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JALT Publications Online

Material from The Language Teacher (TLT) and
JALT Journal (JJ) published in the last six months
requires an access password. These passwords
are only available to current JALT members. To
access the latest issues of TLT and JJ:

https://jalt.org/main/publications

To explore our unrestricted archives:
https://jalt-publications.org

LanguageS: Learning, Teaching,
Assessing
— JALT 50 Years —
Challenges and Perspectives
October 31 to November 2, 2025

National Youth Olympic Center in Yoyogi, Tokyo.

In this month’s issue . . .
JALT2025 Conference Preview

s September unfolds, we are eagerly anticipating the
JALT2025 International Conference on Language

Teaching and Learning, to be held this year in Tokyo at
the National Olympics Memorial Youth Center from October
31 to November 2. Please visit the conference website for reg-
istration details and updates: https://events.jalt.org/event/37/
overview.

Along with JALT’s new website redesign, the conference
has been revamped as a three-day event, beginning Friday,
October 31 and concluding on Sunday, November 2. The
Technology in Teaching (TnT) workshops were held as a
special online event on August 9 and are no longer part of the
main conference schedule.

This year’s theme—LanguageS: Learning, Teaching, As-
sessing - JALT 50 Years - Challenges and Perspectives—in-
vites us to reflect on JALT’s half-century legacy while looking
ahead to the evolving roles we play as educators, researchers,
and agents of change in our local contexts and within the
JALT community.

In this special pre-conference issue of The Language
Teacher, we highlight articles from our plenary and invited
speakers. Naoko Taguchi addresses the challenges of de-
fining, teaching, and assessing intercultural competence in
Japanese higher education. Shoko Sasayama explores how
technology can both enhance and complicate core processes
in second language acquisition. In the spirit of this year’s
theme of embracing multilingualism, we present Masato
Kaneko’s article, written in Japanese, about multicultural in-
clusion through language and emotional support systems in
elementary schools. Kinsella Valies, the Kevin Cleary Invited
Speaker, reflects on collaborative research within professional
communities like JALT, offering insights on both its rewards
and its interpersonal challenges. Ladomchanh Khantry, this
year’s Balsamo Asian Scholar, discusses her work empower-
ing English teachers in Laos through agency, autonomy, and
locally grounded leadership.

Continued over

S i
TLT Editors: Brian Strong & Greg Dalziel
TLT Japanese Language Editor: Mami Ueda
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This year’s program includes two featured panel
discussions that explore key conference themes.
On Friday, the plenary speakers will discuss inter-
nationalization and multilingualism in Japan, with
a focus on foreign language education and pluri-
lingual perspectives. On Sunday, the panelists will
explore heritage, minority, and endangered lan-
guages, highlighting revitalization efforts in Welsh,
Southern Ryukyuan, Maori, and Ainu communities.

Finally, you can enjoy two regular JALT Praxis
columns in this issue: Teaching Assistance and JALT
Focus.

We look forward to seeing everyone in Tokyo
for what promises to be an engaging and inspiring
conference!

—Alexandra Terashima, TLT Guest Editor
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Submitting material to
The Language Teacher

The editors welcome submissions of materials concerned
with all aspects of language education, particularly with rel-
evance to Japan. For specific guidelines, and access to our
online submission system, please visit our website:

https://jalt-publications.org/tlt/submissions

To contact the editors, please use the online contact form
listed below, or use the email addresses listed on the inside
front cover of this issue of TLT.

https://jalt-publications.org/contact
JALT Publications Copyright Notice

All articles in our publications and our site are copyright©
1996-2025 by JALT and their respective authors and may
be redistributed provided that the articles remain intact
with referencing information and the JALT copyright notice
clearly visible. Under no circumstances may any articles be
resold or redistributed for compensation of any kind with-
out prior written permission from JALT.

The Language Teacher ® Foreword & JALT Information
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—Alexandra Terashima, TLT Guest Editor

2025 JALT Research Grants

Each year, JALT awards up to three grants for a maximum
of 100,000 yen each for research on language teaching in
Japan. The grants aim to support language teachers with
no outside sources of funding and encourage JALT mem-
bers to engage in classroom-based research. Winners of
the 2025 grants receive funding to conduct their research
in the 2026 academic year. The deadline for applications
is October 5, 2025.

Please visit the JALT Research Grants website to learn
about the grants in detail and download an application
form.

https://jalt.org/jalt-research-grants/
Winners will be announced at JALT2025!

