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In this month’s issue . . .

ELCOME TO the first issue of The Language Teacher for
w 2006. Not only do we have a new colour scheme for

our cover this year, but there are also some changes
to the inside of the journal, with the addition of new columns
and the way information is presented for our readers. I would
like to take this opportunity to introduce some of the people
that have taken up new positions within TLT. Ted O’Neill will
be moving from the Job Information Center to take up his role
as Associate Editor. He will be replaced by Derek Di Matteo.
Theron Muller will be the editor of two new columns, Mem-
ber’s Profile and Showcase. David McMurray will be looking
after JALT International, and Jerry Talandis will be moving to
My Share to become co-editor along with Lorraine Sorrell. Don-
na Tatsuki, former editor of JALT Journal will provide us with
a summary of online Publications Forum discussions. From
this year we will also introduce a group of Additional Read-
ers. These people will assist the Editorial Advisory Board in
their assessment and review of manuscripts. While space does
not permit me to mention all those involved with the monthly
production of TLT, I would ask that you look briefly at our Staff
List in the back of this issue to see just how many people volun-
teer their time. Perhaps it’s time you became involved, too!

This month our feature article by Masanori Tokeshi investi-
gates the listening comprehension processes and strategies of
Japanese junior high school students. Tokeshi uses three types
of interactive listening tasks to assess student understanding.

In our first Readers’ Forum, Osamu Hanaoka discusses how
spoken discourse in the media can be utilized in the classroom
to raise student awareness of grammar, pointing out some
important elements of grammar knowledge that need to be
addressed in grammar instruction. Charlie Canning explores
a passage on scholarship by Robert Scholes in light of the
research and teaching that JALT members undertake in Japan.
David Barker and Juanita Heigham examine common prob-
lems of presentations at conferences, highlighting examples of
poor practice that impede the transmission of information from
the presenter to the audience. For anyone wishing to discuss
these papers or provide feedback to the authors there is now a
new Publications Forum <forum jalt-publications.org>.

In My Share, Terence McLean provides a task-based activity
that allows students to use culture and situation specific lan-
guage while practicing the skills of reading, discussing, present-
ing, and debating. Warren Midgley has designed a quiz show
that motivates students to develop and ask questions in English.
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Daragh Hayes utilizes the topic of astrologi-

cal signs and personality types to initiate a class
discussion, and Christopher Bozek introduces a
warm-up exercise that can be used to encourage
students to speak in complete sentences.

Finally, the staff at The Language Teacher look
forward to your continued support throughout
the year. For those of you who may be considering
submitting an article, I would encourage you to do
so, as it is through your efforts that this journal is
made possible. With this being the 30th anniver-
sary of TLT, we hope to make it a special year!
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Listening comprehension
processes of six Japanese
junior high school students
In interactive settings

Keywords

» interactive listening, junior high school,
listening comprehension process,
listening task, qualitative research

This article reports on doctoral research
conducted in Japan and Australia. The
study investigated listening compre-
hension processes and strategies of |9
junior high school students in Okinawa
Prefecture who interacted with an ALT
in three types of listening task. Six case
study participants were selected for in-
depth investigation. The results of the
qualitative analysis revealed as follows:
a) the listeners used different listening
processes according to English profi-
ciency level and task type, b) concrete
visual referents were conducive to com-
prehension, c) interpretation of the ut-
terances varied from one participant to
another, and d) repetition was the most
effective type of speech modification.

RHISIFEDIRZ VT - H RV EEST,
ALT (SAEREIREHTF) LPULEUZELZIIA
DFBEDOFFEDQYR= VT -TOEREYR
ZUURRERETD T RRIT4—ELT
BADFEMERAED/ZHITEEIN/C, TDEM
DHIILUTOBY TH D, 1) BEFEEFHAP
YRUDBRICEIOTRED IRV -TOE
RERWZ, 2) BEMREETRYCO L AT v
—(IEDEBMBICEML/. 3) KFEOBRRIIHE
BREICLOTRIE O, 4) BUBRLISROHR
B RE—FEEETH O/,

Masanori Tokeshi
Meio University

HE MINISTRY of Education and Science Course of Study

Guidelines (Ministry of Education and Science, 1998), im-

plemented in 2002, emphasize improvement of students’
practical communicative competence in junior high schools.
According to the guidelines, speaking and listening are to be
considered the most important skills to improve practical com-
municative competence. However, speaking ability has tended
to be the main focus of instruction in oral communication.
Listening has not received much attention in the communica-
tion-based classroom, although mutually intelligible commu-
nication hardly takes place when listeners do not understand
what is said (Brindley, 1998). There is a limited amount of
research which has investigated listening in interactive settings.
Thus, listening in communication needs to be examined. This
paper, based on part of a doctoral thesis (Tokeshi, 2003), reports
on the listening comprehension processes of six Japanese junior
high school students by using three types of interactive listen-
ing tasks. First, the literature related to listening comprehension
processes and interaction is reviewed, and then the research
methodology used in this study is explained. The results and
implications of the study and conclusions follow.

Literature review

Published research related to listening mostly centers around
listening comprehension in transactional settings where listen-
ers are not able to interrupt the speaker’s utterances. This paper
not only discusses listening comprehension processes mainly

in the context of transactional settings, but also reviews previ-
ous studies of interactive listening in situations where listeners
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are able to ask questions and request repetition,
although these are limited in number.

Many theorists account for listening compre-
hension as two-level processes (Buck, 1990, p.
37): bottom-up processing and top-down process-
ing (Rost, 2002, p. 96). In bottom-up processing,
listeners first attend to individual phonological
units and decode a larger unit of input in hierar-
chical order, from vocabulary to structures, and
arrive at the meaning of the discourse. In top-
down processing, listeners make inferences on
the basis of background information, contextual
information, and expectation. A recent model of
listening sees these two processes as interacting
with and influencing each other (Buck, 2001, p. 3).
Background knowledge such as schema (Rumel-
hart & Ortony, 1977, p. 99) and scripts (Schank &
Abelson, 1977, p. 421) in top-down processing is
considered to contribute greatly to the interpreta-
tion of the listening input.

Another view of listening is as sequential proc-
ess and parallel distributed processing (Rumel-
hart, Hinton, & McClelland, 1987, p. 3). Listening
comprehension is often explained as a sequence
of neurological decoding. According to Ander-
son (1985, p. 56), listeners store sounds in echoic
memory (perception), then decompose them into
meaningful chunks in short-term memory (pars-
ing), finally saving them in the form of schemata
and scripts in long-term memory (utilization).
Similarly, others (e.g., Rost, 1994, p. 70) claim that
actual comprehension mostly takes place in work-
ing memory, where listeners take in new informa-
tion and release old information. Parallel distrib-
uted processing has a unique view of listening, in
that processing takes place not in a sequence but
simultaneously on different levels. This model
has not yet been applied to L2 learning.

Listening comprehension can also be explained
in terms of automatic and controlled processing
(McLaughlin, Rossman, & McLeod, 1983). The
theory of controlled processing holds that begin-
ning listeners consciously decode what is said
by attending to the linguistic form. On the other
hand, the theory of automatic processing holds
that advanced listeners unconsciously decode
acoustic input without attending to the linguistic
form. Moreover, affective factors such as the inter-
ests and motivation of listeners influence listen-
ing comprehension. Nunan (1999, p. 209) claims
that “without the role of active listening, listening
comprehension would not be enhanced.”

Interactive listening includes some features
of verbal and non-verbal responses in order for
listeners to comprehend utterances in interaction.

Listeners verbally provide backchannelling cues
(Vandergrift, 1997) such as Oh, I see, and Really?,
or non-verbal signals such as head nods and
shrugging, to show understanding or non-under-
standing to speakers. Listeners are responsible for
comprehension and confirmation checks, and for
clarification requests when utterances during the
conversation are not understood (Lynch, 1995, p.
76). It has been found that speakers simplify utter-
ances (Chaudron, 1988), or modify speech (Long,
1985, p. 377) in order for listeners to comprehend
what is said when communication breaks down.

Methodology

This study mainly utilized qualitative research
methods. Nineteen 3rd-year junior high school
students and an ALT (Assistant Language Teach-
er) from Canada at a school in Okinawa Prefecture
participated in the study. Six case study partici-
pants were selected according to gender (3 males,
3 females) and English proficiency (low, inter-
mediate, high) assessed by a STEP (Society for
Testing English Proficiency) 4th-grade listening
test and task observation. Three types of listening
tasks—two picture story completion tasks and
one note-taking task—were used in a face-to-

face situation between an individual student and
the ALT. All three tasks were interactive, allow-
ing the participants to ask questions and show
understanding and non-understanding while
completing the picture stories or taking notes.
Each task interaction, lasting 7 to 15 minutes, was
videotaped. Following the tasks, stimulated recall
(Gass & Mackey, 2000), in which the students took
about 20 minutes to verbally report what was
comprehended or not comprehended, was audio-
recorded. Two types of questionnaires (types I and
IT) and follow-up interviews were also conducted
in order to complete an in-depth investigation of
interactive listening. The type I questionnaire ad-
ministered before the task mainly asked students
about their attitudes towards communication and
their listening learning style. The type II ques-
tionnaire asked students about difficulties with
listening while performing the tasks, in order to
supplement their verbal report. All the data were
transcribed and coded, then categorized accord-
ing to a modified inventory of listening based on
other studies (O'Malley & Chamot, 1990; Rost &
Ross, 1991; Vandergrift, 1997).

Results

Data were transcribed, and a brief summary of
listening comprehension for the six participants
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compiled. A description of the listening compre-
hension processes for each participant follows.

Firstly, low-level students appeared to decode
acoustic input by using controlled processing,
while high-level students appeared to decode
the acoustic input by using automatic process-
ing. Similarly, the low-level students were likely
to pay selective attention to individual known
words, as shown in Example 1. This seems to
suggest that low-level students can decompose
a smaller chunk of speech, mostly at the lexical
level, but high-level students can decompose a
larger unit of speech, often at the sentence level.

Example 1 (Task A [picture story completion]:
Eri’s response in English, observation transcript)

ALT:  When you are swimming, a dog comes

onto the beach.
Eri:  Dog. (Eri places the dog on the beach.)
ALT:  And he takes your bag.
Eri:  Bag. (Eri moves the bag beside the dog.)
ALT: He takes your bag. He runs away with
your bag.

Eri: Runs...run away.

When the participants had difficulties under-
standing utterances, non-linguistic cues, such as
gestures and visual aids (pictures), were in most
cases conducive to comprehension of what had
been said, as shown in Example 2.

Example 2 (Extract from Miki’s Task B [picture

completion task], stimulated recall transcript,

R=researcher)

Miki: BEREOEWRION S5 72, (Ididn’t know
the meaning of the word.)
[Miki chooses the bird]

R: ESLTIZITEANDN =D, (How did
you know the answer here?)

R: MR T AF ¥ —ThhMhoiz. (Iknew the
answer by looking at his action of flying.)

R: C%. birdDFEWKIIDMN 572> 7=, (Then,
you didn’t know the meaning of bird?)

Miki: O 5720572, (No, [ didn’t.)

Interpretation of the same utterances varied
from one participant to another. Although the
participants heard the same text, their inter-
pretation varied depending on their personal
background knowledge. This echoes Buck’s
(1995, 2001) claim that meaning is constructed

by a listener in an active process of inference and
hypothesis building, drawing on the listener’s
background knowledge.

There were obvious differences in listening per-
formance according to task type. In Tasks A and
B (picture completion tasks), a large amount of
interaction between the speaker and the listener
was identified, while in Task C (note-taking task),
a limited amount of interaction took place. The
pictures used and the here-and-now context in
picture completion tasks where the stories took
place in immediate contexts seemed to increase
comprehensibility of the tasks.

Repetition appeared to be the most effective
type of speech modification for the junior high
school students in this study. Paralinguistic cues
provided by the ALT, mostly in the form of pho-
nological stress, contributed to comprehension
when the stress was on keywords. On the other
hand, elaboration by the ALT that contained re-
dundant information was not so effective for the
participants. Table 1 shows a summary of listen-
ing comprehension processes and strategies for
the six case study participants.

Implications and conclusion

Since the results indicate that these junior high
school students were likely to process the lis-
tening input at the lexical level, it is important
for beginning level students to increase the size
of the chunk that they can decompose. This

also suggests that students need knowledge of
structure in order for them to process input at the
sentence level.

The data also seem to indicate that visual sup-
ports such as pictures and the ALT’s gestures,
as well as the here-and-now context of the tasks,
helped the students to comprehend what had
been said. Therefore, it seems effective for teach-
ers of beginning level listeners to use visual
supports situated in a here-and-now context rather
than using tasks without visual aids or situated
in the future or past, or in places where listeners
cannot see (e.g., a story happening in a neighbor-
ing city in the future). However, the effect of here-
and-now contexts on listening comprehension has
not yet been thoroughly investigated.

For beginning level students, when comprehen-
sion problems take place, it seems fairly effective
for instructors to repeat the keywords in the text
rather than elaborate on the words that students
do not know. Additionally, paralinguistic cues,
such as stressing keywords phonologically, also
seem effective in enhancing comprehensibility.

THE LANGUAGE TEACHER 30.1 » JANUARY 2006 ‘
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Table 1. Summary of listening comprehension for case study participants

Partic-| Sex/ |Background Listening processes Strategies and supports

ipant | Level

Kota |Male/ |Kotahadthe |He was likely to pay selective | He was likely to construct the interpreta-
low level | lowest level | attention to individual known | tion based on his prior experiences, but

of English words. He hardly processed this, in most cases, resulted in making false
proficiency large chunks of acoustic input | interpretations. He received much support
among the at the sentence level or even the | for listening from the speaker’s gestures
participants. | phrase level. He mainly relied |and paralinguistic cues or visual aids, such
on controlled processing to as concrete referents.
comprehend utterances.
Miki |Female/ |Mikihad less |She lacked the basic linguis- She tended to pay selective attention to
low level | confidence in | tic knowledge for listening individual known words. She did not very
her listening | comprehension. Therefore, she | often clarify comprehension problems with
ability. was likely to rely on controlled |listening. She was likely to use implicit
processing. strategies and waited for contextual cues
or non-verbal cues to supplement her lack
of linguistic knowledge.

Jun Male/ Junliked to | He was likely to pay selective | He often could not correct his errors and
inter- communicate | attention to individual known | redirect them. He frequently gave explicit
mediate |in Englishin |words. He did not easily indication of understanding or non-under-
level the classroom. | understand some subtasks due | standing of the utterances while engaging

to a lack of structural knowl- in the tasks. He often inquired about un-
edge. He was likely to make known words or requested repetition. He
false interpretations based on | had plenty of interaction with the speaker.
his world knowledge and past

experiences.

Eri Female/ |Erihad a She was likely to pay selective | She often received support from visuals
interme- |large amount |attention to individual known |and the speaker’s gestures. She frequently
diate of contact words, thus likely to process requested repetition when she did not un-
level with the ALT | the utterances at the lexical derstand what had been said. She showed

outside the level. She also tended to rely on | a greater variety of strategies use than any
classroom. world knowledge or personal | other participant. She provided frequent
experiences. backchannelling cues to indicate that she
was following the speaker, so that the
interaction was collaborative.

Yuji Male/ |Yujihad the |He was likely to process a He used contextual cues or co-text infor-
high highest level |larger segment of the utterances | mation to correct his errors in comprehen-
level of English at the sentence level. He mostly |sion. He did not demonstrate the use of

proficiency | comprehended the literal mean- | various strategies because he had few
among the ing of the utterances so that he | problems with the listening tasks.
participants. | was likely to process the utter-

ances unconsciously. That is,

he mainly relied on automatic

processing.

Risa Female/ |Risahad of- |She comprehended the literal | She sometimes needed to rely on the
high ten felt nerv- meaning of the utterances, so speaker’s gestures or visuals to compre-
level ous about a part of the listening compre- | hend the utterances. She often requested

communicat- | hension process was uncon- repetition or clarified unknown words. She
ing with the | scious (automatic processing). | unconfidently repeated the previous words
ALT. On the other hand, she needed | or murmured them, so her lack of confi-

to pay selective attention to dence interfered with listening comprehen-

individual words (controlled sion.

processing).
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There are several areas that need to be inves-
tigated in the future. Differences in listening
comprehension according to task type have not
been identified thoroughly by this or previous
research. In addition to this, interactive listening
has been examined by very few studies (e.g., Rost
& Ross, 1991; Vandergrift, 1997).

Communication cannot be successful when a
listener does not understand what is being said.
Continued investigation of the learning and
teaching of interactive listening has the potential
to contribute to an improvement in communica-
tive language ability.
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JALT Publications Forum

If you would like to discuss this article further, we
encourage you to visit our online forum:

<forum.jalt-publications.org>

Look for this article’s listing within the “Recent Is-
sues” forum. If you are not already a forum member,
please complete the simple registration process.
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Raising learner awareness
of grammar features
through spoken discourse

Keywords

» grammar instruction, consciousness-raising, no-
ticing, use of media English, spoken discourse,
form-function mapping, form-sound mapping

This paper discusses how spoken discourse in the
media can be utilized in the classroom to raise
student awareness of grammar. First, it points out
some important elements of grammar knowledge
that need to be addressed in grammar instruction.
They include discourse-level functions, collocation,
register or frequency information, and phonologi-
cal traits of the target form. These elements are
not adequately covered by grammar workbooks
and therefore require learner attention through
consciousness-raising activities. One example of
a grammar lesson that helped students become
aware of these elements is reported. In this lesson,
the students studied target forms in film dialogue
with a combination of picture, sound, and tran-
script. The students’ reactions suggest that they no-
ticed some important features of the target forms
and that they were highly motivated by the use of
the film dialogue.

T FEBEOEICEHTIEHESDD1=HIC. ATAT
DOBRDTAAA—REFRTIEEEEZRTS. TDF
mELT EDT—0 Ty o TIIRSI ZEDTERVREL
NIVTORE OO —2 32 LPRI—0EEICET 15
H RUCBEEROREICBI2FENRFHLECEZEED
FEEREL. SONERIENTHETH S, METHIREBIC
BT ZHEIEZEDEEEZREDREDF TR, &
B SRV T R EFBLANSZFE L, 2EEDRI
Mo, BOMBEROIGEIEE AL TOW DODEBLHFHIC
[ONWEl & EEREBORFELZRANDZETEEOED
SHLNEIEMNTREBEIN,

in the media

Osamu Hanaoka

Tokyo Metropolitan
College of Aeronautical
Engineering

role of grammar instruction in the process of

second language acquisition. The traditional
structural syllabus has long been criticized for ignor-
ing the fact that second language acquisition is not a
process of accumulating entities. Purely communica-
tive approaches, on the other hand, also entail some
serious problems as pointed out by Long (2000). It has
been claimed, for instance, that they are inefficient due
to the lack of attention to code features and that certain
features are unlearnable from positive evidence alone.

D ISAGREEMENT EXISTS among researchers as to the

A growing body of empirical evidence has suggested
some positive effects of grammar instruction. Specifi-
cally, Long (1988) points out that formal instruction (1)
speeds up the rate of learning, (2) promotes long-term
accuracy, and (3) raises the ultimate level of attainment.

The purpose of grammar instruction is increasingly
seen as consciousness-raising (Rutherford & Sharwood
Smith, 1985). Ellis (1990, 1991, 1994, 1997, 2003) presents
the view of formal instruction as consciousness-rais-
ing and argues that a major purpose of raising learner
awareness of grammar structures is to induce noticing
of those structures in subsequent communicative input.
Noticing is an important concept that goes hand in hand
with consciousness raising. Schmidt’s (1990) noticing hy-
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pothesis stated that noticing is a necessary condi-
tion for L2 development.

One important question concerns the aspects of
grammar the learner needs to notice and how the
teacher can induce such noticing. In this regard,
separation of grammar from lexis and phonol-
ogy has been recognized as a serious problem in
grammar instruction in the classroom. Teaching
from grammar workbooks usually involves the
teacher explaining a grammar point and students
solving display problems provided in isolated
sentences. In this kind of activity, students may
overlook important features of grammar use.
Students cannot develop an adequate knowledge
of form-meaning or form-function relationships
at the discourse level, nor can they learn lexical
features of grammar use such as collocation.

Long (2000) argued that simplified textbook
dialogues and classroom language tend to be ar-
tificial and stilted and to show usage rather than
use. This seems to be true for grammar work-
books used in high schools in Japan. Here is one
example of a question asking students to combine
two sentences using a relative pronoun:

We need a knife.

We will cut this apple with it.

The answer given for this problem is the follow-
ing sentence:

We need a knife with which we will cut this
apple.

This is an implausible utterance. The kind of
exercise eliciting this kind of utterance may be
harmful for the language development of stu-
dents. Lightbown (1992) states:

In being exposed to comprehensible sam-
ples of the language, the learner (whether in
a classroom or elsewhere) inevitably forms
some idea of what the patterns of that lan-
guage are. If the language to which the learner
is exposed is not the real target language but a
distorted and incomplete sample of sentences
from it (inevitably the case in strictly audio-
lingual or grammar-translation approaches),
the learners’ developing knowledge of the
language will reflect the inadequacy of the in-
put. If learners are to develop a knowledge of
the target language that accurately reflects the
realities of that language, they must have op-
portunities to be exposed to the language in its
authentic form. (p. 87)

Discourse samples from the media provide
learners with the opportunity to observe the reg-
ister in which a grammatical form is used. Regis-
ter information is typically not included in gram-
mar workbooks. They usually do not describe, for
instance, the fact that the relative pronoun whose
and its alternative of which are extremely rare in
conversation (Biber et al., 1999). In this regard, the
distinction between spoken and written grammar
is important (McCarthy & Carter, 1995), espe-
cially in light of the increasing emphasis placed
on fostering student competence for oral commu-
nication (see McCarthy & Carter, 2002).

Another advantage of using media-based ma-
terials is that students can raise their awareness
of phonological features of grammar use. Being
exposed to and noticing how a form is actu-
ally articulated may be a necessary step for the
students to learn to articulate it themselves in oral
communication.

The grammar lesson utilizing a film dialogue de-
scribed below aims to provide the students with an
opportunity to observe how some recently learned
grammar forms are actually used in spoken dis-
course. For a brief report of this lesson in Japanese,
see Hanaoka (2003). The use of a transcript was
essential for student noticing in this lesson.

A grammar lesson utilizing a film
dialogue

The target features

1. The past hypothetical conditional (past perfec-
tive modals without an if-clause)

The students had recently studied this gram-
matical feature in their reading textbook. How-
ever, this difficult grammar form appeared only
once in the text passage with some display ques-
tions provided in the exercise section at the end
of the unit. These sentence-level questions were
unlikely to motivate students or facilitate form-
function mapping.

2. The relative pronoun what and the omission of
relative pronouns.

The students had learned about relative pro-
nouns in their grammar workbook over the
preceding 2 weeks. Using only four pages, the
grammar book introduces various uses of relative
pronouns such as who, which, that, whose, of which,
and what. From these I chose the two features that
are commonly observed in spoken registers.

THE LANGUAGE TEACHER 30.1 * JANUARY 2006




READERS' FORUM | Hanaoka | 11|

Procedure

The class was held in the language laboratory.
First, the grammar points were reviewed with
relevant pages of the textbooks shown on the
overhead camera. Then a scene from the film
Titanic was shown to the students with Japanese
subtitles. The purpose of this first viewing was to
have the students understand the story involv-
ing the scene and the context in which the target
grammatical features were used. Then the English
transcript for part of the footage was handed out.
The transcript had a cloze test of the target forms.
Students were instructed to follow the transcript
while listening to the video. This listening activity
focused students on the language of the dialogue.
The tape was played once again, and students
were asked to fill in the blanks as they listened.
The answers were then displayed on the over-
head to ensure correct spelling.

