in order to help the
listener understand the story’s subsequent content, ~n desu ne causes the
listener to pay attention to the next part of the story through attempting con-
firmation/agreement, and ~n desu yo signals to the listener that the previous
point is especially important to the story.

The students were given explicit instructions in regards to these markers
in an attempt to raise their awareness as to the importance of these kinds
of markers within narratives. The instruction consisted of five class periods
where the students compared narratives with and without markers and looked
at taped-videos of native Japanese speakers engaged in marker use; all of this
was supplemented by the students’ interaction with Japanese native speakers,
home stay families, etc.

The results of this study showed that the students began to use the dis-
course markers much more frequently in the post-test than in the pre-test
even though they were not always able to use them appropriately; sometimes
students engaged in overuse of markers or inappropriate intonation. Never-
theless, most students reported an increase in their awareness of discourse
marker usage even though it may take more time for them to be able to use
them in a fluent manner.

1.13UHIC

AL, BRADKRZEOEMAAZE I —Ah Ty I A TITbN =53
HoO—BRELT, EIZIS*E*‘“% FITAUAT DT AAD— AR —— 8
mﬂ%“’aéﬁét WEREBLZIEHZEEDZHDTH D, I—ADIED
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Language minority
students coping with
school life in Japan

Keywords

family language, school language,
language minorities, academic perform-
ance

There are increasing numbers of lan-
guage minority students in Japan whose
parents come from other countries.
Even when these students appear to be
fluent in Japanese, their academic per-
formance tends to be lower than their
Japanese peers. Difficulties arise not
only from limitations in Japanese, but
also from limitations in students’ family
language. Moreover, these issues are
societal and must be dealt with at the
school and community level. This re-
port outlines the situation nationwide
and then looks at the support system
for language minority students in Kochi
City. Particular interest lies in compar-
ing the approach taken in Kochi City,
where the number of language minor-
ity students and amount of resources
dedicated towards them is limited, with
nationwide trends.

BADERICES EHABADFEODEKII.
BIMD—@&/cEoTNS, —RiMa/aEARE
EEIHNEANREEFTH, BANREERL
YZNBMEWVERICH D, O DENTIRI
BAFBEADTENERELZOTNSEFT
7B RETERIDBEDENEHERDDH
%, CNBIHEFEETHY, 2ROUbEAAIRY
HONEMBETHD, AR CTRETEENTIK
REBMBL. sMRESMH T o/cMEnUA
BELEIC, BMTICHITDHEANREEREC
I BDRIE AT LERNT D, FIC, SAEAR
EAEEHD DL BERBECIEEEICOHIRY
DHHEHMHDRUMAA L, LEMEUIELE
DLBRICEREH TS,

Maiko Ogasawara

Anan National College of
Technology, Tokushima

Japanese has been increasing at schools in Japan. In and

around 1975 a large number of political refugees arrived
from Vietnam, Cambodia, and Laos. Then, China returnees who
were left behind during WWII started coming back, and in the
early 80s, a wave of South American migrant workers arrived
(Ishii, 1998). As their children entered the school system in Ja-
pan, a growing need for language support emerged. As of 2005,
as many as 20,692 students needed Japanese language assistance
(MEXT, 2006). This study first outlines the current situation and
indicates the need for support in both Japanese and in students’
family languages. Then, field research in Kochi City is reported.
Children whose L1 is not Japanese are referred to as language
minority students or LMS(s) in this study.

T HE NUMBER Of children whose first language (L1) is not

Academic performance and education for language
minority students

In the past, LMSs were often assimilated into Japanese culture.
They had to learn Japanese without any consideration of their
L1 (Sato, 2003, pp. 140-141). Recently, however, the Ministry

of Education, Culture, Sports, Science and Technology has
recognized the important role of L1 in students” academic and
emotional adjustment (MEXT, 2003). Some schools in Aichi, Shi-
zuoka, and Gunma, where many Brazilian students are enrolled,
offer classes in Portuguese and Portuguese lessons (Sato, 2003,
p- 197). In spite of these positive developments, some LMSs stop
attending school; one of the reasons is that they have difficulty
academically (Sato, 2003, p. 155).
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Even Japanese-born LMSs who speak fluent
Japanese experience difficulty, with 60% of such
students scoring far below average around the
time they enter high school (as cited in Anzai et
al., 2006). LMSs do not benefit from the education
system as much as other Japanese children do.

Language minority students” academic
performance and L1

According to Statistics Canada (2001), in Canada,
LMSs in grade 1 score 20% lower in math and
reading skills and almost 30% lower in writing
skills than other students. At the age of 10 or 11,
however, they catch up with other students. Simi-
larly, academic achievement of Asian immigrant
children in the UK is not lower after a certain
period of time after arrival (as cited in Oguchi,
1993).

When an LMS does not perform well, some
may assume that it is due to lack of exposure to
Japanese at home. However, many elementary
and junior high school teachers believe that in
the process of developing L1 at home, children
also acquire concepts that facilitate Japanese
acquisition and subject learning (Sato, 2003, pp.
198-202). Cummins (1984) argues that there is an
underlying cognitive and academic proficiency
which is common in L1 and L2. Cummins sug-
gests that “experience with either language can
promote development of the proficiency underly-
ing both languages, given adequate motivation
and exposure to both either in school or in the
wider environment” (p. 143). Therefore, exposure
to L1 in appropriate quantity and quality should
contribute to academic achievement (Sato, 2003,
pp. 198-202).

Language minority students’ L1 use at
home

The problem that LMSs face aside from the
Japanese language, is that few parents have the
time or resources to provide the necessary L1
input. Most of these parents work under unstable
conditions (Ishii, 1998). Even migrant workers
from South America who strongly hope that their
children maintain their culture and L1, can not re-
ally take time to teach their children how to read
or write at home because they are tired from long
hours of demanding labor (Shimizu & Shimizu,
2001, pp. 207-209).

Another difficulty facing LMSs is that some
of them have a negative attitude toward learn-

ing their L1. Vietnamese children in Japan, for
instance, tend to regard the Vietnamese language
as a useless uncool language. Some eventually
stop listening to their parents or even lose respect
for them. These negative images arise because in
Japanese schools and society Vietnamese culture
is not recognized or respected (Kawakami, 2001,
pp- 261-264). In other countries too, children
tend to be ashamed of their parents” language
and culture when that language and culture has
a negative image in society (Nakajima, 2007, pp.
184-187). Nakajima (2007, pp. 52-55) emphasizes
the importance of L1 for family bonding and
recommends that parents raise children using L1
so that they can fully express themselves with
confidence.

Language minority students’ L1 at schools
and in society

In Japan, Japanese is the politically, economi-
cally, and culturally dominant language. In order
for LMSs to keep their L1 in such a monolingual
environment, schools and society must be sup-
portive. In Canada, for example, the government
helps various ethnic groups to maintain their her-
itage language. Likewise in Australia, the LOTE
program (language other than English) offers all
Australian students minority language classes at
school. (Nakajima, 2007, p. 189).

In Japan, unfortunately, bilingualism is still con-
sidered a luxury that LMSs cannot afford. Japa-
nese schools focus on “ensuring basic academic
skills and educational credentials for the students
so that they will achieve a minimum level of eco-
nomic independence and security in the future”
(Kanno, 2006, p. 11), which is of course necessary.
However, school and society should also regard
students’ bilingual and bicultural background as
an advantage for their future. LMSs should, and
can, be educated to be culturally broad-minded
bilingual international leaders for Japan's future.

Field Research in Kochi City

This paper presents qualitative field research con-
ducted in Kochi City from July of 2004 through
January 2005. The author interviewed teachers in-
volved in education for LMSs from kindergarten
through junior high school as well as personnel
from the Kochi board of education. The author
also spoke with LMSs and other involved mem-
bers of the community at two local events held
for LMSs and their parents in Kochi City.
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Background and research focus

Kochi prefecture has a relatively small number of
LMSs, placing 29 out of 47 prefectures. There are
75 LMSs and 58 out of those 75 are from Chinese
families (MEXT, 2004). Most of them live in Kochi
City. This research investigates whether or not
Kochi City, having fewer LMSs, has responded to
broader trends in the field and adopted similar
ways of dealing with LMSs as areas with higher
numbers.

The system for language minority
students in Kochi City

There are 5 elementary schools and one junior
high school that have full-time JSL (Japanese as a
second language) teachers. They can assist LMSs
regardless of their length of their stay in Japan,
even for Japanese-born LMSs. The board of edu-
cation also has four additional JSL teachers who
are available to visit other schools on request.

Of those four teachers, one is a Japanese-English
bilingual and another is a Chinese-Japanese bilin-
gual from China.

The system at Elementary School U.

Elementary School U. has been a leading school
since 1995 because they have always had the
highest number of Chinese LMSs (15 to 20 stu-
dents). In 2004, they had two JSL teachers, one of
whom spoke Chinese. Most Chinese LMSs were
born in Japan or have lived in Japan for a long
time. In spite of their fluent Japanese in everyday
conversation, some have not developed enough
Japanese ability to understand subject matter and
they usually study to improve their understand-
ing in class in an after-school program.

This after-school program has also been pro-
viding a Chinese lesson once a week for over
ten years. Some students have difficulty com-
municating with their parents in Chinese and
others resist speaking their family language. The
teachers hope that those students continue their
interest in China and think of China as a special
place for their families, as well as maintain their
Chinese abilities, though most of them reportedly
forget as they grow older. Chinese is also taught
in grade 3 and 4 and used everyday in school. All
signs, announcements, and programs for school
events are provided in Japanese and Chinese.
Japanese students are also required to use Chi-
nese for announcements, making posters, and
so on. This way, hopefully Japanese and Chinese
students alike will appreciate the advantages that

bilingualism brings rather than viewing it as a
stigma. This also enables LMSs’ parents to get
involved, and it improves understanding among
Japanese parents.

The system at Junior High School U.

Most Elementary School U. graduates go to Jun-
ior High School U. From 1995 to 2002, there was
a designated JSL teacher, but since 2003, a regu-
lar subject teacher has been assigned to support
LMSs in addition to her regular duties. In 2004,

a social studies teacher who spoke Chinese was
in charge. At junior high school, the after-school
program gets much smaller because motivating
students to come gets more difficult. Japanese-
born LMSs who appear to have no problem with
Japanese do not realize that they can perform
much better with a little help. They have adjusted
to Japanese school life, so they would rather do
something else after school than study in the
segregated after-school program. Chinese is not
taught in the after-school program, but is an elec-
tive subject for all students.

Though the designated teacher is not trained
in JSL, as a junior high school teacher, she can
give LMSs reliable advice for their school work or
choice of high school. Moreover, as an integrated
member of the school faculty, she is in a better
position than a designated JSL teacher to elicit un-
derstanding and cooperation from other teachers
and students. For instance, she organized a school
assembly to introduce the background of LMSs’
families, most of whom are China returnees, and
the necessity of support. A guest lecturer was also
brought in.

The board of education has also taken several
steps to assist LMSs for their future. Extra classes
are provided at the board of education by tu-
tors once a week. Additionally, interpreters can
be provided to mediate between teachers and
parents when discussing students’ future. Report
cards can also be translated. However, these serv-
ices are only provided in English and Chinese.

Bilingual education for language
minority students in Kochi City

Systematic instruction to maintain LMSs’ L1 is of-
fered only to Chinese LMSs at Elementary School
U. Other schools are able to request the assistance
of two bilingual JSL teachers from the board of
education but they are not able to offer regular
language lessons and few students maintain
their family language. Not maintaining L1 causes
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various problems when parents do not speak
Japanese. Later in life, when making decisions
concerning things like employment and marriage,
LMSs have sought advice from their former JSL
teachers before their parents. This gap between
children and parents is unfortunate.

In order to fill the gap, various bilingual
services for LMSs’ parents are offered. As intro-
duced earlier, translation and interpretation into
Chinese and English is available upon request.

In addition, a bilingual meeting was held for
Chinese parents regarding high schools, entrance
examinations, or tuitions. The meeting was also
recorded for busy parents who were absent. They
advertised this event widely even at elementary
schools because it is important for parents to
know the Japanese education system to provide
valuable advice to their children. They should
also plan ahead financially. The problem is that
LMSs’ parents who do not speak Chinese or
English cannot benefit from these initiatives. The
board of education has been trying to make a
database of local bilingual people of other minor-
ity languages so that translation can be provided
where required.

The relationship between Japanese
students and language minority students

In an interview with the researcher, the JSL teach-
ers described LMSs’ behavior around other Japa-
nese students. Some, who are always active in the
after-school program, are withdrawn in class with
other Japanese students. Sato (1999, p. 85) empha-
sizes the importance of after-school programs as
a place for LMSs to express themselves. After-
school programs surely play an important role as
a place for LMSs to express themselves but the
program should help them adjust to their regular
classes rather than just providing an escape.

In one case, a South American student was very
cheerful, popular, and proud of her culture for
the first few months after arrival. At some point
though, she began to receive negative feedback
and increasingly started to suppress her activity,
feeling that she should not stand out too much.
She seemed to have a hard time balancing her
internal personality with external pressures.

LMSs have the potential to take an active role
as leaders at school. For example, the author at-
tended an annual event for LMSs organized and
carried out by four older Chinese students. Many
of the students were already friends but they wel-
comed new LMSs who they had not met before,
and all participants became close very quickly.

Two students from South America showed a
traditional dance from their country and one of
them also gave a presentation about her country.
At this event, LMSs were able to make important
contributions that were not appreciated by their
Japanese peers in class. Many LMSs seem to pos-
sess leadership skills that should be appreciated
in their regular class also.

Conclusion and implications

In Kochi, despite the small population of LMSs,
bilingual education and support is provided.
However the problems are that firstly, support

is provided almost exclusively in Chinese or
English so other LMSs do not have the same ac-
cess. Secondly, while Elementary School U has a
well-developed support system, students at other
schools have very limited access to JSL teachers,
let alone L1 support.

Chinese students have a well-established com-
munity which includes older and more expe-
rienced students and graduates. Some of the
Chinese support staff members come from this
background. Lack of role models makes school
life and decision making more difficult for LMSs
in Japan (Shimizu & Shimizu, 2001, pp. 58-59). In
Kochi, however, older Chinese students can act
as role models for all LMSs and offer valuable ad-
vice. Most of them are well adjusted to Japanese
school and society, so they can act as a bridge
between other LMSs and Japanese people.

Additionally, the difficulties that LMSs face are
not solvable in isolation. The issues are not sim-
ply linguistic, between JSL teachers and LMSs,
but cultural, involving the whole school and
community. The approach taken by Junior High
School U, designating a regular school teacher to
be in charge of support, is preferable. This way,
the issues are more likely to be addressed at the
school level, than atomized between LMSs and
JSL teachers.
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My Share column. Submissions
should be up to 700 words describ-
ing a successful technique or lesson
plan you have used which can be
replicated by readers, and should
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(see any edition of The Language
Teacher). Please send submissions to
<my-share@jalt-publications.org>.

MY SHARE ONLINE
A linked index of My Share articles can be found at:
<jalt-publications.org/tlt/myshare/>

Andrew Brady provides an interactive, col-

laborative, and fun writing task. Next, Ben
Shearon shows how circumlocution can be used
to train communication skills. Following that,
Michael Kistler introduces an activity that helps
students write more easily and with more variety.
Finally, Barry Hall offers up a creativity-boosting
conversation exercise making use of picture-
based dialogs.

I N THE first of four activities this month,

An interactive and
creative writing
activity

Andrew Brady

Hiroshima University
<montelbrady@hotmail.com>

Quick Guide

Key words: Interactive writing, collaborative
learning

Learner English level: Intermediate or above
Learner maturity level: High school and up
Preparation time: None

Activity time: 90 minutes

Materials: None

My students often say they want to talk to a lot
of people and make friends in my writing class.
In the following activity, students get to have
fun, work with their peers, be creative, and have
lots of peer learning opportunities. This activity,
based on a fairly well-known writing exercise
created by British Council trainer Nik Peachey
(2006), can be used as a single 90-minute lesson,
or as part of a series of lessons on stories and
creative writing.

Procedure

Step 1: Put the students into groups of four or
five sitting around a table.

Step 2: Tell the students that they are going to
practice writing stories, and that first they need to
think of a main character.

Step 3: Ask the students to make a list of the fol-
lowing points:

e The character’s name

¢ Four words that describe the character’s ap-
pearance

Three words to describe the personality

¢ The character’s hobby

e Something or someone the character loves
e Something or someone the character hates
e Something the character is scared of

¢ Encourage students to draw a picture if they
want to

Step 4: On the board, write the first sentence of
the story. Start with something like, “It was a
beautiful spring morning”, or “it was a cold, dark
winter night.” Students write the sentence in their
notebooks.

Step 5: Next, write “...was” on the board. The
students complete the sentence with their char-
acter’s name, and then add one or two more
sentences.

Step 6: After a period of time, have the students
pass their notebooks to the person on their left.
Each student must now read their classmates’
writing and continue the story by adding two or
three more sentences.

Step 7: Repeat step 6 two or three more times un-
til each students has between 10 and 15 sentences.
I encourage everyone to write quickly at this
stage (15 minutes total).

Step 8: Have each group read aloud all their
stories and take about 10 minutes to choose the
best one.
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Step 9: Once the students have chosen the best
story in their group, tell them that you want to
find the best story in the whole class. In a set pe-
riod of time (about 15 minutes), have each group
rewrite their best story on paper you provide.
Make sure they include a title, detailed story
description, and a good ending. Finally, have the
students proofread and check for spelling and
grammar mistakes.

Step 10: After the time limit expires, have the
groups swap papers. Their task is now to read
another group’s story, write a comment, and give
it a score out of 10. Pass the papers around until
each group reads all of the stories.

Step 11: The groups get back their original story,
read the comments, and add up their total score.
Find the winner and end the class on a round of
applause.

Conclusion

This class has worked extremely well as part of a
university writing course. I like to do it in the 3rd
or 4th week of a course. It really helps to create a
lively, positive atmosphere and better interaction
among students. It provides some really good
conditions for collaboration and peer teaching as
well as being a great, unthreatening introduction
to peer review. Classes tend to be very lively and
a lot of fun. One crucial aspect of this is classroom
management, especially in getting the groups

to finish at the same time. Using a stopwatch

and providing countdown warnings (“one more
minute”) are good ways of accomplishing this.