Also, please keep an eye out for our workshop at
JALT2025 to learn more about the grants and get tips
for next year's applications:

Getting Your Research Funded Through JALT

2 THE LANGUAGE TEACHER Online e https://jalt-publications.org/tlt


https://jalt-publications.org/tlt
https://jalt-publications.org/tlt/submissions
https://jalt-publications.org/contact
https://events.jalt.org/event/37/overview
https://jalt.org/jalt-research-grants/

Conference Preview: JALT2025 ¢ TOKYO ¢ OCT 31 - NOV 2, 2025
LanguageS: Learning, Teaching, Assessing — JALT 50 Years — Challenges and Perspectives

JALT2025 Conference Preview

Hello TLT readers. JALT2025 is scheduled to take place in the Yoyogi neighborhood of Japan's capital city, Tokyo!
As we are celebrating JALT's 50th year as a professional organization we welcome you all to join us in this once in a
lifetime event. And while the conference will be three days instead of four, we have the same vibrant program you
have come to expect. Friday will see a full day of concurrent sessions along with a closing plenary panel session on
the topic of language education policy. Also, on Friday there will be our traditional Welcome Reception, and this
year we suggest you bring a costume for the Halloween festivities (of course costumes are optional—all are invited
and welcome). Throughout the weekend, there will be a full array of presentations and events. Our Special Interest
Groups (SIGs) will have a featured room along with our always generous and supportive JALT Sponsors. Beside
them will be spaces dedicated to our young learner community; JALT Junior will have a great program for all in
attendance. From our Featured Speaker Workshops to Graduate Student Showcase (GSS), if there is something
professional development-wise you are looking for, we have it. Saturday night will see the pride of JALT celebrated
at the Michele Steele Best of JALT Awards Ceremony. Always a fun and uplifting event as we shine a light (literally
and figuratively) on the presentations and literary contributions that make JALT a premiere professional develop-
ment organization in the community of language education. And when you just need a break for some refocus
and relaxation, the Mind and Body Space will be there for you. Parents and guardians of young ones, we have a
space for you as well. Caregivers will be onsite to watch your little people while you attend a workshop, give a
presentation, or network with colleagues new and old. Don't worry, we have you covered! So, come check us out.
All are welcome and appreciated. For the most current information please visit:

https://events.jalt.org/e/jalt2025

Registration

You can register online or by postal payment (post-
al furikae; see the form at the back of this TLT). We
encourage you to take advantage of the lower early
bird registration rates. Note: Early Bird rates end 15
October 2025.

Please note that presenters MUST register by 15
September 2025 to remain in the program. JALT Spon-
sors’ staff and International and Domestic Affiliates
pay the JALT Member rates.

son this person needs to be in attendance. If you have
any questions, please email the JALT Central Office.

Environmental Levy

The JALT International Conference has been work-
ing to improve its environmental performance. This
includes local sourcing of sustainable products,
reducing waste, and increasing recycling. Since some
environmental impact is inevitable, especially from
transport, we have also been arranging carbon offsets
to compensate for our carbon footprint. After the
event ends, a carbon offset project will be selected to
receive these funds. Information regarding the offset
will be on the registration forms and our conference
website. Please consider checking the offset box and
donating. The environment will greatly appreciate
your support.

Registration Fees

Please see the rates on page 7 of this TLT. (Note: Please
check the JALT conference website—https://events.
jalt.org/e/jalt2025—for the most recent registration
pricing and information!).

Childcare at the Conference

There will be accessible onsite volunteer childcare at
the National Olympic Memorial Youth Center. These
services will be operated by vetted caregivers orga-
nized by JALT. Onsite childcare will require a signed
waiver by the guardian. JALT volunteers will do their
best to provide a safe, secure, and fun environment for
your children.

Travel Reservations

For assistance with information on travel reservations,
see https://events.jalt.org/e/jalt2025 for links to our
partner travel agency, JTB Global Marketing and
Travel Inc. (JTB). JTB has partnered with JALT to help
conference-goers book necessary accommodations.
The JALT Central Office will not accept payment for
hotel or travel reservations, nor will it be responsible
for any mistaken payments. Please make reservations
at your own initiative. You can always use jco@jalt.org
to send questions and ask for assistance.

Guardian Program

If you wish to bring a caretaker to the conference,
for whatever necessary situation you have, JALT will
provide that person with a conference waiver so they

can freely enter the facilities and travel around as nec-
essary to perform their duties. Please email our JALT
Central Office at jco@jalt.org with the name and rea-

Hotel Information

Please see pages 22-23 of this TLT for hotel informa-
tion.
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Message from the Conference Chairs:
Maria Gabriela Schmidt and Samuel Nfor

Dear conference
attendees,

It is with great
excitement and pride
that we welcome you
to the 5Ist Annual
JALT International Conference on Language Teach-
ing and Learning, held here in Japan. This year’s
conference theme, LanguageS: Learning, Teach-
ing, Assessing—JALT 50 Years—Challenges and
Perspectives, invites us to reflect on the dynamic
past, present innovations, and future directions in
language education. The theme underscores the
multifaceted nature of language education, embrac-
ing diversity in language, context, and learner expe-
rience while acknowledging the evolving challenges
we face in teaching and assessment.

As we celebrate JALT’s 50-year journey, we are
proud to gather educators, researchers, and practi-
tioners from around the globe to share knowledge,
explore emerging ideas, and foster professional
growth. We hope you would find the presentation
sessions, plenaries, panel discussions, and network-
ing opportunities enriching and inspiring as we
explore the evolving landscape of language learning,
teaching, and assessment.