The relevant parts of the transcript were briefly
explained to make sure that the context involving
the target features was understood. Then, as the
class watched the video again, the students focused
on each instance of a target form. On this occasion,
students closely observed each use of a form while
relating that form to the meaning it realized in a
particular scene. I also called the students’ attention
to the register and lexical aspects of each form. Each
scene was shown repeatedly to reinforce letter-
sound correspondence. To raise student awareness
of how each instance of a target form contributed
to the discourse, some students were asked how,
just for fun, they would translate the English into
Japanese subtitles. Afterward, they compared their
ideas to the professional version. I reminded them
that the translation constituting the Japanese subti-
tles was only one of many possibilities and that the
student versions might be just as acceptable. At the
end of this activity, the students saw the footage for
the last time with English subtitles.

Discussion

The students were exposed to three examples

of past perfective modals where they were used
without an if-clause. Although frequency infor-
mation is difficult to obtain from a small sample
used in class, I drew attention to the fact that the
target form occurred as many as three times in
the limited amount of data. The three instances of
the form were the following:

@)
ROSE: What do you mean no I won’t? Don’t pre-

sume to tell me what I will and will not
do. You don’t know me.

JACK: Well, you would have done it already.
(From the film: Titanic)

2
CAL: An accident?
ROSE: It was. Stupid really. I was leaning over

and I slipped. I was leaning far over to
see the... uh... propellers. And I slipped
and I would have gone overboard. But Mr.
Dawson here saved me and almost went
over himself.

(From the film: Titanic)

©)
JACK: God! Look at that thing! You would have
gone straight to the bottom.

(From the film: Titanic)

Some students noticed phonological traits of the
form. They commented that the form was spoken
very fast and that the pronunciation was differ-
ent from what they had expected. They may have
noticed the gap (Schmidt & Frota, 1986) in their
phonological representation of the form. From the
viewpoint of using a form in oral communication,
form-sound mapping needs to be recognized as
an important goal of consciousness-raising activi-
ties.

Another important feature of the form observed
by the students was that a past perfective modal
depends heavily on the context for its interpreta-
tion. It is often the implicature that is important
rather than the literal meaning of the sentence. For
example, the third instance of the form was Jack’s
utterance, “God! Look at that thing! You would have
gone straight to the bottom.” “That thing” here
refers to the engagement ring that Rose was wear-
ing. By this utterance, Jack implied that he was
impressed by the size of the diamond ring. One
student noted in the questionnaire that, contrary
to his expectation, the form was being used to
express a meaning different from a typical if-condi-
tion. It may be said that he noticed a new form-
function relationship. The “subtitling” translation
exercise, which required the students to capture
the essence of the message and put it succinctly
into Japanese, may have helped them discover
new form-function relationships. A subtitling exer-
cise may be useful because it involves a cognitive
process quite different from that required in trans-
lating an isolated sentence in a grammar book.

The students observed the following instances
of the relative pronoun what:

1)
ROSE: You're crazy.
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JACK: That’s what everybody says. But with all
due respect, Miss, I'm not the one hang-
ing off the back of a ship here. Come on.
Come on. Give me your hand. You don’t
want to do this.

(From the film: Titanic)
2), )
ROSE: Jack... I want to thank you for what you

did. Not just for... for pulling me back, but
for your discretion.

JACK: You're welcome.

ROSE: Look, I know what you must be thinking.
Poor little rich girl. What does she know
about misery?

JACK: No. No. That’s not what I was thinking.
What I was thinking was what could have
happened to this girl to make her think
she had no way out.

(From the film: Titanic)

Unlike the practice questions in the grammar
book, these discourse-level instances require stu-
dents to consider what each noun phrase begin-
ning with what refers to.

Another aspect of the form worth drawing stu-
dent attention to was the fact that two instances
occurred in the sentence frame That is (not) what
subject + verb. This frame may be an example of
what Pawley and Syder (1983) called a lexical
sentence stem. In fact, Biber et al (1999) show
that That’s what ... is a very common collocation.
In recent years, lexically-oriented approaches
have gained increasing attention (e.g., Lewis,
1993, 1997, 2000) as SLA researchers grant greater
importance to the role of lexis in language learn-
ing (Erman & Warren, 2000; Nattinger & DeCar-
rico, 1992; Sinclair, 1991; Wray & Perkins, 2000).
It may be the case that, as Muncie (2002) puts it,
“The boundary between grammar and lexis is
also becoming increasingly blurred” (p. 184). The
implication for grammar workbooks is that the
example sentences need to reflect typical lexical
patterns in which the form tends to be used.

With regard to the omission of a relative pro-
noun, the class observed the following instance:

ey
GRACIE: Perhaps a little something for the boy?

CAL: Of course. Mr. Lovejoy. I think a 20 should
do it.

ROSE: Is that the going rate for saving the woman
you love?

(From the film: Titanic)

I also drew the students” attention to the fact
there was no instance of the relative pronouns
who, whose, (of) which, and that in the transcript of
the film dialogue handed out to them, except one
nonrestrictive use of which at the beginning of a
sentence.

At the end of the class, the students were asked
the following questions:

1. You saw some examples of the grammar
features that you learned in grammar class.
Were you able to understand those exam-
ples?

2. Do you think it helps to observe examples
taken from sources such as films?

For each of these questions, the students indi-
cated their agreement on a scale of 1 (strongly
disagree) to 5 (strongly agree). The students were
asked to state the reasons for their answers.

Student answers to both of these questions
were overwhelmingly positive. To the first
question, “Were you able to understand those
examples?” three students (8.1%) chose “strongly
agree,” and 23 students (62.2%) replied “agree.”
Eleven students (29.3%) were “not sure.” Not one
student answered either “disagree” or “strongly
disagree.” However, these figures should be inter-
preted cautiously. First of all, it is not clear what
they meant by “understand” or whether they
actually understood as they reported. However,
those figures seem to indicate that the students
were satisfied with their level of comprehension.

Comments from the students who answered
affirmatively included the following:

e “Because we used both picture and sound
with the help of a transcript.”

e “Because the examples (of the target forms)
were shown from actual conversation, it was
easy to understand how to use the forms.”

e “We had enough time to interpret grammar.”

e “They spoke really fast, but the subtitles
helped.”

Conclusion

The use of spoken discourse in video seems to of-
fer a number of advantages. First, with the help of
a transcript, students can carefully observe spo-
ken features of a target form and notice important
features of its use. Second, by listening to how

a target form is actually pronounced, students
may become more sensitive to the phonological
traits of the form. This may help students develop
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their competence for comprehending and using
the form in oral communication. Third, students
seem to be motivated by the use of authentic
spoken discourse. Finally, it should be pointed
out that observing authentic discourse for gram-
mar use may effectively serve the learner-training
function (Ellis, 2002, p. 30) by helping students
become autonomous learners who can discover
various aspects of language for themselves.
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This paper situates a passage on schol-
arship by Robert Scholes in terms of the
research and teaching that JALT mem-
bers undertake in Japan. It suggests that
a continuing dialogue on the relevance
and appropriateness of our research
and teaching is in the best interest of
our students, our profession, and our-
selves.
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Research
and teaching

Charlie Canning
Konan Women’s University

entations at the annual conference than there are places.

Consequently, many good proposals have to be rejected.
Although there are several criteria for vetting a proposal, one
of the most important ones is its interest and utility to the JALT
membership. Practically speaking, what this means is that
JALT is looking for ideas that will be of use to teachers in the
classroom. Of course, there is room for other topics related to
teaching in Japan, but by and large, what JALT is looking for
are presentations that will inform and improve language teach-
ing.

E ACH YEAR JALT receives many more proposals for pres-

Determining which proposals are of greater utility is a very
subjective endeavor, however, and what one person believes
to be cutting-edge action research for the classroom another
person might consider esoteric psycho-babble for the barroom.
While it's a humbling experience to have what you consider to
be a rather sizeable jigsaw piece of the answer rejected, John
Stuart Mill’s “the greatest good for the greatest number” is not
for the faint of heart.

Whether or not you are interested in presenting at a confer-
ence, however, there is still the more general issue of the rela-
tionship between your research and your teaching. As teachers
who are interested in improving our teaching and furthering
our careers, we know that we have to develop our profession
and ourselves if we are going to be successful. Each of us has
only a finite amount of time and resources to devote to re-
search. We must choose wisely so that what we have learned in
the classroom and confirmed or expanded upon in the library
(or vice versa) will not be wasted.
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In an article entitled “Learning and Teaching”
in Profession 2004: A Journal of the Modern Lan-
quage Association, Scholes (2004) wrote about the
connection between scholarship and teaching.
Because what Scholes has to say on the subject is
very direct and clear, I would like to quote it at
length:

Scholarship is learning in the service of
teaching. In the humanities, we learn
in order to teach. It is as simple as that.

We also, of course, teach in order to learn.
Nothing in our academic lives concentrates
the mind so wonderfully (if I may borrow a
phrase from Dr. Johnson) as preparing to enter
the classroom. Organizing a course, preparing
a lesson, we become acutely aware of what we
need to know to do that job properly — and
the gap between that blessed state of perfect
knowledge and our actual situations. Teach-
ing drives us to learning — and to the learned
who can help us join their company. When we
publish the results of humanistic study, we are
teaching. That is my main point. We are teach-
ing one another, teaching teachers. If our work
is accessible enough, teachers may direct their
students to it, but that need not be the case.
What must be the case, however, is that our
scholarship should be of use to teachers. Iwould
never wish to assert that all learning happens
in classrooms or that all teaching occurs there.
But interaction between teachers and learners
is at the heart of humanistic study. Our studies
are often lonely, but we must ultimately share
the results of such study — which means that
we must produce something worth sharing.

What is worth sharing? Whatever enhances
the lives of those with whom we share it. As
teachers we must take our students as they
are, here and now, and help them increase
their textual pleasure and their textual power.
We must help make the past accessible to them
and the present intelligible. Our scholarship,
our learning, must pass this test. Can it help
enhance the lives of those who are trying to
understand this culture and how to live in it?
It is incumbent on each one of us, when we
teach, to bring as much learning and pedagog-
ical skill as possible to our efforts. And when
we study, it is important to ask what pedagog-
ical purpose our studies will serve. My whole
effort here is to close the gap that the notion
of research has opened between learning and
teaching and to bring these two aspects of our
professional lives into harmony once more.

We also, of course, need to give teaching a

more serious place in our professional evalua-
tions. If we humanists learn in order to teach,
we need to think more carefully about what
we teach and how we teach it. And we need to
improve our methods of evaluating the work
we do as teachers so that we can, in fact, value
it more highly. (pp. 123-24)

Although Scholes was writing for a different
audience, all of us can benefit by asking ourselves
similar questions to the ones he poses: “What is
worth sharing?” For those of us teaching English
in Japan, what is worth sharing? To extrapolate
from Scholes, it is whatever will further our
students’ proficiency in the use of the English
language. “Can it help enhance the lives of those
who are trying to understand this culture and
how to live in it?” This second question is also
worth asking. Can our scholarship help our
students to understand Japan? Judging from the
recent exchange of letters in the op/ed sections of
The Language Teacher and The Daily Yomiuri, there
may be some difference of opinion here. Never-
theless, a continuing dialogue on the relevance
and the appropriateness of our research and our
teaching is in the best interest of our students, our
profession, and ourselves.
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This paper highlights common problems
seen in presentations at language teach-
ing conferences around the world. It
discusses examples of poor practice that
impede the transmission of information
from presenter to audience, frustrate
those attending the presentation, and
reduce the effectiveness of conferences
in general. Unfortunately, basic errors
are just as likely to be made by veteran
researchers as first-time presenters. The
aim of this article is to raise awareness
of what we feel to be the most common
pitfalls—organized into seven deadly
sins—and thereby persuade present-
ers to think more carefully and prepare
more thoroughly before stepping up to
the podium.
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The seven deadly

sins of conference

presentations

David Barker

Nagoya Women’s University

Juanita Heigham
Sugiyama Jogakuen
University, Nagoya

“Thirty million presentations will be given today. Millions
will fail. Millions more will be received with yawns.” (Weiss-
man, 2003, jacket cover)

ferences recently, then the chances are that quite a few

of the presentations you saw left you feeling less than
satisfied. At a recent international conference outside Japan, we
found ourselves in an animated discussion over dinner with a
group of colleagues who seemed to feel the same disappoint-
ment as we do with much of what we see at these events. Too
often we find ourselves frustrated by presenters who leave us
feeling cheated, or irritated by those whose lack of presentation
skills obscures their message. Basic mistakes may be under-
standable when made by first-time presenters, but in practice,
you are just as likely to see them from highly qualified experts
and plenary speakers. Consider this encouraging email message
sent to all of the JALT2005 presenters from Malcolm Swanson,
the hard-working conference chair:

C AN You identify with this? If you have been to any con-
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“We want attendees to come away from the
conference thinking ‘Wow, that really made
me think!” or ‘I feel excited about teaching
again!””

This is an admirable sentiment, but unfortu-
nately, presentations that make us feel this way
are not as common as they should be. After the
aforementioned discussion with our colleagues,
we were inspired to write this article in the hope
that highlighting these points might persuade
presenters to think a bit more before stepping up
to the podium. After all, as Bailey, Curtis, and
Nunan (2001) rightly note: “Being able to talk
confidently... about what we do and why we do
it is an extraordinarily important part of being
competent teachers and gaining respect as profes-
sionals” (p. 10).

Most of the problems we have noted can be
covered by a small number of points that we
have, for the purposes of this article, organized
into seven deadly sins. Although the list is not ex-
haustive, we feel that it is comprehensive enough
to cover most of the problems we see in presenta-
tions at language teaching conferences. Before we
move on, we would like to stress that we make
these comments from the standpoint of fee-pay-
ing attendees. When we pay to attend a confer-
ence, we expect presenters to have something
fresh to say and to have put some serious thought
into how they are going to get their message
across.

Sin #1: Not taking your presentation
seriously

When you send in a proposal to a selection com-
mittee, you are taking the first step toward ac-
cepting a responsibility to satisfy an audience. An
important part of that responsibility is to actually
have something original to say. We all know that
teachers, especially university teachers, are under
pressure to present and publish, but this is no
excuse for submitting a proposal with the vague
hope that you might think of something interest-
ing to say by the time the conference rolls around.

Of course, even if you do have something inter-
esting to say, that is not enough by itself. Success-
ful presentations require careful and thorough
preparation. Cook (1989) tells us that “Providing
a quality presentation isn’t easy, and learning to
do any complex task well takes time and effort”
(p. xiii). Yet at how many conference parties
have you heard “I'd better get back to my room
because I have a 9 o’clock tomorrow and I haven’t
done anything for it yet”? Some of this may just

be bravado, but in many cases, it is a simple
statement of fact. And it shows! From handouts
printed upside down on one side to activities that
turn out to be virtually impossible for teachers,
never mind students, presenters who have not
prepared properly almost always get themselves
in a twist with problems that should have been
anticipated. Getting your proposal accepted is not
the end of the job; on the contrary, acceptance is
the point where the real work begins.

Sin #2: Using misleading titles or
abstracts

This is truly a deadly sin because conference par-
ticipants will often have missed something else
that interested them in order to come and listen
to you. This sin is rarely committed intentionally,
but the pressure of trying to make sure a proposal
is accepted leads many into the trap of inappro-
priately using buzzwords and /or catchy phrases
in their titles. These should only be used if they
truly reflect the content of the presentation. This
advice from the TESOL (2005) Tips for Presenters
sums the matter up nicely. Presentations should
“follow the conceptual framework of the abstract
in content and format” (p. 2).

It is also quite common to see abstracts with
academic wording that suggests a high degree of
specialization, and then to attend the presenta-
tion only to find that it is aimed at new teachers
or those with a very limited knowledge of the
subject matter. To avoid any confusion, presenters
might want to use the first minute or so of their
presentation to explain exactly what they are go-
ing to discuss and clearly state what kind of audi-
ence they are aiming at. If this is done right at the
start, there will still be time for people to move to
another session if they feel the presentation is not
going to be useful for them.

Sin #3: Creating an in-crowd

Giving the impression that some people are in
with the presenter can make other participants
feel decidedly out. This often happens with
conference-circuit veterans who exchange banter
and private jokes with other regulars during their
presentations. It is also common when there is an
expert or well-known researcher in the audience
and the presenter feels the need to repeatedly
mention the person by name. This can make new
conference goers feel uncomfortable and out of
place. Of course, there is nothing wrong with ac-
knowledging people in your audience or calling
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them by name, but care must be taken to ensure
that including some people is not done at the
expense of excluding others.

Sin #4: Using PowerPoint just because
you can

“You've already seen enough dull PowerPoint
slides to last yourself a lifetime. So why, when
it's your turn behind the lectern, do you boot
up the same old speech?” (Garber, 2001, para.
1).

A situation seems to have arisen where us-
ing PowerPoint is now the default position, and
presenters feel they just need to figure out how
to work their material into it. Used well, Power-
Point can be an excellent tool, but it should only
be employed if it is clearly adding something to
the overall presentation. It is still quite possible
to give brilliant presentations without using a
computer! The idea with visual aids in general is
that you display an image or key phrase and then
talk your audience through it. PowerPoint lends
itself particularly well to pictures, photographs,
flowcharts, and graphs, but text with PowerPoint
can be dangerous. If your presentation requires
anything more than a bare minimum of text, you
should think carefully about whether a computer
is really the most appropriate vehicle for its deliv-
ery. It is also worth remembering that when you
show slides, people will focus their attention on
the screen. This means that they will no longer be
listening to you.

We also find it curious that at English teaching
conferences, where participants might be expect-
ed to have above average reading skills, many
presenters still feel the need to help us through
texts by reading slides (or handouts) aloud. Here
is some very basic advice from Reynolds’ (2005)
website:

“...as long as we are talking about text, please
remember to never, ever turn your back on the
audience and read text from the slide word for
word” (GarrReynolds.com, para. 5). Atkinson
(2005) expresses the sentiment in even strong-
er terms: “If you're going to just read me the
slides, why do I need to be there? Just e-mail
them to me!” (p. 9).

Whilst it may occasionally be useful to add
your voice to put emphasis on a short sentence
or quote, the basic rules for presenting texts are
simple: if you want people to read something,
shut up and give them time to read it; if you want

them to listen to you, do not distract them with
complicated slides or handouts.

Sin #5: Overloading your audience
with information

Unfortunately, it is not uncommon to be allotted
less time than you would like for your presenta-
tion. When this happens, you need to adjust your
talk to fit the time limit. We have often seen pre-
senters do the first part of their presentation but
never actually get to the main point, and we have
been mercilessly teased by others with enticing
stories of what they would have done if only they
had had more time! Presenters who realize they
are running out of time often start rushing, leav-
ing their audience lost and confused. Be organ-
ized: decide which parts you will cut if the need
arises. Getting just a few of your key points across
clearly is always better than galloping through
and leaving people wondering what on earth you
are talking about. If you prepare good handouts,
the audience can read the details later.

Sin #6: Losing the plot in the “Q and
A” session

The question and answer sessions at the end of

a presentation can be something of a minefield,
particularly where the presenter is inexperienced
or where there is no chairperson. The first point
to note is that if you have promised people that
you will make time for questions or comments,
make sure that you do. Also, if questions were
asked at an inappropriate time and you said you
would get back to them, do not forget. Secondly,
if someone asks you a question to which you do
not know the answer, simply say that you do not
know and ask if anyone in the audience does.
Thirdly, avoid entering into an extended dialogue
with one member of the audience unless you are
certain that no one else wants to ask a question.
Tell people who seem particularly keen that you
would enjoy talking with them more after the
presentation. If you have someone who is obvi-
ously trying to hijack your presentation, be merci-
less if you have to, but do whatever is necessary
to get back on track as quickly as possible.

Sin #7: Running over your time limit

This is a very serious sin indeed. If you run late,
not only is it likely that you will be eating into
the preparation time of the next presenter who
is waiting nervously outside the door, you may
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also make participants late for wherever they are
going next, be it another presentation or the train
station. Either way, this is extremely unfair to
everyone. Remember also that as far as the next
presenter is concerned, you are not finished until
you, your things, and all the members of your
audience are out of the room.

Conclusion

Having attended conferences in many countries,
we believe that these deadly sins are fairly uni-
versal. Conference organizers do what they can
to motivate people to provide quality presenta-
tions, but the ultimate responsibility for giving
conference attendees their money’s worth (quite
literally) lies with the presenters. If you have seen
yourself in the description of some of these sins,
take heart because you are not alone, and now

is a great time to turn over a new leaf. Nobody
expects perfection, but all of us need to plan care-
fully before we submit a proposal and be ready to
put in the effort required to give a well-prepared
presentation if that proposal is accepted. Doing
this will increase the general quality of confer-
ences and allow us to gain a sense of personal
achievement knowing that we are making a use-
ful contribution to the profession.

Our purpose in writing this paper is to raise
awareness of these sins in order to make it easier
for presenters to avoid them, and by doing so, we
hope that more people will begin to take pride
in sending audiences away satisfied. Your aim
as a presenter must always be to leave attendees
feeling that they made the right choice when they
circled your presentation in the conference hand-
book, and we believe that this will be much easier
for those who manage to steer clear of the seven
deadly sins.
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can be replicated by readers, and
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<my-share@jalt-publications.org>.

MY SHARE ONLINE
A linked index of My Share articles can be found at:
<jalt-publications.org/tlt/myshare/>

articles. We have a sporting-related lesson

from Terence McLean and a great quiz show
from Warren Midgeley. Daragh Hayes helps you
totally confuse your students with his astrologi-
cal twister. Finally, Christopher Bozek provides a
structured warm-up for beginners.

The rubber

chicken: A fowl
debate

Terence MclLean

MacEwan College, Edmonton,
AB, Canada

<mcleanky@telusplanet.net>

I N THIS January issue we have some exciting

Quick Guide

Key Words: Accused, complainant, charged, as-
sault (legal terms)

Learner English Level: Intermediate to advanced
Learner Maturity Level: College/ University
Preparation Time: Varies

Activity Time: 1-2 classes

Language Focus: skim/scan/discuss/present/
debate

Materials: Classroom set up for a debate, OHP, a
rubber chicken (optional)

This is a task-based activity that provides stu-
dents with the opportunity to use culture (Cana-
dian) and situation (law court) specific language
while they practice reading, discussing, present-
ing, and debating. Before having the students
tackle this activity, the teacher is assumed to have
already taught basic skimming, scanning, pre-
senting, and debating skills. Optional activities
can include taking time to focus on form (timely
focus on relevant grammar structures) and review
vocabulary. This activity could also be adapted

to fit in with Japanese sporting culture—see note
below the story for a sumo example.

Procedure

Step 1: Vocabulary (pre-reading). Ask the stu-
dents to write down words that they know about
law and courts.

Step 2: Skimming. Have the students skim the
story (see Appendix) to get an understanding of
what happened.

Step 3: Scanning. Have the students scan the
story for the following information.

a. Who is the accused?

Who is the complainant?

Where did the incident take place?
What teams were playing?

Why didn’t the goal count?

Why was the crowd unhappy?
What did Kai throw?

What happened to Hanna?

What happened to Kai?

Step 4: Organize the students to work in groups
and ask them to do the following task:

@ om0 a0 o

=

Group 1: Take the role of Kai’s team of
lawyers. Use the information in the story to
make a persuasive argument explaining why
your client is not guilty.