Reference

Peachey, N. 2006. A creative writing activity: A dark and
stormy night. Retrieved January 12th, 2008, from
<www.teachingenglish.org.uk/ try / writetry / cre-
ative_writing.shtml>

Is your membership due for
renewal?

Check the label on the envelope this TLT
came in for your renewal date, then go to
<jalt.org/main/membership> and follow
the easy instructions to register. Help us to
help you! Renew early!

Training
communication
skills:
Circumlocution

Ben Shearon

Miyagi Prefectural Board of
Education

<sendaiben@gmail.com>

Quick Guide

Key words: Circumlocution, communication
strategies, oral communication, games

Learner English level: All
Learner maturity level: All

Preparation time: Approximately 30 minutes per
activity

Class time: 15-30 minutes per session, several ses-
sions recommended

Materials: Cue cards, timers, scrap paper

I have recently begun using activities based on
popular board games such as Pictionary and Taboo
to help students practice circumlocution commu-
nication strategies. This came about after trying

a Pictionary-style drawing game with 2nd-year
university students and realizing that the ones
who were best at getting their meaning across
through drawings also happened to be the best at
communicating in English. This led to the hy-
pothesis that playing games to develop students’
circumlocution strategies will make them more
effective communicators in English.

Three activities that can be used for circumlocu-
tion training are introduced below (Picture Guess-
ing, Don’t Say It, and Don’t Say It Plus). These
activities are more effective if the purpose of and
reasoning behind them is explained to students
beforehand. A closing session with students talk-
ing briefly about their reactions, progress, and
difficulties is also a productive thing to do.

Procedure

Step 1: Brainstorm and create a list of words for
the activity.

Step 2: Print the list of cues onto small cue cards
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(see Appendix). Alternatively print several of
them onto A4 paper and cut them up.

Step 3: Explain to students that they will be
working on their communication skills during the
activity. Explain circumlocution and its impor-
tance to language learners. Provide examples of
how to explain an unknown word using familiar
language.

Step 4: Put students into groups of four to eight
students (five or six is ideal).

Step 5: Provide each group with a set of cue cards
(for the Picture Guessing activity, each group will
also need a timer and some scrap paper).

Step 6: Explain the rules of the game. Students
play in sequence: each player draws a cue card
and must communicate the meaning of the card
to the others by drawing pictures (Picture Guess-
ing) or speaking English (Don’t Say It, Don’t Say
It Plus). For picture guessing, it can be helpful to
have a time limit for each word, in which case
students use a timer. In the case of Don't Say It,
students should not say the cue word. When
playing Don’t Say It Plus, students should not say
the cue word or the other key words listed on
the card. The other students try to guess the cue
word, and the student who successfully does so
receives the card.

Step 7: Do a demonstration, either drawing on
the board (for Picture Guessing) or explaining in
English (for Don't Say It or Don't Say It Plus).

Step 8: As students begin playing, walk around
and make sure that groups understand how to
play and are on task.

Step 9: Stop the game after a predetermined
length of time (I recommend between 15 and 30

Appendix: Cue cards

tree

Cue card for picture guessing and don’t say it

minutes). Students count how many cards they
have to find the winner.

Step 10: Conduct a quick debrief and review the
objectives of the activity (to develop circumlocu-
tion communication skills) and ask for student
feedback on their impressions.

Notes

Some students find these activities very chal-
lenging, so it can be helpful for the teacher to
demonstrate several examples for the class before
starting.

The three activities develop the same circum-
locution skills and awareness, so it can be useful
to use them several times and monitor whether
students find them easier as time goes on.

As these activities are done in groups, it is
important for you to monitor that students are on
task: reminders to work in English are occasion-
ally required.

Conclusion

My students originally found the activities
challenging, but with practice they were able

to communicate concepts much more easily in
both picture and spoken form. At the beginning,
several students froze and abandoned the task,
possibly due to a lack of confidence or communi-
cation skills. After several practice sessions, this
was no longer observed. Students who were the
least able at the start made the biggest gains.

tree

tree, forest, leaf

Cue card for don’t say it plus
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Paraphrasing short
texts in the EFL
classroom

Michael Kistler

Asia University
<md_kistler@hotmail.com>

Quick Guide

Key words: Paraphrasing, vocabulary, parts of
speech, synonym, collocation

Learner English level: High beginner and above
Learner maturity level: University

Preparation time: 5-10 minutes

Activity time: 45 minutes+

Materials: Handouts

The following activity is intended primarily to
help students write more easily and with in-
creased variety. As secondary objectives, students
will be able to increase their vocabulary, recog-
nize parts of speech, and better identify syno-
nyms. Although this activity is intended for a
low-intermediate group, it can be done across all
levels and tailored to fit individual student needs.
Paraphrasing can be used as a first step toward
easier and more fluid written communication,
providing students with a means to systemati-
cally increase vocabulary, analyze the meaning
of words, examine collocation, and recognize the
function of individual words in a sentence. Most
importantly, students should be reminded that
paraphrasing allows them to vary their writing
and express themselves differently without actu-
ally changing the meaning of the material being
used. The key for this particular activity is that
students are provided with a step-by-step frame-
work that is initially facilitated by you. Subse-
quently, students can replicate the steps as they
work on their own outside of class.

Preparation

Step 1: Choose or create a text to be paraphrased
(see Appendix A for a sample).

Step 2: Make copies of the necessary handouts for
students (see Appendices B-E for samples).

Procedure

Step 1: Students read a short text twice (such as
the one in Appendix A) and turn their papers
over. Step 2: Students talk with a partner about
what they can remember from the text. If work-
ing alone, they can make notes about what they
remember.

Step 3: Identify certain words or phrases for the
students to find and underline in the text (see Ap-
pendix A).

Step 4: The students consider the context of the
words by noting the key words that come before
and after the underlined words (see Appendix

B). It is important here to stress that knowing the
meaning of each word is not necessary; students
should try to do this as intuitively as possible.

Step 5: Using the same words, students next iden-
tify each word'’s part of speech (see Appendix C).
If they are unable to do this from the context, they
may consult a dictionary.

Step 6: Students next try to think of synonyms for
each of these words (see Appendix D).

Step 7: Students then write their own version of
the original paragraph using the new information
from each of the steps (see Appendix E). If pos-
sible, they should write the new version without
looking at the original text.

Step 8: (optional): Students do the activity again
outside of class for additional practice.

Conclusion

Due to the inherent difficulties in producing writ-
ten work in a second language, this activity gives
students an opportunity to write successfully
within a structure that is easy for them to under-
stand. Students are also in a position to realize
that relatively minor changes in vocabulary and
word choice are enough to change a piece of
writing significantly without altering its original
meaning. In addition to improvements in their
confidence and writing abilities, students will
also benefit from exposure to language elements
such as synonyms and parts of speech. Depend-
ing on their level, they will be able to experiment
with various word combinations and expand
their vocabulary at the same time.

Appendix A: Text and word identification
sample handout

1. Read this passage from “Farewell, My Lovely”
by Raymond Chandler:
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I brought out my nearly-full bottle of whiskey and
put it on the arm of my chair. Her eyes fixed imme-
diately on the bottle in a greedy stare. [ was right - a
little whiskey was going to help me again here. She
got up, went out to the kitchen and came back with
two dirty glasses. I poured her enough whiskey to
make her fly. She took it hungrily and put it down
her throat like medicine. I poured her another. Her
eyes were brighter already.

2. Find these words and phrases in the text and
underline them:

* brought out * arm

e fixed e immediately
e greedy * stare

* gotup * poured

e enough e make her fly
* hungrily * her throat

e like medicine * brighter

Appendix B: Sample context handout

What are the key words that come before and
after the underlined words?

Appendix C: Parts of speech sample
handout

What parts of speech are the underlined words?
Please write the correct part of speech next to
each of the words.

Appendix D: Synonym creation sample
handout

Find synonyms or words with similar meanings
for the underlined words. Please write these next
to the following words.

Appendix E: Rewriting sample handout

Now rewrite the paragraph, using different
words instead of the underlined words in the
text.

Picture-based
dialogues

Barry Hall

Aletheia University, Taipei,
Taiwan

< offstageleft@hotmail.com>

Quick Guide

Key words: Picture, dialogue, cartoon, conversa-
tion, role-playing
Learner English level: Intermediate and up

Learner maturity: Junior high school and up
Activity time: 30-60 minutes

Materials: Photocopied cartoons or other illustra-
tions

Skits and/ or roleplaying are widely used in ESL
teaching, but students often have trouble getting
started or coming up with original ideas. The
following activity is intended as a creativity-
boosting conversation exercise. The plan involves
students creating and performing their own
dialogues based on pictures you provide (see the
Appendix for an example).

Procedure

Step 1: Photocopy some cartoons and remove
the captions. The New Yorker magazine is a good
source, as their cartoons often show people in or-
dinary situations with one odd or bizarre detail--
an excellent boost to creativity.

Step 2: Divide students into pairs or groups of
three, depending on the number of characters in
the cartoon.

Step 3: Pass out copies of the cartoons, a differ-
ent one to each pair or group, and describe the
assignment as follows: Depending on how long
you want the conversations to be, allow students
anywhere from 20 to 30 minutes to prepare.
Encourage students to spend some of their time
practicing and getting comfortable with the dia-
logue, not just writing.

Step 4: When the students have finished prepar-
ing, ask the first pair or group to come forward
and act out their conversation.
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Step 5: After the students make their presenta-
tions, comment briefly on some of the good
points and mention any areas that could be im-
proved upon. Since accuracy is not the main focus
of this exercise, only point out serious grammati-
cal errors.

Conclusion

I have observed that the conversations produced
are generally simple, natural, original, and often
very entertaining. The students have been work-
ing with each other for 20-30 minutes and have
had time to get comfortable with each other and
the dialogues. Not looking at a written script
also contributes to naturalness and spontaneity.
A variation is to use magazine photos or other
images of two or three people in dramatic situa-
tions instead of cartoons. In any case, it gives the
students a good jumping-off point for developing
their creativity.

Appendix: Sample dialog created from a
captionless cartoon

Two university students were given a captionless
cartoon from The New Yorker, depicting two men
talking at a bar. One of the men has a tail.

e Student 1: Hi, Max, how’s it going?

e Student 2: Pretty good. And you? Is your cold
better?

e Student 1: Much better, thanks.

e Student 2: That's good.

e Student 1: Hey, Max, um...

e Student 2: What is it?

e Student 1: I'm sorry, but I couldn’t help notic-
ing your, um, tail.

e Student 2: Oh, yeah. Is it very obvious?

e Student 1: No, not at all. But I couldn’t help
noticing it.

e Student 2: I know...I have to do something
about it.

e Student 1: Do something? Like what?

e Student 2: I think I need to buy different pants.

e Student 1: Where did you get it?

e Student 2: It was there when I woke up this
morning.

e Student 1: Wow. That must have been a sur-
prise.

e Student 2: My wife was very surprised.

Student 1: I bet!
Student 2: She said she kind of liked it, though.
Student 1: Really? She likes it?

Student 2: She thinks it’s sexy and it makes me
look younger. What do you think?

Student 1: Um...I guess it’s not really my style.

Student 2: Really? Would you prefer a shorter
one?

Student 1: Definitely, I'd prefer a much shorter
one.

Student 2: Maybe I should have it shortened.

Student 1: No, this one really suits you. The
length is perfect.

Student 2: Do you really think so?
Student 1: Yes, honestly. It’s very fashionable.
Student 2: Thanks!

Student 1: Oh, look at the time! Sorry, I have to
meet my brother at the train station!

Student 2: OK, see you.
Student 1: See you.

EMAIL ADDRESS
CHANGED?

DONT FORGET TO LET
US KNOW...

JCO@JALT.ORG
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...with Robert Taferner
<reviews@jalt-publications.org>

If you are interested in writing a
book review, please consult the list
of materials available for review in
the Recently Received column, or
consider suggesting an alternative
book that would be helpful to our
membership.

BOOK REVIEWS ONLINE
A linked index of Book Reviews can be found at:
<jalt-publications.org/tlt/reviews/>

of Foundations Reading Library, a series

of graded readers designed to increase
confidence through improving vocabulary and
reading fluency, by Fiona MacGregor. Quint Oga-
Baldwin then provides a thorough evaluation of
Fifty-Fifty: Third Edition, Book 1, a basic English
skills textbook with an emphasis on developing
general purpose speaking and listening abilities.

T HIS MONTH'S column begins with a review

Foundations
Reading Library

[Rob Waring and Maurice Jamall. Boston:
Thomson ELT, 2007. Library Set: Levels
[-7 (42 books), pp. 16-32.%23,100. ISBN:
978-9-0000-0767-7.]

Reviewed by Fiona MacGregor,
Josai International University

The benefits of extensive reading have been
widely promoted in the pages of this publication
as a highly effective method not just to increase
vocabulary and reading fluency, but also to en-
able students to acquire the depth of knowledge
necessary to gain confidence in using the lan-
guage (Waring, 2006). As a result, more and more
teachers are introducing reading programs into
their classes. However, what do you do when
you have students whose English is so weak that
they find even the typical starter level readers

of the major ELT publishers (with 200-250 head-
words) too difficult? Rob Waring and Maurice

Jamall have provided the answer. The novels in
the first three levels of their seven-level Founda-
tions Reading Library series use only 75, 100, and
150 headwords respectively, and range in length
from 500 to 910 words. These can provide reading
material accessible even to those most lacking in
confidence to tackle a whole book in English. Lev-
els 4 to 7 use from 200 to 350 headwords, increas-
ing gradually in length from 1,270 to 2,500 words.
Currently, there are six titles at each level.

These books are aimed at younger learners,
and the characters in the novels are high school
students who live in a small American town.

This did not appear to prevent my university
students from enjoying them. Many of the plots
revolve around ethical problems, like cheating,
disobeying parents, or bullying, that all teenagers
can relate to, while others are adventure stories
common to juvenile literature and still enjoyable
for older readers. I have used them successfully
with 1st and 2nd-year non-English majors who
enjoyed the stories and never expressed any sense
of being talked down to.

Euod riend § 1 51:-.\&"_@;
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A Before You Read page at the start of each
book introduces key vocabulary as well as the
main characters, through pictures. The vocabu-
lary is recycled in other readers to maximize ex-
posure to the new words, while some of the same
characters appear in every book. For those who
prefer to use class readers, the series is supported
by Activity Books and Lesson Planners. The
48-page Activity Book for Level 1 has a chapter
devoted to each of its six titles, comprising two
pages each for vocabulary and grammar practice,
as well as supplementary readings and phonics,
and ending with a progress test, thus providing
comprehensive support for those beginning to
learn to read in English. Audio tapes and CDs are
available for each level with readings of all the
books, which should appeal to auditory learners.

Nuttall (1996, p. 131) provides the acronym
SAVE as a criteria for choosing materials for an
extensive reading program, with S standing for
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short, A for appealing, V for varied, and E for easy. I
would say the Foundations Reading Library scores
three out of four, lacking only variety, being all
fiction, and having only six titles per level. How-
ever, this is still a new series and these factors
may be addressed later. As shown above, they
fulfill the requirements of length and simplicity
and, with colored illustrations on every page and
a generally high production standard (including
glossy paper and a very legible typeface), they
certainly qualify as appealing.

In conclusion, I think this series provides an
excellent source of supplementary material
for an extensive reading program, particularly
for classes with some very weak, unconfident
students. The novels should appeal to those who
relish adventure stories or themes close to their
own life experiences. I would not suggest us-
ing them exclusively since some learners prefer
biographies of people they admire. The books
can be purchased individually, in sets by level,
or as an entire library of all 42 titles. At the end
of the semester, I surveyed my students for their
opinions of the books. General comments were
overwhelmingly favorable, with words such as
interesting, fun, easy to understand, occurring fre-
quently, while the illustrations were considered
intelligible, beautiful, and eloquent. I also asked if
they thought reading the books had helped to
improve their English. Perhaps the most reward-
ing comment, indicating she had understood the
rationale behind extensive reading was: Yes, I do.
It’s helped me to read fast.
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Fifty-Fifty: Third
Edition (Book 1)

[Warren Wilson and Roger Barnard. Pearson-
Longman, 2006. pp. vii + |18.%2,180. ISBN:
9620056655.]

Reviewed by Quint Oga-Baldwin,
Fukuoka Jogakuin University/
Kyushu Sangyo University

This newest edition of Fifty-Fifty offers some
minor changes from previous editions, as well as
an attempt to add a more digital presence to the
world of second language textbooks. The book
covers a broad range of basic English skills and
situations necessary to developing university and
adult students' general purpose speaking and lis-
tening abilities. It is not specifically tailored as an
EFL text for the Japanese setting, having no Japa-
nese explanations, Japanese speakers, or specific
situations that Japanese would commonly use
(i.e., specific travel English, talking about Japa-
nese life, or traditions), but it also does not focus
on any other country specifically. Additionally,
the lack of Japanese support may be vexing for
some students. However, the book does provide a
starting point for developing English proficiency
for academic and standardized testing, with
many of the skills found inside.

The biggest change seems to be the addition of
an online listening section available through the
website (<www.fifty-
fifty-series.com>) that
can be used for self-
study. This is certainly
an improvement over
other textbooks, many
of which do not offer
listening self-study
or simply recycle the
same listening. Stu-
dents are now able to
download the entirety
of the listening and
save it on MP3 play-
ers or mobile phones,
which makes it arguably more accessible than the
more traditional CDs. This added practice is es-
sential for students, whose only listening practice
generally occurs in class. Less technologically
savvy students may need extra time and help
with getting set up to do the homework, so it may
be wise to schedule time in the computer lab in
order to help them prepare.