This year, for the first time in our organization’s

history, the conference is co-chaired by members
from Europe (Maria Gabriela Schmidt) and Africa

;\;Tzozmh TRlOBBEXO®BREBEEWEENWTHD

o SGRRES « ERK
o EFEsH A « FRHBERER
« BARZENEE - ERXHAERAR

We received koen meigi for JALT2025 from the
following organizations:

o Ministry of Education, Culture, Sports,
Science and Technology - Japan

o The Japan Foundation

 Science Council of Japan

« Shibuya City

o Tokyo Metropolitan Board of Education
o Shibuya Board of Education

(Samuel Nfor). We believe this representation high-
lights the truly global and inclusive nature of our
field, and we are honored to bring diverse perspec-
tives to this important event.

We look forward to reconnecting with distin-
guished colleagues and engaging with new attend-
ees joining us for the first time in Tokyo this fall.
Warm regards,

Maria Gabriela Schmidt and Samuel Nfor

Conference Co-Chairs, JALT2025

Dr. Maria Gabriela Schmidt
has been working with uni-
versity and language learners
since 1987, first in Europe and
then in Asia (South-Korea and
Japan). She is the CEFR LP SIG
president and is currently a
Special Appointed Professor at
the College of Humanities and
Sciences, Nihon University.

Dr. Samuel Nfor is a member
of the Performance in Educa-
tion S1G of JALT. He currently
holds an Associate Professor
position at Seitoku University.

LanguageS: Learning, Teaching, Assessing
— JALT 50 Years —
Challenges and Perspectives

October 31 to November 2, 2025
National Youth Olympic Center in Yoyogi, Tokyo.
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JALT2025 Registration Information

How to Register
https://events.jalt.org/e/jalt2025

You can register online or by postal payment (postal
furikae). We encourage you to take advantage of the
lower preregistration rates by registering by 15 Octo-
ber 2025. Please note that presenters MUST register
by 15 September 2025 to remain in the program. Please
see the rates on page 7 of this TLT.

 Ifyou register online or by postal payment, a
Conference Acknowledgement will be emailed
to you. Please bring proof of your acknowledge-
ment to the conference site to exchange for
your name tag. If you have not received your
acknowledgement by 16 October 2025, please
contact the JALT Central Office at jco@jalt.
org. If you register after 16 October, please wait
24 hours for processing, as we will be in final
preparations for the onsite conference and will
be very busy. We apologize for any inconve-
nience.

o Preregistration can be done online or by postal
registration, but not onsite.

o Regular registration can be done online, but not
by postal registration.

Regular registration will be offered online
throughout the conference. VISA, MasterCard, JCB,
and American Express will be accepted.

Discount Details

1) Regular Attendees

If you pay your conference registration fees by the
2025 preregistration deadline of October 15, you
qualify for the lower registration rates. 1f your JALT
membership is valid through 2 November 2025,
you are entitled to member rates even if you pay for
your membership at the same time as registration.

2) Senior Members of JALT and Full-time
Students

The discount system works as follows:
Senior Discount

 1f you wish to apply for the senior discount, you
must be a JALT member. There are a range of
membership options available. For more details,
see https://jalt.org/join-renewal/

 Ifyou are not a JALT member but will become

a member and register, a copy of an 1D that has
your date of birth on it will be required.

o Ifyou are already a Senior JALT member and
your membership is valid through 2 November
2025, then you don’t have to submit any further
documentation.

 If you have another type of JALT membership
you will need to provide proof of age.

Student Discount

o Ifyou are a full-time university student and
wish to apply for the full-time student discount
option, you must provide proof of full-time
student status before registering or on the day
of your application.

o Ifyou are already a JALT student member and
your membership is valid through 2 November
2025, then you don’t have to submit any further
documentation.

There are two ways you can verify your full-time
student status (Student ID Card is NOT acceptable):

o Submit the JALT Verification of Full-time Status
form. Download it in English or Japanese (PDF
format). See https://events.jalt.org/e/jalt2025
for forms and updated information.

o Submit a document in English or Japanese that
has your university’s letterhead on it and states
you are a full-time student.

To Apply

Documents should be sent to JALT by email to jco@
jalt.org for online or postal registration. Without
correct documentation you will need to pay the
regular registration rate.

Important Notes
1 Preregistration

Deadline 15 October 2025 (Please note that present-
ers MUST register by 15 September 2025 to remain in
the program). Postal payments must be postmarked
up to the 15 October 2025 deadline. No applica-
tions postmarked or submitted online on or after 16
October 2025 will be processed at the preregistration
rates. The postal payment system is not designed for
regular payments so if any postal payments sent after
the deadline are received, the sender will be charged
an extra handling fee of ¥2,000 and be billed for the
full regular registration rate.

THE LANGUAGE TEACHER 49.5 e September / October 2025 5
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JALT2025 Registration Information

2. Preregistration for Presenters

Presenters must pay their conference fees by 15 Sep-
tember 2025, (postmarked or online). Failure to do
so may result in their presentations being canceled.