Group 2: Take the role of Hanna’s team of
lawyers. Use the information in the story to
make a persuasive argument explaining why
the accused is guilty.

Group 3: You are the judges and jury. You
must decide which group has made the best
argument. Prepare a list of criteria on which
you will base and justify your decision.

Step 5: Presentation preparation. Each lawyer
group must write an outline for the argument on
a transparency (for the OHP). They should make
revisions together.
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Step 6: Presentation. Each group member must
speak during the presentation. Presentations
must be under 10 minutes in length. (Option:
Give time for rebuttal and closing remarks).
Remind the students that they are in court—they
should use language accordingly.

Option: The presentations must include at least
three adjective clauses and three transition words
or phrases (therefore, consequently, however, etc.)
Transitions are not only helpful when writing, but
they are also helpful when speaking formally.

Conclusion

This lesson gives the students a chance to learn
a little about Canadian culture while practicing
formal spoken English. Given that university and
college students are studying academic English, it
is necessary for them to be able to present their ar-
guments in a convincing yet professional manner.

Acknowledgement and Reference
This story was adapted with permission from:

Renke, W. (2000). Canada’s political and legal culture.
Volume II: Mock trial materials. Edmonton: Faculty of
Law, University of Alberta.

Appendix
The rubber chicken and the fowl call

The accused, Kai Tamaki, lives in Edmonton,
Alberta. He is a 21-year-old college student. On
January 10th, Kai went to a hockey game at Rexall
Place, a hockey arena in Edmonton. Edmonton’s
hockey team is the Oilers. Kai took his seat high
up in the stands with the other hockey fans. The
complainant, Hanna Sato, was also at the game.

The Oilers were playing against their archrival,
the Calgary Flames. Oiler fans do not like the
Flames. Late in the third period of the game, the
score was tied at one. Finally, with one minute
to go, Ryan Smyth, an Oiler star player, shot the
puck and it went off one of his teammate’s skates
and into the Flames’ net. The Oilers and their fans
went wild. However, the referee waved off the
goal because it was kicked in. In hockey; if the
puck bounces off a skate, the goal can count, but
you cannot score a goal by deliberately kicking
the puck into the net.

The crowd at the game thought that the referee
was wrong and that the goal was good. People
threw things toward the ice to show their an-
ger. Kai threw a rubber chicken toward the ice.

Unfortunately, Kai’s rubber chicken did not land
on the ice. Hanna Sato, the complainant, had been
standing near some steps when she fell and broke
her leg. One of the issues at the trial is whether
the rubber chicken thrown by Kai hit Hanna on
the head, causing her to fall and break her leg.

After Hanna got hurt, a security guard said,
“Who threw that chicken?” Kai panicked and
started to run away. The security guard caught
Kai and called the police. Kai was taken to the po-
lice station and charged with assault for hurting
Hanna Sato with the rubber chicken.

Note: This activity could be adapted to fit in with
Japanese sporting culture. For example, when

a wrestler upsets a grand champion at a sumo
tournament, people often throw their cushions,
zabuton, toward the ring (new title: The Wayward
Zabuton).

Quiz show
for practicing
questions

Warren Midgley
Miyagi University
<yelgdim_4@ybb.ne.jp>

Quick Guide

Key Words: Making and asking questions, gen-
eral knowledge

Learner English Level: Lower intermediate to
advanced

Learner Maturity: High school and over
Preparation Time: 10-15 minutes

Activity Time: 40-45 minutes

Materials: Students’ own pen and paper

Sometimes it is difficult to motivate students

to develop and ask questions in English. This
activity gives students the opportunity to prepare
questions in English about subjects they have
knowledge of and interest in. The competitive
nature of the activity provides extra motivation.
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Preparation

Prepare in advance some quiz-show-type general
knowledge questions. Some examples are given
in Appendix 1. The questions should be about
subjects that are of interest to the students, and
should be just a little challenging. A couple of
tiebreak questions (see Step 6 below) should also
be prepared.

Procedure

Step 1: Divide the class into groups of approxi-
mately four students.

Step 2: Explain the rules of the game show. Each
group will make a list of as many general knowl-
edge questions as they can think of. Somebody in
the group must know the answer to the question,
without having to look it up somewhere. (This is
an important rule, otherwise students may use
dictionaries to create questions that nobody can
answer.) The other groups will attempt to cor-
rectly answer these questions to score points, so
the more difficult, the better.

Step 3: Present a couple of the questions that
were prepared in advance to model the question-
writing task for students.

Step 4: Students in their groups write as many
questions as they can (see Appendix 2 for some
suggestions on variations) within the allotted
time (for instance 20 minutes). Suggest that they
aim for at least 20 questions.

Step 5: When the time has elapsed, have the
groups select the best 10 of these questions to use
in the quiz show. There are several reasons for
challenging the students to write more questions
than are necessary for the game: to encourage
students to brainstorm, to have extra questions
on hand should another group use the same
question, to give extra question-making practice
to faster groups, and also to ensure that even the
slowest groups have at least 10 questions by the
end of the allotted time.

Step 6: Assign a number to each group.

Step 7: The quiz show begins. One person from
group 1 asks their first question to group 2. The
members of group 2 may consult with each other,
but they must answer within the allotted time (sug-
gestion: 10 seconds). Group 1 announces whether
the answer is correct or not. If it is correct, group
2 scores one point. Then one person from group 2
asks their first question to group 3, and so on. The
last group asks their first question to group 1. The
cycle starts again, and continues until all groups
have asked and answered 10 questions each.

Step 8: Scores are tallied. If there is a tie, then
the teacher conducts a tiebreak match, with one
of the prepared questions. The fastest team to
answer correctly wins.

Conclusion

I have used this activity with great success with
1st- and 2nd-year university students. The oppor-
tunity to put their own knowledge and expertise to
use in thinking up tricky questions seems to moti-
vate them. I find it works best later in the semester
when students are familiar with one another.

Note: If time permits, several things may be done
to create more of a quiz show environment. For
instance, if numbers are small, the classroom may
be rearranged with contestants sitting behind a
panel of desks. The groups may choose names for
themselves. The teacher may play a short music
track between rounds. A buzzer or bell may be
used to indicate correct or incorrect answers, or
both. Prizes or award certificates may be pre-
pared and presented to the winners.

Appendix 1

Sample questions:

e What is the first name of the wife of the Presi-
dent of the USA?

e What do kangaroos eat?

* Where will the next Winter Olympics be held?

e Name one play written by William Shake-
speare.

e Which is more expensive, gasoline or kero-
sene?

* How many strings are there on a violin?

e Name one winner of the Nobel Peace Prize.

Appendix 2
Extra question guidelines that may be given:

Students may be asked to include at least three
questions related to, for instance, travel, or what-
ever other subject has been recently discussed in
English class.

Students may be instructed to make, for in-
stance, seven easy questions and three difficult
questions. The difficult questions will be worth
two points each.

Instead of general knowledge questions, stu-
dents may be asked to create questions about their
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own study major. This is a very good way to help
non-English majors at university to integrate their
English language study with their other studies.

Astrological twister
Daragh Hayes

Takushoku University
<daraghhayes@gmail.com>

Quick Guide

Key Words: Astrology, horoscopes, personality
types, vocabulary, reading, discussion skills

Learner English Level: Low-intermediate and
above, although handout language should be
adjusted accordingly

Learner Maturity Level: High school age and up

Preparation Time: 20-30 minutes for smaller
classes, more for larger groups

Activity Time: 60 minutes (excluding possible
follow-up activities)

Materials: Enough copies of Astrological Person-
ality Traits (Appendix 1), Generic Horoscopes
(Appendix 2), and any current horoscopes from a
newspaper, magazine, or webpage (Appendix 3)
for each learner

This lesson was designed to generate a lively dis-
cussion based upon astrological signs and person-
ality types. After learners first examine star sign
traits and related vocabulary, they have a chance to
consider and compare both genuine and fabricated
examples of their weekly horoscopes in a special
twist ending. I recommend trying this lesson plan
with small groups of learners first as prepara-

tion time and potential organizational headaches
can be significantly reduced. Also, as the lesson
involves an element of deception, I would suggest
using it only with learners unlikely to take offense
if caught off guard by the surprise at the end.

Procedure

Step 1: Begin by asking learners when they were
born and when they respond, make a very gen-
eral comment concerning their personality type.
For example, “Oh, you were born on December
19th? You must be a very person.”

Step 2: Ask learners how it is possible to com-

ment on a person’s personality knowing only
their date of birth. If no one is familiar with the
idea, introduce the concept of astrological signs
and horoscopes and how they can be used to both
describe people’s personalities and give advice on
day-to-day matters.

Step 3: Quickly elicit any vocabulary that learners
know for describing different personality traits
and create a list on the board.

Step 4: Provide learners with descriptions of their
Astrological Signs, Personality Types, or both
(Appendix 1 contains an example, while Appen-
dix 3 lists websites offering further information).
Allow the learners enough time in small groups
to consider the information on the handouts and
clarify any vocabulary questions they may have.
At this stage the vocabulary list collected in Step
3 could be used to help scaffold meaning between
any new items and words learners suggested
themselves. Include a few items of vocabulary
that, although they may rarely occur in standard
ESL texts, are not infrequent in everyday conver-
sation. Including items such as opinionated, bossy,
and perfectionist, for example, can also help learn-
ers to extrapolate meanings based upon vocabu-
lary they may already be familiar with.

Step 5: Ask learners to report how accurately
they feel their personalities have been described
in the handouts.

Step 6: This is the trick portion of the lesson.
Provide learners with copies of the Generic Horo-
scope (Appendix 2) and tell them the handouts
are their individual horoscopes for the week.
Although everyone will receive identical informa-
tion at this stage, be sure to include the various
specific dates and star signs at the top so that the
handouts seem more authentic. Stress that the
learners should not share their horoscope with
anyone else at this point but only consider it pri-
vately for a few moments.

Step 7: Elicit learner feedback regarding how
pertinent they feel the Generic Horoscope infor-
mation was to their lives. Again, it is important to
stress that specific details should not be com-
mented upon yet, but that people should only re-
spond with a simple “Yes” or “No” as to whether
or not the horoscopes seem accurate. One sug-
gestion could be to keep a tally on the board of
the number of people in the class who felt the
information was Accurate, Somewhat accurate, or
Not accurate.

Step 8: After learners have had time to consider
the results, apologize to the class and reveal that
everyone had been given the same horoscope to
read. Instigate a brief discussion concerning how
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general and unspecific the horoscopes were and
elicit examples.

Step 9: Provide learners with genuine copies of
their horoscope for the week. If the language level
is appropriate, using horoscopes from a current
magazine, newspaper, or webpage (Appendix

3) will add a greater sense of authenticity to the
activity as well as dispel any fears that you are
attempting to dupe the learners again!

Step 10: Have groups discuss whether they feel
their authentic horoscopes were any more accu-
rate than the generic ones they initially read and
then report back to the class.

Step 11 (Optional): As a wrap-up, learners could
also be asked if there are any other ways of pre-
dicting a person’s personality type that are com-
mon in Japan (blood type, for example).

Possible follow-up activities

Example two

Leo (Birth date: July 23 to August 22)

Leos are confident that they can accomplish
anything they want to in life and always want
to be the best at everything they do. Leos like
excitement and do not worry about tomorrow.
You love luxury and think that ordinary things
are boring. You are also kind and generous and
forgive people quickly. You are a great friend,
but you want praise and sweet talk in return.
Because you like being the center of attention,
pride can sometimes be your biggest problem.
In spite of this, Leos make the world a fun and
interesting place.

Famous Leos:

Jennifer Lopez—TJuly 24th; Natsumi Abe
(Morning Musume)—August 10th; Masahiro
Nakai (SMAP)—August 18th

1. Asklearners to write a horoscope they would
like to receive and bring it to the following
class. If shared in groups, interesting con-
versations often develop as to why different
people have wished for certain things.

2. Compile a list of 12 famous people, one for
each star sign. Have learners attempt to
match each individual to the appropriate star
sign and related characteristics while provid-
ing justification for their decisions.

Appendix 1. Astrological personality
traits

You can use Personality Trait handouts featuring
either keywords alone (Example One), extended
descriptions (Example Two), or a combination of
both depending upon the learners’ levels. Includ-
ing examples of famous figures born under each
sign can also raise interest levels.

Example one

Leo (Birth date: July 23 to August 22)
Traditional Leo Traits

Positive: Negative:
Generous and warmhearted  Full of yourself
Creative and enthusiastic Bossy
Open-minded Intolerant

Appendix 2. Sample generic
horoscope

(Any star sign) (Any dates)

If you made any plans for this weekend, be
prepared for unexpected changes. A bossy
character in your life requires you to do a lot
of last minute work for an upcoming work-
related project or exam. Although you feel the
stress now, don’t worry; you will be rewarded
for your efforts. At the end of the week, ro-
mance improves.

Appendix 3. Web resources

The following websites provide information
regarding Star Sign characteristics as well as up-
to-date horoscopes. Be sure to tailor the language
to the desired level if necessary.

e <search.cari.com.my /horoscopes/horoscopes.
php>

e <www.astrology-insight.com/index.htm>

e <www.astrology-online.com/index.htm>

* <www.astrology.com/kids/>

* <www.dazzlynn.com/ free /horoscopes.html>

Disclaimer

This information was collected from a variety of
online astrology sites when designing this lesson.
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As much of the information available online is
remarkably similar, the information is being used
here with the understanding that it is general
knowledge and that citing any one source for the
information would be misleading.

Weekend review

Christopher Bozek
Kitami Institute of Technology
<bozekch@mail.kitami-it.ac.jp>

Quick Guide

Key Words: Warm-up activity, speaking, memori-
zation, preposition focus

Learner English Level: Beginner and above
Learner Maturity Level: High school and above
Preparation Time: 5 minutes

Activity Time: 10 minutes

Materials: Chalk, blackboard

This activity can be used each week in all speak-
ing classes. It is easy and gets all the students
speaking in complete sentences.

Preparation

Before class, write down several sentences de-
scribing the activities you did over the past week-
end. Think of at least 10 sentences and underline
the verbs.

Procedure

Step 1: Write On Saturday or On Sunday with the
list of 10 verbs on the blackboard. For example,
write woke up, ate, or drove in a column.

Step 2: Say each of the sentences out loud as you
point to each past tense verb. Say the sentences
many times.

Step 3: Have the students get into pairs and do
rock, scissors, paper.

Step 4: Have the loser say all the sentences to
their partner remembering to use the teacher’s
name or He or She.

Step 5: Walk around the classroom and monitor
what students are saying.

Step 6: When the first set of students is finished,
say the sentences again.

Step 7: Now have the other partner say the sen-
tences.

Conclusion

If students cannot remember something, their
partner can help them by telling them the words
they forget. Many students forget the preposi-
tions after a verb, so you might decide to write
them on the board along with the verb. If you
do not write the preposition, you could stress it
when you say the sentence in order for them to
remember it easily. This is a good way to empha-
size prepositions. If you do this for 2 or 3 weeks
in a row, students will get used to it and really
enjoy it.

Variation 1

Instead of the teacher preparing the sentences
about his or her weekend, have one student do it.

Variation 2

Have all the students write four sentences about
their weekend activities. Have them get into pairs
and say the sentences to their partner several
times. The partner listens and then repeats the
four sentences without looking at their partner’s

paper.

JALT Journal

is a refereed research
journal of the Japan
Association for
Language Teaching

R EE)

It invites practical and
theoretical articles
and research reports
on second/foreign
language teaching and
learning in Japanese
and Asian contexts.

For more information
and submission
guidelines see <www.
jalt.org/jj/>
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...with Robert Taferner
<reviews@jalt-publications.org>

If you are interested in writing a
book review, please consult the list
of materials available for review in
the Recently Received Column, or
consider suggesting an alternative

| book that would be helpful to our
membership.

BOOK REVIEWS ONLINE

<jalt-publications.org/tlt/reviews/>

Alinked index of Book Reviews can be found at:

Appy NEW YEAR! Starting this year off we
H have three book reviews to help you
make your textbook selection a little easi-
er. Nic Farrow begins the column with The English
Course, a textbook with multimedia support, fol-
lowed by Jo Brooks’ thoughts on the student-cen-
tered Writing from Within Intro student textbook,
and finally A Dynamic Approach to Everyday Idioms
is reviewed by Marlen Harrison.

The English Course

[Gary Ireland, Kevin Murphy, and Max
Woollerton. Tokyo: Ireland Murphy
Woollerton Publishing, 2005. pp. 102.
¥3,500. ISBN: under application.]

Reviewed by Nic Farrow, Bunkyo
Gakuin University

You have a class of average university students
with the normal range of motivations, low and
zero, and then you are confronted with someone
saying, “I really want to improve my English!
How can I find extra material to study with?”
Well, perhaps you will no longer have to look

at them blankly and mumble something about
trying not to look at the subtitles when watching
movies. The English Course is not just a textbook,
or even a textbook with a CD, but comprises three
interrelated modules: a textbook, a DVD for every
student, and access to a website of interactive
exercises, self-tests, and listening opportunities.
With their own DVD of all the main conversa-
tions (with its obvious visual advantages over

aural only) and further listening exercises avail-
able online, students have a considerable amount
of receptive material with which to (perhaps
privately) hone their listening and pronunciation
skills. Using the website, teachers can then direct
and monitor out-of-the-classroom activities.
Swanson & Daniels (2005) suggest that the arrival
of such Course Management Systems (CMS) is
the most exciting recent development in the area
of educational technology.

Be careful of first impressions—none of the
components are as slick and glossy as the materials
offered by the mainstream publishers. The book is
black and white, and the layout leaves something
to be desired aesthetically. That said, headings are
clear and precise, making it easy for teachers and
students to identify and follow through together.
Each unit includes five or more video sequences,
role-plays, audio, and oral sections. These are then
supplemented with further material on the web-
site. The English
Course employs
a functional
approach, with
topics such as
greeting, invit-
ing, and express-
ing opinions.
These, of course,
are fairly stand-
ard in many
communicative
courses, and
some would
argue that this
is really more
appropriate for
ESL situations,
getting along in
the land of the
target language. The introduction explains that this
course is intended for lower intermediate Japanese
college and university students, and is designed
to make learning interesting and enjoyable, while
accommodating the varied learning styles of stu-
dents. Student self-directed study using the DVD
and the website, with their range of various activi-
ties, is an essential aspect of this course, not just an
adjunct to the class activities. Students can study
at their own pace and focus on areas where they
feel they need to improve. A central advantage of
the DVD and website is that they provide students
with opportunities outside the classroom to im-
prove aural and oral production skills, a boon for
both the slow learner and the student who wants

The English Course

First Edition - Student Book.

o Jaganise coliege and univeriity shadints

Gary Ireland Kevin Murphy Max Woollerton
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to get ahead. This kind of attention to individual
needs is just the kind of focus called for by Scarella
and Oxford (1992) as well as by Nunan (1991).

The DVD presents the situations and some
of the target forms for the students, with lan-
guage that is easy to understand yet natural. The
authors have tried to provide situations that are
“realistic and plausible in terms of the students’
probable English-speaking opportunities in their
present or future lives” (p. 3). It seems the intent
is to inspire students to take advantage of the
few opportunities they may have in this coun-
try to actually communicate in English. In fact,
all the situations were recorded in Japan, many
of Japanese students talking with foreigners.
Although they have local accents, their voices are,
mercifully, clear and easy to hear. I found neither
substandard forms nor misleading pronunciation
models. The DVD also provides the user with an
impressive array of settings, with subtitles on or
off, sound off for all, or just one speaker or the
other, so that students can take the part of each
speaker themselves. This can lend itself very
well to effective individual study, especially for
those students who do have the motivation to go
beyond the basic class requirements. However,
use of the DVD needs some getting used to, and
teachers would be well advised to be sure they
are familiar with the equipment they will be us-
ing in class before the class begins.

Another area for teachers to be aware of before
beginning the first term is negotiating the web-
site. This was something of a challenge for me
at first, but detailed explanations are there to be
found and understood, even by non-techies like
me. For techies, this will be a breeze. Notably, the
webmaster provided help by email when I asked
for clarification. There are a few teething prob-
lems on the website and in the other components,
but the site is visibly evolving day by day, and
this is still a new enterprise.

My class of 1st-year college students began
with the unit Starting Conversations, an area
with which many Japanese have big problems.
The DVD started with some stills for warm-up
questions, followed by a model conversation at a
party and some basic comprehension questions. I
opted to play it several times, adding the subtitles
after a couple of times. Students found it novel,
had little problem understanding the material,
and easily set about paired substitution work
based on the model. Following this, the Language
Focus section provides tables with suggested
conversation openers. This presented problems in
my class when students were unable to imagine

situations which might be linked to the forms
presented. However, this is classroom work, and
the teacher would be expected to step in with
explanations. The unit continued with three more
video samples of conversations in different situ-
ations and levels of formality, interspersed with
various activities such as additional role-plays,
which required more autonomous efforts from
the students. This easily filled two 90-minute les-
sons. The students certainly showed more interest
in this course than the previous communicative
textbook we had been using, and also found their
way onto the website with few major hurdles. We
spent one whole lesson in a CALL room, learning
how to log in and do some quizzes. I was then
able to have the students send in the exercises
they had done online and review them at my
leisure at home.

In conclusion, for teachers who are not into the
latest technology, this will be an instruction-inten-
sive experience, and possibly frustrating to begin
with. For students, here is a course with some
novel aspects both in and out of the classroom,
which does far more than most to cater for indi-
vidual needs. Whether this multiple-component
system is a world first or not, I cannot say, but it
certainly looks like The English Course is a leader
in the way things are going in language teaching.
And if there is a highly motivated learner lurking
amongst my students, she already has a whole
array of extra materials at her fingertips.

Further explanation on all aspects of The English
Course can be found on the website <www.theen-
glishcourse.com>.

References

Scarcella, R., & Oxford, L. (1992). The tapestry of lan-
guage learning. Boston: Heinle & Heinle.

Nunan, D. (1991). Language teaching methodology. Lon-
don: Prentice Hall.

Swanson, M., & Daniels, P. (2005). Course management
systems. The Language Teacher 29(3), 51-53.
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Writing from
Within Intro

[Curtis Kelly & Arlen Gargagliano.
Cambridge: Cambridge University Press,
2004. pp. vii + 119.%2,699. ISBN: 0-521-
60626-8. Teacher’s Manual, pp. viii + 78.
¥2,646. ISBN: 0-521-60625-X.]

Reviewed by Jo Brooks, Kobe
Shoin Women’s University

What is a paragraph? If your students are not
sure, or think that every sentence should start
on a new line, then this is the book for them.
The Preview Unit answers this question right up
front. In this unit, students compare correct and
incorrect paragraph formats, and are guided to
an understanding of what a paragraph looks like
and what should be included in a paragraph,
that is: one main idea. This easy-to-grasp unit
eliminates much of the confusion that beginning
writers often have.

Writing from Within Intro continues to provide
the same thoughtful support for students through
the 12 main units. This text aims at low-level
learners such as 1st-year junior college students
or students who may not be English majors. The
units all provide well thought out scaffolding at
every step to assist students in becoming success-
ful in their writing.