The listening sections suffer from many of the
problems that plague most commercial textbooks
on the market. The conversations are sometimes
stiff and do not offer a lot of real practice using
connected speech. As connected speech has been
cited as a key component in developing listening
and speaking skills, (Brown and Kondo-Brown,
2006) the lack thereof is something of a strike
against this text. While the listening does oc-
casionally lack natural rhythm, intonation, and
reductions, the speed of presentation is quite
natural. The speakers are generally North Ameri-
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can speakers, though there are also some foreign
speakers with marked accents. The situations
used are often clear due to visual support in the
text, though they are sometimes rather absurd,
which can contribute to student misunderstand-
ing. An example of this is the use of the "Old West
cowboy town" (p. 39) in the listening section of
the directions unit, which uses nonstandard ac-
cents and some low-frequency vocabulary words,
and does not seem to activate schema in the way
the authors would have liked. Other listening sec-
tions suffer from similar problems.

One point worth noting in the teacher's manual
is the inclusion of vocabulary cards that can
easily be copied, cut out, and used in classroom
activities. This begins to address one of the
problems noted in many commercial ESL or EFL
textbooks that vocabulary is often not covered
(Folse, 2004), though the book does not provide
any sort of glossary, monolingual or otherwise.
Since knowing enough vocabulary is one of the
biggest challenges to student communication,
any kind of vocabulary-building support that
texts can provide is indeed a welcome addition.
While the cards do not build particular depth of
knowledge, they can help students to build the
vocabulary and confidence necessary to complete
the speaking tasks in the books.

The content of this book does not differ greatly
from any of the other popular texts being used in
Japanese classrooms today. Teachers accustomed
to a topic-based syllabus covering student needs,
(e.g., discussing routines, giving and understand-
ing directions, eating in restaurants, and talking
about plans), will find quite a lot of familiar terri-
tory. While it may be argued that these topics are
ESL in nature, this general proficiency is central
to improving TOEIC scores, which seem to be in-
creasingly in use as the basis for Japanese univer-
sity English programs. The previously mentioned
vocabulary cards can help students to either build
or recall their basic vocabulary for the requisite
tasks, as well as helping to improve fluency. Each
chapter proceeds from receptive to productive
use of language, which is certainly helpful for
building student confidence. The speaking activi-
ties are by and large information gap activities
with very clear guidelines, which do indeed help
to push students to produce. The use of personal-
ized topics in the homework section at the end of
each chapter can also help with mixed classes to
allow less proficient and less confident students
to perform and improve. Additionally, the review

chapters are regular enough that students likely
will not have forgotten the content when it comes
time to go back over the material.

For book one, the level seems to be appropriate
for beginner students with a reasonable motiva-
tion and a knowledge of over 400 words in the
general service list (West, 1953). Much lower than
this and students seem to get lost quite easily.

As in previous editions, the book occasionally
uses humor that relies on somewhat outlandish
situations, which can add an unnecessary layer of
difficulty for weaker students. The focus on form
sections are generally on the last page of each
chapter, which can make pre-teaching more of a
burden with flipping back and forth. This could
easily have been remedied by putting the lan-
guage focus at the beginning rather than the end
of the chapter, and teachers may want to consider
starting each unit by pre-teaching these sections.

The teacher's manual can offer welcome sup-
port to first time and experienced instructors
alike by suggesting ideas for extension and ways
to build on the activities in the book. The supple-
mental materials help to make activities more
transparent for the students, and the listening
homework section is a welcome addition. Over-
all, the new edition works well as a main text-
book for a speaking and listening class for college
students, though with minimal differences from
other commercial texts on the market, it does not
distinguish itself enough to give it any strong
recommendation.
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: ; T the Nightingale and the Rose, Daisy Miller). Cleary,
< = = .org>
pub rewew@JaIt publications.org M. (Series Ed.). Crawley, UK: Helbling Lan-
A list of textbooks and resource books for language guages, 2007. [Five beginning and intermediate
teachers available for review in TLT and JALT Journal. reader titles, classics and original, each with
CD].
RECENTLY RECEIVED ONLINE ! Oxford English for Careers: Nursing 1. Grice, T.
An index of books available for review can be found at: Oxford: Oxford University Press, 2007. [Incl.
<jalt-publications.org/tlt/reviews/> teacher’s resource book, CD, website assis-
tance].
* = first notice; | = final notice. Final notice items ! Smart Choice 1. Wilson, K., et al. Oxford: Oxford
will be removed March 31. For queries, please University Press, 2007. [Four skills text; incl.
write to the appropriate email address below. student CD-ROM, workbook, teacher’s re-

source book, teacher’s book, class CDs, student
& teacher websites].

Books for Students ! Writing Updates: A Grammar-Based Approach

(reviewed in TLT) to English Writing. Kizuka, H., & Northridge,

Contact: Scott Gardner R. Tokyo: Kinseido, 2008. [Intermediate writ-

<pub-review@jalt-publications.org> ing text for Japanese students; incl. teacher’s
guide].

* Cover to Cover: Reading Comprehension and Flu-
ency 1. Day, R., & Yamanaka, J. Oxford: Oxford Books for Teachers

University Press, 2007. [Incl. CDs, teacher’s (reviewed in JALT Journal)
book].

Contact: Yuriko Kite

* Different Histories. Mack, J., Iwamasa, S., et al. <jj-reviews@jalt-publications.org>

Tokyo: Kinseido, 2008. [Multi-skills text on
American history; incl. CD, Japanese teacher’s

manual]. Literature, Metaphor, and the Foreign Language
Dynamic Presentations: Skills and Strategies for Pub- Teacher..HPlcken, J. Houndmills, UK: Palgrave

lic Speaking. Hood, M. Tokyo: Kirihara Shoten, Macmillan, 2007.

2007. [Incl. DVD]. * Tasks in Second Language Learning. Samuda, V., &
For Your Information 1: Reading and Vocabulary Bygate, M. Houndmills, UK: Palgrave Mac-

Skills (2nd ed.). Blanchard, K., & Root, C. White millan, 2008.
Plains, NY: Pearson Longman, 2007. [Incl.
teacher’s manual].

"Wow, that was such a great lesson, | really want others to try it!"
MFIES UL CNZO ATHIAL THHNZN)

Every teacher has run a lesson which just "worked." So, why not share it around?
The My Share Column is seeking material from creative, enthusiastic teachers
for possible publication.

ETOHAMNIEEDEKEETT ., COEHEBRBREAH AR THNEE
BIHTIEHVER AD . My Share ColumnlI A& T, BUL 72 BffiN S
DEE %, XTITNOEREBHFBLTNET,
For more information, please contact the editor.
AL THIFE<IZE W,
<my-share@jalt-publications.org>
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THE LANGUAGE TEACHER

...with Paul Daniels

& Malcolm Swanson
<tlt-wired@jalt-publications.org>

In this column, we explore the issue of
teachers and technology—not just as it
relates to CALL solutions, but also to
Internet, software, and hardware con-
cerns that all teachers face.

TLT WIRED ONLINE

As well as our feature columns, we
would also like to answer reader
queries. If you have a question,
problem, or idea you'd like dis-
cussed in this column, please email
us or visit our website at:

<jalt-publications.org/tlt/wired/>

Understanding
genre and
modalities
through video
storyboarding:
From theory to
product

Charles E. Robertson
Kochi University of Technology
<charlie.robertson@kochi-tech.ac.jp>

Quick Guide

Key Words: Video storyboarding, report writing,
composition genre, improving use of modalities,
sequencing

Learner English Level: Low intermediate to
advanced

Learner Maturity Level: University
Preparation Time: 30 minutes per class, initially
Activity Time: four to five 90-minute lessons

Materials: Video cameras, tripods, colored pens,
etc.

EFL instructors often struggle when trying to
create approaches and/ or lessons that foster
more native-like modalities in their students’
discourse—both spoken and written. The goal of
such efforts is to help students develop a wider
repertoire of sentence and verbal modality, to
create syntax that indicates the predication of at-
titude, condition, and/or action. This suggests the
more general question: how can instructors create
project-based approaches that empower students
to understand rhetorical positioning and its affect
on this type of language use?

One means of achieving the objectives above
is a video storyboarding assignment, which asks
students to solve a mystery: a robbery case (Greene
& Hunter, 2002). Through several preliminary
tasks, students must answer questions about what
they know to be true after observing crime scene
clues. Next, students are asked to make inferences
based upon what they think happened, forming a
sequence of possible events. Finally, students ex-
amine the probability (or likelihood) of these vari-
ous scenarios. At the final stage of the project, the
original assignment is extended to include com-
position theorist James Moffett’s notion of levels of
abstraction (Moffett, 1992) and their connection to
discourse genre. This component is achieved when
students are asked to reflect on their observations
and inferences and are shown how their rhetorical
position (as author) shifted with each task—from
the literal recording of information to actually
theorizing what they believed to be likely and/or
true about the case. At the end of this discussion,
students are shown how, under Moffett's model,
their writing corresponds to various literary genre
forms and how an increased use of modalities, in
certain discourse genre, is more appropriate than
in others.

The final product is a 9 tol5 cell manga video,
scripted and shot by students. For this graded
assignment, they must prepare a script to report
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their findings as police detectives to explain what
they think happened, while creating a video sto-
ryboard to accompany their narrative. The video
storyboards reinforce the importance of visually
and textually sequencing events to create a cohe-
sive logically framed story. Moreover, this assign-
ment emphasizes the use of native-like modali-
ties by requiring students to tell a story utilizing
sentences arranged in a form more complex than
the simple declarative.

Procedure

Step 1: Students are shown a picture of a crime
scene rich with detailed clues. Include a few char-
acters and some possible motives for the crime.
Review vocabulary items which may be unfamil-
iar, such as stethoscope, wall safe, magnifying glass,
and so on.

Step 2: Students are told they will be working
with a partner to solve this crime. Further, inform
them that they will be reporting their findings
(their inferences) after examining all of the evi-
dence.

Step 3: Students are told to make observations (in
pairs) about what they see. Emphasize that they
are merely recording what they are seeing; thus,
they should use simple, declarative sentences.
(There should be about a dozen or so clues in

the crime scene photo in which to extract an equal
number of statements for their crime report.)

Step 4: Students are asked to report what they
have observed to the class. Emphasize that time
has passed since their first visit to the crime scene;
therefore, their observations are now read in the
past tense. (Correct students if they have not
properly changed tense.)

Step 5: The instructor explains/reviews the use
of probability words and their approximate per-
centage values. (I use the example of the weather
forecast, i.e., It’s certain that it will rain tomorrow,
versus, Tomorrow, there’s no chance it will rain.)
Next, examine how certain words and expres-
sions fall under corresponding percentages of
chance, i.e., certain=100%, probable=70%+, possi-
ble=30-70%, improbable=10%, impossible=0%.

Step 6: Students are told to answer several simple
why questions about what they have reported.
Students must answer, Why is there a stethoscope
on the floor? Encourage students to give answers
where causal connections are clearly under-
stood. To this end, ask students to answer the
above questions in the following manner: The
stethoscope is on the floor because... (insert reason
and/or rationale). Caution: some students may

follow instructions fo the letter and give reasons
for their inferences, which will clearly reflect
their particular narrative choices; whereas, other
students might form generalized statements for
their answers. In this case, this latter group will
answer the above why questions by explaining,
for example, why stethoscopes are usually found
in crime scenes. Either type of answer is equally
useful at this stage of the investigation. (Step 6
is usually done as homework before the second
class meeting, giving students time to infer pos-
sible scenarios as to why and how certain events
unfolded.)

Step 7: To encourage creative thinking in hy-
pothesizing events (and ordering events) sur-
rounding the crime, ask students to respond to
several statements about the crime scene with
probability words/expressions which must reflect
their group’s thinking about what really hap-
pened. The burglar was in a hurry. Students have to
decide if there is ample evidence to support this
statement. Again, they must respond in such a
way as to reflect their own narrative decisions;
and, at the same time, cite a logical basis for their
belief(s), i.e., It is very unlikely that the burglar was
in a hurry because.... Responses will vary with
each group. Yet the purpose of this step in the
process of examination is two-fold: first, students
must focus their thinking—negotiating ideas and
probabilities based upon what they know (based
on actual evidence)—while imaginatively crafting
a storyline; and second, students must critically
consider sequencing as a means to forming a logi-
cal and cohesive string of events.

Step 8: The instructor asks each group to write

a first-draft script in which each partner takes

a turn stating their group’s conclusions. Each
script should give a chronological look at the
events leading up to, during, and following the
Tanaka robbery. In addition, students are asked

to sketch a comic frame (on an A-4 size sheet of
paper) to accompany each sentence they write.
Instructors should stress that the graphic portion
of their project is worth only a small percentage
of the total final grade; however, students should
approach the task with as much creativity as
possible and include all the information found in
their sentences in their pictures. (Step 8 is usually
given as a homework assignment to be completed
before the third class meeting.)

Step 9: Have students be prepared to bring their
scripts and A-4 sized manga pictures to class for
a workshop day. After each group has met with
their instructor and has had a chance to have
their scripts and pictures reviewed, corrected and
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pronunciation checked during a read through,
each group is given a half-class period for oral
practice. Next, students are given instructions
on the operation of video equipment and how to
prepare and present their graphics. Finally, stu-
dents schedule their own 30-minute filming slot
for the following class period.

Step 10: (Video recording day) Two groups enter
the classroom at their scheduled filming times.
One group films and narrates their crime report
(for approximately 15 minutes) while the other
group assists with the camera operations. If two
rooms can be equipped with one camera each
during the same 90-minute period, 24 students
(or 12 groups) can complete their filming. After
all the filming is completed, the instructor can
dub all presentations onto one DVD or VHS tape
or optionally upload video clips to a web server
(See Technical notes section below).

Step 11: On the final day of the project, students
are given an active listening assignment where
they must watch the video presentations and
evaluate each presentation on a score sheet. After
the class has evaluated all of the presentations
and the top five presentations have been identi-
fied, the instructor facilitates a reflective discus-
sion. What worked well? What were the weak areas?
Could you understand the story? Did the sequencing
make sense? Was there enough information to link
one picture frame to the next? Was the story logical?
If you could do your presentation over again, what
would you do differently?

Step 12: (Understanding genre and language
use) Under Moffett's Universe of Discourse model
(1992), outline the rhetorical and syntactic-level
shifting that had taken place throughout the
course of the project: recording, reporting, general-
izing and theorizing. Students first recorded what
was happening at the moment they entered the
crime scene. Then they reported what they ob-
served. Next, some students were able to general-
ize about the situation. And finally, each group
theorized about the possibility of certain actions
and motives. In short, students evidenced the
ability to answer the following: What is happen-
ing? What happened? What usually happens? and
What might happen if...? Write sample sentences
(taken directly from the students” own work) on
the board under each level of abstraction: There is
a stethoscope on the floor. There was a stethoscope on
the floor. There was a stethoscope on the floor because
burglars usually use them (when breaking into a safe).
It is very likely that the burglar left the stethoscope on
the floor because he/she heard Mr. Tanaka returning
home.

Reinforce this concept of levels of abstraction
with an example of a baseball game. First, ask
students to pretend they are sport announcers
giving a live play-by-play account of the game.
Next, ask them to pretend that they are evening
reporters on an NHK sports program, reporting
what happened earlier in the day. Then, ask the
class what usually happens when those two par-
ticular teams play against each other. And finally,
pose a hypothetical question. What if team A were
to play against a team from the past? Or if team A (a
Japanese team) played against a foreign (American
Major League) team. What would be the outcome of
such a game, and why? Write the students’ respons-
es on the board.

Promote debate of this hypothetical outcome(s);
divide the class into those who agree or disagree
with a particularly strong statement. Encourage
opposition. Then, encourage all students to take
a position while expressing their reasons and the
level of possibility attached to their opinion: It is
probable that the current Yomiuri Giants would lose to
the current San Francisco Giants because Barry Bonds
is a stronger hitter than any player on the Yomiuri
team. Next, (putting the often raging debates aside)
examine the actual syntax created by the students.
Point out that their sentence-level grammar had
changed as a natural reaction to both the passing
of time and, moreover, their growing rhetori-
cal distance as author to an experience and/or
situation. As adults, the students have done this
unconsciously in L1; and, if they can see that they
have done this, they have taken the first conscious
step toward understanding literary genre.

Explain how we can group certain forms of
writing events into levels of abstraction. For
example:

Recording

e Field/lab notes

e Journals

e Interior monologue

Reporting

¢ Autobiography
e Memoir

e Biography

Generalizing
¢ Articles of factual generalization
e Essays of idea generalization
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Theorizing
 Essays of argumentation theory
e Science, mathematics, philosophy

Finally, students are shown how rhetorical
positioning has shaped their discourse (to in-
clude usage of certain modalities). As a result of
understanding the interplay between genre and
language use, students often have a clearer idea
of appropriate language structures.

Technical notes

Equipment needed

Three video cameras (per 36 students), three
tripods, no external microphones necessary, one
VHS or DVD video player for dubbing. (Note: If
instructor would like to distribute final videos as
video casts for iPods, QuickTime Pro can be used
to export video to the compatible mpeg-4 iPod
format. The mpeg-4 files can also be uploaded to
a web folder for distribution. Since most digital
video cameras save video directly to either a DVD
or hard drive in standard mpeg-2 format, the files
can easily be converted to mpeg-4. Instructors
will have to decide if the simplicity of using the
VHS format overshadows the advantages of stu-
dents having on demand access to their projects.

Video camera setup hints

Place camera with tripod on top of tables, with
cameras pointing directly down toward story-
board artwork. Use camera zoom button to place
the horizontal storyboards perfectly into the
video frame. Place each cartoon cell (A4 or B4
size) horizontally and individually on top of a
larger sheet of white paper; this will ensure that
other cartoon cells will not be visible through the
cell that is being recorded. As using the record
button on a video camera can sometimes cre-

ate unwanted background noise, use a remote
control to start and stop the recording process.
When recording, allow %2 second of silence at

the beginning and end of each storyboard and
approximately 2 seconds of silence after the last
frame has been recorded.

Graphic setup hints

Draw all objects with dark lines around them so
that they may be seen more clearly. Do not draw
any objects on the storyboard within 1.5 centim-
eters of the edge of the paper as they may get cut

off by the video camera. Storyboard cells drawn
with colored markers have the greatest visual
impact.