3. Conference Registration Acknowledgement
(confirmation) by email

After your application to register is processed, a
Conference Acknowledgement will be emailed to
you. Please bring this message to the Preregistration
Desk. If registering by postal registration, be sure to
print your email address clearly. No acknowledge-
ment will be issued on paper or be sent by post.

4. JALT Junior Program

Main conference participants are entitled to at-
tend the JALT Junior program at no extra charge.
Participants who register only for the JALT Junior
conference are entitled to attend all the JALT Junior
presentations and all the main conference plenary
presentations, but not the other main conference
presentations. JALT Junior participants are invited
to attend the Friday Night Welcome Reception and
Michele Steele Best of JALT Award Ceremony.

5. Cancellation

Cancellations will be acceptable only if received in
writing (postal mail or email) by the JALT Central
Office (JCO) before the following deadlines, and are
subject to the following cancellation charges:

o By Friday, 10 October 2025, 5 pm: Cancellation
charge 30% of Registration Fee

» By Monday, 20 October 2025, 5 pm: Cancella-
tion charge 50% of Registration Fee

o No refund will be given for any cancellation
received after Monday, 20 October.

o Late refund requests that arise due to excep-
tional circumstances must be made in writing
to JCO and will be dealt with at JALTs dis-
cretion. Please use the Cancellation Notice
and provide full details, including bank name,
branch name, account number, and account
name. The refund due, less the cancellation
charge, will be paid into the registrant’s bank
account by bank transfer after the Conference.
If your bank information was not provided

at the time of cancellation, the refund will be
made by postal money order.

6. Balance Due

If there is any outstanding balance due, the JCO
will contact you with details on how to complete
payment. Your registration is not officially complete
until all balances are settled. You will also receive
such a note if your membership expires before 2
November 2025. For smoother processing, please
pay your membership fee at the time of registration.

7. Receipt

A receipt bearing the official JALT seal can be issued
by request here. Receipts will be sent by post, unless
requested otherwise. Please indicate any specific
instructions for the receipt. It is advisable to retain
any receipt issued by the post office or the printout
of your online registration confirmation. You will
need to be able to provide proof of payment to sup-
port any inquiry to the JCO regarding any payment
or refund.

8. Travel Reservations

The JCO will not accept payment for hotel or travel
reservations, nor will it be responsible for any mis-
taken payment of these. Please make reservations at
your own initiative, or book through our agent, JTB
Global Marketing and Travel Inc. See page 33 for
more information.

9. Photography and Video

JALT has a conference video and photo team. These
volunteers will be taking photographs and video for
JALT editorial and publicity purposes. If you do not
want your picture taken, please try to alert the pho-
tographer or videographer. We will try to use as much
discretion as possible when taking photos and videos.
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JALT2025 Registration Fees

Registration fees for JALT2025 are as follows. Early bird registration rates are available until October
15th. Registrations from October 16th will be priced at the regular registration rate.

Presenters need to complete payment by September 15th to confirm final scheduling in the conference
handbook and program.

Please check the JALT conference website - https://events.jalt.org/e/jalt2025 - for the most recent registration
pricing and information!

Preregistration (to 15 Oct) Regular Registration
Registering For JALT Member Nonmember JALT Member Nonmember
3 Days (31 Oct - Nov 2) ¥22,000 ¥39,000 ¥31,000 ¥45,000
1 Day (31 Oct, Nov 1, or ¥17,000 ¥24,000 ¥20,000 ¥28,000
Nov 2)
Senior 3 Days (31 Oct - ¥11,000 ¥13,000 ¥13,000 ¥17,000
Nov 2)*
Senior 1 Day (31 Oct, ¥7,000 ¥9,000 ¥9,000 ¥11,000
Nov 1, or Nov 2)*
Student 3 Days (31 Oct - ¥11,000 ¥13,000 ¥13,000 ¥17,000
Nov 2)*
Student 1 Day (31 Oct, ¥7,000 ¥9,000 ¥9,000 ¥11,000
Nov 1, or Nov 2)*
JALT Junior 2 Days (1-2 ¥11,000 ¥13,000 ¥13,000 ¥17,000
NOV):I::::
JALT Junior 1 Day (1 or 2 ¥6,000 ¥8,000 ¥8,000 ¥11,000
NOV)**
Global Professional®** ¥13,000

Notes
® If you will be 65 on or before 31st October 2025, or are a full-time student, you are eligible for discounted
conference fees.
JALT Junior is a satellite conference that focuses on teaching children and training teachers to teach children.
* Global Professionals applies to nationals currently residing in the country of their nationality where the
country has a gross national income as defined by the World Bank of less than USD$15,000. The countries
this applies to can be found in this list on the TESOL website.