A unit can be covered in two 90-minute class
periods, with one or two pages as homework. Each
unit is divided into eight one- or two-page les-
sons, plus a final one-page Option lesson. These 8
lessons cover the pre-writing, writing, editing, and
revising stages of the writing process. Emphasiz-
ing how important pre-writing is, the first five les-
sons in each unit cover pre-writing activities such
as brainstorming, analyzing model sentences, and
learning about paragraph organization. Lesson
6 of each unit is the Writing Lesson and starts by
providing a model paragraph and related activi-
ties. Students then plan and write their own para-
graphs. Lesson 7 provides editing exercises with
a specific focus in each unit, such as combining
sentences with and or but, and the use of present or
past tense. Murray (1997, p. 1) noted, “revision is
not the end of the writing process but the begin-
ning” and believes that revision is not superficial.
Accordingly, Lesson 7 asks students to consider
and revise what they wrote in Lesson 6.

Lesson 8 of every unit is a peer review and
feedback activity in which students read each oth-
er’s work, compare it to a unit-specific checklist
and provide feedback. This activity underscores
the need for editing, review, and revision in proc-
ess writing and also provides models students
can use to evaluate their own writing. In Unit 3,
An Ideal Partner, students consider factors that
are important to them in a partner. The Feedback
Lesson of this unit includes an activity in which
peer reviewers respond to written paragraphs by
drawing a picture of a potentially ideal partner
for their classmate. My students loved sharing
this activity with each other.

Unit 8, Movie Review, introduces two-para-
graph writing. This is the first time students
organize their writing into more than one para-
graph, each with its own main idea. After work-

ing through the
| paragraph organi-
zation activities,
my students were
able to produce
two paragraphs or
ganized by movie
details (plot, char-
acters, etc.), and
their own enthusi-
astic opinions.

Each unit in-
cludes an optional
lesson at the end.
These can be
omitted although
some, such as the
Tourist Guidebook in Unit 2, are worth spending
the extra time on. Students enjoy the creativity
of adding graphics and other design elements in
these activities. This helps them to realize that
they can enjoy writing and adds to their overall
enthusiasm.

The division of Units into Lessons is the only
aspect of the book that my students and I find a
bit confusing, since those terms are often inter-
changeable. Lesson 5 in any unit, for example,
could easily be interpreted as Unit 5. This is easily
dealt with, though, by always giving students the
page numbers along with the lesson numbers to
make sure they don’t get lost.

The student’s book is well supported by the
teacher’s manual, which is quite comprehensive
and useful. An overview is provided for each
unit, including suggested timing for each lesson
in the unit, key points, and recommendations
for a minimal set of lessons to be covered in each
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unit, if there is not enough time to cover every-
thing. The manual continues with details for each
section of the unit, including how to introduce
the activities, answer keys, and several optional
activities. With this much assistance being pro-
vided in the teacher’s manual, it is unlikely that
any additional material would be necessary to
supplement the text.

Although Writing from Within Intro is in its first
full year of use now as a primary textbook, I used
some of the units last year to complement another
writing text. After working with the units from
Writing from Within Intro many of my students
found it easy to understand, thought the activities
were useful, and enjoyed using the text. I saw stu-
dents who had been bored and resistant become
engaged and enthusiastic. I also saw them put
more care into their work, which resulted in a
noteworthy improvement in their writing.

Writing from Within Intro is firmly grounded
in the theories of process writing in which the
focus is not on what has been written, but rather
on how it is written and how it can be improved
(Furneaux, 1998). This text provides the structure
and support that low-level students need to begin
process writing. Teachers looking for a writing text
that scaffolds the activities for students every step
of the way are sure to be happy with this one.

References
Murray, D. (1997). The craft of revision (3rd ed). Fort
Worth, Texas: Harcourt Brace.

Furneaux, C. (1998). Process writing. Retrieved July 20,
2005, from <www.rdg.ac.uk/AcaDepts/cl/slals/ pro-
cess.htm>

A Dynamic
Approach to
Everyday Idioms

[Casey Malarcher. Tokyo: Hokuseido, 2005.
pp- | 19.%¥1,700. ISBN: 4-590-01180-8.]

Reviewed by Marlen Harrison,
Momoyama Gakuin University

A Dynamic Approach to Everyday Idioms provides
300 common idioms listed in 30 different lessons
and is targeted to high beginners. A colorful and
often humorous text accompanied by a useful

CD, Dynamic Approach attempts to introduce
idioms through a variety of learning strategies
and humor that provide opportunities for not
only idiom practice, but reading and listening
comprehension practice as well. I successfully
used Dynamic Approach with 1st-year university
students from a variety of majors as a supplement
to their main texts.

Each of the 30 non-thematic lessons is separated
into four sections: A) English definitions, question
and answer (dialog) examples, and sample sen-
tences; B) 10 multiple choice practice questions;
C) fill in the blank dialog with word bank; and D)
a story illustrating the idioms in context. Addi-
tionally, the book
includes both a
table of contents
of idioms by les-
son number, and a
convenient Index.
The companion
CD offers all 4 sec-
tions of each les-
son in easy-to-un-
derstand English
that is spoken in
a variety of North
American accents.

A Dynamic Approach
to Everyday Idioms

Casey Malarcher

Dynamic Ap-
proach is quite
easy to use, and
the combination of activities within each lesson
allows the teacher to choose one specific format
for study, or all of the activities for optimum
reinforcement. The beginning section of each les-
son offers the students synonyms for each idiom,
which are sometimes just as useful, and are often
idioms themselves. These are accompanied by
at least three sample sentences of the idiom in
context, and an A-B dialog. The Practice section
offers 10 multiple choice or gap fill questions and
is a great way to check for understanding. The
often humorous Dialog sections include gap fill
activities (which can easily be used as role-plays)
with word banks at the top. The final section, Idi-
oms in Context, offers a variety of narrative and
descriptive passages, three to seven paragraphs
in length, with the idioms highlighted in bold
print. Moreover, the often humorous illustrations
and colorful pages add a creative dimension to
this text, not to mention making the book easy on
the eyes.

I found the activities easy to teach and quite

useful as a supplement to other class activities.
Again, the variety of formats within each lesson
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offered learning opportunities to suit students’
various learning styles and an adequate level of
reinforcement. Students practiced the introduc-
tion sections on their own as homework and
were given the Practice section as a quiz. We then
completed the listening section together in class
and finally students had an oral quiz based on the
stories. For an extension project they were asked
to create their own illustrations with idioms of
their choice, and finally, created their own quiz-
zes for their classmates based upon the question
formats used in the book. When students were
asked what was the most memorable English
learned in my course during the semester, many
listed idioms from Dynamic Approach. Much of
the vocabulary in the three chapters I taught was

already familiar to my students, but before using
the text, they hadn’t any knowledge of how to
use the language in conversation.

My only complaint is that the book needs a
thorough proofreading, as I found at least one
misprint within each of the three lessons I taught.

If you are looking for a multi-disciplinary ap-
proach to studying idioms, this is an accessible
book for advanced beginners that would be a
great supplement for reading and conversation
students. Due to the variety of activities, Dynamic
Approach could even work as a stand-alone text.
As an aside to the publishers: please change
that cover—it gives no hint as to all the fun stuff
inside!

RESOURCES ¢« RECENTLY RECEIVED

31

...with Scott Gardner
<pub_review@jalt-publications.org>

A list of textbooks and resource books for language
teachers available for review in TLT and JALT Journal.

RECENTLY RECEIVED ONLINE
An index of books available for review can be found at:
<jalt-publications.org/tlt/reviews/>

* = first notice; ! = final notice. Final notice items
will be removed January 31. For queries please
write to the email address above.

Books for Students
(reviewed in TLT)

Contact: Scott Gardner
<pub-review@jalt-publications.org>

Beginners Preparing for the TOEIC Test. Graziani, F,
& Nakamichi, Y. Tokyo: Hokuseido, 2005. [Incl.
CDs, tapescripts, Japanese answer key].

! Fact Finders Questions and Answers: Countries
(series). Bauer, B., et al. Mankato, MN: Cap-
stone, 2005. [Incl. 28 hardcover juvenile readers,
each on a different country].

* The Heinle Picture Dictionary. Boston: Thomson
Heinle, 2005. [Incl. English/Japanese version, be-
ginning workbook, CDs, sample lesson planner].

' An Introduction to Media English. Kizuka, H.
Tokyo: Hokuseido, 2004. [Incl. CD, teacher’s
manual (mostly in Japanese)].

* Introductory Guide to the TOEIC Test. Rogers,
B. Boston: Thomson ELT, 2006. [Incl. scripts,
answer key, CDs].

Japanese in MangaLand 2: Basic to Intermediate Level.
Bernabe, M. Tokyo: Japan Publications, 2005.

Oxford Advanced Learner’s Dictionary (7th ed.).
Oxford: Oxford University Press, 2005.

Totally True: Building Vocabulary Through Reading
(Books 1-3). Huizenga, J., & Huizenga, L. Ox-
ford: Oxford University Press, 2005.

! Traveling the World in English. Nordvall, K.

Tokyo: Hokuseido, 2005. [Incl. CDs, transcript/
answer key].

Books for Teachers
(reviewed in JALT Journal)

Contact: Yuriko Kite
<jj-reviews@jalt-publications.org>

Multiple Voices: An Introduction to Bilingualism.
Myers-Scotton, C. Malden, MA: Blackwell,
2006.

Practical English Usage (3rd ed.). Swan, M. Oxford:
Oxford University Press, 2005.
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...with Donna Tatsuki
<forum(@jalt-publications.org>

Every month, this column will offer a
summary and commentary on some
of the issues being discussed on our
JALT Publications Forum. A forum
only has life if people join, read, post,
and respond! We hope this column
will inspire you to make your own
contribution.

large open space in the heart

a Roman city; it was a meet-
ing place where people could meet
to do business or do their shop-
ping, visit with friends and most A
importantly, exchange informa-
tion. An internet forum, as a
meeting place to exchange
information and engage in
lively discussion, continues the
best features of the Roman Forum,
minus the problems of pestilence,
personal hygiene, and public
executions.

T HE WORD forum originally referred to the

How to Forum

Simply speaking, someone posts a message
which is visible to everyone; you read it and then
have the option to post a reply which will also be
visible to everyone. In this way a discussion can
build up without everyone having to be online at
the same time. Remember that what you say will
be in the public eye for years to come.

Sometimes, like other types of online commu-
nication, Internet forums can develop into heated
exchanges and personal rivalries which, if not
moderated, may deteriorate the trust of partici-
pants and render the forum useless for meaning-
ful discussion. So, administrators or moderators
of the JALT Publications Forum will attempt to
keep all objectionable messages off this forum
and may remove, edit, move, or close topics they
feel do not follow the rules.

What you can post

You can post anything relevant to JALT Publica-
tions or academic publishing in general.. You can
request advice on writing, or offer considered
advice to others.

What you can'’t post

* Inappropriate content: Do not post any mes-
sages that are obscene, vulgar, sexually-ori-
ented, racist, hateful, threatening, or otherwise
in violation the law. Please use good judgment
when choosing user names, avatars, or images
to post, and do not attempt to bypass the word
filter. It is there for a reason.

* Personal attacks, rudeness, flaming, baiting,
insults to others, or arguments: Challenge
others' points of view and opinions, but do so
respectfully and thoughtfully.

* Posts on the same topic in more than one
forum. Pick the most relevant forum for your
post.

* Posts that violate copyright. Do not post full
copies of copyrighted articles from elsewhere
on the Internet. Post a link to the article in-
stead. Likewise, all posts are copyright to the
author.

If you believe a post does not follow these rules,
or is objectionable for any other reason, please
report it to the moderators.

I am soliciting suggestions for a name for this
column (monthly summary with commentary):
Forum and Againstum? Forum Digest? Lurking on
the Forum?

Other suggestions are welcome.
See you at the Forum!

Donna Tatsuki has been lurking on JALT lists
since email was invented. She narrowly survived
her term as Editor of JALT Journal but appears to
have been sentenced for another unspecified pe-
riod without bail, and with no possibility of time
off for good behavior.

JALT Publications Forum

If you would like to discuss any article further, find
more information on JALT Publications, get help
with your own writing, or just meet the people who
make TLT click, we encourage you to visit our online
forum:

<forum.jalt-publications.org>

If you are not already a forum member, please com-
plete the simple registration process.
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...with Joseph Sheehan

<jalt-focus@jalt-publications.org >

l' JALT Focus contributors are

requested by the column editor to
submit articles of up to 750 words
written in paragraph format and
not in abbreviated or outline form.
Announcements for JALT Notices
should not exceed |50 words. All
submissions should be made by the
| 5th of the month, one and a half
months prior to publication.

JALT FOCUS ONLINE
A listing of notices and news can be found at:
<jalt-publications.org/tlt/focus/>

JALT Calendar

Listings of major upcoming events in the organisation.
For more information, please visit JALT's website <jalt.
org>, or see the SIG and chapter event columns later in
this issue.

» February 4-5: National Executive Board Meeting (EBM)
» April 28: JALT2006 presentation submissions deadline
» May |3—14: Pan-SIG Conference

» June 3—4: CALL SIG Conference in Hokkaido

» June: National EBM (dates TBA at February meeting)

» September |5: Pre-registration for JALT2006
(presenters)

» October 6: Pre-registration deadline for JALT2006
(general attendees)

» November 2-5: JALT2006 in Kitakyushu

JALT Watch

JALT National news and announcements in brief.

» The first 2006 National Executive Board Meeting (EBM)
will be held February 4-5 in Tokyo. Information will be
made available to JALT Officers nearer the time.

» JALT National Officer elections will take place before this
year's conference. Look for calls for nominations and vot-
ing information in upcoming TLTs.

» In 2006, JALT will be reaffirming its commitment to sup-
port the JET community on both local and national levels.
Contact your local chapter officers to find out how you
can be involved in upcoming teacher-training events.

» The Promotional Slideshow Committee needs your JALT-
related photos. Interesting and unique photos represent-
ing your SIG or Chapter are in high demand! For details,
contact Steven Nishida at <vp@jalt.org>.

eLcoME TO 2006 and the JALT Focus
w column for January. For a recap of 2005

and a look ahead into what’s in store
for JALT in 2006, read president Steve Brown’s
New Year’s greeting. Then take a look at the
Grassroots section for a report on the JALT2005
Domestic Forum and a message from the
JALT2005 Asian Scholar, Koun Chamroeun.

Message From
JALT National

Greetings to you all
and a Happy New Year!

At the beginning of last year, I spoke of JALT reach-
ing out to other organizations to broaden our profes-
sional horizons and reaching in to foster professional
development within JALT. In the spirit of collabora-
tion and inclusion, we hope that some positive steps
have been made in that direction during 2005, and
that this will continue during 2006.

2005

In terms of reaching out, the most tangible

event of the year was the signing of a bilateral
agreement with the Philippine Association for
Language Teaching (PALT), who also signed an
agreement with FEELTA (Far Eastern English
Language Teachers’ Association) during the JALT
conference in Shizuoka. PALT is now well on the
road to becoming a fully-fledged member of PAC,
the Pan Asian Consortium of Language Teaching
Societies.

National officers also attended conferences
of our PAC partners and continued discussions
aimed at strengthening the group. Each partner
organization is now moving towards giving
PAC a higher profile at their own
conference, which will hopefully
lead to increased opportunities
for our members to present at
conferences in the region.

In terms of reaching in, the
conference this year offered
new ideas and a new JALT
logo, as well as the oppor- (
tunity for more members
than ever to present their
ideas and research. Research
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grant awards for members have also been revital-
ized, and three awards of ¥100,000 each were made
to JALT members at the conference.

There has also been increased interaction be-
tween SIGs and chapters, with several mini-con-
ferences or workshops taking place around the
country. This is a reflection of the great spirit of
collaboration that we are happy to see continuing
within JALT, and something I'm sure the whole
membership wishes to see continue throughout
and beyond 2006.

2006
Continuing to reach out and in:

JALT will be 32 years old in 2006, and The
Language Teacher begins its 30th volume with this
issue. We're all looking forward to the planned
anniversary celebrations in November! In the
meantime, continue to enjoy the news, research,
and other articles that JALT brings you, courtesy
of the organization’s tireless publications team.

As well as strengthening ties with our PAC
partners, it's good to see members actively taking
a more global perspective within the organization.
This is evident in the Himeji chapter’s Bangladesh
Project, led by chapter president Bill Balsamo. The
chapter has been involved in charity work and of-
fering support for language teachers in Bangladesh
such as a language teaching seminar weekend,
which they will be leading again this year together
with members from other chapters. It’s a project of
which all of us can be proud.

Research grants will continue to be on offer.
These awards are intended for individuals or
groups who would not normally have access to
research funding. We hope that more members
will apply this year, so keep your eyes open for
news in The Language Teacher.

JALT2006 will be in Kitakyushu from Novem-
ber 2-5. The theme will be Community, Identity,
Motivation. Tim Murphey, conference chair, and
others are already hard at work to follow on from
the success of Shizuoka last October.

Aside from regular programmes, we hope
to see further collaboration between chapters
and SIGs in 2006. The Fifth Pan-SIG conference
(May 13-14, Tokai University, Shimizu Campus,
Shizuoka) is the biggest event planned, but there
are other smaller events on the horizon. Keep an
eye out for these in The Language Teacher or in the
JALT Events Calendar <jalt.org/calendar/>.

If you have any ideas for what else could be
happening in the organization, get in touch with

us and let us know how we can help you get it
going! Alternatively, talk to your chapter presi-
dent or SIG coordinator. As your elected local
representatives, they can bring your ideas, com-
ments, or problems to JALT’s Executive Board, so
please don’t hesitate to talk to them.

In the meantime, we hope you continue to en-
joy JALT. Remember, it's your organization: The
opportunity is there for you to contribute and join
the collaboration in any way you like.

May the Year of the Dog be a peaceful and joy-
ful year for everyone in the JALT community!
Steve Brown
JALT President

Next month: Vice President Steve Nishida intro-
duces JALT’s nerve centre—the staff at JCO!

JALT Notices

Call For Nominations

Position: Acting Director of Records (One of the
team of JALT’s elected national officers)

Duties: The holder of this volunteer post is
responsible for keeping the minutes of JALT
Executive Board Meetings and Ordinary General
Meetings, as well as keeping SIGs and chapters
informed of JALT National activities and main-
taining officer manuals. In addition, the holder
will chair JALT’s Records and Procedures Com-
mittee, who will provide administrative assist-
ance with his/her duties.

Skills: Excellent communication skills with na-
tive or near-native English, proficiency in com-
puter-based document production, and a willing-
ness to work closely with other JALT directors are
all essential. An ability to organize information
with a strong attention to detail, together with an
understanding of the organizational structure of
JALT are desirable.

Term of Office: Starting from the 1st EBM (Ex-
ecutive Board Meeting) in Tokyo (February 4 -5,
2006) and concluding at the JALT conference in
November 2006. The holder will be able to extend
this term if successfully elected in the National
Officer elections in 2006.

To nominate someone, both you and that per-
son must be a current member of JALT. Please
contact Anthony Robins <nec@jalt.org> or by
post: JALT Nominations and Elections Committee
Chair, Department of International Cultural Stud-
ies, Aichi University of Education, Hirosawa 1,
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Igaya-cho, Kariya-shi, Aichi-ken, 448-8542. Please
include the name of your nomination together
with details of his/her qualifications. The dead-
line for nominations is January 24, 2006.

Layout and Printing Tenders

The Competitive Bidding Committee is now ac-
cepting applications for two categories of JALT
Publication tenders. Please submit separate
tenders for layout and printing that cover up to a
3-year period beginning April 1, 2006. Documents
can be requested by contacting Steven Nishida,
Competitive Bidding Committee Chair <vp@
jalt.org>. Deadline for applications is February
28, 2006. Criteria for selection include: a profes-
sional level of skill and experience, the ability to
get work done on a regular basis all-year round, a
willingness to work at the lowest possible cost to
the organization, and knowledge of JALT Publica-
tions (strongly preferred).

ESP Special Issue Call for
Contributors

The Language Teacher is seeking papers (1,500—
2,000 words) related to ESP teaching and learn-
ing in Japanese post-secondary and professional
contexts, which may include English for business,
hospitality, medical, technical, or tourism pur-
poses, among others. Topics should be research or
classroom based and may focus on the challenges
teachers, materials designers, curriculum innova-
tors, program administrators, and students face
in such contexts. Articles about new or innovative
ways to teach ESP content, design ESP-related
materials, or manage ESP programs are welcome.
Additionally, please consider submitting shorter
articles to the My Share column about practical
ways to deal with ESP content in the classroom.
If you are interested in writing a paper for this
special edition of TLT or have suggestions that
might fit with the above themes, please contact
Heidi Evans or Todd Squires <esp_jalt@yahoo.
com>. The deadline for manuscript submissions
is March 31, 2006. Articles should be completed
and ready for editing by May 1, 2006.

Peer Support Group

The JALT Peer Support Group assists writers who
wish to polish their papers so they may be pub-
lished. We are now looking for JALT members
interested in joining our group to help improve
the quality of the papers of fellow professionals.
A paper is read and commented on by two group

members, and if you are not confident in your
skills offering advice to fellow writers, we have

a shadowing system to help you get your bear-
ings. Please email the coordinator <peergroup@
jalt-publications.org> for further information. We
do not at present have Japanese members, but
that is because none have applied so far. We are
also interested in receiving papers from members.
Please do not hesitate to send us your paper at
the address above. We look forward to hearing
from and helping you.

Universal Chapter & SIG Web Access

JALT chapters and SIGs have webpages available
that contain upcoming meeting information and
officer contact details. These pages are linked to
the main JALT website and are viewable at <jalt.
org/groups/your-chapter-name>, where your-
chapter-name is the name of the chapter or SIG
you wish to contact (e.g., <jalt.org/groups/west-
tokyo>; <jalt.org/groups/CUE>). In some cases,
chapters or SIGs may not have provided up-to-
date information; this will be reflected on the
webpages. Queries can be directed to the JALT
(English) web editor, Paul Collett <editor-e@jalt.
org>.

Staff Recruitment

The Language Teacher needs English language proof-
readers immediately. Qualified applicants will be
JALT members with language teaching experience,
a fax, email, and a computer that can process MS
Word files. The position will require several hours
of concentrated work every month, mailing list
subscription, and occasional online and face-to-face
meetings. If more qualified candidates apply than
we can accept, we will consider them in order as
further vacancies appear. The supervised apprentice
program of The Language Teacher trains proofreaders
in TLT style, format, and operations. Apprentices
begin by shadowing experienced proofreaders and
then rotate from section to section of the magazine
until they become familiar with TLT’s operations

as a whole. They then assume proofreading tasks
themselves. Consequently, when annual or occa-
sional staff vacancies arise, the best qualified candi-
dates tend to come from current staff, and the result
is often a succession of vacancies filled and created
in turn. As a rule, TLT recruits publicly for proof-
readers and translators, giving senior proofreaders
and translators first priority as other staff positions
become vacant. Please submit your curriculum vi-
tae and cover letter to the Publications Board Chair
<pubchair@jalt.org>.
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...with Theron Muller
<memprofile@jalt-publications.org>

’“h- Member’s Profile is a column
where members are invited to
introduce themselves to TLT's
readership in 750 words or less.
Research interests, professional
affiliations, current projects, and
personal professional development
are all appropriate content. Please
address inquiries to the editor.

Member’s Profile:

p Theron Muller

ELCOME TO Member’s Profile,
: part of the changes afoot
% in The Language Teacher for

2006. I'm Theron Muller, and I'll be
editing the column, along with this
column’s sister, Showcase. If you

would like to submit to either,
please contact me. My editorial cal-
endar is still relatively free for 2006,
so I'm looking forward to hearing
from you.