Conclusion

Depending on target students’ L2 abilities and
learning goals (low-level engineering students
versus intermediate-level English literature
majors, for example), instructors can choose to
emphasize genre on either an efferent and /or
aesthetic level. In addition, they can, as Mohan
(1986) advocates, connect L2 learning to specific
content areas. However, by reflecting on the
process of inquiry through Moffett’s Universe of
Discourse theory (1992), students are more often
able to conceptualize on a meta-level the task of
authoring more clearly; and thus, they are bet-
ter equipped to understand how modality, for
example, helps authors move beyond the simple
declaration of a fact. Regardless of emphasis, this
project is intrinsically motivating as it encourages
students to become more autonomous through
its task-based approach and reflective, theoretical
discussions.
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...with Joseph Sheehan
<jalt-focus@jalt-publications.org>

JALT Focus contributors are
requested by the column editor to
submit articles of up to 750 words
written in paragraph format and
not in abbreviated or outline form.
Announcements for JALT Notices
should not exceed 150 words. All
submissions should be made by the
| 5th of the month, one and a half
months prior to publication.

JALT FOCUS ONLINE
A listing of notices and news can be found at:
<jalt-publications.org/tlt/focus/>

JALT Calendar

Listings of major upcoming events in the organisation.
For more information, visit JALT's website <jalt.org>, or
see the SIG and chapter event columns later in this issue.

» 25 Apr 2008: Deadline for submissions to present at
PACY at JALT2008 in Tokyo.
See <conferences.jalt.org/2008> for more information.

» 31 May — | Jun 2008: JALTCALL 2008 “New Frontiers
in CALL: Negotiating Diversity” at Nagoya University of
Commerce & Business, Nagoya.

» Jun 2008: Kagoshima TEYL Conference (joint chapter and
TC SIG event) at Kagoshima University.

» -3 Nov 2008: PAC 7 at JALT2008 at the National
Olympics Memorial Youth Center, Tokyo.
See <conferences.jalt.org/2008> for more information.

From JALT National

This month’s column, written by Kevin Ryan
(JALT National Director of Treasury), looks at how
JALT keeps track of its finances through the help of
volunteers just like you. On another note, as this is
the last Focus column that I will edit, I would like
to thank all the contributors I have worked with
over the last 3 years. I have learned much through
my experience as a column editor for TLT and en-
courage all readers out there to contribute whatev-
er talents they may have to our organization. And
now on to our feature presentation....

Audit season: No reason to panic

That's right, folks, audit season is upon us. By
now, chapter and SIG (ChapSIG) treasurers
should be working to get the annual JALT audit
prepared. Dealing with money is probably the
least understood, least liked part of what Chap-
SIG officers have to do during the year. It is also
the lifeblood of any organization. Since JALT
attained official NPO status, the oversight and
processes have become more stringent and better
outlined. As Director of Treasury, let me explain
how it works. And as regular members, here is
what you can do to help out.

Why audit?

Any large organization like ours, with a ¥60-mil-
lion-plus budget per year, needs to make sure
that the money collected from members is used
to the benefit of those members. The audit is one
way to ensure that.

Who does the audit?

Every month, the JALT financial team, made up
of ChapSIG treasurers and the treasurer liaisons
(Jim Smiley for the chapters, Barry Mateer for the
SIGs) work together to get a monthly account-
ing statement (MAS) ready to send into the JALT
central office (JCO). Chie, the bookkeeper at JCO,
collects the MAS each month, looks to make sure
the books balance, and then notifies the liaisons
and the director who has sent them in. In Feb-
ruary, the audit committee, headed by Kevin
Cleary, kicks into high gear to prepare ChapSIG
treasurers with a dry run, a practice submission
of the year’s financial data. The audit committee
is composed of 6-10 present and past treasurers
who look at these annual reports (all 12 MAS and
some final annual tabulations) for each ChapSIG.
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Between March 25 and April 10, all the ChapSIG
treasurers make a final printed statement with
their presidents and coordinators and send it to
the auditors.

What do the auditors do?

The auditors help the treasurers by ensuring that
the statements are correct. From April 10 to the
end of May there is a back-and-forth between
treasurers and auditors to clean up errors. Some
ChapSIGs get it right the first time, most do

not. SIGs usually have relatively simple balance
sheets (except for the Pan-SIG conference), while
chapters tend to have more complications, as they
take in dues for National and have more varied
events.

What happens then?

The auditors send in the approved MAS reports
to the audit coordinator and he takes a look at
them again. He meets with the JALT accountant
and the external auditor and presents the reports.
The external auditor works with the accountant
(both CPAs) to double check the audit commit-
tee’s work. They also check expenditures at the
national level, such as expenses for the JCO. They
take 2-3 weeks for approval. We must present that
approval to the EBM before the end of June each
year (within 90 days of the end of the fiscal year).

What happens if a ChapSIG report (MAS)
is not ready?

At the end of June, the audit committee gives con-
ditional approval and freezes the bank account

of that ChapSIG. When the ChapSIG treasurer
and the other officers get the report corrected and
completed, the bank account is unfrozen.

How can I, as a member, help?

If you do something for JALT that involves
money, get approval first, and then get clear re-
ceipts for any money you spend. Give the receipts
to (and collect your reimbursement from) your
ChapSIG treasurer that same calendar month
(your ChapSIG treasurer may have a different
financial month, one that works best is a deadline
for receipts on the 25th of each month). And al-
ways, if you are interested in helping out, it isn’t
that hard. Accounting experience NOT necessary.
We have simplified the forms and procedures tre-
mendously in the last 2 years. Think about joining
the JALT financial team.

How can we get more money?

Each summer, a grant is distributed to the chap-
ters. The JCO collects and sends the SIGs their
member dues two-four times a year. Both chap-
ters and SIGs have a development fund with
money for special projects. Many chapters have
extra money they are not using (almost 10 million
in total). If you, as a member, have a good idea,
go to your ChapSIG officers with it. If it promotes
language learning in Japan, and is well thought
out, it has a good chance of getting funded.

Kevin Ryan
JALT Director of Treasury

JALT Notices

JALT Hokkaido Journal

The JALT Hokkaido Journal is a refereed online
journal that appears once a year. The journal fea-
tures theoretically grounded research reports and
discussion of central issues in foreign language
teaching and learning with a focus on Japanese
contexts. We especially encourage investigations
that apply theory to practice and include original
data collected and analyzed by the authors. Those
interested in submitting a paper should visit
<jalthokkaido.net/> and follow the journal link at
the bottom of the page. The deadline for submis-
sions is Jun 30 2008.

JALT national officers elections
CALL for nominations

JALT needs you! Elections for all national officer
positions will be held this year. Nominations will
be accepted from April 1, 2008 until May 15, 2008.
The call for nominations is will be available on
the JALT website from April 1, 2008 and in the
April edition of TLT. Please look for the details on
the JALT website at <jalt.org/elections>.

Publications positions available

The Language Teacher and JALT Journal

... are looking for people to fill the positions of
English language proofreaders and Japanese lan-
guage proofreaders.

More information

Job descriptions and details on applying for these
position are posted on our website <www.jalt-
publications.org/ positions/>.
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...with Damian Rivers
<memprofile@jalt-publications.org>

Member's Profile is a column
where members are invited to
introduce themselves to TLT's
readership in 750 words or less.
Research interests, professional
affiliations, current projects, and
personal professional develop-
ment are all appropriate content.
Please address inquiries to the
editor.

shares his experiences teaching, developing

I N THIS month’s Member’s Profile Ben Shearon
materials and running a small English school.

MEMBER'’S PROFILE
Ben Shearon

I came to Japan in the summer of 2000, arriving in
Sendai as a new JET Programme participant.

Like many JETs, I only saw myself staying in
Japan for a couple of years and did not plan on
a career in education. However, I spent 3 years
on JET, almost a year on the Hello World Plan
(Sendai City’s private ALT program), and now
I am in my 4th year in the Prefectural Board
of Education as Chief ALT Advisor for Miyagi
Prefecture. As an ALT, I worked in junior high
schools, elementary schools, and a senior high
school. While working in the board of educa-
tion, I have been involved with ALT training and
support, as well as initiatives to improve English
teaching practices for teachers and students. My

teacher training so far has consisted of official JET
workshops at the national and local levels, lots

of reading, and best of all, on-the-job training in
both public schools and private Eikaiwas. I have
also picked up a small private English school

that I run with my wife as well as some part-time
teaching at local universities. This variety of work
keeps things interesting, although occasionally it
does all get a bit too much!

I'joined JALT in 2003, but didn’t attend my first
meeting until a couple of years later. Now I am
on the Sendai JALT committee and am privy to all
the secrets and politicking that go on behind the
closed doors of the committee meetings (there’s
not much, to be honest). Sendai JALT has been an
outstanding resource for me in terms of personal
and professional development mainly due to the
incredible community we have here in Sendai.
Our chapter holds monthly meetings usually on
the last Sunday of the month at a central location
in Sendai. We welcome visitors, new members,
and potential presenters: please check our web-
site <jaltsendai.terapad.com> for details if you
would like to get involved.

One of the most positive projects I have been in-
volved with at the Miyagi Board of Education has
been creating online teaching resources for the ALT
community. This requires the soliciting of contribu-
tions, editing, and learning how to make rudimen-
tary websites. After a couple of years” hard work,
hundreds of activity ideas and lesson plans have
been created. These resources have been up-
loaded to the following locations: The JET Lounge
<www.c-english.com/jetlounge> and Teaching
Activities <teachingactivities.pbwiki.com>. These
sites are free and all content is licensed under the
creative commons so that it can be used without
restriction. I hope that teachers in Japan and TLT
readers will find them useful for their classes.
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Helping my wife run a small children’s English
school has also been a fascinating endeavor. It is
completely different from university or public
school teaching, as you are not only teaching
much smaller classes but also dealing with par-
ents, advertising, curriculum design, and admin-
istration. In this regard the ETJ discussion lists
(information and sign-up at <www.eltnews.com/
ETJ>) have been extremely supportive and a great
resource. There is a real spirit of community and
sharing that exists among the teachers and own-
ers on these lists, and I would encourage teachers
that have not yet signed up to try them out.

My next big project is to organize an event in
Sendai in July this year for people involved or in-
terested in the teaching of English in elementary
schools. The Ministry of Education (MEXT) has
announced that they are planning to introduce
English as a subject for 5th and 6th grade elemen-
tary students from 2011, which means that it is

important for teachers and schools to start think-

ing now about how this will work. We are hoping
to provide an opportunity for teachers, members

of the community, academics, and local adminis-

trators to get together and share their knowledge

and ideas.

In the future I would like to find a full-time
position at a university to allow me to do research
alongside my teaching. Continuing to collaborate
and work with other teachers is also a priority for
me. I find with teaching, as with many things, the
more you put in the more you get out, and that
colleagues really are the best resource. This is the
common thread running through my teaching ca-
reer in Japan. I have been helped and supported
by the teachers around me, and any effort I have
put in has been repaid several times over.

Ben can be contacted at <sendaiben@gmail.com>.
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...with Joyce Cunningham &
Mariko Miyao

<grassroots(@jalt-publications.org>

The co-editors
warmly invite
750-word reports
on events, groups,
or resources within
JALT in English,
Japanese, or a
combination of
both.

HIS MONTH, Margaret Orleans
I explains how and why the Best
of JALT awards are distrib-
uted. Then, William Balsamo talks

4| about another wonderful program,
1| Teachers Helping Teachers.

How to be the best

Every year, when I write to the officers of each
of JALT’s chapters and SIGs asking for their
nominations for the Best of JALT, I get a lot of
questions about what the program is, so I appre-
ciate the opportunity to explain in detail here.

What?

The Best of JALT is a little-known, decade-old
program to honor outstanding presentations at
local meetings. Actually, the decade-old part is
just a guess. I've been coordinating the program
for about 6 years and I know that as program
chair, I urged my chapter to submit nominations
for a few years before that.

People get it mixed up with the chapter-
sponsored speakers program, in which chapters
recommend one speaker (preferably a neophyte)
who then bypasses the vetting process for the na-
tional conference. I'm afraid that the prize for the
Best of JALT is just a humble certificate, handed
out by the president at the general meeting sched-
uled during the national conference.

Why?

I feel the Best of JALT is important because for
many members, local meetings are the face of
JALT. Outstanding speakers who draw people to
those local events should be honored. A search of
the Internet showed that at least half a dozen of
the recipients felt honored enough to include the
award in their vita or biodata. I also know of local
program chairs who scan the list of winners when
looking for speakers to invite to their chapters.

THE LANGUAGE TEACHER 32.03 ¢« MARCH 2008




JALT FOCUS ¢ GRASSROOTS ‘ 33 ‘

When?

Another confusing aspect of the Best of JALT is
that the awards for one calendar year are handed
out near the end of the following year. This hap-
pens because the conference falls in October or
November, but local meetings are still being held
into December. It’s easiest to consider programs
calendar year by calendar year, rather than from
June to June or some other arbitrary cutoff point.
The conference is the best venue for announcing
the winners. Thus, our President, Steve Brown,
handed out the awards for 2006 at the 2007 con-
ference.

The best time for chapters and SIGs to send in
nominations is in December or January, while
the previous year’s events are still fresh in their
memories, but no one (other than my own chap-
ter) has done so yet. Names will be accepted up
until a month before the conference, but the soon-
er a winner is chosen, the more likely it is that she
or he will be able to accept the award in person.
Winners should definitely be notified before early
registration for the national conference closes.

How?

Each group’s slate of officers, or the entire mem-
bership, can vote or reach a consensus through
discussion on their nominee for the 2007 calendar
year. It's important to poll people who have actu-
ally attended the majority of the year’s presenta-
tions. The president or program chair can then
send the name of the winner, title, and date of the
presentation, and an email address for the speak-
er to me <tommysibo@yahoo.com>. I'll send a
notice to the winner and prepare the certificate to
be awarded at PAC7 at JALT2008 in Tokyo.

Who?
The winners for 2006 were:

e Gunma: David Schneer, Using cooperative learn-
ing in your classroom

e Iwate: Christine Winskowski and Susan Dug-

gan, “What did you think of the course?” Under-
standing students’ course evaluations

» Kagoshima: Jan O’Loughlin, The power of poetry

e Kitakyushu: Takashi Inomori, Electronic diction-
ary workshop

* Nagasaki: Richard Hodson, Make it strange:
defamiliarization in the language classroom; and

Tomoko Maekawa introducing her text, English
Communication in the Classroom

e Osaka: Greg Sholdt, Exploring action research
methods: Examples from an extensive reading
program

e Shinshu: Sue Fraser-Osada, Communication
through drama

¢ Toyohashi: Charles Kowalski, Storytelling in
language teaching

e West Tokyo: Daniel Stewart, If I knew then what
I know now: Advice on setting up an extensive
reading program

Abig Thank you! goes out to those speakers for
making JALT a better organization, and a heart-
felt plea is extended to all chapters and SIGs to
send in nominations for the next round of awards
at JALT2008. See you there—some of you with
certificates in your hands!

Reported by Margaret Orleans
Best of JALT Coordinator

Memorial
scholarships for the
Teachers Helping
Teachers program

This year will mark the 4th year of the Teachers
Helping Teachers program. Although originally a
training program, in our 2nd year we expanded
to include the donation of scholarships for
teacher development.

In 2006, Teachers Helping Teachers was given
a gracious grant of ¥140,000 from JALT to assist
with our work in Bangladesh and Vietnam. Ini-
tially, the money was to help support operational
costs. However, as a group, we decided to donate
the money to our host organizations for educa-
tional purposes. The money, therefore, was used
exclusively for scholarships and divided equally
between the hosts.

In 2007, when funds were no longer available
from JALT, the Himeji JALT chapter, from which
Teachers Helping Teachers originated, donated
¥40,000 to Vietnam to give scholarships to deserv-
ing students. Their student council decided on
the tuition and chose a needy recipient, a student
studying to become a secondary English teacher.

In 2008, Teachers Helping Teachers wants to
continue to give scholarships to deserving stu-
dents whenever and wherever seminars are pre-
sented. To further understand the origins, goals,
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and focus of our work, visit our website <www.
geocities.com/yamataro670/ ththtm>.

Since JALT’s surplus fund is no longer acces-
sible and the amount from Himeji JALT is limited,
we would like to appeal to the generosity of any-
one dedicated to teacher training in the develop-
ing world.

Part of this appeal emerges from our mission
and vision. As we expand, our mission is not
only to give teacher training seminars to teachers
in developing countries but also scholarships to
students in these countries aspiring to become
teachers. One of the greatest needs in developing
countries is training teachers to raise the stan-
dards of education and to give hope to future
generations.

With this in mind, this year we are introducing
a special scholarship program to acquire dona-
tions and funds for scholarships from individu-
als, institutions, or publishers to present to our
host institutions when conducting seminars
abroad. Our goal is to award ¥100,000 in scholar-
ships each time a seminar is presented. Therefore,
if we present three seminars a year, we need to
raise ¥300,000.

Although ¥300,000 may seem large, we hope
to appeal to individuals, chapters, and SIGS for
donors who share our vision. Chapters and SIGS
might donate in their name, donate as a memo-
rial, or give smaller donations at a more personal
level. A donation of ¥10,000 is sufficient to help
a student study for half a semester in a develop-
ing country. It is important to emphasize that
the scholarships will be given in the name of the
donor. Teachers Helping Teachers will merely be
the messenger and present the scholarships in a
formal ceremony at the conclusion of the semi-
nars.

In return, the college or university will send a
letter of thanks to the donor of the scholarship as
well as the name of the student-recipient. After
the course, a report of the student's grades will be
sent to the donor of the scholarship.

Although the scholarships may be presented
as personal donations, they can also be given as
memorials to deceased members of one's family.
What a wonderful way to pay tribute to a lost
friend or relative!

All donors” names will appear in our THT
newsletter, published four times a year, and
added to a link at our website listed above.

At present we are working with three institu-
tions: BELTA, (Bangladesh English Language
Teachers Association), the Lao American College
in Laos, and Hue College of Foreign Studies in
Vietnam. Donors can specify to which institution
they will give the money.