LanguageS: Learning, Teaching, Assessing
— JALT 50 Years — Challenges and Perspectives
OCTOBER 31 TO NOVEMBER 2, 2025
National Youth Olympic Center in Yoyogi, Tokyo
https://events.jalt.org/e/jalt2025
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On JALT2024—Moving JALT into the Future: Opportunity,

Diversity, and Excellence

It is our pleasure to present the 2024 JALT Postconference Publication: Moving JALT into the Future:
Opportunity, Diversity, and Excellence. The papers published in the PCP cover a range of topics,
concerns, and experiences of the language teaching professionals who presented at the 2024 JALT
International Conference in Shizuoka.

https://jalt-publications.org/proceedings
JALT2025 Postconference Publication: Call for Submissions

All noncommercial presenters at JALT2025 are cordially invited to submit a paper based on their pre-
sentation for publication in the official 2025 Postconference Publication, LanguageS: Learning, Teach-
ing, Assessing—JALT 50 Years—Challenges and Perspectives. In the same way that presentations were
vetted prior to the conference, conference papers will also be subjected to peer review. The Publication
also functions as an important reference point for foreign language teaching in Japan and beyond.
These articles are not simple summaries about presentations at the conference, but full-fledged re-
search articles between 2,500 and 4,000 words. Please be aware that articles must follow APA 7 and our
PCP guidelines. Please view our guidelines for more information:

https://jalt-publications.org/proceedings/gquidelines

Submission Deadline: Sunday, January 11, 2026. Submissions can be made from Monday, November 3,
2025. All papers must be submitted by 23:59 Japan Standard Time, Sunday, January 11, 2026. Submis-
sions after that date will not be considered.

We are always looking for volunteers to help us with reviews, content editing, and copyediting/
proofreading. If you would like to contribute to the publication in this capacity, please feel free to reach
out to us via email at jaltpubs.pcp.ed@jalt.org

CEFR and e jgssnse SHIE

CONFERENCE WITH THE SUPPORT OF:
Pogunge | aeNEe, . S
POI"thI 10 INTERSECTIONS OF DIVERSE

IDENTITIES AND CULTURES

JALT CEFR & LP SIG SaTURDAY

SEPTEMBER
- Just Started -
Join our Kaken research project on

Exploratory Action Research and P
the CEFR as a conceptual tool. e
Next Roundtable on September 20, REGISTRATION NOW OPEN!

2025 at 3pm JST JALT MEMBERS: 1000 JPY

NON-JALT MEMBERS: 2000 JPY
See more details at

CONTACT:

https://cefrjapan.net/events ICLES3ALT.ORG

GALE-PRESIDENTeJALT.ORG
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JALT2025 Plenary Speaker ® Naoko Taguchi

Northern Arizona University

Plenary Session

Intercultural Competence in Language
Learning: Challenges and Perspectives

As societies around the globe are becoming increasingly
transcultural, there has been a keen interest in higher ed-
ucation to produce students who can function effectively in
intercultural settings. Correspondingly, many universities situ-
ate intercultural learning as part of their strategic plans, pro-
moting it through general education requirements, language
courses, and study abroad programs. Hence, development
of intercultural competence, broadly defined as “a complex
of abilities needed to perform effectively and appropriately
when interacting with others who are linguistically and cultur-
ally different from oneself” (Fantini, 2007, p. 1), has become
an important mission of higher education today. Yet, many
challenges and questions still remain when implementing this
mission. For example, there is no uniformed agreement in
definitions and constructs of intercultural competence. Meth-
ods and measures for assessing intercultural competence
are diverse, making it difficult to choose one appropriate
measure. Most importantly, the question on how intercultur-
al competence develops has been under-addressed. In this
presentation | will first review these challenges with a sur-
vey of the current literature. Then, | will present my research,
tracing students’ development of intercultural communicative
competence (ICC) in an English-medium university in Japan.
I will conclude my presentation with implications and future
directions of ICC research.

Plenary Workshop

Teaching Pragmatics: A Case of Japanese
Speech Style

Pragmatics is the study of linguistic forms, how they are
used, and what meanings they create in social contexts. In
this workshop, we will first look at the definition of pragmatic
competence by studying three key dimensions involved in the
competence: (1) knowledge of form-meaning-context map-
pings, (2) interaction abilities, and (3) agentic choice-making
capacity. Specifically, we will discuss how these dimensions are
reflected in Japanese speech style (i.e., desu/masu and plain
forms). Then, we will examine interview excerpts coming from
international students enrolled in a study-abroad program in a
Japanese university. The excerpts present various confusions
that the students experienced with the use of speech style in
the local community. Workshop participants are invited to dis-
cuss the excerpts and think about what kind of advice they can
provide to the confused students. The final part of the work-
shop involves materials development. Participants design an
instructional activity for teaching Japanese speech style and
present the activity for peer feedback.

Globalization and
Intercultural Competence

In step with globalization, develop-
ing students’ intercultural compe-
tence has become an important mis-
sion in Japanese higher education.
This mission is particularly evident
in the context of English-medium in-
struction. This paper discusses three
major challenges in promoting inter-
cultural learning in universities: (1)
defining intercultural competence
and identifying key dimensions of
the competence, (2) developing re-
liable and valid measures assessing
intercultural competence, and (3)
teaching intercultural competence and documenting instruc-
tional outcomes.

lobalization has brought considerable chang-

es to the linguistic and cultural make-up of

the world. National borders for languages
and cultures are blurring as people around the world
are more quickly and intensively connected than
ever before. Amid these changes, there has been a
collective effort to internationalize higher education
so that we can produce graduates who can commu-
nicate effectively in the global society (Martel et al.,
2021; Soler et al., 2022). Many universities have sit-
uated intercultural learning as part of their strategic
plans, implementing it through general education
requirements, foreign language courses, and study
abroad programs. Correspondingly, developing
students’ intercultural competence has become an
important mission of higher education today.