This month I'll use this space to in-
troduce myself and the publication
board'’s vision behind adding two
new columns to TLT. Starting next
month we'll be featuring a different

JALT member each issue.

In Shizuoka, TLT’s editorial team
explained the publication is evolving,

T making the different sections clearer
P by creating space for national, local,
" and individual focuses. My columns are
for individual members to share their inter-
ests, goals, and achievements.

Please consider this month’s columns as models
of what we’re looking for, and send me some-
thing about yourself. Particularly since national
officers have their own space, I'm interested in
voices that have been heard less often in TLT.

I'm relatively new to JALT. I joined in 2004 after
finishing my MA in TESL/ TEFL with the Univer-
sity of Birmingham. I signed on as an officer with

-

-

the Shinshu chapter, began proofreading for TLT,
and joined the JALT peer support group. You may
know me from my association with the JALT2004
Proceedings, or from my discussion session at
JALT2005 about getting published. If you missed
my presentation, look for a synopsis in the
JALT2005 Proceedings. One advantage of present-
ing at the conference is the opportunity to publish
in the proceedings.

Outside of JALT, I'm an active member of the
Shinshu Research Support Group. As the web
editor, I invite you to visit us <eltresearch.com>.
Affiliation with the local group has offered an
opportunity to network with fellow professionals
that I wouldn’t otherwise have. I'm also on the
Asian Business Journal editorial team, <asian-busi-
ness-journal.com>. Being an editor there allows
me to keep up with current research and to
branch out beyond my own specialty interests.

My research interests include cross-cultural
interaction (the topic of my dissertation), task-
based learning (TBL), and curriculum innovation.
Currently I'm most active in TBL and curriculum
innovation. Specifically, I've been researching
how grammatical and lexical language agendas,
such as suggested phrases in textbooks, influence
students’ performance on tasks. I'll speak on that
topic briefly in April at the Asian EFL Journal
International Conference, and will be addressing
the same theme at the Yokohama Chapter meet-
ing in May. Regarding curriculum innovation, a
colleague and I have been working together on
evaluating students’ attitudes toward English
over the course of a year of study.

I contributed a short chapter to Teachers Ex-
ploring Tasks, edited by Jane Willis and Corony
Edwards. My contribution was adapted from an
MA assignment, and inspired the discussion I led
at JALT2005: adapting post-graduate assignments
for publication. I also published my dissertation
with the Asian EFL Journal. If you’ve got an un-
published dissertation, I would recommend you
submit it to them. It's an opportunity to dissemi-
nate your work beyond your dissertation evalua-
tors and to increase your profile in the field.

Several works in progress include a statistics
primer for language teachers, development of a
research support group, and cross-institutional
journal exchanges between my classes and a col-
league’s.

As a teacher I find myself wearing several dif-
ferent hats. In March 2005 I purchased a small
private language school, Noah Learning Center.
Our website is <noahlc.jp>. In addition to my
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duties as co-owner and teacher there, I work part-
time at Seisen Tandai Jogakuin, where I teach
1st-year required English courses, and Nagano
Kosen, where I teach a 5th-year course titled
Math in English.

If you're new to JALT, my experience is an
example of how fast you can find a home in the
organization and how far you can progress in a
short span of time. I strongly recommend getting
involved.

With the birth of my son in June, our first, I've
scaled back locally by giving up my position as
a Shinshu chapter officer, though I'm looking
forward to being part of the JALT2005 Proceedings
editorial team and continuing to work with TLT.

Abig advantage of JALT membership and these
new columns in particular is the opportunity
to foster collegiality. If you think your interests
dovetail with mine, and you would like to start a
dialogue, please don’t hesitate to contact me. I'm
looking forward to hearing from and working
with you in the coming year.

WOW, 5 FOR
THE PRICE OF 4
YOV RE KIDDING!

T _

Nope...
-Buy a 4-
year JALT
membership,
and get the 5
one free !!

*See the postal furikae
at the back of this TLT !!

Showcase

Hi! Welcome to Showcase, a new column in TLT. If you have
an accomplishment you would like to share, please contact
the Member’s Profile editor. To launch the column, Greg
Goodmacher, co-author of several books, has been invited to
say a few words about his latest publication, This is Culture.

This is Culture

Greg Goodmacher

Finishing a book always feels like an achieve-
ment because of the tremendous amount of time,
effort, and stress involved. Finishing This is Cul-
ture felt particularly rewarding because my co-
author, Asako Kajiura, is
alsomy wife. Itis our first
co-authored book, and I
could not have written
it without her. Asako’s
specialty is intercultural
communication and my
main interest is devel-
oping materials for con-
tent-based ESL classes.
She knows more than I
do about intercultural
communication, and I
was able to mix content she thought important
with activities that also teach language skills. It
was quite a challenge.

Building on the theme of This is Culture, at the
last JALT conference we presented on the simul-
taneous teaching of cultural content and lan-
guage. One point Asako shared is that students
need to develop self-awareness skills in order
to understand other cultures. Unexpectedly, a
member of the audience announced that he was
using our book and that it really works. This un-
expected affirmation was extremely satisfying,
and one of the many benefits we’ve discovered
to being authors.

Besides writing teaching materials, I am also
a practicing teacher, and perhaps my greatest
achievements have been the friendships I've
made which have lasted over nearly 20 years
and thousands of miles. My first teaching job
was as a Peace Corps volunteer in a very re-
mote area of Thailand. Those teenage students
are now in their 30s and we still visit and write.
These students and friends from all over the
world, this creation and continuation of strong
bonds, is what makes teaching a wonderful and
rewarding experience for me.
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...with Joyce Cunningham &
Mariko Miyao
<grassroots(@jalt-publications.org>

The co-editors
warmly invite 750-
word reports on
events, groups, or
resources within
JALT in English,
Japanese, or a
combination of
both.

exciting report on the JALT2005
Domestic Forum, where the

\/ latest happenings in elementary

\ schools in Japan were discussed.

Also, a warm hello and thank you

comes from the JALT2005 Asian

Scholar in the second report.

JALT2005
Domestic Forum

I N THIS issue, you will read an

The JALT2005 Domestic Forum was held on
October 8. The first part of the event was a panel
discussion led by Kensaku Yoshida. Panelists
included people working directly with children in
primary schools and people in advisory positions.
Short presentations from each panelist were fol-
lowed by a keynote address by Osamu Kageura of
the University of Miyazaki. The final half hour was
devoted to answering questions from the floor.

The first panelist, Yuko Naoyama (Supervisor,
Center for General Education, Board of Educa-
tion, Kyoto City) talked about the development
of a Kyoto standard for the teaching of English in
Kyoto. Naoyama said that, similar to many cities
throughout Japan, all of Kyoto’s 180 primary
schools have, to varying degrees, introduced Eng-
lish into their primary school curriculum. How-
ever, the big difference between Kyoto and other
municipalities is that all the primary schools
within the same junior high school district follow
the same English curriculum and conduct Eng-
lish lessons for an equal number of hours. In this
way, all the children entering junior high in the
district are at an equal level of English with their

peers. The novelty of this system was made clear
later by others who complained of inconsistencies
amongst schools and the difficulties of trying to
teach highly mixed ability classes in junior high.

The second panelist, Tom Merner of the JALT
Teaching Children SIG, spoke largely about teacher
training and the role of the Japanese teacher along-
side assistant native-speaker teachers. Merner urged
more Japanese teachers to take charge of class,
saying that homeroom teachers were better able to
understand the learning styles of each student. He
also mentioned a move to hire more primary school
assistant language teachers from the group of teach-
ers who have already spent 2 or 3 years teaching
in Japan as junior or senior high AETS, as they are
more understanding of Japan’s unique context.

Next, we heard from Junko Kitaoka, head
English teacher at the primary school attached to
Gifu University. Kitaoka explained that the focus
of the English curriculum in Gifu was on gaining
international understanding and improving per-
sonal communication abilities. She pointed out
the benefits of rounded conversations instead of
simple repetition of fixed sentence patterns, and
the use of answer plus skills instead of one-answer
replies to drilled questions. She said that as the
Japanese teacher of English, her classroom inter-
action with the homeroom teacher was mostly in
English, rather than in Japanese, thereby gently
easing the children into an English world. In this
way, the AET’s visit was not a special occasion,
but an extension of the usual English class.

The final panelist was Mikio Kano, principal
of Kakamihara Senior High School, a designated
SELHi. Kano quoted figures illustrating Japan's
low foreign language education and international
exchange standards. Kano was adamant that
clearer goals are needed in primary and second-
ary education strata to improve these figures. Ad-
ditionally, Kano stressed that enjoyable conversa-
tion activities play important roles at early stages.

Kageura, the keynote speaker, explained that
there were a number of issues that needed to be
tackled, from classroom logistics to teacher crea-
tivity, as well as bridging the widening gap be-
tween primary and secondary schools. He hoped
that more schools would adopt their own ALTs so
that children could experience more natural com-
munication situations.

Of the many questions that arose from the audi-
ence, one was about the introduction of reading
and writing: whether to teach them, and when.
All concurred that timing is crucial when intro-
ducing letters. The consensus was that children
should have at least 2 years of listening and
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speaking practice before letters are introduced
unobtrusively. One final comment was that until
now the children had been molded into the Eng-
lish curriculum the Board of Education provided,
but that it is time to mold the curriculum to fit the
children of each particular area.

In closing, it is hoped that next year a closer
affiliation can be made with the local Board of
Education, thereby increasing the number of par-
ticipants from nearby school districts.

Reported by Margaret Yamanaka-Gevers
JALT2005 Domestic Forum Assistant Coordinator

My Experience with
JALT2005

My name is Koun Chamroeun, and I am a Cam-
bodian national. I am currently working as the
head teacher at New World Institute, a private
English language school in Cambodia.

Before applying to be an international partici-
pant at JALT2005, I had never considered the
idea of presenting at a JALT conference. Indeed,

I had no idea what JALT was all about. However,
shortly after the CamTESOL conference in March
2005, Paul Mahony (CamTESOL Director and
country Director of IDP Education, Australia,
based in Cambodia) asked me if I was interested
in submitting a proposal for JALT2005. I thought
that it was a great opportunity, and I agreed with-
out hesitation. While Mahony believed everyone
should have a chance to apply, to ensure qual-
ity presentations he decided that presenters at
CamTESOL 2004 and 2005 should have priority.
Including mine, there were only two abstracts
submitted to the JALT committee, and the Pro-
gram Committee and Ted O’Neill informed me
that my proposal had been selected.

I was delighted to learn that my proposal was
accepted, and thereafter my first priority was to
get an entry visa to Japan. O'Neill was assigned
as my main contact person for the conference. We
corresponded by email for some time to obtain all
the documents required by the Japanese Embassy.
It wasn’t an easy process. The certification of par-
ticipation sent in July by the Program Committee
was not sufficiently valid to grant me the visa. I
immediately informed O’Neill and the Program
Committee. It took a fair amount of time for the
committee to resend the letter and other relevant
documents. I was really starting to worry because
there were only a couple more weeks before

JALT2005. Fortunately, just 2 weeks before the
conference, all the required documents arrived,
and my entry visa was finally issued.

Phew! Time to get ready! Since I knew very lit-
tle about Japan and had never been there, I knew
it was going to be an exhilarating trip full of
adventure. O’'Neill, who had been actively email-
ing me about the conference, kindly gave me all
the necessary information and directions on how
to get around. Things worked out as expected.

I couldn’t believe how easy it was to find my
way around Narita Airport, all the way from the
checkout counter to the train platform.

Overall, my experience at JALT2005 was great!
There were a lot of things I found positive and
useful about the conference. The JALT conference
committee was very active and helpful with the
arrangement of paperwork. I was well informed
about what would happen at the conference. The
information on the website was well organized
and updated regularly. I was especially impressed
that JALT had attracted many famous interna-
tional speakers, big name publishers, and many
foreigners who are teaching in Japan. The event
was professionally organized and, of course, this
was beneficial to the conference participants.
Most of the presenters I saw were experienced
and qualified in their fields, and many partici-
pants expressed a strong will to actively learn,
which made the presentations more interesting.
Not only that, but all of the conference partici-
pants I spoke to were nice and friendly.

Having a Cambodian presenter at the conference
for the first time came as a big surprise to most
people. They wondered how I could participate.
My initial response was “I'm the Asian Scholar,
and I was sponsored by JALT and JALT chapters
to come here.” Many participants complimented
JALT’s efforts to involve people from the region,
especially from countries like Cambodia and Laos.

Finally, I would like to express my profound
appreciation to the President and Vice President
of JALT and its chapters for making it possible
for me to attend the conference this year. Also,

I'd like to thank a number of others who offered
their kindest hospitality during my stay in Japan,
including Andrew Zitzmann, Tim Woolstencroft,
and especially Ted O’Neill, Charles Kelly, Larry
Kelly, Kip A. Cates, and Junko Fujio. Last but not
least, I hope to see you at future JALT conferences
or at CamTESOL. The 2006 CamTESOL conference
is going to be held February 25-26, 2006. For more
information, please visit <www.camtesol.org>.

Reported by Koun Chamroeun
Head Teacher, New World Institute
<chamroeun_k99@yahoo.com>
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...with David McMurray

<outreach@jalt-publications.org>

Outreach is a place where teachers
from around the world can exchange
opinions and ideas about foreign lan-
guage learning and teaching. It pro-
vides outreach to classroom teachers
who would not otherwise readily
have access to a readership in Japan.
The column also seeks to provide a
vibrant voice for colleagues who
volunteer to improve language learn-

ing in areas that do not have teacher associations. Up to
[,000 word reports from teachers anywhere in the world
are welcomed. Contributors may also submit articles in
the form of interviews with teachers based overseas.
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HIS INAUGURAL Outreach col-
I umn embraces the opinions

of Edizon Angeles Fermin
from the Philippines. He ably
represented the Philippine Associa-
tion for Language Teaching (PALT)
at JALT2005 when he signed a
partnership agreement with JALT
on behalf of his organisation.

4 Articles written by representatives

of language teaching organizations
outside Japan will be featured in
the months to come.

The
Philippine
Association
for Language
Teaching

Edizon Angeles Fermin once
received an impassioned 27-page
letter from a student. Her rant
—pleaded in English—concerned
the complexity of the homework
assignments. A young high school
teacher at the time, Fermin took the
letter to heart and in turn wrote a
580-page critical autobiographical
research thesis in English about
how difficult it is to be a language
teacher in the Philippines. These

cathartic responses emphasize just how powerful,
transforming, and empowering storytelling can
be in the Philippines. Fermin shared this anec-
dote with an intrigued audience of teachers from
India, Thailand, Korea, Singapore, and Japan dur-
ing the International Forum held at JALT2005.

The Philippines is the fourth-largest English-
speaking country in the world. English and
Filipino are the official languages of the Republic
of the Philippines, although over 70 languages
and dialects are spoken. A bilingual education
policy was initiated in 1974, and mathematics
and science courses are instructed in English. The
print media is dominated by English, but televi-
sion, radio, and local movies are predominantly
Filipino. In addition to writing—and sending text
messages on cell phones—Filipinos also love to
converse. Filipinos can generate massive amounts
of English to read and listen to. Textbooks are
printed in English and assignments are expected
to be written in English. Filipino is spoken more
often in the classroom than English.

All Filipinos have a given name, a middle
name (that is the mother’s maiden name), and
a surname. Teachers are always called madam
or sir by students in class. Most Filipinos have
nicknames, and Edizon Angeles Fermin prefers
to be called Ed. According to Ed, once a Filipino
student invites you to address him or her by a
nickname, you are expected to do so. Ed is now
the Secretary-Treasurer for the Philippine As-
sociation for Language Teaching, Inc. (PALT). He
teaches English at Miriam College High School in
Quezon City.

Ed attended JALT2005 in order to sign into ef-
fect a partnership with JALT that will encourage:
(a) the exchange of small delegations of teachers
to each other’s conferences, (b) the exchange of
publications, (c) the formation of collaborative
research projects, and (d) development of the
Pan-Asian series of Conferences (PAC). Ed told
the audience that his colleagues consider the sign-
ing of the agreement as a milestone in their devel-
opment. JALT was the first association to accept
PALT’s offer of international affiliation.
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PALT has been hosting conferences and pub-
lishing academic journals for its Filipino members
for 46 years. It is the oldest professional organiza-
tion of language teachers in the Philippines. It
was founded by a group of educators headed by

Professor Aurora L. Samonte, and has developed
through teachers affiliated with the College of
Education in the University of the Philippines
located in Diliman, Quezon City. There are cur-
rently 320 active members, but the PALT leaders
hope to open their doors to more international
members. To achieve this goal they have added
an international component to their national
conventions. The international convention organ-
izers want to broaden debate on what they have
identified as five key components of teaching:
Matter, Methods, Materials, Measurement, and
Management. The alliteration of these keywords
corresponds with the selection of Manila as the
site for their conference next April.

The Philippine Journal for Language Teuchmg is
edited by Teresita Perez Ignacio at
the University of the Philippines.
His Filipino associate editors
are high school, college, and
university teachers. The
current issue and back is-
sues of the journal contain
articles from teachers
based in the Philippines
and neighboring Asian
countries such as Malaysia
and China. Membership
news is communicated via
the monthly PALT Newsbits.
The front page news of most is-
sues summarizes the speeches given
at local venues by well-known professionals in
the field of language teaching. Members have a

choice of two chapters in the Manila region: the
Negro Occidental and the Marikina City chapters.

In tandem with the strategy to reach more
overseas teachers, the members of PALT intend to
change their official name from the Philippine As-
sociation for Language Teaching to the Philippine
Association of Language Teachers. The new name
is intended to express PALT’s goal of empower-
ing all its members as stakeholders. Teaching
methodology has focused on learners for the past
few decades, and is now shifting toward more
teacher-centered approaches to cope with large
classrooms. The organizers of JALT conferences
similarly realize that one of the reasons why
our annual international language teaching and
learning conference actually is “international”

is because of the overseas attendees it attracts.
In contrast with PALT however, at JALT94 the
members assembled at the Ordinary General
Meeting of JALT in Matsuyama voted to change
the meaning of the acronym the other way round:
From Teachers to Teaching. The reasoning behind
that decision was to focus planning on the
purpose of improving teaching and to cir-
cumvent the unwanted (and growing)
image of being a job placement type of
organization.

PALT is a professional organization
at the service of language teachers,
teacher educators, and ultimately
the students they serve. Readers of

this Outreach column are welcome to
contact Ed and other PALT officers at
<interpalt@yahoo.com>.
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...with Mary Hughes

<sig-news@jalt-publications.org>

JALT currently has |7 Special
Interest Groups (SIGs) available for
members to join. This column pub-
lishes announcements of SIG events,
mini-conferences, publications, or
calls for papers and presenters. SIGs
wishing to print news or announce-
ments should contact the editor by

-| the |5th of the month, 6 weeks
prior to publication.

Pan-SIG 2006

This month, we’d like to announce the second
call for papers for the Fifth Annual JALT Pan-SIG
Conference 2006, titled Authentic Communication:
Process and Purpose. It is sponsored by the JALT
Bilingualism, Pragmatics, Testing and Evaluation,
and Teacher Education SIGs as well as Shizuoka
chapter. It will be held at the Shimizu Campus of
Tokai University in Miho-Shimizu, Shizuoka on
May 13-14.

The past 10 years have been full of discussion
about active communication. This conference
wishes to build on ideas regarding what makes
communication effective and how we can teach
this to our students. It aims to address issues of
teacher education, testing, second language ac-
quisition, and practical issues as well as pragmat-
ics. There are still a few openings for presentation
proposals. Details follow.

Types of presentations

e Papers—Formal lecture: 45 minutes including
time for questions

e Poster Sessions—Informal discussion about
exhibit: 30-60 minutes

e Publishers’ Sessions—Publishers demonstrate
how a textbook or other teaching material can
be applied.

Criteria for selection

All proposals will be refereed by a team of ex-
perts from the specific category they address. The
abstract should be double spaced and fit on one
sheet of A4 Paper (250 words maximum). The
title should be limited to 50 characters. At the bot-
tom of the abstract the contact person’s name and

email address should be written on one line and
the type of presentation on the next line.

Submissions

Submit two copies of your abstract as an attach-
ment (one with name and affiliation and one
without) to <pansig2006@jalt.org> by February
10. Confirmations will be sent out by March 1.
All presenters must pre-register by March 15 or
their proposal will not be included. All confirmed
presenters will be requested to provide a 50-word
autobiography after confirmation for inclusion

in the program (i.e., name, occupation, place of
work, teaching experience, and education back-
ground). Only electronic submissions will be
accepted for review.

Bilingualism—As you probably know by now,
the theme for this year’s JALT national conference
is Community-Identity-Motivation. Well, always
one step ahead of the pack, the Bilingualism SIG
has just released a special issue of its journal enti-
tled Identity in Bilingual Japanese Contexts.

What does it mean to be Japanese when one of
your parents isn’t? What kinds of cultural capital
do so-called half-Japanese girls construct? How
does a non-Japanese boy raised in Japan develop
the various facets of his identity? In what way
does the acquisition of English help Japanese
women in international marriages broaden their
sense of self? What value do immigrant children
in Japan place on their minority language profi-
ciency? These are only some of the questions that
the authors in the 2005 issue of the Japan Journal of
Multilingualism and Multiculturalism tackle.

Kai or Leo? Arisa or Kay? Our SIG has also
recently published the 12th volume in its mono-
graph series, titled Naming Bilingual Children in Ja-
pan. This time we explore the issue of how cross-
cultural couples in Japan choose names for their
children. More than just a list of baby names,
this monograph brings together personal stories
from over 60 international families with around
100 children, each considering the issues that
they worked through together as the first step in
raising a child in and between two cultures. The
monograph will be valuable both as the first-ever
published collection of bilingual naming prac-
tices in Japan and as a practical guide for young
families facing the task of choosing a name for
their children.

Both publications are available for purchase
online <www.bsig.org>.
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CALL—The CALL SIG would like to thank all

of the JALT members who attended our Annual
General Meeting in Shizuoka. We look forward
to another year with you and our newly elected
officers for 2006. The JALT conference is an
important opportunity to meet fellow CALL SIG
members, but you can still stay in touch with us
online throughout the year, or visit us at our an-
nual conference to be held in Hokkaido this year.
For more information on the SIG’s publications,
activities, or how to get involved in the CALL SIG
and why it will benefit you, please visit our web-
site <jaltcall.org>. You can CALL anytime!

College and University Educators—Learner De-
velopment Context, Curricula, Content: Proceedings
of the Kobe Conference 2003 was recently published
by CUE in cooperation with the LD SIG. All

CUE members and all participants in the retreat
are entitled to a free copy. For others the cost is
¥1,500. Please contact Philip McCasland with
order requests.

Gender Awareness in Language Educa-
tion—Gender Issues Today, an intermediate level
English (EFL) textbook for young adult learners,
appeared in September 2005. Written by several
GALE members led by Jane Nakagawa, along
with other writers interested in gender issues,

it comprises an introductory content course in
gender issues for young adult learners. It is being
published through a print-on-demand publisher,
Tokyo Shuppan Service Center, for ¥1,200. (Over-
seas orders are also welcome, though there may
be a small surcharge for orders delivered outside
of Japan.) It can be ordered directly through
Munetoshi Kawamura, Tokyo Shuppan Service
Center, 401 Saint Office Akihabara, 1-33-6 Taito,
Taito-ku, Tokyo 110-0016; <kawamura@c-enter.
co.jp>; t: 03-5688-5801; f: 03-5688-5803.