In August 2008, we will also extend our work
into the Philippines with a seminar in Manila at
the Saint John Maria Vianney Center Foundation.
We are also projecting further seminars in India
and China in 2009. As our work expands, we
aspire to reach out to young, aspiring teachers in
developing countries and believe that our schol-
arship program will enliven the work we hope
to accomplish. With your help, we may realize
the exciting possibilities of helping teachers and
students who cannot succeed on their own.

Please contact Teachers Helping Teachers for
further details if you are interested in donating.
All donors will be registered at our homepage
website. You may also contact William Balsamo
<yamataro670670@yahoo.com> for further infor-
mation.

Reported by William Balsamo
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...with David McMurray

<outreach@jalt-publications.org>

Outreach is a place where teachers
from around the world can exchange
opinions and ideas about foreign lan-
guage learning and teaching. It pro-
vides outreach to classroom teachers
who would not otherwise readily
have access to a readership in Japan.
The column also seeks to provide a
vibrant voice for colleagues who
volunteer to improve language learn-
ing in areas that do not have teacher associations. Up to
|,000 word reports from teachers anywhere in the world
are welcomed. Contributors may also submit articles in
the form of interviews with teachers based overseas.

Lao People’s
Democratic
Republic

Once referred to as a hot spot in
opium production, Lao People's
Democratic Republic is now shap-
ing up to be the next regional hot
spot in tourism and economic
investment with its concomitant
opportunities for English and Japa-
nese teachers. The fertile, 4,000 kil-
ometers long Mekong river valley
region bordering Laos, Thailand,
and Myanmar was identified as the
Golden Triangle of illicit drug pro-
duction by US diplomat Marshall
Green in 1971.

A new moniker coined for the
Mekong region by Japan's Foreign
Minister Masahiko Komura is the
Development Triangle. The Japanese
government intends to invest $20
million in grants and to invite
more than 10,000 students from
Laos, Thailand, Myanmar, Cambo-
dia, and Vietnam to Japan during
the next 5 years for cultural and
academic exchanges. 2009 has been
designated Mekong-Japan Exchange
Year (Japan expands aid to Me-
kong, 2008). Culture-seeking tour-
ists can now cruise the scenic river

by houseboat, visit ancient sites like the Wat Phou
temple, and enjoy Laotian food in the capital Vi-
entiane. This influx is motivating tour operators,
guides, and restaurant staff to learn English and
Japanese to increase business opportunities.

Lao PDR, unlike other Asian countries, has
not had a long tradition of higher education and
teacher training. The tertiary education system
consists of National University of Laos, Soupha-
nouvong University, Champasack University,
five teacher-training colleges, and 31 private
institutions. About 47,000 students are currently
enrolled in these 39 institutes of higher learning.
The Lao-American College, founded just 20 years
ago, has grown into a respected private institu-
tion. For studies of English and business it is the
first choice from many Laotians according to Wil-
liam Balsamo, a veteran language teacher.

Balsamo and several of his colleagues from
Japan have helped local teachers to fill this bur-
geoning interest in teaching and learning Eng-
lish. This article explains his vision and concept,
and introduces a few members from a dynamic
team of teachers from Japan and other countries
known as Teachers Helping Teachers (THT). THT
participants share what they know with language
teachers in Laos, Vietnam, and Bangladesh at con-
ferences and teacher trainer seminars.

Binding Friendships in Laos

Galina Bannavong's smile and quick humor
engaged our teaching team from Japan from the
start. She became our most enthusiastic supporter
and attended almost every session of our Teach-
ers Helping Teachers (THT) seminar held in Laos
in August 2007. A teacher of business education at
the Lao-American College (LAC), she is a teacher
of extraordinary talents who speaks Laotian as
well as English. She's a Russian citizen by birth,
having emigrated from Siberia. She is married to
a Laotian and has been living in Laos with her
family for over a decade.

Galina is just one of the many inspiring teachers
I met in Laos. Another is Ginny, whom I first met
in December 2005 at the college when I proposed
to her the idea of bringing a group of teachers to
LAC to conduct a week-long program of semi-
nars for teacher training. Her response was im-
mediate and positive, "Yes, please come and help
us!" She had anticipated such a seminar could
take place in 2006, but we needed more time to
put the program together to solicit volunteers and
work out the finer details.

The college is a miracle in itself. Laos, unlike
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other Asia countries, has no long tradition of
higher education. The college was established
in Vientiane by an American, Ginny Van Os-
trand, who came to Laos 20 years ago. From its
humble beginnings it has grown into one of the
most respected institutions of higher learning in
the country, even surpassing the reputation of
the National University of Laos. For studies of
English and business it is the first choice of the
Laotians.

Our THT program is in its 3rd year of opera-
tion. We began as a group of six teachers with no
specific group identity and made Bangladesh our
first goal. Three years later we have expanded to
three countries with an involvement of several
dozen teachers. During the past 3 years we have
presented five seminars to date. It was the first
time for our THT team to organize a seminar in
Laos and for LAC it was also a groundbreak-
ing experience. The seminar was 15 months in
the making and the slow and gradual planning
brought to fruition a seminar far more realized
than anyone had ever expected. The dates of the
inaugural conference in Laos were set for March
15-21, 2007. When the call for papers came out in
the fall of 2006 I was overwhelmed by the re-
sponse. Seventeen teachers who possessed a wide
range of experience responded from several coun-
tries. Some of the members had been with us in
Vietnam in 2006 but nine were new to the group.

THT operates without a budget. We are volun-
teers and get organized through email and word
of mouth. We maintain a rather simple website
made with geocities and work directly with
the institutions we serve, thus eliminating the
middleman. Some people have referred to us as
an organization, but this is a misnomer. We are
more of an idea, a concept rather than an NGO
or nonprofit organization. We are members of a
fluid and flexible group who all share a common
goal—the willingness to share our years of teach-
ing experience with fellow colleagues in develop-
ing countries. To be a member of THT one does
not need membership, only commitment. We do
not collect dues and no one makes a profit. As
a group all participants are on an equal footing,
even the organizers. We pay our own airfares,
visa fees, and accommodations. In return we
receive the generous traditional hospitality of our
host institutions and a wonderful sense of sharing
and professional fulfillment.

Laos is a wonderful country in which to or-
ganize a language teachers' conference. The
country is welcoming, the people polite, and the
city of Vientiane is charming and inviting with

a laid-back atmosphere unlike any other capital
we have ever visited. The city has a small-town
atmosphere and the greeting at LAC had the
homespun hospitality one finds in small towns
rather than large cities. The staff at LAC assigned
to help us to host the seminar was young and
committed to the program and eager to achieve
success. Our presentations were in two rooms;
one at the college's main building and the other at
the adjacent American Center.

Originally we had intended that the seminar
be opened to teachers of English, but the reality
proved differently. The majority of those who at-
tended our presentation were actually college stu-
dents and not all were English majors, some were
specializing in business. Maintaining a profes-
sional attitude, however, all presenters quickly re-
directed their focus and aimed the presentations
to students rather than teachers. The photographs
depict Cecilia Silva and Dennis Woolbright.

Silva is a professor of Spanish at Tohoku
University who has been a regular member of
THT, presenting in Bangladesh, Vietnam, as well
as Laos. She is a native of Argentina and clearly
understands the problems of learning English
as a foreign language. Woolbright presented a
workshop entitled Speech in the ESL Classroom.
The photograph shows him coaching teachers to
express themselves in speech classes.

The reception of the students was overwhelm-
ing. They were cooperative and eager to learn
and participated actively in our presentations.
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Although we had anticipated lower proficiency,
our group was much impressed with the high
level of English competency demonstrated at our
sessions. Unlike college students in developed
countries, most of the Lao students never had

the opportunity of traveling abroad or meeting
native-English speakers. Most of those who study
English do so with the intention of entering the
business world rather than academia. Teachers in
Laos are poorly paid and not well furnished with
textbooks, tapes, CDs, or other equipment which
we take for granted.

LAC is a busy place with an eye to the future
and hopes for expansion. Our team was over-
whelmed by their hospitality and eagerness to
make the seminar a total success. At the end of
the seminar a farewell buffet was offered to our
group and a very moving and touching Baci
ceremony held only on special occasions was
conducted. In this Buddhist ceremony, strings are
tied around the wrists of all those who participate
with prayers for health and protection as well as
the creation of a bond of friendship. In the photo-
graph of the Baci decoration many strings can be
seen hanging from the centerpiece, the strings are
used to bind together the attendees in friendship
at the very end of the conference.

On our final day in Laos, after the wonder-
ful Baci ceremony that ceremoniously bound us
in friendship, the meaning of the name of our
conference Teachers Helping Teachers became clear.
Galina Bannavong, the participant who had
inspired us on arrival, approached me asking if
she could join our team on our next tour to Hue,
Vietnam. We willingly agreed to make her part of
the team and she made three wonderful presenta-
tions on Business English in Hue. Her presenta-
tions were highly successful and well-attended.

This year our team laid down the ground work
for an ongoing relationship with the Lao-Ameri-
can College with future projections for exchange
programs and home stays. We look forward to the
years to come and the fruition of our collabora-
tion. The 2008 Teachers Helping Teachers seminar
runs March 25 to 29. The seminar is preceded by
a 3-day intensive workshop of mini-courses from
March 20 to 22. The content areas for the mini-
courses are literature, curriculum development,
creative writing, speech delivery, and American
studies.

Reference

Japan expands aid to Mekong region. (2008, January
18). The Asahi Shimbun, p. 24.
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...with James Hobbs
<sig-news@jalt-publications.org>

JALT currently has |6 Special
Interest Groups (SIGs) available
for members to join. This column
publishes announcements of

SIG events, mini-conferences,
publications, or calls for papers and
presenters. SIGs wishing to print
news or announcements should
contact the editor by the | 5th

of the month, 6 weeks prior to
publication.

SIGs at a glance

Key: [ ‘@ = keywords ][ Edl = publications ][ @ =
other activities ] [ #=7 = email list] [ ¢f® = online forum]
Note: For contacts & URLs, please see the Contacts page.

At the recent national officers meeting, two new
forming SIGs were announced:

¢ Extensive Reading SIG (contact: Daniel Stew-
art <daniel_stewart@mac.com>)

e Study Abroad SIG (contact: Todd Thorpe
<toddthorpe@hotmail.com>)

More information on these SIGs will be available
in future issues of TLT.

Bilingualism

[@ bilingualism, biculturality, international families, child-
raising, identity ] [ Bilingual Japan—4x year | [
monographs, forums ][ =7 ]

Our group has two broad aims: to support fami-
lies who regularly communicate in more than one
language and to further research on bilingualism
in Japanese contexts. See our website <www.bsig.
org> for more information.
YUHFFERIIEIE R TEE T AREBLCAAIC BT
DAV AV X LD REBNELTNE T, £5T
R—LR—2 D<www.bsig.org>% T & T,
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College and University Educators

Junior and Senior High School

[ @ tertiary education, interdisciplinary collaboration, profes-
sional development, classroom research, innovative teaching
10 On CUE —2x year, YouCUE e-newsletter ][ ¥ An-
nual SIG conference, regional events and workshops ]

[@ curriculum, native speaker, JET programme, ] TE, ALT, inter-
nationalization ][ [E] The School House—3-4xyear ][ ¥ teacher
development workshops & seminars, networking, open mics ]

[%=7]

Call for papers: The CUE 2008 Conference Lan-
quage Education in Transition will be held at Kinki
University in Higashi Osaka on 5-6 Jul 2008.
Conference sub-themes include bridges between
secondary and tertiary education, curriculum
development, evaluation and assessment, syl-
labus design, and other relevant topics. Submis-
sion deadline is 31 Mar 2008 by email. For more
information, please visit the CUE SIG website
<jalt-cuesig.org>.

Gender Awareness in Language

Education

GALE works to build a supportive community
of educators and researchers interested in rais-
ing awareness and researching how gender plays
an integral role in education and professional
interaction. We also work with other JALT groups
and the wider community to promote pedagogi-
cal and professional practices, language teaching
materials, and research inclusive of gender and
gender-related topics. Co-sponsor of Pan-SIG
2008. Upcoming Gender and Beyond conference
in Nagoya, Oct 2008. Visit our website <www.
gale-sig.org /> for details.

Global Issues in Language Education

[ @ global issues, global education, content-based language
teaching, international understanding, world citizenship ]
[ Global [ssues in Language Education Newsletter—4x
year ][ ¥ Sponsor of Peace as a Global Language (PGL)

conference ][ #=7 ][ @® ]

Are you interested in promoting global aware-
ness and international understanding through
your teaching? Then join the Global Issues in
Language Education SIG. We produce an exciting
quarterly newsletter packed with news, articles,
and book reviews; organize presentations for lo-
cal, national, and international conferences; and
network with groups such as UNESCO, Amnesty
International, and Educators for Social Respon-
sibility. Join us in teaching for a better world!
Our website is <www.jalt.org/ global/sig/>. For
further information, contact Kip Cates <kcates@
fed.tottori-u.ac.jp>.

The JSH SIG is operating at a time of considerable
change in secondary EFL education. Therefore,
we are concerned with language learning theory,
teaching materials, and methods. We are also in-
tensely interested in curriculum innovation. The
large-scale employment of native speaker instruc-
tors is a recent innovation yet to be thoroughly
studied or evaluated. JALT members involved
with junior or senior high school EFL are cordial-
ly invited to join us for dialogue and professional
development opportunities.

Learner Development

[@ autonomy, learning, reflections, collaboration, develop-
ment ][ Learning Learning, 2x year; LD-Wired, quarterly
electronic newsletter ] [ ®¢ Forum at the JALT national con-
ference, annual mini-conference/retreat, printed anthology
of Japan-based action research projects ][ #=7 ]

We are planning a retreat on 15 Jun at Nanzan
University in Nagoya for those who want to stay
overnight following the JACET/JALT conference
Towards a Synergistic Collaboration in English
Education. The retreat will offer a chance to talk
about autonomy-related issues in a relaxed atmo-
sphere. See TLT conference calendar for details
of the JACET/JALT event. For information about
the retreat, contact Martha Robertson <marrob-
er@indiana.edu> or Jan Taniguchi <jan_tanigu-
chi@yahoo.com>.

Lifelong Language Learning

@ lifelong learning, older adult learners, fulfill-
ment ] [ Told You Sol—3x year (online) ] [ ¥ Pan-

SIG, teaching contest, national & mini-conferences |

(77 ][ @®]

The increasing number of people of retirement
age, plus the internationalization of Japanese so-
ciety, has greatly increased the number of people
eager to study English as part of their lifelong
learning. The LLL SIG provides resources and
information for teachers who teach English to
older learners. We run a website, online forum,
listserv, and SIG publication (see <www.eigosen-
mon.com/ tolsig/>). For more information or

to join the mailing list, contact Amanda Harlow
<amand@aqua.livedoor.com> or Eric M. Skier
<skier@ps.toyaku.ac.jp>.
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R N BEFE BUE I ZE B =13k % S kit & 1M Te
EZSORADREBEELORETLHILEHIEL,
FREERE R L 72T LW Bl T, B, HATIZRRS
THETEDINETORBRCEIRIKE £ UMY
CBMUIZNERZA TS NRIETIHA THBOE T,
THHEFEFE Z RO, £23fkieE 2 Tnb%<
DB FITH L TONONGE AL =k ok 23R
32 < 2NN S OB PTER N RSN THET, LLL
TIEHAZEOBEMHE WS, MR, IR
HRZETWIRICZOFH LN B ZHEL TWISEH 4 #
DNIEENF T, BifEA > T 1 > <www.eigosenmon.com/
tolsig/> L THTA—F LS A—)VUAL, Za—ALF—id
BRERITIT>THOET . @l E O AR E ITHED-T
W55 L2130 B A, FFEROIGEEH BIAICELO
HBHHET, BBROBHZHIIERIZTHREGETT, HA
NBERDEEL<BML THETOTESTBRIRITT AR
<FEEN, BRWEDHHEIL Amanda Harlow <amand@aqua.
livedoor.com>, E7zl& FEric M. Skier <skier@ps.toyaku.
acjp>F TTHEHAE I,

Materials Writers

[ @ materials development, textbook writing, publishers
and publishing, self-publication, technology ][ Between
the Keys—3x year ] [ ¥ JALT national conference events ]

(=71 [ @®]

Materials Writers are proud to host Miles Cra-
ven as our featured speaker at May’s Pan-SIG
Conference in Kyoto. Miles will offer a 2-hour
workshop on materials creation and be involved
in a number of other materials development ses-
sions. In addition, there will be a large number

of materials-related presentations. Even if you're
not presenting, come along to Kyoto for the 2-day
event for some serious fun and professional de-
velopment.

Other Language Educators

[ ‘@ FLL beyond mother tongue, L3, multilingualism, sec-
ond foreign language ] [ OLE Newsletter—4-5x year ]
[ ¥ Network with other FL groups, presence at con-
ventions, provide information to companies, support job
searches and research ]

After a record 30 presentations at JALT2007, OLE
welcomes individual presentations for JALT2008
(31 Oct-3 Nov), to be submitted by Fri 25 Apr.
Download details from <jalt.org/ files/ CALL.
pdf>. For presentations for the French, German,
and Spanish workshops, and for the SIG and

the multilingualism forums, contact <reinelt@
iec.ehime-u.ac.jp> by Fri 11 Apr. Contributions
related to Chinese and Korean as foreign lan-
guages are also most welcome. For more informa-
tion consult the upcoming NL 45, or contact the
coordinator.

Pragmatics

[ ‘@ appropriate communication, co-construction of mean-
ing, interaction, pragmatic strategies, social context ] [
Pragmatic Matters (ERREE) —3x year ] [ & Pan-SIG
and JALT conferences, Temple University Applied Linguis-
tics Colloquium, seminars on pragmatics-related topics,
other publications ][ =7 ]

The Pragmatics SIG will again be a co-sponsor for
the Annual Pan-SIG Conference to be held this
year at Doshisha University Shinmachi Campus,
Kyoto. This will be the 7th year of this popular
conference. Be sure to put 10-11 May 2008 on your
agenda. Check <jalt.org/pansig/2008/>.