Relevance to Japan

This internationalization trend is also evident in
Japanese higher education (Yonezawa, 2009). Over
the last two decades, the Japanese government has
introduced various strategic plans and policies to
develop Japanese citizens who can thrive in the
international community. Notable policies include:
the Action Plan to Cultivate Japanese with English
Abilities, the International Students 300,000 Plan,
the Global 30 Project, and the Top Global University
Project. A common emphasis across these policies
is English-medium instruction (EMI). Policymakers
expect that EMI can help improve Japanese students’
functional English abilities so that they can commu-
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nicate their expertise in the international society.
They also expect that EMI can help expand the body
of international students in Japanese universities,
as they can earn credits toward their degrees while
in Japan. Having both domestic and international
students together on campus, EMI institutions are
expected to promote intercultural development by
providing a space for culturally diverse students to
communicate using English as a lingua franca. The
strategic role of EMI for globalizing Japanese higher
education has been discussed elsewhere (e.g., Brad-
ford & Brown, 2017; Hofmeyr, 2021).

Challenges in Defining, Assessing, and
Teaching Intercultural Competence

Although the importance of intercultural com-
petence has been recognized in both domestic and
international contexts, challenges remain as how
to nurture competence in higher education. One
challenge is how to define and conceptualize inter-
cultural competence. Intercultural competence has
been studied in a variety of fields, including psy-
chology, personality studies, international business
and management, global leadership, intercultural
communication, applied linguistics, and inter-
national education. Due to the interdisciplinary
nature of this construct, there are more than 30
models of intercultural competence covering over
300 related constructs (Leung et al., 2014), making
it difficult to come to a consensus on what consti-
tutes this competence. A rare attempt to synthesize
existing definitions was made by Deardorft (2000).
Using the Delphi method, Deardorff documented
a consensus among 23 leading intercultural ex-
perts, yielding the most agreed-upon definition of
intercultural competence as the “ability to commu-
nicate effectively and appropriately in intercultural
situations based on one’s intercultural knowledge,
skills, and attitudes” (p. 247). Almost two decades
after Deadorft’s publication, more effort toward a
unified definition is necessary.

Similar to the scope of definitions, measures for
assessing intercultural competence are also diverse,
making it challenging to choose one appropriate
measure to use. In addition, the current assessment
measures are primarily survey-based (e.g., Likert-
scale items and multiple-choice questions), assess-
ing participants’ perceived intercultural behaviors
and attitudes rather than their actual intercultural
performance (Griffith et al., 2016). Although surveys
have a merit in practicality by helping researchers
to gather a large amount of data in one setting and
analyze it quickly, survey data may not reveal a
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direct representation of participants’ intercultural
competence because participants respond as they
think they would do in imaginary situations. Per-
formance-based assessments eliciting participants’
actual verbal and nonverbal behaviors can generate
more direct information of what participants can
do in a real-life intercultural situation. As a recent
example, Taguchi (2023) used virtual reality simula-
tions, where participants acted as mediators of in-
tercultural conflicts on the spot and evaluated their
performance based on key components of intercul-
tural competence (e.g., empathy, perspective-taking,
effective communication, etc.). Unique affordances
of virtual reality—feeling of presence, multi-modal
input, and embodied experience—added to the
ecological validity of the assessment.

Finally, a challenge exists in the area of pedagogy.
The current practice of teaching intercultural com-
petence has been largely restricted to course design
and materials development (Huber & Reynolds,
2014; Wagner et al., 2017). Drawing on the princi-
ples of experiential, cooperative, and project-based
learning, teachers use a variety of activities, such
as role-plays and simulations, analyses of cultural
artifacts (e.g., films and images), and ethnographic
observations and interviews. Although these activ-
ities are useful to develop students’ intercultural
awareness and experience, it is important to adopt
objective assessment measures to document learn-
ing outcomes so that teachers can communicate
the value of those activities with various stakehold-
ers. Several studies have used a pre-post design
to document learning outcomes. For example, in
Mu and Yu’s (2023) study, Chinese students study-
ing business English were taught how to compare
and reflect on cultural behaviors using role-plays
and other activities. Pre-post survey data showed
significant gains in knowledge of cultural distinc-
tions and value systems. Students also demonstrat-
ed interests in cultural perspectives and products,
understood the importance of effective intercul-
tural communication, and developed intercultural
awareness.