For readers new to TLT, GALE is the Gender
Awareness in Language Education SIG. Its pur-
pose is to research gender and its implications for
language learning, teaching, and training. To join
GALE please use the form in the back of TLT or
contact the membership chair, Diane Nagatomo
<dianenagatomo@m?2.pbc.ne.jp>.

Global Issues in Language Education—Are
you interested in promoting global awareness
and international understanding through your
teaching? Then join the Global Issues in Lan-
guage Education SIG. We produce an exciting
quarterly newsletter packed with news, articles,

and book reviews; organize presentations for lo-
cal, national, and international conferences; and
network with groups such as UNESCO, Amnesty
International, and Educators for Social Responsi-
bility. Join us in teaching for a better world! The
GILE website is <www.jalt.org/global/sig/>.
For further information, please contact Kip Cates
<kcates@fed.tottori-u.ac.jp>.

Japanese as a Second Language—The JSL SIG
has expanded its mission. While maintaining its
traditional goal of promoting the JSL teaching
profession, the SIG has now begun to focus on
JSL learning as well. Membership is growing and
includes both JSL teachers and learners. Our bi-
lingual newsletter is being published. Articles are
being sought. Sample issues of the newsletter are
available. We are updating our bilingual website
<jalt.org/groups/JSL>. Elections took place, and
more people are encouraged to become officers.
At the JALT conference in October 2005, a speaker
gave a presentation and the SIG had its annual
meeting.
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Junior and Senior High School—Members of
the JSH SIG are going to make presentations on
January 29 at the Kanto Junior and Senior High
School English Teachers Seminar which will be
held at the Tokyo British Council (1-2, Kaguraza-
ka, Shinjuku-ku, Tokyo 162-0825). The seminar is
being sponsored by Cambridge University Press
in cooperation with the West Tokyo chapter of
JALT. The one-day event will begin at 10:00 and
run until 17:20. For further information, please
contact the British Council by t: 03-3235-8031, f:
03-3235-8040, or email <enquiries@britishcouncil.
or.jp>.

Learner Development—We are a vibrant group
of teachers committed to exploring connections
between learning, teaching, and learning to learn.
After a successful mini-conference in Miyazaki

in November, we are now putting together a col-
lection of reality testing papers by participants
(short accounts of how the techniques learned
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during the conference worked when put into
practice by participants in their own teaching
context). Watch this space for more information
about the LD Work in Progress day in Osaka this
summer and the LD Forum 2006 at the JALT con-
ference in Kitakyushu. For further information
about the Learner Development SIG in general,
please check out the LD website <coyote.miyaza-
ki-mu.ac.jp/learnerdev /> or contact the co-co-
ordinators, Marlen Harrison <scenteur7@yahoo.
com> or Stacey Vye <stacey.vye@gmail>.

Materials Writers—The MW SIG moves into the
New Year with a lot of ideas and various plans in
the works. There are plans for mini-conferences
and participation in the upcoming Pan-SIG confer-
ence. The MW SIG group email list is active with
file sharing and a materials contest, in addition to
the regular sharing of information and ideas. We
welcome your participation and input. Feel free to
contact the co-coordinator for more information.

Other Language Educators—OLE has issued
OLE Newsletter 36, containing: reports from OLE
relevant summer conferences; a call for papers for
the JALT2005 Proceedings; an offering of peer sup-
port; a discussion paper that attempts to amelio-
rate the fear and anxiety of writing a paper and
that contains hints for writing and submitting
papers in times of empiricism; a calendar of OLE
related events; the OLE mission statement, to
enable translations of it to be posted on the JALT
webpage; and, finally, a report from the embassy
panel at JALT2005 and events related to it. Copies
are available from Rudolf Reinelt <reinelt@iec.
ehime-u.ac.jp>.

Pragmatics—The Pragmatics SIG will co-sponsor
the Pan-SIG 2006 conference to be held in Miho-
no-Matsu, Shizuoka in May. We invite interested
pragmatics researchers to submit proposals for
presentations. For further information, please
visit <pragsig.org> or contact Megumi Kawate-
Mierzejewska <pansig2006@yahoo.co.jp>.

Professionalism, Administration, and Leader-
ship in Education—The PALE SIG welcomes new
members, officers, volunteers, and submissions

of articles for our journal or newsletter. To read
current and past issues of our journal, visit <www.
debito.org/PALE>. Also, anyone may join our list-
serv <groups.yahoo.com/group/PALE_Group/>.
For information on events, visit <www.jalt.org/
groups/PALE>.

Pronunciation—The Pronunciation SIG is seek-
ing new members. This SIG is regrouping, with
the intent to discuss, share, and promote ideas,
processes, and up-to-date research regarding pro-
nunciation teaching and learning. If you are inter-
ested in joining or would like more information,
please contact Susan Gould <gould@lc.chubu.
ac.jp> or <suzytalk@yahoo.com>.

Teaching Children—JALT Junior 5 will take place
in Kitakyushu next year at JALT2006. You are
cordially invited to join us. If you have ideas you
would like to share, please submit a presentation
proposal to the JALT website before April 28. We
look forward to seeing you there! In the mean-
time, please join our mailing list <tcsig@yahoog-
roups.com>. We also publish a bilingual newslet-
ter four times a year, full of teaching ideas. For
information, please visit <www.tcsigjalt.org>.
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Teacher Education—The TED SIG and the
Okayama JALT chapter will host a 2-day confer-
ence on Professional Development in EFL on Octo-
ber 7-8 at Okayama University in Okayama. For
further details, including a call for papers, please
visit the TED SIG website <jalt.org/teach>.

Teaching Older Learners—A Happy New Year
from TOL! With more than 50 members in our
SIG, TOL has big plans for this year. Please keep
your eye on TOL's every move so that you won't
miss anything exciting or invaluable. Would you
like to find out who the oldest learner of English
in Japan is? If so, join TOL and start teaching
older learners now. If you keep teaching here for
years to come, not only will your students be the
oldest and most honorable learners in Japan, but
you will also be the oldest and most honorable
teacher in Japan.
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COLUMN ¢ CHAPTER EVENTS

...with Aleda Krause

<chap-events@jalt-publications.org>

Each of JALT's 36 active chapters spon-
sors from 5 to |2 events every year.
All JALT members may attend events
at any chapter at member rates—usu-
ally free. Chapters, don't forget to add
your event to the JALT calendar or
send the details to the editor by email
or t/f: 048-787-3342.

CHAPTER EVENTS ONLINE

You can access all of JALT's
events online at:
<www jalt.org/calendar>.

If you have a QRcode-capable
mobile phone, use the image
on the left.

AppY NEW YEAR to all! When TLT went
H to press, not all chapters had completed

their plans for January, but that doesn’t
mean your favorite chapter has nothing happen-
ing this month. Check the JALT calendar <jalt.
org/calendar/> to find out the latest information
about what’s going on near you.

East Shikoku—My Share — Pronunciation. To fol-
low up John Wells” presentation on teaching Eng-
lish intonation, this session will be a mini-pres-
entation (1015 minutes) and poster session in
which local members can present a teaching idea
on pronunciation. Prospective presenters should
contact Roger Nunn <nunn@cc.kochi-u.ac.jp>.
This is an opportunity for first-time presenters,
who will be given help in preparing if needed, as
well as for experienced presenters. There will be a
brief introduction summarizing the points raised
by Wells, but this will mainly be a participation
session. Saturday January 14, 14.00-16.30; Kochi
University, Asakura Campus, Humanities Building
5F; one-day members ¥500.

Fukuoka—What Can I do With an iPod in the
Classroom? by Robert Chartrand, Kurume Uni-
versity. Digital audio players have revolutionized
the way people listen to music. Have educators
taken advantage of this technology to enhance
language learning? The presenter will discuss
how to incorporate an iPod into the classroom as

well as report on how other educators are turning
this technology into an innovative educational
tool. Participants will have an opportunity to
experience learning with an MP3 player through
demonstration lessons. Saturday January 28, 19:00-
21:00; Fukuoka Jo Gakuin Tenjin Satellite Campus 9F,
Tenjin 2-8-38, Chuo-ku, Fukuoka (map <www.kyush-
uelt.com/jalt/map.html>); one-day members ¥1000.

Gifu—Listening Strategies: Getting Students
Prepared for the New Center Shiken by Steve
Quasha. Beginning in 2006, the university center
entrance exam will include a listening section—
certain to spark renewed interest in developing
listening skills and strategies. This workshop will
use a reflective model so participants can explore
how they have taught listening and critically
review the more common methodologies. We will
discuss getting students to take more responsibil-
ity for their listening progress and generate mate-
rial that can help our students hone their skills.
For more information, email <gifujalt@yahoo.
co.jp>. Sunday January 22, 19:00-20:30; Heartful
Square, Gifu JR Station, F2; one-day members ¥700.

Gunma—English Immersion in Japan by Eugene
Cooper. Cooper will speak about Gunma Koku-
sai Academy, an English immersion school which
opened in April 2005. The school, located in Ota
city, has attracted students from across Japan

and has also received national media attention.
Cooper is principal of the school. Sunday January
15, 14:00-16:30; Maebashi Institute of Technology;
one-day members ¥1000.

Kagoshima—Student-Centered Learning by Bo
Causer, Junshin High School. For many years
now teachers have been talking about student-
centered learning. Most agree it’s a good thing,
but how can we put it into action? This workshop
will give you some ideas you can use in your own
classrooms to make your lessons more student-
centered. Hopefully it will also give you the
courage to come up with your own ideas and to
try them out with your students. Sunday January
22, 15:00-17:00; 1F, Kousha Biru, Seminar Room 117,
in Shinyashiki opposite the Shinyashiki tram stop; one-
day members ¥1000.

Kitakyushu—Electronic Dictionary Workshop
by Takashi Inomori. Electronic dictionaries are
becoming popular with high school and univer-
sity students. In some schools more than 80%
are e-dictionary users. But do the users know
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about the useful functions not available in paper
dictionaries? Inomori, who has given workshops
for high school English teachers, will show what
amazing learning and teaching tools e-dictionar-
ies can be. Participants are asked to bring their
own e-dictionaries and will have a chance to use
Casio’s latest model. Saturday February 4, 18:30-
20:30; Kitakyushu International Conference Center,
Room 31(a 5-minute walk from the Kokura train sta-
tion); one-day members ¥1000.

Kobe—Using Whole Discourse Tasks for Lan-
guage Teaching by Deryn P. Verity, Osaka
Jogakuin College. The word context is used
everywhere in our field, but what does it mean?
Whole discourse tasks require a learner to oper-
ate within several types of context at once; even
low-proficiency learners can create contexts for
their utterances. This seminar will introduce three
different types: discourse context, social context,
and psycholinguistic context. The focus will be on
tasks that ask students to move beyond the word
and sentence level into discourse, social setting,
and pragmatic function. Saturday January 21,
16:00-18:00; Kobe YMCA (2-7-15 Kano-cho, Chuo-
ku); one-day members ¥1000.

Kyoto—Challenging Myths About Japanese Lan-
guage Learners by Sara Cotterall, Akita Interna-
tional University. This presentation will challenge
the myth that Japanese learners are passive and
teacher dependent. Cotterall will report on data
gathered recently that provides evidence of Japa-
nese university students” willingness to assume
responsibility for their learning. She will also
identify classroom activities most likely to foster
learner independence. Saturday February 11, 18:00-
20:00; Kyoto Bunka Center; one-day members ¥1000.

Nagasaki—Feedback and Plans for 2006. Best
wishes to everyone from Nagasaki JALT for the
Year of the Dog. As part of our annual survey
process, please tell us about what you liked and
didn’t like last year and what topics or formats
you would like in 2006! For email contacts, as
well as news and event updates, please go to our
homepage <www.kyushuelt.com/jalt/nagasaki.
html>, or you can also keep in touch with us

by signing up for our monthly email newsletter
<www.kyushuelt.com/jalt/ nagamail. php3>.

Nagoya—Teaching Listening to Low-Level
Learners and Teaching the Strategies of Speak-
ing by Alastair Graham-Marr, Abax Publishing.

(Part 1) Teaching listening means teaching both
phonology and discourse. Knowledge of the
phonology of natural connected speech helps bot-
tom-up decoding skills. Knowledge of discourse
helps with top-down predictive skills. (Part 2) We
all use strategies to confirm or clarify what we’re
saying and hearing to show interest, to maintain
and develop conversations, and for fluency. This
talk will introduce the text, Communication Spot-
light, that helps students learn strategies. Sunday,
January 22, 13:30-16:00; Nagoya International Center
3E, Lecture Room 2; free for all.

Nara—Let’s Speak the Same Language! A joint
event with Tenri University, joined by KELES
Nara and NET Forum. Presentations are From
Chants to Speaking Activities by Noriko Hisa,
Sango Junior High School; A Report From a

Super English Language High School by Toshimi
Yoshikawa and Masako Sakai, Ichijyo Senior
High School; NETs and NNETs—Do They Speak the
Same Language? by Mark Sheffner and Rodney
Dunham, Tezukayama University, and Hidetami
Nakai, Tenri University; and Strategic and Spiral
Ways of Developing Students’ Speaking Abilities by
Goro Tajiri, Higashi Izumo Junior High School. A
party will follow. Saturday January 14, 12:45-17:40;
Tenri University; free for all.

Okayama—Chris Creighton will give a demon-
stration lesson and workshop on teaching English
to elementary school children. Sunday January 15,
15:00-17:00; Sankaku Building, Okayama; one-day
members ¥500.

Sendai—Sensory Experience —Re-experienced.
Last May 80 people plus 20 staff took part in a
fascinating Sensory English Experience. At this
meeting, we'll see the DVD recording of that
event, plus engage in a variety of sensory explo-
ration experiences. Sunday January 29, 14:00-17:00;
Sendai Mediatheque (map <www.smt.city.sendai.
jplenfinfolaccess/>); one-day members ¥1000.

Toyohashi—Creating Opportunities for Au-
thentic Communication and Critical Thinking
by Laura Kusaka and Martha Robertson. The
presenters will report on methodology and class-
room practices in a Japanese university setting,
focusing on 1st-year students enrolled in English
classes for spoken communication skills. Using a
content-based instruction and sustained-content
language teaching approach in their classes, they
created classroom situations with meaningful
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content that challenged students’ intellectual
curiosity. They used materials such as videos or
student-produced projects. The presenters feel
that such innovation can renew students’ inter-
est in learning English. Sunday January 15, 13:30-
16:00; Aichi University Bldg. 5, Room 53 A; one-day
members ¥1000.

West Tokyo—The Kanto Junior and Senior High
School English Teachers’ Seminar with Curtis
Kelly, Martin Nuttall, Chuck Sandy, and others.
West Tokyo JALT and Cambridge University
Press welcome you to the British Council for a
full day of presentations on themes relevant to all
involved in teaching at the high school level. This
is a great opportunity to see prominent authors,
find out about global exams, contact teacher
organizations, and network with other profes-
sionals. Sunday January 29, doors open at 9:45, first
presentation at 10:00; British Council, Tokyo (map
<www.britishcouncil.org/japan-map-tokyo.htm=>; free
for all; Contact 03-3295-5875 or <tokyo@cambridge.
org>.

We Need You!

JALT is run solely by volunteer efforts. The more
people who pitch in, the less work there is for
everybody. Please consider volunteering to help

out. Every hand helps!

What CanYou Do for JALT?

Volunteer to help out at JALT2006:
"Community, Identity, Motivation"
Kitakyushu, Japan: November 2-5

Yamagata—On Studying in Germany and Japan
by Reinhold Grinda. The speaker is a lecturer at
Yamagata University. He is to talk about the topic
mentioned above focusing on English as a means
of global communication in the 21st century and
on the differences between Germany and Japan
in English teaching methods. Saturday January 14,
13:30-15:30; Yamagata Kajo Kominkan Sogogakushu
Center, 2-2-15 Shironishi-machi, Yamagata-shi

(t: 023-645-6163); one-day members ¥800.

Yokohama—Why Do Students Lose Their Moti-
vation? by Kiwa Arai, Sophia University. En-
couraging and maintaining students” motivation
is a difficult task. So often our students lose their
willingness to learn. Arai will focus on findings
on losing motivation, the demotivation of Japa-
nese university students through their negative
experiences in language classes. Results from

a questionnaire will show which demotivating
experiences are most common among Japanese
students. How they react to their experiences
reveals interesting patterns. Sunday January 15,
14:00-16:30; Ginou Bunka Kaikan (Skills and Culture
Center) near JR Kannai and Yokohama Subway Iseza-
kichojamachi (see <yojalt.bravehost.com> for details
and a map); one-day members ¥1000.

SIGs, Chapters, Registration, bag stuffing, recruiting, Information Desk, Job Information Centre,
Handout Centre, catering, site, EME, photocopying, editing, proofreading, writing, funding, PR,
advertising, signs, speakers, reporters, photographs, hospitality, accommodation, translation,
interpretation, transport, supplies, coordinating, cleaning up, setting up, monitoring, website,
layout, inputting, printing, badge checking, tearing down, designing, accounting, planning,

researching, organising, gophering . . .

Contact: <volunteers@jalt.org>
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...with Heather Sparrow
<chap-reports@jalt-publications.org>

The Chapter Reports column is
a forum for sharing synopses of
presentations held at JALT Chap-
ters around Japan with the TLT
readership. For guidelines on
contributions, see the Submis-
sions page at the back of each
issue.

East Shikoku: November—Teaching English
Intonation by John Wells. Wells introduced his
new approach to both transcribing and teaching
intonation. Intonation has perhaps been neglected
in EFL teaching because it has been perceived

as being so complex and difficult to represent in
handouts. His transcription system, which can be
handled on a normal keyboard, is based on only
three basic tones, which can of course be elabo-
rated on by the teacher where necessary. The talk
was illustrated with a lot of very clear examples
and supported with a very clear exposition of the
theory of practice by one of the world’s leading
specialists. His workshop session focused on
practice, with participants using the new simpli-
fied model to identify intonation patterns using

a variety of examples. This was a key event for
our new chapter and the best attended meeting to
date.

Reported by Roger Nunn

Gunma: October—Electronic Dictionary vs.
Paper Dictionary: How Differences in Dictionary
Interfaces Affect English Language Learning by
Natsue Nakayama. Recently, handheld electronic
dictionaries (ED) have become popular in Japa-
nese schools. Are they better than paper diction-
aries (PD)? How effective are they?

Nakayama began by clarifying the differences be-
tween ED and PD in terms of their interfaces: dis-
play, amount of content in one dictionary, search
record, and search speed. She then examined the
differences in learners’ dictionary skills required
for the use of ED vs. PD, such as knowledge of
the alphabet, correct spelling knowledge, and
what word to look up when searching phrases.
She dealt with a literature review, which seemed
to indicate that ED were better for word search
and reading comprehension, while no difference

was found for vocabulary retention. The evidence
implied the need for dictionary skills training.
Possible classroom activities using an ED were
discussed.

Practical issues were discussed, such as the

cost and convenience of ED vs. PD. PD are far
cheaper than ED, making them more affordable
for students, while ED are smaller and more
portable, making it more likely that students will
bring them to class. The issue of standardization
was also raised. What dictionary should students
buy? Is it okay for the students to have different
versions?

Reported by Harry Meyer

Kitakyushu: October—Talking Texts by Clyde
Fowle. Fowle, a Thailand-based teacher trainer,
underlined the need for students to be given op-
portunities to speak. However, discussions need
to be well structured, giving students plenty of
support in terms of task clarity and vocabulary.
He suggested that both reading and listening
texts can offer that kind of scaffolding as well as
stimulating student memories and imagination to
provide ideas for the ensuing discussion.

Teachers traditionally do well in planning lead-
ins to texts, but are often poor at designing
follow-up activities. Speaking tasks in which
students can recycle vocabulary, grammar, and
ideas while localizing the topic of the text seem to
be the ideal solution. Fowle feels that for student
progress, it is vital to repeat the task with other
students or in a slightly different form.

Reported by Margaret Orleans

Kitakyushu: October—Sharing Our Stories:

1) Vocabulary Acquisition Through Storytell-

ing by Beniko Mason. Mason showed us how
she facilitates the acquisition of vocabulary by
allowing her junior college students to natu-

rally experience the language through changing
tones and inflection accompanied by gestures

in storytelling as opposed to “list learning,” the
still widely practiced, conscious memorization of
words. Using Krashen’s notion of comprehensible
input, she told a children’s folktale, imaginatively
explaining each vocabulary item as it came up.
Distributed wordlists and research data helped
the audience see how many new words were
being learned and how effectively her students
retained the words over time. 2) A Short Story
Reading by Tom Bradley. Local novelist Bradley
read from one of his short stories, a lighthearted
look at Russo-Nippon relations. 3) Dramatizing
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a German Folk Tale by Yoko Matsuo. A group

of children performed their own dramatization

of a German folktale, directed by Matsuo of the
Kitakyushu-based troupe Uzume Gekijo. 4) Stu-
dent Presentations by various students. Recita-
tions and speeches were given by prize-winning
students from local junior and senior high schools
and universities.

Reported by Dave Pite

Kyoto: September—Visual Communication and
the Art of Presentation by Garr Reynolds. Rey-
nolds, a highly experienced presenter, pointed out
the common pitfalls of PowerPoint presentations
and gave excellent advice. Some key points are:
keep your presentation short; get straight to the
point; and connect with the audience right away.
Do this by keeping the lights on, asking rhetori-
cal questions, moving away from the podium,
and using eye contact. Keep PowerPoint slides as
simple as possible with a few large words or well-
chosen visual illustrations. A white background

is best when you keep the lights on. Audiences
process most information aurally and visually,
not through written text. So, PowerPoint slides
should not be treated as handouts or documents.
Detailed information in written form can be
handed out after a talk; it should not be presented
to the audience during the talk. Other good rules
are: include only one concept per slide; use only
photos or good quality images (clip art can com-
promise your credibility as a serious presenter);
present good news in graphs as this visual form
has a stronger emotional impact; and present bad
news in tables.

Reported by Amanda Gillis-Furutaka

Nagasaki: September—Significant Scribbles:
From Sentence Combining to Diary Writing by
Curtis Kelly and Steve King. Kelly talked about
the new edition of his textbook Significant Scrib-
bles, and shared activities and stories featured in
his textbook. Research has shown that teaching
sentence-combining strategies can significantly
improve students writing ability more than sim-
ply teaching grammar rules directly to students.
For teachers who are interested in developing
and improving English fluency among students,
Significant Scribbles has some great ideas.

Reported by Michele Ruhl

Shinshu: September—Activities for Young
Learners of English: Listening, Thinking, and
Learning by Hideki Sakai. Sakai demonstrated
several practical games and activities that could
be successfully applied in primary school English
classrooms.

When teaching young students, Sakai incor-
porates information from other subject areas

in order to make English more interesting and
accessible. He borrowed several concepts from
the mathematics curriculum, asking students to
apply the same concepts in English. One such
game was Let’s make 10, where the teacher holds
up some fingers and students are expected to
hold up enough fingers to make 10. For example,
if the teacher holds up 4 fingers, then the students
would be expected to hold up 6 fingers, making
10.

Sakai also explained how the English classroom
isn’t only for learning language, but is also an
ideal medium through which to increase cultural
knowledge. He explained how students could

be introduced to large numbers through such
tasks as ranking cities by their populations, then
checking their rankings against actual population
numbers.

Reported by Theron Muller
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For changes and additions, please contact the editor
< contacts@jalt-publications.org>. More extensive listings
can be found in the annual JALT Directory.