Professionalism, Administration, and
Leadership in Education

The PALE SIG welcomes new members, officers,
volunteers, and submissions of articles for our jour-
nal or newsletter. To read current and past issues of
our journal, visit <www.debito.org/PALE>. Also,
anyone may join our listserv <groups.yahoo.com/
group/PALE_Group/>. For information on events,
visit <wwwijalt.org/groups/PALE>.

Teaching Children

[ ‘@ children, elementary school, kindergarten, early
childhood, play ] [ Teachers Learning with Chil-
dren, bilingual—4x year 1 [ % JALT Junior at nation-
al conference, regional bilingual |-day conferences ]

(=7 1 [ @®]

The Teaching Children SIG is for all teachers of
children. We publish a bilingual newsletter four
times a year, with columns by leading teachers

in our field. There is a mailing list for teachers

of children who want to share teaching ideas or
questions <groups.yahoo.com/group/ tesig/>.
We are always looking for new people to keep the
SIG dynamic. With our bilingual newsletter, we
particularly hope to appeal to Japanese teachers.
We hope you can join us for one of our upcoming
events. For more information, visit <www.tcsig.
jalt.org>.

REAFTRT, TEBICHE GMNERE) 2 BA 5H5%E
FaMBRIIUZHERTT, BEiE, F 4 BaSmETET
LTWEY, MISEFBEEHATE TREL THD, 205
PP CIEHEL TWAEMM Y 507 L06HDET, £k,
S LOTAT 7 CEMERE T H5EL T, AU T
1J A s <groups.yahoo.com/group/tcsig/>% & L CWE T,
TERBRERZEHFFL TW<ZDITHICH B2 H5HE LT
WET, FHICHAANDEE S OB MEBILET . ST
BT 21 X MIRIETS LSS, FHlICD W T
<www.tcsig jalt.org>%& Z & T I,
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COLUMN ¢ CHAPTER EVENTS

...with Aleda Krause

<chap-events@jalt-publications.org>

Each of JALT’s 36 active chapters
sponsors from 5 to |2 events every
year. All JALT members may attend
events at any chapter at member
rates—usually free. Chapters, don't
forget to add your event to the JALT
calendar or send the details to the
editor by email or t/f: 048-787-3342.

CHAPTER EVENTS ONLINE

You can access all of JALT’s
events online at:
<www jalt.org/calendar>.

If you have a QRcode-capable
mobile phone, use the image
on the left.

details, go to the online calendar. There may

I F YOUR local chapter isn’t listed, or for further
be newly added events and updates.

Gifu—SELHi Project: Enriching EFL through
the teaching of pragmatics by Jérémie Bouchard
(Sapporo Sacred Heart School). The presentation,
a combination of lecture and group discussion,
will focus on a SELHi (Super English Language
High School) initiative involving two English
courses: Comprehensive and Interactive. The
general argument of this presentation calls for a
change in emphasis in the EFL classroom, from
English as the sole object of study to English as

a tool for effective communication. Sat 8§ Mar,
19:00-21:00; Heartful Square (southeast section of
Gifu JR Station), Gifu City; one-day members ¥1000.

Gifu—Wireless ready: Interactivity, collabora-
tion, and feedback in language learning technolo-
gies sponsored by JALTCALL SIG. Join a group
of Gifu JALTers to Nagoya for the annual one-day
regional conference. This will be a good chance to
experience how technology can aid in the teach-
ing of foreign languages. (See Nagoya Chapter
for more details.) Sat 29 Mar, 9:50-17:30; Nagoya
University of Commerce and Business (NUCB),
Fushimi Campus (Higashimaya Line, Fushimi
Station); JALT members ¥2000.

Kitakyushu—New ideas to change junior high
lessons by Koichi Kawamura. Since in most
public junior high schools no more than three
lessons of English are given per week, it has been
really difficult for junior high teachers to teach
the subject. In this presentation Kawamura will
share some of his ideas to change an uninterest-
ing classroom into a lively stadium of fun, inter-
est, and motivation using such activities as super
bullet input, self-evaluation, English salon, and
chain letters. Participants will be asked to take
an active part in his workshop while pretending
to be teemagers. Sat 8 Mar, 19:00-21:00; Kitaky-
ushu International Conference Center (a 5-minute
walk from the Kokura train station for shinkansen, JR
train); one-day members ¥1000.

Kobe—From visitor to resident: How you can set
down roots in Japan by Arudou Debito. Been in
Japan for awhile? Planning to stay longer, even
indefinitely? You owe it to yourself to know a few
things about how to make your life easier over
here—from getting the right visa to getting a bet-
ter job, from dealing with family issues to dealing
with employment issues, from living a quiet life
to being an agent for social change. Fri 28 Mar,
18:00-20:00; Kobe International House (Kokusai Kai-
kan) Gokodori 8-1-6, Chuo-ku, Kobe, t: 078-231-8161;
one-day members ¥1000.

Matsuyama—Varieties of English: Historical
forces and sources by David Kluge, Kinjo Gakuin
University. Learn the origins of the English
language, the forces that shaped it, and examine
several varieties, including those of England,
Scotland, Ireland, America, Australia, South
Africa, India, the Caribbean, and the Pacific.
Learn the special characteristics and contributions
of each variety. This is a multimedia presenta-
tion with examples of music of the varieties and
movie clips demonstrating most varieties. Sun 9
Mar, 14:15-16:20; Shinonome High School Kinenkan
4F; one-day members ¥1000.

Nagasaki—Expendable entertaining educators:
Roles of non-Japanese teachers of English by
Thomas Amundrud, Ritsumeikan University.
What are the roles that non-Japanese teachers of
English feel they are called to play, both in and
outside the classroom? How might these affect
how these teachers are treated, as well as in their
lives as expatriates in Japan? The presenter will
share his research on these topics. Through work-
shop activities and discussion, the audience will
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be encouraged to share their own experiences to
develop, complement and question these research
findings. Sat 29 Mar 14:00-16:00; Dejima Koryu
Kaikan, 4F; one day members ¥1000.

Nagoya—Wireless ready: Interactivity, col-
laboration and feedback in language learning
technologies. An IATEFL Learning Technologies
SIG event, supported by JALTCALL SIG, JALT
Nagoya, and JALT Gifu Chapters. A second
one-day event examining wireless and web 2.0
technologies for language education will be
held at the Fushimi Graduate School campus of
Nagoya University of Commerce and Business
Administration. Further details of the event are
available from <wirelessready.nucba.ac.jp>. Sat
29 Mar, 9:50-17:30; members ¥2000, one-day mem-
bers ¥3,500.

Okayama—From visitor to resident—How you
can set down roots in Japan by Arudou Debito.
(See Kobe Chapter for details.) Sunday 30 Mar,
14:00-16:00; Sankaku A Bldg. 2F near Omotecho in
Okayama City; one-day members ¥500.

Osaka—From visitor to resident —How you
can set down roots in Japan by Arudou Debito.
(See Kobe Chapter for details.) This event is co-
sponsored by Osaka ET]. Sat 29 Mar, 18:00-20:30;
The 6F meeting room of the Osaka Ekimae Dai-2
Building’s Lifelong Learning Center, t: 06-6345-5000.
<www.manabi.city.osaka.jp>; one-day members
¥1000.

Toyohashi—SELHi Project: Enriching EFL
through the teaching of pragmatics by Jeremie
Bouchard (Sapporo Sacred Heart School). (See
Gifu Chapter for details.) Sun 9 Mar, 13:30-16:00;
Aichi University, Bldg 5 - room 543; one-day members
¥500.

Yamagata—Lithuania’s history, culture and
language education by Liva Baltraite. The
speaker is a Japanese Government Scholarship
researcher at Yamagata University. She will share
her background and how it relates to her work
in Japan. Sat 1 Mar, 13:30-15:30; Yamagata Kajo
Kominkan Sogo Gakushu Center, Shironishi-machi
2-chome, 2-15, Tel. 0236-45-6163; one-day members
¥800.

COLUMN e

CHAPTER REPORTS | 41

...with Heather Sparrow
<chap-reports@jalt-publications.org>

The Chapter Reports column is a
forum for sharing with the TLT read-
ership synopses of presentations
held at JALT chapters around Japan.
For more information on these
speakers, please contact the chapter
officers in the JALT Contacts section
of this issue. For guidelines on con-
tributions, see the Submissions page
at the back of each issue.

East Shikoku: December—Practical classroom
ideas for teaching Japanese by Takame Ueki-
Sabine. Ueki-Sabine’s presentation, conducted in
a reflective way, had the participants taking active
roles as she guided them through her dynamic
teaching methods discussing approaches and
methods for different levels of Japanese teaching
from elementary to university level. The partici-
pants were local language teachers (Japanese and
English) and undergraduate students interested

in foreign language learning and teaching. Many
of the techniques presented were transferable to
both Japanese and English language teaching.
Ueki-Sabine also discussed the JATS (Japanese
Assistant Teaching Scheme), a 10-month Japanese
teaching internship in Australia she coordinates
for Tasmanian schools. Questions from the stu-
dents ensued.

Reported by Takahiro loroi

Gunma: September—Students as editors: Us-
ing online concordances by Stephen Jennings.
Jennings introduced three kinds of activities
designed to help participants become aware of
the notion of collocation. All of the activities
introduced are usable in the classroom setting to
benefit students in enhancing their understand-
ing of collocations.

Jennings introduced online corpus using the
online Collins Concordance Sampler (CCS) which
gives many example sentences that show the us-
age of key words in a given search; this tool can
be used in many ways in language classes and
allows higher level students to edit their own
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mistakes since feedback given by the CCS could
be a clue for the students to deduce their errors.
This problem solving activity will not only con-
tribute to awareness-raising of general language
patterns, but also, lead learners to think and edit
by themselves, fostering learner independence.
Participants had the chance to experiment with
this useful tool and it was felt that this tool could
also be beneficial for nonnative English teachers
as a resource especially in writing classes.

Reported by Natsue Nakayama

Kitakyushu: November—Two Christmas
activities by Margaret Orleans and Malcolm
Swanson. Orleans divided the audience into

four groups of four or five and led a couple of
enjoyable Christmas games designed for the EFL
classroom. The activities appeared to involve a lot
of preparation, done by Orleans and Swanson.

“Spot the Lie” asked participants to complete
statements about how Christmas is celebrated
around the world. Players voted on which an-
swer was correct. It would be difficult to play this
game without using a lot of English. The imagi-
native ignorance found in some of the responses
was often amusing—as was the credulity of the
other players.

Next was “Classroom Feud,” based on the
American TV program, Family Feud (Hyakkunin ni
Kikimashita in Japan). After a few fun rounds, Or-
leans finished by showing some of her students’
artistic responses to the Survey Project Progress
Report they must complete in preparation for the
game, which had been set up on large sheets of
paper for display.

These games provide enjoyment and practice
in forming and asking questions, being creative,
reporting, reading for comprehension, listening,
guessing, and responding quickly.

Reported by Dave Pite

Nagoya: December—My share: 1) Games by
Nagano Yoshimi. Yoshimi demonstrated two
language games, “Blockhead” and the “Time
Bomb Game.” Both games involve students using
language cards and items such as balls or oranges
to pass between them during the games. 2) Lis-
tening practice with video by Rich Porter. Porter
uses video and songs for his students’ listening
practice. He makes some cloze tests from the
video and lyrics and the students listen and fill
the blanks. 3) Making reindeer by Minoura Mari.
Mari showed how to make a reindeer face with
coloured paper, tracing a mom’s foot and her

child’s hands. The foot makes the reindeer’s face,
and the hands create the reindeer’s antlers.

Reported by Kayoko Kato

Shinshu: November—Project-based learning in
ESL by Arifa Rahman. Rahman gave an over-
view of the history of ESL in (what is now) Bang-
ladesh. Starting with the British colonization of
India, she showed how the imposition of political
boundaries and language led to a backlash effect
on English learning there. From the 1990s, how-
ever, it was realized that there was a “lost genera-
tion” of English learning to redress. Another hur-
dle to cross was the “pedagogy of the oppressed,”
i.e., the authoritarian approach to ESL.

As one means of taking a more communica-
tive approach, Rahman started her project-based
learning, based on Cognitive-Experiential Learn-
ing (Piaget), Social Learning (Vygotsky), and
Connnectionist-Contructivist Theory (Sutton, et
al.). Students were sent out into the community
to do research on a cultural topic (e.g., rickshaw
culture) and were asked to write up their results
in the form of a simplified research paper. With
the teacher as facilitator, learning was self-direct-
ed and involved authentic tasks which not only
consolidated the four skills, but also engaged and
motivated students. Learners came away with
a tangible end result, which led to greater confi-
dence and a clear sense of satisfaction.

Reported by Mary Aruga
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For changes and additions, please contact the editor
< contacts@jalt-publications.org>. More extensive listings
can be found in the annual JALT Information & Directory.

National Officers

» President—Steve Brown; <prez@jalt.org>

» Vice President—Cynthia Keith; <vp@jalt.org>

» Director of Treasury—Kevin Ryan;
<treasury@jalt.org>

» Director of Membership—Ann Mayeda;
<membership@jalt.org>

» Director of Programs—Philip McCasland;
<programs@jalt.org>

» Director of Public Relations—Sayoko
Yamashita; <publicity@jalt.org>

» Director of Records—Donna Tatsuki;
<records@jalt.org>

» Auditor—Tadashi Ishida; <auditor@jalt.org>

Appointed Officers
» Business Manager—Andrew Zitzmann;
<business@jalt.org>

» Central Office Supervisor—Junko Fujio;
<jco@jalt.org>

» Chapter Representative Liaison—Steve
Quasha; <chaprep@jalt.org>

» SIG Representative Liaison—Megumi Kawate-
Mierzejewska; <sigrep@jalt.org>

» JALT2008 Conference Chairs—Caroline

Latham; <kamadutoo@yahoo.com>; Alan
Mackenzie

» JALT2008 Programme Chair—Aleda Krause;
<aleda@tba.t-com.ne.jp>

» JET Liaison—Marcos Benevides; <jet-liaison@
jalt.org>

Publications Officers

» Publications Board Chair—Kim Bradford-
Watts; <pubchair@jalt.org>

» JALT Journal Editor—Steve Cornwell;
<jj-editor@jalt-publications.org>

» TLT Staff—See the back of this issue

» Conference Proceedings Editor—Kim

Bradford-Watts;
<proc_editor@jalt-publications.org>

Chapter Contacts

4

4

Akita—Takeshi Suzuki; t: 018-422-1562;
<takeshis@mail.edinet.ne.jp>;
<www.edinet.ne.jp/ ~takeshis/jalt htm>

Chiba—Fiona MacGregor; t: 047-555-8827;
<fjmacgregor@yahoo.ca>;

<jalt.org/ groups/Chiba>

East Shikoku—Lawrie Hunter;
<lawrie_hunter@kochi-tech.ac.jp>;
<jalt.org/groups/East_Shikoku>

Fukui—Takako Watanabe; t/f: 0776-34-8334;
<wtakako@vesta.ocn.ne.jp>;
<jalt.org/groups/Fukui>

Fukuoka—Jack Brajcich; <brajcich@fukujo.acjp>;
<jalt.org/ groups/ Fukuoka>

Gifu—John Gunning;
<kinkajapanmtb@yahoo.com>;

<jalt.org/ groups/Gifu>

Gunma—DMichele Steele; <psisnowar@ybb.
ne.jp>; <www.harahara.net/JALT/>

Hamamatsu—Greg O’Dowd; <gvg75@hotmail.
com>; Gregg McNabb; <mcnabb@ns.sist.ac.jp>;
<hamamatsujalt.org>

Himeji—William Balsamo;

t: 0792-54-5711; <balsamo@kenmei.ac.jp>;
<www.geocities.com / yamataro670 / Himeji-
JALThtm>

Hiroshima—Caroline Lloyd; t: 082-228-2269;
<cajan3@yahoo.co.uk>; <hiroshimajalt.org />
Hokkaido—Ken Hartmann; t/f: 011-584-7588;
<office@jalthokkaido.net>;
<www.jalthokkaido.net>

Ibaraki—Dan Waldhoff;
<dwaldhoff@gmail.com>;
<www.kasei.ac.jp/JALT/>

Iwate—Mary Burkitt; t /f: 019-663-3132;
<iwatejalt@hotmail.com>;
<jalt.org/groups/Iwate>
Kagoshima—Takako Matoba; t: 099-216-8800;
f: 099-216-8801; <prez@jalt-kagoshima.org>;
<www.jalt-kagoshima.org>

Kitakyushu—L. Dennis Woolbright

t: 093-583-9997 (h); t/f: 093-583-5526(w);
<woolbright@seinan-jo.ac.jp>;
<www.jalt.org/chapters/kq/>

Kobe—David Heywood;
<heywood@smile.ocn.ne.jp>;
<kobejalt.bravehost.com />

Kyoto—Heidi Evans; <publicity@kyotojalt.
org>; <www.kyotojalt.org>
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Matsuyama—Kiyoshi Shioiri;
<kshioiri@shinonome.ac.jp>;
<MatsuyamaJALT.50megs.com />

Miyazaki—Paul Hullah; 0985-58-7449 (w);
<hullah@cc.miyazaki-u.ac.jp>;
<allagash.miyazaki-mu.ac.jp/MiyaJALT />

Nagasaki—Melodie Cook;
<m.cook@sun.ac.jp>;
<jalt.org/groups/Nagasaki>
Nagoya—Katsumi Ito; t: 070-5642-3339;

f: 0569-34-2489; <itokatsumi@h5.dion.ne.jp>;
<jaltnagoya.homestead.com>

Nara—Steven Nishida;
<steven.nishida@gmail.com>; t/f 0742-51-1702;
<groups.yahoo.com/group/Nara_JALT/>

Okayama—Shirley Leane; <okayamashirley
@gmail.com>; <jalt.org/groups/Okayama>
Okinawa—Caroline Latham;
t: 090-1945-5224 <kamadutoo@yahoo.com>;
<www.okinawateacher.com>

Omiya—Ruth Kambartel;
<rkambart@mail.saitama-u.ac.jp>;