In conclusion, intercultural competence is an
invaluable asset in today’s globalized society. Yet,
various challenges remain in defining dimensions of
the competence, developing valid measures assessing
the competence, and teaching the competence with a
goal of documenting learning outcomes. 1 hope that
a collective effort among researchers and teachers
across disciplines can address these challenges so
that we can produce the next generation who can
successfully navigate today’s intercultural demands.
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Higher education in Japan, particularly EMI contexts,
can serve as a venue to address such challenges.
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JALT2025 Plenary Speaker ¢ Shoko Sasayama

Waseda University, Tokyo

Plenary Session

Designing Tasks for Meaningful L2 Teaching
and Assessment

The ability to communicate effectively in a new language is
an essential goal for many second language (L2) learners. A
key foundation for achieving this goal is the idea that learners
acquire a language best by using it experientially to engage
in and accomplish relevant communicative tasks (Dewey, 1938;
Long, 2014). But, how should the tasks be selected, designed,
and sequenced to support meaningful language learning?
Drawing on research from instructed second language acqui-
sition and task-based language teaching, | will explore key
principles of syllabus and lesson design that optimize L2 ac-
quisition, with a particular emphasis on the design of tasks.
A critical first step towards effective language lessons is to
establish clear learning outcomes in terms of target tasks—re-
al-world tasks that students should learn how to perform. With
these goals established, pedagogic tasks can be designed
strategically to scaffold learners towards developing the lan-
guage required for accomplishing the target tasks. We know
from accumulated research evidence that by changing design

characteristics, we can alter the difficulty of a task and thereby
encourage L2 leamners to focus on different aspects of their
production, comprehension, interaction, and learning (Sasaya-
ma et al., 2025). Effective lesson design also involves gauging
students’ learning through assessment tasks designed careful-
ly to ensure meaningful progress. | will share actual classroom
examples to demonstrate these key principles of syllabus, les-
son, and task design in practice.

Plenary Workshop

Designing Meaningful L2 Vocabulary
Instruction

This workshop focuses on the design of effective vocabulary
instruction as a way of fostering learners’ abilities to commu-
nicate in a second language (L2). We begin by reviewing the
importance of vocabulary learning as a critical foundation for
the improvement of L2 communication abilities as well as the
different types of vocabulary knowledge, from receptive to
productive, that are necessary for successful communication.
We then consider approaches to teaching and learing vo-
cabulary based on insights from instructed second language
acquisition and task-based language teaching. Research find-
ings indicate that effective L2 vocabulary learing relies on
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repetition, active use, and contextual learning, with a focus on
both word form and meaning (e.g., Nation, 2001; Schmitt &
Schmitt, 2020). The question is: How best can these elements
be integrated into an L2 classroom? Working with examples
from the Official TOEFL Vocabulary Guide, we will explore
learner-centered techniques for designing tasks, lessons, indi-
vidual practice, and assessments that will support meaningful
L2 vocabulary development. Given the growing role of tech-
nology in L2 instruction, we will also discuss how technolo-
gy can assist L2 vocabulary learning, especially for self-study.
Participants will be invited to engage in hands-on creation of
their own teaching materials that emphasize the activation of
vocabulary knowledge for communicative purposes.

Shaping Meaningful
LanguageEducation in the
Digital Age

What does meaningful second lan-
guage (L2) learning, teaching, and as-
sessment look like in the age of tech-
nology? This article reviews some of
the key principles of second language
acquisition (SLA) and discusses how
technology might enhance or aug-
ment opportunities for SLA in light
of students’ real-world, communica-
tive needs and goals. It also explores
potential challenges that technology
presents and how we might overcome
those challenges to make meaningful
L2 education happen.

(L2) learning, teaching, and assessment has

changed dramatically over the past 50 years.
When JALT was first established in 1976, person-
al computers were just beginning to emerge, the
internet and email were not yet publicly accessible,
and computer-assisted language learning was still in
its infancy (Warschauer & Healey, 1998). Now, half a
century later, it is all-too-common to own a personal
computer and mobile devices, and the COVID-19
pandemic has further accelerated society’s shift to
engaging in nearly every aspect of work, education,
and leisure communication via online platforms.
Social media has become prevalent in our daily lives,
and the rise of generative Al has, with little doubt,
completely changed the game. As this rapidly evolv-
ing state of affairs inevitably shapes how and where
we communicate, it also raises the critical question:
What does meaningful L2 learning, teaching, and
assessment look like in the current era?

T he landscape surrounding second language

Before considering the role of technology in
second language acquisition (SLA), we should first
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review the most basic principles of SLA. The past
50 years has also witnessed tremendous progress in
our understanding of SLA, with numerous theories
proposed by various researchers and the accumu-
lation of considerable evidence about language
learning. To demonstrate how such core principles
of SLA may be reinterpreted in the current context,
here, 1 will focus in particular on three seminal
ideas: the input hypothesis (Krashen, 1985), the
output hypothesis (Swain, 1985), and the interac-
tion hypothesis (Long, 1983). In short, accumulated
research evidence suggests that input, output, and
interaction are absolutely critical conditions for
SLA. In other words, L2 learners require plenty of
opportunities to actively and intentionally listen
and read (input), speak and write (output), and
interact with others for meaningful purpose in the
target language, especially when communicative
ability is the goal of language learning. In what
follows, 1 will discuss how opportunities for these
basic principles of input, output, and interaction
can be effectively created in the context of today’s
technological advancements.