National Officers

» President—Steve Brown; <prez@jalt.org>

» Vice President—Steve Nishida; <vp@jalt.org>

» Director of Treasury—Peter Wanner;
<treasury@jalt.org>

» Director of Membership—Hugh Nicoll;
<membership@jalt.org>

» Director of Programs—Andrew Zitzmann;
<programs@jalt.org>

» Director of Public Relations—Sayoko
Yamashita; <publicity@jalt.org>

» Director of Records—Mary Christianson;
<records@jalt.org>

» Auditor—Tadashi Ishida; <auditor@jalt.org>

Appointed Officers
» Business Manager—Kevin Ryan;
<business@jalt.org>

» Central Office Supervisor—Junko Fujio;
<jalt@gol.com>

» Chapter Representative Liaison—Ken
Hartmann; <chaprep@jalt.org>

» SIG Representative Liaison—Willian Matheny;
<sig-liaison@jalt.org>

» JALT2006 Conference Chair—Tim Murphey;
<mits@dokkyo.ac.jp>

» JALT2006 Programme Chair—Cynthia Keith;
kagojalt@hotmail.com

Publications Officers

» Publications Board Chair—Amanda O'Brien;
<pubchair@jalt.org>

» JALT Journal Editor—Steve Cornwell;
<jj-editor@jalt-publications.org>

» TLT Staff—See the back of this issue

» Conference Proceedings Editors—Malcolm

Swanson, Kim Bradford-Watts, Cecilia Ikeguchi;
<proc2005@jalt-publications.org>

Chapter Contacts

» Akita—Takeshi Suzuki; t: 018-422-1562;
<takeshis@mail.edinet.ne.jp>;
<www.edinet.ne jp/ ~takeshis/jalt.htm>
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Chiba—Fiona MacGregor; t: 047-555-8827;
<fionamac@jiu.ac.jp>; <jalt.org/groups/Chiba>
East Shikoku—Lawrie Hunter;
<lawrie_hunter@kochi-tech.ac.jp>;
<jalt.org/groups/East_Shikoku>

Fukui—Takako Watanabe; t/f: 0776-34-8334;
<wtakako@vesta.ocn.ne.jp>;
<jalt.org/groups/Fukui>

Fukuoka—Jack Brajcich; <jackb@jcom. home.
nejp>; J. Lake; <jlake@jcom.home.ne jp
<www.kyushuelt.com/jalt/ fukuoka. fltml>

Gifu—Steve Quasha; t: 052-781-4734;
<quasha@yahoo.com>; <jalt.org/groups/Gifu>

Gunma—Renee Sawazaki; <renee@alum.
calberkeley.org>; <www.harahara.net/JALT/>

Hamamatsu—Greg O’'Dowd; <gvg75@hotmail.
com>; Dan Frost; <danshonest@yahoo.com>;
<hamamatsujalt.org>

Himeji—William Balsamo;

t: 0792-54-5711; <balsamo@kenmei.ac.jp>;
<www.geocities.com / yamataro670 / Himeji-
JALT.htm>

Hiroshima—Caroline Lloyd;
<cajan3@yahoo.co.uk>; <hiroshimajalt.org/>

Hokkaido—Ken Hartmann; t/f: 011-584-7588;
<office@jalthokkaido.net>;
<www jalthokkaido.net>

Ibaraki—Martin Pauly; t: 0298-58-9523;

f: 0298-58-9529; <pauly@k.tsukuba-tech.ac.jp>;
Wade Carlton; <wade@mx.ibaraki.ac.jp>;
<www.kasei.acjp/JALT/>

Iwate—Mary Burkitt; t/f: 019-663-3132;
<iwatejalt@hotmail.com>;
<jalt.org/groups/Iwate>
Kagoshima—Cynthia Keith; t: 099-216-8800;
f: 099-216-8801; <kagojalt@hotmail.com>;
<www.kyushuelt.com/jalt/kagoshima.html>

Kitakyushu—L. Dennis Woolbright

t: 093-583-9997 (h); tf: 093-583-5526(w);
<woolbright@seinan-jo.ac.jp>;
<www,jalt.org/chapters/kq/>

Kobe—Yukio Hirayanagi; t/f: 078-794-0401;
<yemshirayanagi@yahoo.co.jp>;
<jalt.org/groups/Kobe>

Kyoto—Neil Heffernan; <publicity@kyotojalt.
org>; <www.kyotojalt.org>

Matsuyama—Richard Blight; t/f: 089-927-8341;
<rgblight@hotmail.com>;
<MatsuyamaJALT.50megs.com />
Miyazaki—Hugh Nicoll; t: 0985-20-4788;
<hnicoll@miyazaki-mu.ac.jp>; Steve Davies;
0985-85-5931; <sdavies@miyazaki-mic.ac.jp>;
<allagash.miyazaki-mu.ac.jp/MiyaJALT />
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Nagasaki—Michele Ruhl; <michele@net.
nagasaki-u.ac.jp>; Tim Allan; <allan@kwassui.
acjp> or <timothy_allan@hotmail.com>;
<www.kyushuelt.com/jalt/nagasaki.html>
Nagoya—Katsumi Ito; t: 070-5642-3339;

f: 0569-34-2489; <itokatsumi@h5.dion.ne.jp>;
<jaltnagoya.homestead.com>

Nara—Ann Mayeda;
<amayeda79@yahoo.com>; t/f: 0745-46-2503;
<groups.yahoo.com/group/Nara_JALT/>
Okayama—Gavin Thomas; <gavin_chiaki_
thomas@ybb.ne.jp>; t: 086-277-2995;
<jalt.org/groups/Okayama>
Okinawa—Marcos Benevides; t: 090-5923-8047;
<www.okinawateacher.com>

Omiya—Ted O’Neill; <ted.oneill@b5notebook.
org>; <www.jalt.org/chapters/omiya/>
Osaka—Robert Sanderson; <sanderson808@
gol.com>; <www.osakajalt.org>
Sendai—Thomas Warren-Price;
<tomprice6@hotmail.com>;
<www.geocities.com/jaltsendai>
Shinshu—Fred Carruth; t: 0263-36-3356;
<fredcarruth@hotmail.com>; John Adamson; t:
0266 288070; <johnadamson253@hotmail.com>;
<jalt.org/ groups/Shinshu>
Shizuoka—Masahiko Goshi; <goshimms@ybb.
ne.jp>; <jalt.org/groups/Shizuoka>
Tokyo—Stan Pederson; <spjalt@yahoo.com>;
<wwwijalt.org/groups/tokyo>
Toyohashi—Laura Kusaka; t: 0532-47-4111;
<kusaka@vega.aichi-u.ac.jp>;
<www.kokusai.aichi-edu.ac.jp/jalttoyohashi/
entry.html>

West Tokyo—Chris Sullivan;
<jaltwesttokyo@yahoo.com>;
<www.geocities.com/jaltwesttokyo>
Yamagata—Fumio Sugawara; t/f: 0238-85-2468
<chricofu@sgic.jp>;
<jalt.org/groups/Yamagata>
Yokohama—Scott Bronner; t/f: 045-982-0959;
03-3238-3768 (w); <bronner@iname.com>;
<jalt.org/groups/ Yokohama>

SIG Contacts

v

» Bilingualism—Tim Greer; t: 078-803-7683;
<tim@kobe-u.ac.jp>; <www.bsig.org>

College and University Educators—Philip
McCasland (Coordinator); t: 0463-58-1211
ext. 4587(w); 0463-69-5523(h);
<mccaslandpl@rocketmail.com>;
<allagash.miyazaki-mu.ac.jp/ CUE/>

» Computer-Assisted Language Learning—

Timothy Gutierrez (Coordinator); <sig-
coordinator@jaltcall.org>; Newsletter Editorial
Team <sig-newsletter@jaltcall.org>; Peter
Ruthven-Stuart (Program Chair); t: 0138-34-
6448; <sig-program@jaltcall.org>; <jaltcall.org>

Gender Awareness in Language Education—
Steve Cornwell; <stevec@gol.com>;
<www.tokyoprogressive.org.uk/gale />

Global Issues in Language Education—
Kip A. Cates; t/f: 0857-31-5650(w);
<kcates@fed.tottori-u.ac.jp>;
<www.jalt.org/global/sig/>

Japanese as a Second Language—Peter Sakura;
<psakura2004@yahoo.co.jp>; Hiroko Sato;
t: 0475-23-8501; <hirokosato36@ybb.ne.jp>

Junior and Senior High School—William
Matheny; t: 052-624-3493; <willheny@nifty.ne jp>
Learner Development—Stacey Vye;
<stacey.vye@gmail.com>;

Marlen Harrison; <scenteur@yahoo.com>;
<coyote.miyazaki-mu.ac.jp/learnerdev/>

Materials Writers—]John Daly; t/f: 0283-22-
1346; <john-d@sano-c.ac.jp>;
<uk.geocities.com / materialwritersig />

Other Language Educators—Rudolf Reinelt; t/
f: 089-927-6293(h); t/f: 089-927-9359(w);
<reinelt@ll.ehime-u.ac.jp>

PALE—Robert Aspinall; <aspinall@biwako.
shiga-u.ac,jp>; <www.debito.org/PALE />

Pragmatics—Megumi Kawate-Mierzejewska;
<mierze@tuj.ac.jp>; Seiji Fukazawa; <sfukaza@
hiroshima-u.ac.jp>; Kenneth Fordyce;
<fordyce@hiroshima-u.ac.jp>;
<groups.yahoo.com/group/jaltpragsig>
Teacher Education—Paul Beaufait;
<pab@pu-kumamoto.ac.jp>

Teaching Children—Alison Miyake;

t/f: 0834-27-0078; <mbi@joy.ocn.ne.jp>;
<www.tcsigjalt.org />

Teaching Older Learners—Emi Itoi;
<futakuu@nifty.com>;
<www.eigosenmon.com/ tolsig />

Testing and Evaluation—]Jeff Hubbell;
<01jhubbell@jcom.home.ne.jp>;
<www.jalt.org/ test>

Forming SIGs

» Pronunciation—Susan Gould;

<gould@Ic.chubu.ac.jp>
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...with Derek DiMatteo
<job-info@jalt-publications.org>

To list a position in The Language
Teacher, please submit online at
<jalt-publications.org/lt/jobs/>

or email Derek DiMatteo, Job
Information Center Editor, <job-
info@jalt-publications.org>.
Online submission is preferred.
Please place your ad in the body
of the email. The notice should

be received before the | 5th of

the month, 2 months before
publication, and should contain the
following information: location, name of institution, title of
position, whether full- or part-time, qualifications, duties, sal-
ary and benefits, application materials, deadline, and contact
information. Be sure to refer to TLT's policy on discrimina-
tion. Any job advertisement that discriminates on the basis of
gender, race, age, or nationality must be modified or will not
be included in the JIC column. All advertisements may be
edited for length or content.

Job Information Center Online

Recent job listings and links to other job-related websites can
be viewed at <jalt-publications.org/tlt/jobs/>

Aichi-ken—Nagoya Institute of Technology is
accepting applications for part-time teachers for
a spring intensive course to be held March 6-10,
2006. Qualifications: MA in TESL or related field
and experience in university or intensive teaching
preferred, but candidates with a BA and experi-
ence teaching at university or in an intensive
program will also be considered. Candidates in
the Aichi area will be given preference. Duties:
Teachers will be expected to teach three 90-
minute classes a day for 5 days, 15 koma in one
week. Materials for reading, writing, and conver-
sation classes will be provided, and teachers can
expect to teach in all skill areas. Salary & Ben-
efits: Remuneration will be according to univer-
sity scale. Application Materials: Please send a
resume and cover letter describing your teaching
experience to Onuki Tohru, Gokiso-cho, Showa-
ku, Nagoya-shi, 466-8555. On the envelope
please write clearly in red ink Intensive Course
Application. Deadline: Ongoing. Contact: Inquir-
ies regarding the intensive course can be sent to
Kelly Quinn <quinn@nitech.ac.jp>; <www.nitech.
ac.jp>.

Chiba-ken—Nihon University is seeking 10
part-time instructors to teach oral English classes
at their College of Industrial Technology on two
campuses in the Tsudanuma area beginning April
1, 2006. Days of instruction will be scheduled de-
pending on instructor availability and university
need. Qualifications: Applicants must be native-
level English speakers, resident in Japan, with

an MA in TEFL or TESOL, Applied Linguistics,
Communications, English Literature, or a related
field, with a minimum of 1 year of experience
teaching English at the university level in Japan.
Salary & Benefits: Payment is highly competi-
tive with other Tokyo area universities. Applica-
tion Materials: CV with attached photo; contact
telephone and email address; academic history
from the undergraduate level; employment his-
tory; academic association membership; list of
academic degrees held, and awards received; a
complete list of academic publications, divided
into books and articles (for joint publications, list
all joint authors); copy or original of one principal
publication. Deadline: January 31, 2006. Contact:
Please send application materials to: Michael
Genung, College of Industrial Technology, Nihon
University, 2-11-1 Shinei, Narashino-shi, Chiba-
ken, 275-8576. Selected candidates will be invited
to an interview. Email submissions are welcome:
<michael@cit.nihon-u.ac.jp>.

Kagoshima-ken—]Junshin Girls’ High School,

a Catholic Mission high school and junior high
school and member of the Japan Ministry of
Education Super English Language High School
(SELHi) program, is seeking an English instruc-
tor. Qualifications: Applicants should be team
players committed to furthering English educa-
tion in Japan. An interest in the arts is an asset,
and a university degree is required. Duties: Du-
ties include regular teaching and supporting and
developing new programs for the SELHi course.
Salary & Benefits: Junshin offers housing and
transportation subsidies as well as membership
in the Mutual Aid Association of Private School
Personnel. Salary is to be negotiated at the time
of hiring. Application Materials: Please send ap-
plications in English and Japanese with a pho-
tograph, along with a one-page essay outlining
your views on English education. Applications
are open to all denominations. Deadline: Febru-
ary 15, 2006. Contact: Katsuhiko Kubota, Junshin
Girls’ High School, Toso 4-22-2, Kagoshima 890-
8522.
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Kanagawa-ken—Sagami Women’s University

is seeking a part-time instructor to teach in the
Department of English Language and Literature
starting April 1, 2006. Qualifications: Applicants
should have a bachelor’s or master’s degree, with
TESL-related qualification preferred; experience
teaching at the high school or university level;
and native-level English proficiency. Duties: The
successful candidate will teach two 90-minute
courses during the spring semester and three 90-
minute courses during the fall semester. Spring
semester courses include Advanced English and
American Language & Culture, and are sched-
uled Thursdays, 4th and 5th periods. Fall semes-
ter courses include Poetry Writing Workshop,
Advanced English, and American Language &
Culture, and are scheduled Thursdays, 3rd, 4th,
and 5th periods. Application Materials: Send

a CV with attached photo, a list of academic
publications, and copies or originals of principal
publications. If you would like these materials re-
turned to you, include a self-addressed stamped
envelope. Deadline: January 10, 2006. Contact:
Mari Nakamura, Chair, Department of English
Language and Literature, Faculty of Liberal Arts,
Sagami Women’s University, 2-1-1 Bunkyo, Sag-
amihara, Kanagawa 228-8533.

Tokyo-to—Kanto International High School is
hiring full-time English teachers beginning April
2006. Qualifications: Native-level fluency in
English required. High school experience, MA in
TESOL (or in progress), and intermediate Japa-
nese ability preferred. Applicants must currently
reside in Japan. Duties: Solo teaching, course
planning, student assessment, faculty meetings,
and administrative duties at a Super English
Language High School in Nishi-Shinjuku, Tokyo.
This is a full-time position, Monday through
Friday, 5 days per week. Salary & Benefits:
¥300,000-350,000 monthly starting salary plus one
month bonus. Application Materials: Apply by
email with a CV and cover letter. Deadline: On-
going. Contact: <kantocoordinator@yahoo.com>;
<www.kantokokusai.ac.jp>.

Tokyo-to—Kanto International High School is
hiring full-time English language content course
teachers beginning April 2006. Qualifications:
Candidates with experience teaching content
courses (social studies, global issues, and science)
preferred. High school experience, MA in TESOL
(or in progress), and intermediate Japanese ability
preferred. Native-level fluency in English re-

quired. Applicants must currently reside in Japan.
Duties: Solo teaching, course planning, student
assessment, faculty meetings, and administrative
duties at Super English Language High School.
Position located in Nishi-Shinjuku, Tokyo. This
is a full-time position, Monday through Friday,

5 days per week. Salary & Benefits: ¥300,000-
350,000 monthly starting salary plus one month
bonus. Application Materials: Apply by email
with a CV and cover letter. Deadline: Ongo-

ing. Contact: <kantocoordinator@yahoo.com>;
<www.kantokokusai.ac.jp>.

Guam, USA—The University of Guam is seeking
Assistant or Associate Professors of English for
three tenure-track positions. Qualifications: Ap-
plicants must hold a PhD in English or a closely
related discipline from a US accredited institution
or the foreign equivalent. Two or more years of
college teaching and experience with ethnically
diverse students are desirable. ESL background
(e.g., teaching experience in a Japanese univer-
sity) and PhD specialization in Literature or Com-
position are highly desirable. Candidates wishing
to teach creative writing should have appropriate
publications. Duties: The successful candidate
will teach, in a multicultural setting, courses

in composition, literature, creative writing, or
linguistics. The candidate will teach courses in
two or more of these areas, maintain a continuous
record of scholarly activity, and perform univer-
sity and community service. Application Materi-
als: Submit a CV, complete contact information
for three references (including fax and email),
three current letters of recommendation, evidence
of excellence in teaching, unofficial copies of
undergraduate and graduate transcripts, and a
Government of Guam application form to: Chair,
English Search Committee, c/ o Human Resources
Office, University of Guam, UOG Station, Man-
gilao, Guam 96923 USA. Applications may not

be delivered by email. Affirmative Action/Equal
Opportunity Employer. Deadline: Review of
applications will begin February 1, 2006 and
continue until positions are filled. Contact: For
further information, please call or email: 671-735-
2727/ 2726; <englishsearch@guam.uog.edu>.
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...with Hayo Reinders

<conferences@jalt-publications.org>

New listings are welcome. Please
submit information to the editor by
the I5th of the month at <confer-
ences@ijalt-publications.org>,  at
least 3 months ahead (4 months for
overseas conferences). Thus Janu-
ary |5 is the deadline for an April
conference in Japan or a May con-
ference overseas.

Upcoming Conferences

January 16-February 26, 2006—The Electronic
Village Online (part of the TESOL Convention).
The CALL Interest Section of Teachers of English
to Speakers of Other Languages, Inc. (TESOL)
offers language teachers worldwide the opportu-
nity to participate in the Electronic Village Online
(EVO), a professional development project and
virtual extension of the TESOL 2006 Convention
in Tampa Bay, Florida, USA. The intended audi-
ence for this project includes both TESOL 2006
convention-goers and those who can participate
only virtually. Interest sections, caucuses, and
other member groups of TESOL in particular are
invited to sponsor sessions related to the con-
vention. Contact: <jaltsendai2003@yahoo.com>;
<darkwing.uoregon.edu [ ~call/>

February 11-12, 2006—The Japan Association for
the Study of Cooperation in Education (JASCE),
Nerima Elementary School No. 3, Tokyo, Japan.
Contact: <asce_conference2@kurume-u.ac.jp>;
<jasce.jp/>

February 16-18, 2006—The Southern Conference
on Language Teaching & the Florida Foreign
Language Association: Languages for Today’s
World, at the Double Tree Hotel, Orlando,
Florida, USA. Contact: <lynnemcc@mindspring.
com>; <www.valdosta.edu/scolt>

February 25-26, 2006—Second CamTESOL Con-
ference on English Language Teaching, Phnom
Penh, Cambodia. This is a conference for profes-
sionals in the field of English language teach-

ing and related issues. The conference is being
organised and will be conducted on a voluntary

basis. It is intended to become a self-sustaining
conference series based on the professional inter-
ests of participants. This conference series will be
conducted in English. The 2005 conference was a
great success with over 700 participants. Contact:
<info@camtesol.org>; <www.camtesol.org>

March 15-18, 2006—The 40th Annual TESOL
Convention and Exhibit (TESOL 2006), Tampa,
Florida, USA. More than 7,600 ESL / EFL profes-
sionals from 96 countries attended TESOL's 39th
Annual Convention in San Antonio, Texas, in
March 2005. Attendees had the opportunity to
participate and learn by choosing from more than
900 sessions offered with over 1,674 presenters
representing some of the best in the profession.
The 2006 conference is expected to be at least
equally large. There will also be a doctoral forum.
Contact: <conventions@tesol.org>; <www.tesol.
org/ tesol2006>

April 8-12, 2006—40th IATEFL Annual Confer-
ence and Exhibition, at the Harrogate Interna-
tional Centre, Harrogate, North Yorkshire, UK.
IATEFL holds its international conference and
exhibition every spring, which is attended by
around 1,500 ELT professionals from 70+ coun-
tries. It involves a 4-day programme of over 300
talks and workshops and, in addition to giving
delegates a chance to meet leading theorists and
writers and exchange ideas with fellow profes-
sionals from all sectors of ELT, it enables them to
see the latest ELT publications and services in a
large resources exhibition involving around 60
ELT-related exhibitors. The plenary speakers will
be Michael Swan, Jennifer Coates, Ryuko Kubota,
and Bena Gul Peker. Contact: <www.iatefl.org/
conference.asp>

May 16-20, 2006—The Computer Assisted Lan-
guage Instruction Consortium 2006 Conference,
at the University of Hawai’i, USA. CALICO 2006
will again feature uses of cutting edge technolo-
gies in foreign language teaching and learning
with a focus on collaboration. Workshops, pre-
sentations, and courseware showcase demonstra-
tions will present information of vital importance
to anyone interested in the field of computer-as-
sisted language learning. Contact: <info@calico.
org>; <www.calico.org>
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June 17-20, 2006—Joint AAAL and ACLA/CAAL
Conference, Hotel Hyatt Montréal, Canada.
Nationally and internationally, the annual AAAL
conference has a reputation as one of the most
comprehensive and exciting language confer-
ences. At each conference new ideas are gener-
ated, disciplinary boundaries are crossed, and
research is shared about the role of language in
all aspects of cognition and social action, includ-
ing language learning and teaching. The AAAL
conference is known for its in-depth symposia
and focused workshops on key issues in applied
linguistics; sessions on a wide range of research
studies, in progress or completed; its stimulating
and often provocative plenaries; and access to the
latest publications via the book exhibit. Last but
not least, the AAAL conference is the place for
networking, for established and new profession-
als, and for graduate students. Contact: <carolc@
iastate.edu>; <www.aaal.org>

June 28-July 1, 2006—Integrating Content and
Language in Higher Education (ICLHE 2006),
Maastricht University, the Netherlands. The
conference, organized by EXHEM and Maastricht
University Language Centre, will focus on higher
education that is delivered in a second or foreign
language in a country where the language is not
widely used in the local environment. While this
often concerns higher education in English in a
non-English speaking country, it is not always the
case; other languages are also used. The confer-
ence aims to address issues that affect institutions
in many countries worldwide. Keynote speakers
include David Crystal (University of Wales at
Bangor), Jeroen van Merriénboer (Educational
Technology Expertise Centre, Open Universit-
eit) and Scott C. Ratzan (Johnson & Johnson Inc,
Brussels). Contact: <www.unimaas.nl/iclhe>