<jalt.org/ chapters/omiya/>
Osaka—Robert Sanderson; <sanderson808@
gol.com>; <www.osakajalt.org>

Sendai—]John Wiltshier; <johnw@myu.ac.jp>;
<jaltsendai.terapad.com>

Shinshu—Fred Carruth; t: 0263-36-3356;
<fredcarruth@hotmail.com>; Mary Aruga;

t: 0266-27-3894; <mmaruga@aol.com>;
<jalt.org/groups/Shinshu>
Shizuoka—Masahiko Goshi;
<goshimms@ybb.ne jp>;

<jalt.org/ groups/Shizuoka>

Tokyo—Stan Pederson; <spjalt@yahoo.com>;
<www.jalt.org/groups/tokyo>
Toyohashi—Simon Sanada; t: 0532-46-6299;
<sanada@vega.aichi-u.ac.jp>;
<www.kokusai.aichi-edu.ac.jp/jalttoyohashi/
entry.html>

West Tokyo—Alan Stoke; <ams-tut@gol.com>;
<www.geocities.com/jaltwesttokyo>
Yamagata—Fumio Sugawara; t/f: 0238-85-2468;
<chricofu@sgic.jp>;
<jalt.org/groups/Yamagata>
Yokohama—Renata Suzuki; t: 045-759-4136;
<renate@zaa.att.ne.jp>;
<jalt.org/groups/Yokohama>

SIG Contacts

4

v

v

v

v
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v

v

v

v

v

v

v

v

v
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Bilingualism—Bernadette Luyckx;
t: 046-872-3416; <luyckx@cool.email.ne.jp>;
<www.bsig.org>

College and University Educators—Matthew
Apple; 0774-65-7070 (w);
<matthewtapple@mac.com>; <jaltcue-sig.org/>
Computer-Assisted Language Learning—
Paul Daniels (Coordinator); <sig-coordinator@
jaltcall.org>; Journal editorial team <sig-
newsletter@jaltcall.org>; <jaltcall.org>

Extensive Reading (forming)—Daniel Stewart;
<daniel_stewart@mac.com>

Gender Awareness in Language Education—
Salem Hicks; <salemhicks2@yahoo.com>;
<www.tokyoprogressive.org.uk/gale />
Global Issues in Language Education—

Kip Cates; t/f: 0857-31-5148 (w);
<kcates@rstu.jp>; <www.gilesig.org>
Japanese as a Second Language—Hiroko Sato;
t: 0475-23-8501; <hirokosato36@ybb.ne.jp>;
<jalt.org/groups/JSL>

Junior and Senior High School—William
Matheny; t: 052-624-3493; <willheny@nifty.
ne.jp>; <www.juniorseniorhighsig.org>
Learner Development—Hugh Nicoll;
<hnicoll@gmail.com>; <ld-sig.jalt.org />

Lifelong Language Learning—Eric Skier;
<skier@ps.toyaku.ac.jp>;
<www.eigosenmon.com/lllsig />
Materials Writers—Jim Smiley;

t. 022-233-3268; <mw@jalt.org>;
<uk.geocities.com / materialwritersig />
Other Language Educators—Rudolf Reinelt;
t/f: 089-927-6293(h); t/ f: 089-927-9359(w);
<reinelt@iec.ehime-u.ac.jp>
PALE—Robert Aspinall;
<aspinall@biwako.shiga-u.ac.jp>;
<www.debito.org/PALE />
Pragmatics—Megumi Kawate-Mierzejewska;
<mierze@tuj.ac.jp>;
<groups.yahoo.com/group/jaltpragsig>
Study Abroad (forming)—Todd Thorpe;
<toddthorpe@hotmail.com>

Teacher Education—Paul Beaufait;
<pab@pu-kumamoto.ac.jp>

Teaching Children—Naoko McLellan;
<popripop@hotmail.com>;
<tcsig.jalt.org>

Testing and Evaluation—]Jeff Hubbell;
<01jhubbell@jcom.home.ne.jp>;
<www.jalt.org/test>
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...with James McCrostie
<job-info@jalt-publications.org>

To list a position in The Language
Teacher, please submit online at
<jalt-publications.org/lt/jobs/>

or email James McCrostie, Job
Information Center Editor, <job-
info@jalt-publications.org>.
Online submission is preferred.
Please place your ad in the body
of the email. The notice should

be received before the | 5th of

the month, 2 months before
publication, and should contain the
following information: location, name of institution, title of
position, whether full- or part-time, qualifications, duties, sal-
ary and benefits, application materials, deadline, and contact
information. Be sure to refer to TLT's policy on discrimina-
tion. Any job advertisement that discriminates on the basis of
gender, race, age, or nationality must be modified or will not
be included in the JIC column. All advertisements may be
edited for length or content.

Job Information Center Online

Recent job listings and links to other job-related websites can
be viewed at <jalt-publications.org/tlt/jobs/>

You can go home
again
Chris Sippel

If you are considering a
return to your home country,
the pain of finding a teaching
job can be greatly diminished
if you remember where you
are looking. While job hunt-
ing in the United States, I
found that many Japanese
cultural traits had seeped into
my persona and that they
actually hindered me from landing a job.

My cultural transformation manifested itself
the most in the early stages of the job search. My
Japanese-learned sensibilities left me reluctant to
pick up the phone and directly contact local lan-
guage programs. I spent most of my job searching
energy responding to ads and only after being
prodded by a friend did I try the direct approach.
I soon realized that a phone call to a complete

stranger led to much more success. This was
especially true around May, when the planning
of summer programs began at the local schools.

I was offered positions with very established
programs just because I spoke with the director 3
weeks before the summer term was to start and
they were short of instructors. The pay and ben-
efits were not especially good, but had I accepted
one of these positions, any one of them would
have been an excellent foot in the door.

While I enjoyed some success from the phone
calls, I was lucky that my poor interview skills
did not leave me jobless. My interviewing skills
had adapted a little too well to the Japanese
interview style. My most recent interviews before
leaving Japan had been of the regurgitate-the-
resume variety with questions such as: Oh, so you
taught writing for 2 years, did you use a textbook? Of
course, in most Western countries there is no sub-
scribed interview style, so I highly recommend
over preparation. Your opinions, philosophies
and character will all be assessed and there will
be lots of hypothetical situations put forward for
a response.

Lastly, remember that your experience living
overseas in Japan is a huge asset. Since most of
my colleagues and friends in Japan had similar
backgrounds, I wrongly assumed that everyone
around me back home had also lived and worked
abroad. This probably will not be the case, even
among other ESL teachers. Review all of the skills
and abilities that you developed while overseas
and make sure to spotlight them when putting to-
gether applications and responding to interview
questions.

That being said, if you are not sure of what
your post-Japan job focus will be, let the strengths
of your experience open the door for opportuni-
ties. While purchasing a car at a local dealer-
ship I met a Japanese couple who needed help
negotiating the purchase of their own car. The
husband, who happened to be the vice president
of a local Japanese company, offered me a job the
following week. Everywhere you go, the experi-
ence of living overseas and of having worked to
teach something to others are seen as great assets.
While my current job is not directly related to
teaching, I still do a lot of educating as I help the
Americans and Japanese in the company commu-
nicate and understand each other.
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Job Openings

The Job Information Center lists only brief sum-
maries of open positions in TLT. Full details of
each position are available on the JALT website.
Please visit <www.jalt-publications.org/ tlt/
jobs/> to view the full listings.

Location: Tokyo-to

School: Tokyo Woman's Christian University
Position: Part-time teachers

Start Date: April 2008

Deadline: Ongoing

Location: Tokyo-to
School: ELS Japan Solutions
Position: Part-time university teachers

Start Date: April 2008
Deadline: Ongoing

Location: Brunei
School: Brunei state schools

Position: Full-time primary and secondary school
teachers

Start Date: Teachers start at different times
Deadline: Ongoing

Location: Tokyo-to
School: Keio University
Position: Full-time teacher
Start Date: 1 April 2009
Deadline: 22 April 2008

46 COLUMN o CONFERENCE CALENDAR

...with Alan Stoke

<conferences@jalt-publications.org>

New listings are welcome. Please
email information, including a web-
site address, to the column editor
by the |5th of the month, at least
3 months before a conference in
Japan, or 4 months before an over-
seas conference. Thus, |5 March
is the deadline for a June confer-
ence in Japan or a July conference
overseas. Feedback or suggestions
on the usefulness of this column are also most welcome.

Upcoming Conferences

17-19 Mar 08—International Conference on
Foreign Language Teaching and Learning
2008: Innovating Minds, Communicating Ideas:
Reinventing Language Teaching and Learning,
at Hilton Petaling Jaya Hotel, Malaysia. Contact:
<imcicon.mmu.edu.my/index.php>

29 Mar 08—Wireless Ready: Interactivity, Col-
laboration and Feedback in Language Learn-
ing Technologies, at NUCB Graduate School,
Nagoya. A one-day event to examine the role of
wireless learning technologies in language educa-
tion. Contact: <wirelessready.nucba.ac.jp>

29 Mar-1 Apr 08—American Association for
Applied Linguistics, in Washington DC. Contact:
<www.aaal.org/aaal2008 /index.htm>

30 Mar 08—Shinshu ELT Research Support
Group: Fourth Mini-Colloquium, at Matsumoto
M-Wing, Nagano. This event is intended for both
experienced researchers and those who wish to
make their first steps into the academic commu-
nity, especially distance MA students. Contact:
<johnadamson253@hotmail.com>

2-5 Apr 08—42nd Annual TESOL Convention

and Exhibit: Worlds of TESOL: Building Commu-
nities of Practice, Inquiry, and Creativity, in New
York. Contact: <www.tesol.org /2008convention>

7-11 Apr 08—42nd Annual International IATEFL
Conference and Exhibition, in Exeter, UK.
Contact: <www.iatefl.org/ content/ conferenc-
es/2008/index.php>

11-13 Apr 08—53rd Annual Conference of the
International Linguistic Association: Language
Policy and Language Planning, at Suny Col-
lege, Old Westbury, New York. Contact: <www.
ilaword.org>
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12 Apr 08—Fourth Asian EFL Journal Confer-
ence: Innovation and Tradition in ELT in the
New Millennium, at Pukyong National U., Pusan.
Contact: <www.asian—eﬂ—journal.com/ index.

php>

3-4 May 08—2008 International Conference on
English Instruction and Assessment: Change
from Within, Change in Between, at National
Chung Cheng U., Taiwan. Contact: <www.ccu.
edu.tw/fllcccu/2008EIA / English / Eindex.php>

10 May 08—TFirst Conference on English for Spe-
cial Purposes: Exploring the ESP Paradigm: The-
ory to Practice, at Himeji Dokkyo U. To discuss:
the use of technology in ESP; cultural considera-
tions within ESP; ESP research; ESP resources;
classroom applications; and interdisciplinary
implications. Contact: <www.geocities.com/
hdu_conf/main.html>

10-11 May 08—Seventh Annual JALT Pan-SIG
Conference 2008: Diversity and Convergence:
Educating with Integrity, at Doshisha U., Shin-
machi Campus, Kyoto. Plenary speakers will be
Tim Murphey and Junko Yamanaka. To be hosted
by JALT Pragmatics SIG, Testing and Evaluation
SIG, Teacher Education SIG, Materials Writers
SIG, Other Language Educators SIG, Gender
Awareness in Language Education SIG, Lifelong
Language Learning SIG, and Kyoto chapter. The
deadline for pre-registration is 15 Mar 08. Con-
tact: <wwwijalt.org/ pansig /2008 / pansig08/>

31 May-1 Jun 08—JALT CALL SIG Annual In-
ternational Conference: New Frontiers in CALL:
Negotiating Diversity, at Nagoya U. of Com-
merce & Business. The keynote speaker will be
Phil Hubbard. Contact: <www.jaltcall.org>

2-5 Jun 08—26th Summer School of Applied
Language Studies: Mediating Multilingualism:
Meanings and Modalities, at U. of Jyvaskyld,
Finland. Contact: <www.jyu.fi/hum/laitokset/
kielet/conference2008/en>

6-8 Jun 08—Fifth National Conference of Japan
Association for the Study of Cooperation in
Education, in Nagoya. Contact: <jasce.jp/con-
f0501indexe.html>

14 Jun 08—First Chubu Region JACET/JALT
Joint Conference 2008: Toward a Synergistic
Collaboration in English Education, at Chukyo
U., Nagoya. To focus particularly on collabora-
tion between NESTs and Japanese EFL teachers.
Hosted by JACET Chubu and JALT Gifu, Nagoya,
and Toyohashi chapters. Contact: <www.jacet-
chubu.org/> <jalt.org/ main/ conferences>

18-20 Jun 08—Language Issues in English-
Medium Universities: A Global Concern, at U.
of Hong Kong. Contact: <www.hku.hk/clear/
conference(8>

25-28 Jun 08—30th Language Testing Research
Colloquium: Focusing on the Core: Justifying the
Use of Language Assessments to Stakeholders,
in Hangzhou, China. Contact: <www.sis.zju.edu.
cn/sis/sisht/ english /1trc2008 / main.html1>

26-28 Jun 08—Building Connections with Lan-
guages and Cultures, at Far Eastern National U.,
Vladivostok. Contact: <feelta.wl.dvgu.ru/upcom-
ing.htm>

26-29 Jun 08—Ninth International Conference of
the Association for Language Awareness: Engag-
ing with Language, at U. of Hong Kong. Contact:
<www.hku.hk/clear/ala>

1-3 Jul 08—Second International Conference
on Language Development, Language Revitali-
zation and Multilingual Education in Ethnic
Minority Communities, in Bangkok. Contact:
<www.seameo.org/_1d2008/index.html>

3-5 Jul 08—Fifth Biennial Conference of the In-
ternational Gender and Language Association,
at Victoria U. of Wellington, NZ. Contact: <www.
vuw.ac.nz/igala5/>

9-12 Jul 08—ACTA2008: Pedagogies of Connec-
tion: Developing Individual and Community
Identities, in Alice Springs. Contact: <www.tesol.
org.au/ conference />

10-11 Jul 08—CADAAD2008: Second Interna-
tional Conference of Critical Approaches to
Discourse Analysis Across Disciplines, at U. of
Hertfordshire. Contact: <cadaad.org/cadaad08>
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16-20 Jul 08—11th International Conference on
Language and Social Psychology, in Tucson,
Arizona. Contact: <www.ialsp.org/Conferences.
html>

21-26 Jul 08—18th International Congress of
Linguists, at Korea U., Seoul. Contact: <cill8.
org>

31 Jul-3 Aug 08—PROMS 2008: Pacific Rim
Objective Measurement Symposium, at Ochano-
mizu U. To promote the use of Rasch measure-
ment models to analyze data from assessments,
including educational measurement. On one day
the symposium will focus on language learn-

ing and assessment, including development of
questionnaires. Participants will have an opportu-
nity to consult with a researcher on how to apply
the Rasch model. There will also be workshops

to demonstrate Rasch-based software. Contact:
<www.proms-tokyo.org>

5-6 Aug 08—WorldCALL2008: Third Interna-
tional Conference, in Fukuoka. WorldCALL is a
worldwide association of teachers interested in
CALL. Contact: <www.j-let.org/~wcf/modules/
tinyd0/>

24-29 Aug 08—15th World Congress of Applied
Linguistics: Multilingualism: Challenges and
Opportunities, in Essen. So far, about 950 papers
and 130 symposia have been confirmed, and over
2,000 participants are expected. Pre-register as
follows: earlybird, by 31 Mar 08; standard, by 30
Jun 08; latecomer, after 30 Jun 08. Applications
are currently invited to chair sessions. Contact:
<www.aila2008.org>

30 Aug-2 Sep 08—Antwerp CALL2008: 13th
International CALL Research Conference:
Practice-Based and Practice-Oriented CALL Re-
search, at U. of Antwerp. Contact: <www.ua.ac.
be /main.aspx?c=.CALL2008>

23-26 Oct 08—NCYU 2008 Second International
Conference on Applied Linguistics: Global
and Domestic Perspectives, at National Chiayi
University, Taiwan. Contact: <web.ncyu.edu.

tw / ~chaochih / ncyu2008ical.htm>

Calls for Papers or Posters

Deadline: 15 Mar 08 (for 4-5 Jul 08)—National
Language Policy: Language Diversity for Na-
tional Unity, in Bangkok. Contact: <www.royin.
go.th/th/home/>

Deadline: 31 Mar 08 (for 11-13 Sep 08)—BAAL
2008: British Association for Applied Linguis-
tics: Taking the Measure of Applied Linguistics, at
Swansea U., Wales. Contact: <www.baal.org.uk/
confs.htm>

Deadline: 1 Apr 08 (for 4-6 Jul 08)—Applied
Linguistics Association of Australia: Critical Di-
mensions in Applied Linguistics, at U. of Sydney.
Contact: <escholarship.library.usyd.edu.au/ con-
ferences/index.php/LingFest2008/ ALAA>

Deadline: 15 Apr 08 (for 17-19 Oct 08)—31st An-
nual Second Language Research Forum: Explor-
ing SLA: Perspectives, Positions, and Practices,
at U.of Hawaii, Manoa. Contact: <nflrc.hawaii.
edu/slrf08/>

Deadline: 25 Apr 08 (for 31 Oct-3 Nov
08)—PAC?7 at JALT2008: 34th JALT In-
ternational Conference on Language
Teaching and Learning & Educational
Materials Exposition: Shared Identi-
ties: Our Interweaving Threads, at
National Olympics Memorial Youth
Center, Tokyo. Contact: <conferences.
jalt.org/2008>

Deadline: 19 Jul 08 (for 8-10 Dec 08)—Inaugural
Conference of the Asia-Pacific Rim LSP and Pro-
fessional Communication Association: Partner-
ships in Action: Research, Practice and Training,
at City U. of Hong Kong and Hong Kong Poly-
technic U. Contact: <www.engl.polyu.edu.hk/
Isp/ APacLSP08>
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THE LANGUAGE TEACHER ¢ SUBMISSIONS

The editors welcome submissions of materials concerned with all aspects of language education, é)articularly with

relevance to Japan. If accepted, the editors reserve the ri;
prior notification to authors. Materials in English should

%ht to edit all copy for length, style, an

clarity, without
e sent in Rich Text Format by either email (preferred) or

post. Postal submissions must include a clearly labeled ﬂop%y 3‘lisk or CD-ROM and one printed copy. Manuscripts
A

should follow the American Psychological Association (.