August 5-6, 2006—International Conference on
Japanese Language Education (ICJLE). Japanese
Education: Entering a New Age, Columbia Uni-
versity, New York City, USA. Keynote speakers
include Merrill Swain (University of Toronto; spe-
cialist in second language acquisition), and Susan
Napier (University of Texas at Austin; specialist
in Japanese literature, culture, and anime stud-
ies and theory). The invited plenary speaker is
Yasu-Hiko Tohsaku (UC-San Diego) on Japanese
language proficiency and assessment. Invited
panel topics and organizers include: Articulation
(Carl Falsgraf, Hiroko Kataoka), Japanese (Haruo
Shirane), Classroom instruction ideas (Patricia
Thornton, Ryuko Kubota), Japanese as a heri-

tage language (Masako Douglas, Kazuo Tsuda),
K-12 Curriculum development (Sylvia Acierto,
Shingo Satsutani, Kimberly Jones, Ann Sherif),
and Second language acquisition (Keiko Koda,
Dan Dewey, Osamu Kamada). Contact: <www.
japaneseteaching.org/icjle>

Calls for Papers and Posters

Deadline: January 15, 2006 (for June 2—4, 2006)—
The 2006 International Symposium of Computer
Assisted Language Learning, National Research
Centre for Foreign Language Education, Beijing
Foreign Studies University, China. The theme of
the conference is digital and networked foreign
language learning and teaching. Contact: <celea@
fltrp.com>

Deadline: January 15, 2006 (for July 4-6, 2006)—
The Fifth Pacific Second Language Research Fo-
rum (PacSLRF 2006), University of Queensland,
Brisbane, Australia. The Pacific Second Language
Research Forum is a venue for databased and
theoretical papers on areas of basic research in
Second Language Acquisition (SLA). Topics
include, but are not limited to SLA in instructed
and naturalistic settings, the effects of second lan-
guage (L2) instruction on the rate and route of L2
development, the role of learner differences (e.g.,
aptitude, age, personality, motivation) in SLA,
competing models of SLA processes, SLA theory
construction, the acquisition of L2 pragmatics,
bilingualism, the influence of cognitive variables
(e.g., memory and attention) on L2 learning and
use, the assessment of L2 use and development,
and methodological issues in L2 acquisition re-
search. Contact: <m.haugh@gu.edu.au>; <www.
emsah.uq.edu.au/pacslrf2006 />

Deadline: January 31, 2006 (for March 19,
2006)—The Second Annual Mini Colloquium:
Local Research by Local Researchers, Seisen
Women’s College, Nagano. The Shinshu ELT
Research Group, in affiliation with Shinshu JALT,
would like to solicit proposals for our second
annual mini-conference. Our objective is to pro-
vide a friendly atmosphere in which beginning
presenters can share research or conduct a forum,
and receive feedback that might not be available
at the national level. Experienced presenters are
also welcome. For more information and updates,
please see <www.eltresearch.com> or contact
<2006miniconference@eltresearch.com>
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Deadline: February 10, 2006 (for May 13-14,
2006)—The Fifth Annual JALT Pan-SIG Confer-
ence (2006). Authentic Communication: Process
and Purpose, Tokai University, Shimizu Campus,
Miho-Shimizu, Shizuoka, Japan. The past 10 years
have been full of discussion about active commu-
nication. This conference wishes to build on ideas
regarding what makes real communication effec-
tive and how we can teach this to our students. It
aims to address issues of teacher education, test-
ing, second language acquisition, practical issues,
and pragmatics. There are still a few openings for
presentation proposals. This conference is spon-
sored by the JALT Bilingual, Pragmatics, Testing
and Evaluation, and Teacher Education SIGs as
well as Shizuoka Chapter. Contact: <pansig2006@
jalt.org>; <www.bsig.org/pansig2006.html>

Deadline: February 24, 2006 (for September
29-October 2, 2006)—CLESOL 2006, Origins

and Connections, Pettigrew-Green Arena and

the Eastern Institute of Technology, Napier, New
Zealand. The conference committee invites sub-
missions of abstracts for presentations at CLESOL
2006. The theme of the conference is Origins

and Connections: Linking Theory, Research, and
Practice. This theme should guide the preparation
of submissions. There is a wide variety of work
currently being undertaken in language teach-

ing and learning and this range will be reflected
during the conference. Particularly of interest

is research that is being, or could be, applied in
practice. Contact: <clesol@paardekooper.co.nz>;
<www.clesol.org.nz>

Deadline: February 28, 2006 (for July 28-30,
2006)—The 11th Pan-Pacific Association of Ap-
plied Linguistics (PAAL), Kangwon National
University, Chuncheon, Korea. The PAAL confer-
ence is a forum for academic exchange among
scholars and practitioners in applied linguistics
and related areas. The conference provides a
venue for the dissemination of current research
on a wide variety of issues concerning Asia and
beyond. Areas of interest include: language acqui-
sition (FLA and SLA), EFL and ESL, material
development, language and culture, pedagogy
(language and literature), theoretical linguistics,
CALL, psycholinguistics and neurolinguistics,
language testing, sociolinguistics, language policy
and planning, and text analysis. Invited speakers
are Susan Gass (Michigan State University, USA)
and William O’Grady (University of Hawai'i at
Manoa, USA). Papers will be given 20 minutes
for presentation and 10 minutes for discussion
and questions. Posters will have 2-hour blocks
designated for display and discussion. Contact:
<paalkorea@yahoo.co.kr>; <www.paal.or.kr/>

nt,
.\66 tl(j/

Call for Presentations

32" Annual International Conference
on Language Teaching and Learning &

JALT2006: Community,

Kitakyushu International Conference Centre,

Deadline for submissions: April 28", 2006

Educational Materials Expo

Identity, Motivation
November 2-5, 2006

Kokura, Kitakyushu, Japan

For information on submitting:
<conferences.jalt.org/2006/>
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‘ 58 ‘ HUMOR ¢ OLD GRAMMARIANS

COUSTICS IS a fas-

cinating science.

(Note: Some of you
may have stopped short
after reading the words
“acoustics is.” Perhaps
something just didn’t
sound right to you. Is it is
or is it are? Well, you're all
professionals and you've
probably got your docu-
mented evidence one way or the other. I'm not
going to pronounce any rules on the matter
here—that'’s a role better left to other columns
in this journal that don’t have the word “gram-
marian” prominently figuring into their titles.)

Acoustics are nifty. (That’s a little less pomp-
ous and academic, at least.) The way in which
sounds are shaped, together and apart, is the
basis for much of what we consider beautiful in
the world. We form words and create meaning-
ful language by adjusting the acoustics of our
mouths as air passes through them. We vibrate
air, strings, or membranes over wooden or
metal chambers to make music. We tap-dance.
We release gaseous belches from the depths of
our gullets to applaud a delicious meal. (I had a
friend in junior high school who could recite the
entire English alphabet while burping, which
was singularly amazing since he never quite
managed to learn the whole alphabet in his
normal voice.)

My mother was a piano teacher for many
years, and her influence has led me to a great
appreciation of fine music. I particularly like
the Sex Pistols. Although I don’t really play
the piano, I have dabbled with it a bit. My first
musical composition was on the piano when
I was probably 6 or 7 years old. It consisted of
pounding my left knuckle on two convenient
black keys and then drawing my hand toward
me until it fell upon the three white keys under-
neath. (I favor my left hand, but for most of you
the right hand, or perhaps the forehead, might

N

Old Grammarians. ..

... by Scott Gardner <old-grammarians@jalt-publications.org>

~

What are the Sounds of One Hand Clapping?

be more comfortable.) As I grew and matured
I'learned to play more complex pieces; for
example, I eventually could hit three adjacent
black keys at once and slide down to hit the four
white ones below.

It was of course a modest musical creation.
As I sat at the piano playing it again and again,
Mother would often plead with me to leave
that song alone and try composing something
else. Bless her heart—it was that kind of gentle
nudging that shepherded me to a life in pursuit
of beauty and creativity.

Those unique knuckle chords, or “cluster
bombs” as the iconoclastic American composer
Henry Cowell called them, introduced to me
the complex relationships among different tones
occurring at the same time. If you too wish to
build a healthy appreciation for sound, I sug-
gest the following exercise: Close your eyes
for a moment and imagine the lilt of two flutes
weaving notes in the air, sometimes playing in
vastly different, opposing registers, other times
shadowing and chasing each other in perfect
harmony. Next, imagine an angry neighbor
yelling at you from his veranda about your
crate of empty wine bottles that has begun to
list over on top of his potted bonsai, and then
complement that imaginary ruckus by slowly
cranking up a very real Jimi Hendrix guitar solo
in your headphones until your eyes start throb-
bing in stereo. Maintain volume for an hour or
so, or if you prefer supplement it by switching
on a nearby table saw or sandblaster. Rest and
repeat.

Sonic exercises such as this can often put the
practitioner into one of three states: psychosis,
stark deafness, or aural enlightenment. Unfor-
tunately popular culture tends to focus prima-
rily on those—such as rock musicians—who
reach only the first two states. Whatever your
outcome, it should be plain to see that there
are (and/or is) an infinite number of appealing
possibilities in the commingling, confusion, and
collision of sounds.

J
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JALT « MEMBERSHIP INFORMATION

The Japan Association for Language

Teaching (JALT)

¢ a professional organization formed in 1976
19764 ITROL S N F N 2=

¢ working to improve language learning and
teaching, particulary in a Japanese context
SRFOFEEBEOM EEZNL I LEEMEL
TWEY

¢ over 3000 members in Japan and overseas
-ERSTHRIS 00 0 HADRENNET

Annual international conference X ERE K2
¢ 1500 to 2000 participants
15004700 52000432 L £
¢ hundreds of workshops and presentations
BEOT— T ay TORENHVET
¢ publishers’ exhibition

-HARHLIC K DB RS D £T

¢ Job Information Centre

SRR > =R 5 NEKT

JALT publications include:

 The Language Teacher—our monthly publica-
tion —ZEAFITLXT

e JALT Journal—bi-annual research journal
— ZEMEFEIT LT

¢ Annual Conference Proceedings
FEREBRRROVMFRRRCREZREITLXT

e SIG and chapter newsletters, anthologies,
and conference proceedings
DERIFEE RS b R®. YooY —, B
REFARLBEEZRETLET

Meetings and conferences sponsored by local

chapters and special interest groups (SIGs),

are held throughout Japan. Presentation and

research areas include:

¢ Bilingualism

e CALL

® College and university education

e Cooperative learning

* Gender awareness in language education

¢ Global issues in language education

* Japanese as a second language

® Learner autonomy

® Pragmatics, Pronunciation, Second language
acquisition

e Teaching children

e Teaching older learners

e Testing and evaluation

* Materials development, etc.

SCHER B O B HIFFEER 212 K B 2SR RIS H A
BHTHMES . BUT DD TOFRECHFEM
fronxd. NAU AU XL CALL, KF5HE
REE. KEYEE, Yoy -LEEYEE, o
—/NVVEE, AARREEE. BEREE 2. B -
FH - B_SEEE. NEETAE. e

A alBR &R, b B

JALT cooperates with domestic and interna-

tional partners, including [JALTIZEA T O ERS D

FRERELTVET]:

¢ TATEFL—International Association of Teach-
ers of English as a Foreign Language

o JACET—the Japan Association for Teachers
of English

o PAC—the Pan Asian Conference members

* TESOL—Teaching of English to Speakers of
Other Languages

Membership categories H & &%

All members receive annual subscriptions to

The Language Teacher and JALT Journal, and

member discounts for meetings and confer-

ences. 2 H 14 The Language Teacher®JALT Journal5§

O iR & BFe k. IR RRIT HEGHik T

SR ET .

* Regular —fx = H: ¥10,000

e Student rate (undergraduate/graduate in
Japan) FAERE (HARIZHZ K. KEBED%E
4) 1 ¥6,000

e Joint—for two persons sharing a mailing
address, one set of publications a1 > b
=B (AUCEMTEET DA ZHREL,
JALTHif#1324412 1 8F) : ¥17,000

* Group (5 or more) ¥6,500/ person—one set of
publications for each five members FHl{k£x 5
(5 AL EZMREL, JALTHB#IESAIZDE
L#R) 1 1446500

For more information please consult our web
site <jalt.org>, ask an officer at any JALT event,
or contact JALT Central Office.

JALT Central Office

Urban Edge Building, 5th Floor, 1-37-9 Taito,
Taito- ku, Tokyo 110-0016 Tel: 03-3837-1630;
fax: 03-3837-1631; jalt@gol.com
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The editors welcome submissions of materials concerned with all aspects of language education, é)arﬁcularly with

relevance to Japan. If accepted, the editors reserve the ri
prior notification to authors. Materials in English should
post. Postal submissions must include a clearly labeled floppy disk or CD-ROM and one printed copy.

%ht to edit all coj

y for length, style, and clarity, without
e sent in Rich Text Format by either email (K/rleferred) or
anuscripts

should follow the American Psychological Association (APA) style as it appears in The Language Teacher. Please
submit materials to the contact editor indicated for each column. Deadlines are indicated below.

HAERN TOBELHUEI DD EREEBHELTNET, TEAETETAIUC v F « FFEAN - T =3y hOFRM 7 71 Thik
DFEW, BEOSEIC, 70y E=T4 AV HCD-ROMIZTNVEIRD, 70> by T RLizbO e —EICBIED FEb, HEXITAUA
DEEHRAPAAYA)NTHDE, Yy TYAM—IIH 2K TLOMEE L THOUDICRELT RIUTE S, f2iliEn

EbDITDEEL UIMERITEL T LRV ET,

Feature Articles

Departments

English Features. Submissions should be well-written,
well-documented, and researched articles. Analysis
and data can be quantitative or qualitative (or both).
Manuscripts are typically screened and evaluated
anonlymously by members of The Laniguage Teacher Edi-
torial Advisory Board. They are evaluated for degree
of scholarly research, relevance, originality of conclu-
sions, etc. Submissions should:
* be up to 3,000 words (not including appendices)
¢ have pages numbered, paragraphs separated by
double carriage returns (not tabbed), and sub-
headings (boldfaced or italic) used throughout
for the convenience of readers
¢ have the article’s title, the author’s name, affili-
ation, contact details, and word count at the top
of the first page
e be accompanied by an English abstract of up to
150 words (translated into ]aganese, if possible,
and submitted as a separate file)
* be accompanied by a 100-word biographical
background
e include a list of up to 8 keywords for indexing
¢ have tables, figures, appendices, etc. attached as
separate files.
Send as an email attachment to the co-editors.
HATERSC : FREEOH DT RDE T, FMN, FHRAN
(BDWRITH) TRES NPT — 5 kg d, BRI B
AOTLTOREZZR I KD, BRI, B, #5is EomAalt:
TaHliE 19, 8.0003% (EEHIBRS) LAIN T, A=DFHE A,
Bk TR 2750, BRHUOSCEN YY) v 7R Z TR
WV, BRDR—DO—F LIS, HEA, TR, B EB IO
FHEBBETIN, HL RISCTI00:EOEE, 3005 OEH M
BRIV, %, K, RO WTHECTY, HFREH L THTA—
WVOFMT 7 AV TBED FEN,

Readers’ Forum articles are thoughtful essays on top-
ics related to language teaching and learning in Japan.
Submissions should:

* be of relevance to language teachers in Japan

e contain up to 2,500 words

¢ include English and Japanese abstracts, as per

Features above

¢ include a list of up to 8 keywords for indexing

¢ include a short bio and a Japanese title.
Send as an email attachment to the co-editors.
WHTA—IL AR TOFHELE, LU HS
W72 Ty LA ZHEELTNE Y, HATOBFHAEIBEELTY
T, 6,000FLANT, JE3-HIXOE S, HWKESLOHAHDY
AMVERATRS O, GRS L TEFA-VORNT 7 1)
THBROFEN,
Interviews. If you are interested in interviewing a well-
known professional in the field of language teaching
in and around Japan, please consult the editors first.
Lengths range from 1,500-2,500 words. Send as an
email attachment to the co-editor.
A VI Ea— HAEWITERAEO D E TO (itre) HMR
A I Ea—LEWEAR, EHFCRIICERZSGQTS
VY 3,600357 56,0000 K& T, LFAFEEETHT AL O
FRH7 71V TBRED TSN,
Conference Reports. If you have attended a conference
on a topic of interest to language teachers in Asia, write
a 1,500-word report summarizing the main events.
Send as an email attachment to the co-editor.
W EFEEICELOH 5 M EY Iy ORRITHIF I N
Al 4000 EICEIL T, MEHEHENTZ S, JFRE
HETETANORMT 7OV TBED FE,

My Share. Submissions should be original teaching
techniques or a lesson plan you have used. Readers
should be able to replicate your technique or lesson
plan. Submissions should:
* Dbe up to 1,000 words
o have the article title, the author name, affiliation,
email address, and word count at the top of the

first page
e include a Quick Guide to the lesson plan or
teaching technique

e follow My Share formatting
¢ have tables, figures, appendices, etc. attached as
separate files

¢ include copyright warnings, if appropriate.
Send as an email attachment to the My Share editor.
AT EREBICE T A EBINAET AT 7ITONWT, T
YU REREREDNEAMATELLOIHN IO T,
LEOOFLAN TIRH D=2 1 Pl FH 4, TR, B AN
T RVAENFREBHET IV, £, K (HRAEDEDHIE
WTEETH, FEHEICIIBRE DT FE1, My Share 1H%4#7HE
EIBT AV ORMNT 71V TBED TSN,

JALT Focus. Submissions should be directly related to re-
cent or upcoming developments within JALT, preferably
on an organization-wide scale. Submissions should:
¢ be no more than 750 words
¢ be relevant to the JALT membership as whole
e encourage readers to participate more actively
in JALT on both a micro and macro level
¢ Deadline: 15" of the month, 1'/, months prior to
publication.
Send as an email attachment to the JALT Focus editor.
JALT 74 =R  JALTHO#EE 2RO FRICBIEATHHO
TY, EOJALTREIZH SSHLWAE T, JALTIZ, KDIEFIY
BT HEIBENTHHDTT, 1,600 E T, FEA15H
FTICBED TN, Wil 1 AERITRVET, JALT7 4 —HA
WREXTETANORHT 7 OV TBED Ty,

JALT Notices. Submissions should be of general rele-
vance to language learners and teachers in ]agan. JALT
Notices can be accessed at <wwwijalt-publications.
or% /tlt/focus/>. Calls for papers or research projects
will be accepted; however, announcements of confer-
ences, colloquia, or seminars should be submitted to
the Conference Calendar. Submissions:
¢ should be no more than 150 words
¢ should be submitted in as far in advance as is
possible
¢ will be removed from the website when the an-
nouncement becomes outdated.
Submissions can be sent through the JALT Notices on-
line submissions form.
BRI AT ORSEECTAEEL, 42 T4 P<wwwijalt-
publications.org/tlt/focus/>THRAZEMNTEE T, TEHLEITATD
TR LE I, # TR, WMEWLE T, i 71>
T3y 2 a BRITHE, J00FUNTRELUT RSV, b,
2. 22— Conference Calendar THRWE T,
Book Reviews. We invite reviews of books and other
educational materials. Contact the Publishers’ Review
Copies Liaison <pub-review@jalt-publications.org> for
material listed in the Recently Received column, and
the Book Reviews editor if you wish to review unlisted
material, including websites or other online resources.
Review articles treating several related titles are particu-
larly welcome. Submissions should:
¢ show a thorough understanding of the material
reviewed
o reflect actual classroom usage in the case of
classroom materials
¢ be thoroughly checked and proofread before
submission.
Send as an email attachment to the Book Reviews editor.

I ACEMOEF T, HIFMHEH<pub-review@jalt-
publications.org>ICBINEDH, FATILIRENZD A M5 BEDRN
F72< I BLwebH A MaED U A MRV AT HTmEHE
HHEE LTSN, BHROME T2 51 MV 2H bOERHITE
MUET, HFL, AONAFN BEFDHOAMEUTOREIC
fil, HHREE ETETANORNT 7OV TBED FEN,

SIG News. JALT’s Special Interest Groups may use this
column to report on news or events happening within
their group. This might include mini-conferences, pre-
sentations, publications, calls for papers or presenters,
or general SIG information. Deadline: 15" of month, 2
months prior to publication. Send as an email attach-
ment to the SIG News editor.

SIG=2—A: SIGIE = 2 —AP AN hOWMEITZ DI T LEM A
TEET, @i, TLE T —a Wi, wOGHE, Hi
FEREOFHMETLAT S, FEOUIDIHRO2PARIO15H
TIZ, SIGERRICETA-NORN 7 7 AV THES TS,

Chapter Reports. The column is a forum for sharing pre-
sentation synopses held at JALT Chapters around Japan.
Submissions must therefore reflect the nature of the col-
umn and be written clearly and concisely. Submissions
should:
¢ Dbe interesting and not contain extraneous infor-
mation
¢ be in well-written, concise, informative prose
¢ be made by email only. Faxed and/or postal
submissions are not acceptable
* be approximately 300 words in order to explore
the content in sufficient detail
e be structured as follows: Chapter name; Event
date; Event title; Name of presenter(s); Synopsis;
Reporter’s name.
Send as an email attachment to the Chapter Reports editor.
SeIb S JALTHIBS I 2 ORI T, AasfiiRe s
TR, 6003 FHE TRIRICHEE T 0, S04, HI A
NG, JEERES, BE WEEAE. COF ThEE T,
SHERERESE CETANORMT 7 )V TBED FEW,
77 I AR BEIZENLERADT, THEE T,

Chapter Events. Chapters are invited to submit up-
coming events. Submussions should follow the precise
format used in every issue of TLT (topic, speaker, date,
time, place, fee, and other information in order, fol-
lowed by a 60-word description of the event).
Meetings scheduled for early in the month should be
Fublished in the previous month’s issue. Maps of new
ocations can be printed upon consultation with the
column editor. Deadline: 15 of the month, 2 months
prior to publication. Send as an email attachment to the
Chapter Events editor.
AN B HEDVTNEEO AN FORAEH TS, bE
v, FERHE. AR, WL T, B COIRF TRk L&
T, fEOYIVIE. BAISH T, 20 ARTE TIZ, AR Mgk #
ICETAN OB T 7V TBED TS0,
Job Information Center. TLT encourages all prospective
employers to use this free service to locate the most quali-
fied language teachers in Japan. The notice should:
e contain the following information:
City and prefecture, Name of institution, Title of
position, Whether full- or part-time, Qualifica-
tions, Duties, Salary & benefits, Application
materials, Deadline, Contact information
* not be positions wanted. (It is JALT policy that
they will not be printed)
¢ Deadline: 15th of month, 2 months prior to pub-
lication.
Send as an email attachment to the JIC editor.
RN GEEBE ORNEEL BT —EARML LT, e
#hitis, BB, WA, SHENIEREID ORI, k. RN,
Fekh KO Y)D DEHE L E AT 2 ARTOIHE TICBRSE T
S0, HHIOERIZH D E A, JICHLRREEICET A OB
77 VTBED FEN,
Conference Calendar. Announcements of conferences
and their calls for papers as well as for colloquia, sym-
posiums, and seminars may be posted in this column.
The announcement should:
* be up to 150 words.
¢ Deadline: 15th of month, at least 3 months prior
to the conference date for conferences in Japan
and 4 months prior for overseas conferences.
Send as an email attachment to the Conference Calen-
dar editor.
ML 20F UL, SORYTA LIS 2EOBHSEE, @
NEHEDZEMNTY, Conference CalendarffitE # IZ4003EFLE TH
TAVOEFM 7 7 OV TBED TS0, #HY0ImEAIH T,
A BENAORHE T35 AR E TOHMEBELE Y,
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