A

style as it appears in The Language Teacher. Please

submit materials to the contact editor indicated for each column. Deadlines are indicated below.

AAEN TOEFHEEI DA RREBEFBLTWET, TELRFETFAIUI v F - TFAN T4 =<y bORK 7 7 1)V Thik
DRIV, BEOH AT, 70y E—T4 A7 NCD-ROMIZTRIVEIRD, 71 K7 RS DE—FHIBED FE W, FZTAUH
DEEHBRAPAARYAINCHEDE, Ay TUAN—DIZH 2K DT LORERE THDYIDICER LT, IILTZ30n, fiiliah

FHDITOEELTUIREFI LU TWEEL &R T,

Feature Articles

Departments

English Features. Submissions should be well-written,
well-documented, and researched articles. Analysis
and data can be quantitative or qualitative (or both).
Manuscripts are typically screened and evaluated
anonymously by members of The Lun[guage Teacher Edi-
torial Advisory Board. They are evaluated for degree
of scholarly research, relevance, originality of conclu-
sions, etc. Submissions should:
¢ be up to 3,000 words (not including appendices)
¢ have pages numbered, paragraphs separated by
double carriage returns (not tabbed), and sub-
headings (boldfaced or italic) used throughout
for the convenience of readers
¢ have the article’s title, the author’s name, affili-
ation, contact details, and word count at the top
of the first page
¢ be accompanied by an English abstract of up to
150 words (translated into Japanese, if possible,
and submitted as a separate file)
* be accompanied by a 100-word biographical
background
¢ include a list of up to 8 keywords for indexing
¢ have tables, figures, appendices, etc. attached as
separate files.
Send as an email attachment to the co-editors.
HASRRS : FEAEIED B WL L ZskdE T, B, FHEMH

(BHHWEIA) TBIES NI T — 5 2Rk £ 7, TR, B
AOTLTORGERIC KD, PIIOKNE, BIdE, #5H7s Eomak

TSN T, 80008 (FLRHIBR) LINT, X—&FE AL
Bk ZLiz 2470 BIAML OSUFENAS ) v 7R &3 TR
W, IO R—2O—F LIS, b, TR, WS KO
FREBEETEV, JOL FSCTI0FDE S, 3007HDEHISHE
BRI T, &, B, (RO ATRETY, LS TR TA—
NORMT 7OV TBED FE N,
Readers’ Forum articles are thoughtful essays on top-
ics related to language teaching and learning in Japan.
Submissions should:

¢ be of relevance to language teachers in Japan

¢ contain up to 2,500 words

¢ include English and Japanese abstracts, as per

Features above

e include a list of up to 8 keywords for indexing

¢ include a short bio and a Japanese title.
Send as an email attachment to the co-editors.
H 74 =I5 HATOSHEE, ROSHEFHICHT2HE
BTy A 2B HELTOET, HATORFEMIBEL T
T 6,000FLANT, SE3- AILOEE, HOIKEB LV HAHDS
A MVERAT RS0, HAREELTETANOENT 71
THBEDFEN,
Interviews. If you are interested in interviewing a well-
known professional in the field of language teaching
in and around Japan, please consult the editors first.
Lengths range from 1,500-2,500 words. Send as an
email attachment to the co-editors.
A2 HEa—: BAENITEHREODETO (473 HMEK
A 2FEa—LIEn B A1, fEHICRAICERZB3 TS
V3, 3600787 56,000FFDEE TY, FAREESE X TETA-INO
BT 7OV TBED TS,

Conference Reports. If you have attended a conference
on a topic of interest to language teachers in Asia, write
a 1,500-word report summarizing the main events.
Send as an email attachment to the co-editors.

FRBE RFAIICBLOB D Ny ) ORI NS
A1, 4000B-IZICEHIL T, Wik &2 H VTS, SRS
HEETHTANORNT 7 OV TBED T,

My Share. Submissions should be original teaching
techniques or a lesson plan you have used. Readers
should be able to replicate your technique or lesson
plan. Submissions should:

* be up to 1,000 words

¢ have the article title, the author name, affiliation,
email address, and word count at the top of the
first page
include a Quick Guide to the lesson plan or
teaching technique
follow My Share formatting
have tables, figures, appendices, etc. attached as
separate files

¢ include copyright warnings, if appropriate.
Send as an email attachment to the My Share editor.
XA 2T EREHICE T A RENBTA T 7ITOWT, 77
ZyIRBEEGEDEFATELL N TEHOTT,
LO00FLUAN TRAID =I5 ML, &4, Filg. BT AL
7 RVAEXFREBHET IV, £ M (HREEbE0DLL
MTEETA, EEHEIIBREDT F I, My Share fH41#5E
FETAN O T 74V THEED TS0,

Book Reviews. We invite reviews of books and other
educational materials. Contact the Publishers’ Review
Copies Liaison <pub-review@jalt-publications.org> for
material listed in the Recently Received column, and
the Book Reviews editor if you wish to review unlisted
material, including websites or other online resources.
Review articles treating several related titles are particu-
larly welcome. Submissions should:

¢ show a thorough understanding of the material
reviewed in under 750 words
reflect actual classroom usage in the case of
classroom materials

e be thoroughly checked and proofread before

submission.

Send as an email attachment to the Book Reviews editor.
WA APEMOEIT T, HIFMHEE<pub-review@jalt-
publications.org>IZFINEDYE, FTtHRE N2 A M5 BIEDY
72N BLweb T MaEDUAMIBWEAITII EHRES L
HiE L STREEN, BEROBHE TS5 NV &R S HDERHTEK
WU, FI, KONE BEEBCEME L TORAEIC
filih, EIHREEE TETAORNT 7 )V TBED FE,
JALT Focus. Submissions should be directly related to re-
cent or upcoming developments within JALT, preferably
on an organization-wide scale. Submissions should:

¢ be no more than 750 words

¢ be relevant to the JALT membership as whole

e encourage readers to participate more actively

in JALT on both a micro and macro level.

Deadline: 15" of the month, 1'/, months prior to pub-
lication. Send as an email attachment to the JALT Focus
editor.
JALT7 4 —H A JALTNOHEE 2 2 BOERICBEATLH0
TY, EOJALTRRIZH SZIHLWAKT, JALTIC, KDIEHI
EBMT2EHENTHHOTT, 1,60057F2 1 T, HHI5H
ETICBRED FEW, B3 LAFRIEDET, JALTT+—HA
REHETETANOFRN7 71V THBED FE0,

JALT Notices. Submissions should be of general rele-
vance to language learners and teachers in Japan. JALT
Notices can be accessed at <www.jalt-publications.
org/tlt/focus/>. Calls for papers or research projects
will be accepted; however, announcements of confer-
ences, colloquia, or seminars should be submitted to
the Conference Calendar. Submissions:
¢ should be no more than 150 words
¢ should be submitted as far in advance as is pos-
sible
¢ will be removed from the website when the an-
nouncement becomes outdated.

Submissions can be sent through the JALT Notices on-
line submissions form.
BRI DA TORSEEECHZETENL, 42 T1 P <wwwijalt-
publications.org/tlt/focus/>CTHRA Z EMTEE T, TEHLEITHTH-
THRIWZLE AN # RS HRWELE T, RiiA > 71>
YT 3y a BRI, A00FUNTERL T RSV, 7235,
2%, £ —13 Conference Calendar THWET,
SIG News. JALT’s Special Interest Groups may use this
column to report on news or events happening within
their group. This might include mini-conferences, pre-
sentations, publications, calls for papers or presenters,
or general SIG information. Deadline: 15" of month, 6
weeks prior to publication. Send as an email attach-
ment to the SIG News editor.
SIG=2—A : SIGIE = 1—AP AN FOWEI DA T LZ
TEEY, @il T LT —Tal, W, Gk iR
EHREDFHRELA TS, FOY)0 RO ARTO15HE
Tl SIGERRICE T AV OB T 71V TES TS e
Chapter Events. Chapters are invited to submit up-
coming events. Submussions should follow the precise
format used in every issue of TLT (topic, speaker, date,
time, place, fee, and other information in order, fol-
lowed by a 60-word description of the event).
Meetings scheduled for early in the month should be
ublished in the previous month's issue. Maps of new
ocations can be printed upon consultation with the
column editor. Deadline: 15 of the month, 2 months
prior to publication. Send as an email attachment to the
Chapter Events editor.
FHARY B HEDWTVREILIOA XY FORARIR TS, hE
v, FERE. Al B ST B8 COIRF TR LE
I #EOYI0IE BAISHT, 20 HRTE TIC, AN Mtk &
ICET ANV OEMN T 7OV TBED TSN,

Chapter Reports. This column is a forum for sharing syn-
opses of presentations given at JALT chatﬁters around Ja-
pan. Submissions must therefore reflect the nature of the
column and be written clearly and concisely. Chapters are
limited to one report per month. Submissions should:
® De interesting and not contain extraneous infor-
mation
be in well-written, concise, informative prose
be made by email only - faxed and/ or postal
submissions are not acceptable
® be approximately 200 words in order to explore
the content in sufficient detail
be structured as follows: Chapter name; Event
date; Event title; Name of presenter(s); Synopsis;
Reporter’s name.
Send as an email attachment to the Chapter Reports editor.
SEEbE I JALTHIBEG R OB T, Aatafiie s
AR IV, 6003 FRHE TRIBAICBEE TSV, T4, HI, A
NI EERG, R REELE COEF TBEE TS,
TR REREE L TETANORR T 7 OV TBRD FEN,
77 9 ARHEZZINLERADT, TEE TS,
Job Information Center. TLT encourages all prospective
emj)loyers to use this free service to locate the most quali-
fied language teachers in Japan. The notice should:
e contain the following information:
City and prefecture, Name of institution, Title of
position, Whether full- or part-time, Qualifica-
tions, Duties, Salary & benefits, Application
materials, Deadline, Contact information
* not be positions wanted. (It is JALT policy that
they will not be printed.)
Deadline: 15th of month, 2 months prior to publication.
Send as an email attachment to the JIC editor.
SRAM B ERAEDRNZELBETY —E R IL XY, BE
#itidh, BB, Wb, SEDNIERED QK 2. R,
R FROYIDDHREE T2 - HATOISHE TICBHISE T
S0, FROERZH VLA, JICHLHTHEEITET AV OR
HI7 OV TBEDFEN,
Conference Calendar. Announcements of conferences
and their calls for papers as well as for colloquia,
symposiums, and seminars may be posted in this col-
umn. The announcement should be up to 150 words.
Deadline: 15th of month, at least 3 months prior to the
conference date for conferences in Japan and 4 months
prior for overseas conferences. Send within an email
message to the Conference Calendar editor.
ML :a0FYL, SORTUA, IS 2EOBRISELE, W
WHHEDRNTT, Conference Calendarfftf &IT400FBFLETH
TFA=VOEMT 7OV TBED TS0, #OU0IEAISHT
B, BEOM QRT3 Al £ TOMMERHLET,
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JALT « MEMBERSHIP INFORMATION

The Japan Association for Language

Teaching (JALT)

* a professional organization formed in 1976
1976 ITRAL SN A 2

e working to improve language learning and
teaching, particularly in a Japanese context
SEFOFEEHEON LEKNLIEZHMEL
TWET

¢ over 3,000 members in Japan and overseas
-ERSTH 3,000 D2 HNWET

Annual international conference FKIEFF K2

¢ 1,500 to 2,000 participants
4R 1,500427252,0004 S ML E S

* hundreds of workshops and presentations
BROT—02ayTRRERNHOET

e publishers’ exhibition
-HARFLIC R BB RN DD ET

¢ Job Information Centre
-G RS =TS NERT

JALT publications include:

e The Language Teacher—our monthly publica-
tion - ZHAFITLET

 JALT Journal—biannual research journal
- ZEMAFETLET

¢ Annual Conference Proceedings
- FEREPER X OV R KRR ELRITLET

e SIG and chapter newsletters, anthologies,
and conference proceedings
- PERIFFER 2 PO R, 7/ a—,
MRASARLCREEZATLET

Meetings and conferences sponsored by lo-

cal chapters and special interest groups (SIGs)

are held throughout Japan. Presentation and

research areas include:

e Bilingualism

o CALL

¢ College and university education

¢ Cooperative learning

¢ Gender awareness in language education

e Global issues in language education

* Japanese as a second language

* Learner autonomy

* Pragmatics, pronunciation, second language
acquisition

e Teaching children

e Lifelong language learning

* Testing and evaluation

* Materials development

SR B O B RS 2 K D &SR T A A
BH TSN, DL F O TOREROCH LRGN
fFonEd . NTUHUZ L, CALL, KEEINERE
HE. HFESEE, Doy —EiEREE, yo—N
JVITE, HAGERE . HERNFY . GEHm- 55
TERREE. WERSRHE . RERSHE IS

= ol BREFHMG, Bob B

JALT cooperates with domestic and interna-

tional partners, including [JALTIZEA F DEANSD

FRERELTHET]:

e JATEFL—International Association of Teach-
ers of English as a Foreign Language

* JACET—the Japan Association of College
English Teachers

e PAC—the Pan Asian Conference consortium

e TESOL—Teachers of English to Speakers of
Other Languages

Membership Categories ZHE X%

All members receive annual subscriptions to

The Language Teacher and JALT Journal, and

member discounts for meetings and confer-

ences. & B4 The Language Teachers> JALT Journal%
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* Regular —fk= H: ¥10,000

* Student rate (undergraduate/graduate in
Japan) FAEREB (HARIZHZKE, KEFRD¥
) : ¥6,000

e Joint—for two persons sharing a mailing
address, one set of publications 31> b
=B (RICERTTRET DA B ZHREL,
JALTH R 24412 1 ) : ¥17,000

¢ Group (5 or more) ¥6,500/ person—one set of
publications for each five members Hl{A2x 5
(5 AL EERREL, JALTH RIS HICDE
1 #) :1446,500/

For more information please consult our web-
site <jalt.org>, ask an officer at any JALT event,
or contact JALT Central Office.

JALT Central Office

Urban Edge Building, 5th Floor, 1-37-9 Taito,
Taito- ku, Tokyo 110-0016 JAPAN
JALTEH)5: T110-0016 F 5# & /X 5 #1-37-9
7—=IN>IyPEIVSF

t: 03-3837-1630; f: 03-3837-1631; <jco@jalt.org>
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s I write these words I'm sitting in a

franchise café, eating something called

a chokokuro (not, as the name suggests, a
chocolate-covered cockroach), staring at a blue
sign outside that proudly promotes a company
called Trite. Fumes from the smoking section
waft toward me with the aid of a thoughtlessly
engineered air conditioning system. With my
left leg figure-foured over my right, I can see
that the elastic in my socks is giving out. In
short, I've had nothing else to do for the last
half hour. And I have only one paragraph to
show for it.

It's a pity that professional life in this country
creates such a dearth of leisure time and activi-
ties, especially since even as college students, so
many Japanese have their choices of recreation
dictated to them by domineering club and circle
organizations. At my school some 4th-year stu-
dents who have retired from their clubs wander
around like care-center geriatrics, unable to
think of anything to do with the free time they
suddenly have.

I'm intrigued by the university club system. I
don’t know about other schools, but most club
and circle activities at mine take place in a dilapi-
dated old building lovingly and oxymoronically
called the “circle box.” That geometric irony
alone may be part of the clubs’ allure, especially
since the building itself is not visually appeal-
ing by any means, unless you can appreciate the
powerful postmodern anti-message expressed
in cinder blocks, carpet stains, and dust bunnies
large enough to conceal, well, bunnies.

Typically these clubs and circles are very
demanding, calling members out at 6:00 in the
morning, six days a week. But students insist
it is all good for them. They tell themselves, “I
must endure this living hell of a tennis circle
because it will teach me important life skills,
such as how to endure living hells.” And what
good is a hobby in Japan if it isn’t exacting, en-
ervating, and restrictively expensive? It sort of
reminds me of my ill-considered desire in high
school, in the landlocked state of Utah, to get
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How to waste your time

~

a scuba diving license. We trained for weeks in
swimming pools, then for certification we made
a 4-hour drive to a hot spring in the Nevada
desert to dive down 20 meters and kick up some
mud. I've completely lost track of the license I
earned for those efforts. Perhaps I left it down
there in the muck.

Here are a few noteworthy hobbies pursued
by acquaintances in Japan:

Castle cruising—Some people get fulfillment out
of studying and visiting Japanese castles. Japan
has over 120 standing castles, some of them
nearly pristine, others gutted and concrete-rein-
forced. To take one example, Matsumae Castle in
Hokkaido has one of the few remaining examples
of the famed “nightingale elevators,” which were
meant to thwart enemy ninja trying to sneak in
through the underground parking garage.

Temple trekking—Shikoku is home to 88
temples associated with the famous monk
Kukai. Pilgrims from all over the world come
to visit each temple in what's called the Shikoku
Hachijuuhakkasho. Although Okayama (where I
live) would seem to be a logical starting point
for the pilgrimage, with its impressive bridge
across the Seto Inland Sea, most henro (pilgrims)
choose to start from Wakayama—several prefec-
tures away, and bridgeless. A few years ago the
Okayama City Tourism Bureau tried unsuccess-
fully to have a kiosk on its shinkansen platform
designated as the 89th temple in the circuit.

Hanami hopping—This is a deplorable foreign-
ers’ pastime which consists of showing a tour-
ist’s interest in hanami parties, asking drunken
revelers silly “newcomer” questions about
Japanese culture until invited to join in for free
food and drink.

Trainspotting—Of course I mean the literal act of
standing around at railroad crossings and identi-
fying trains that go by. I did this once. We drove
for 2 hours, parked, waited by a bridge with about
100 camera-toting enthusiasts, watched an old
steam train roll by, then left. When I got home and
back on my sofa I determined that “lint spotting”
was easily as enjoyable.
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