Input

With the spread of technology, it has become
easier to gain access to authentic input in both
oral and written modalities. Movies, YouTube
videos, podcasts, news articles, and social media
posts are now just a fingertip away. Even in foreign
language contexts, learners can easily be exposed
to real-world language use by a variety of speakers
and writers. Although this availability of authentic
input is certainly beneficial for SLA, it also intro-
duces an important challenge: how to make input
comprehensible to L2 learners. If choosing between
audio-only input (e.g., podcast) and multimodal
(i.e., audio plus visual) input (e.g., YouTube videos),
opt for multimodal input to facilitate learners’
comprehension of the content. Here, if the purpose
is to push learners’ language acquisition through
comprehensible input, presentation of complemen-
tary information in multiple modalities (e.g., nar-
ration plus visual support that adds to information
provided orally) lowers the overall cognitive load
and thus promotes comprehension (Sweller et al.,
1998). At the same time, care should be taken when
using multimodal input. For example, providing on-
screen texts, such as subtitles in the target language,
is not always a good idea. Findings from multimedia
learning suggest that concurrent presentation of
redundant information in multiple formats (e.g.,
voice-over plus text that is identical to the narra-
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tion) may interfere with, rather than facilitate, com-
prehension (Sweller et al., 1998). Having to process
the same information in different formats causes
cognitive overload, especially for L2 learners with
limited proficiency. An effective alternative might
be to familiarize learners with the content through
a pre-task activity or to pre-teach key terms. These
strategies will lower the overall cognitive load of a
task and thus facilitate learners’ comprehension of
the input content, potentially allowing them to fo-
cus on language use as well (Sasayama et al., 2025).

Output

Output—speaking and writing—plays a critical
role in promoting SLA. One advantage of technolo-
gy in this respect is its ability to make output-based
tasks more reflective of real-world scenarios. Take
an email-writing task as an example. Helping
learners develop abilities to select the appropriate
register, to express politeness, and to craft impact-
ful messages are all important learning outcomes,
but additionally, students must learn how to do all
these things in a meaningful, real-world context.
In reality, we often need to write an email quickly,
in a noisy café or busy train station, where we have
limited time and numerous distractions. Technol-
ogy is useful in replicating the real-world scenario,
allowing us to add relevant visuals and background
noise (Norris et al., 2023) or to simulate real-life
contexts through the use of virtual or augmented
reality (Bahari, 2022). One thing to keep in mind
when implementing simulation-based learning is
that high-fidelity tasks pose high cognitive demands
(van Merrienboer et al., 2003). Having to deal with
time-pressure and background noise, for example, is
extraneous to the task at hand and thus may inter-
fere with learning if not introduced appropriately. It
is critical to gradually increase the degree of fidelity
and, as a result, the level of cognitive demands
(Robinson, 2010), so that students can learn to deal
with real-life extraneous factors in a step-by-step
manner and eventually to execute the task success-
fully outside the classroom. In a similar vein, tech-
nology-mediated, high-fidelity tasks offer a unique
advantage in assessment. Given their proximity to
reality, such tasks better gauge learners’ ability to
use the language for real-world communication
purposes (Norris, 2016). This aspect of technology is
particularly important because it helps us tailor our
instruction towards real-life goals.

Interaction

Similarly, communicative interaction has become
increasingly technology-mediated and Al-driven.
Technology-mediated interaction may help address
the problem of a lack of interlocutors, especially in
foreign language contexts. Given the criticality of
interaction for SLA, this advancement in technol-
ogy is no doubt beneficial. A recent meta-analysis
has found that Al interventions, including interac-
tion with Al agents, promote language acquisition
(Wu, 2024). Al can provide useful feedback based
on spoken production and interaction patterns,
which helps enhance the availability of an import-
ant learning mechanism. Having acknowledged
these potential benefits, we should not forget that
communication is fundamentally human in nature,
especially spoken interaction with its immediacy
and intimacy. Most of the time, we learn how to
communicate with others in a new language to
talk to people, not Al agents. The question then is
whether the skills acquired through Al-mediated
communication can be transferred to real-world
scenarios where learners are expected to interact ef-
fectively with fellow humans in the target language.
More research is needed along these lines, and we,
as language educators, should continue to strate-
gically balance and augment the use of Al with an
understanding of our learners’ real-world commu-
nication needs. A good dose of human-to-human
interaction remains a vital component of meaning-
ful language teaching.

Technology will continue to evolve and play a
critical role in L2 learning, teaching, and assess-
ment. Although the value of input, output, and
interaction for SLA remains constant, we should
carefully consider how opportunities for these
basic principles can be offered and tailored to each
student’s real-world needs. Technology is useful,
but it may at times present a double-edged sword.
We should strive to take advantage of it while being
aware of its potential challenges and their possible
solutions.
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JALT2025 Balsamo Asian Scholar ¢ Ladomchanh Khantry

Plenary Session

From Barriers to Bridges: A Decade of ASP
Impact

Over the past decade, the Academic Support Program (ASP),
implemented through the Laos-Australia National Scholarship
and The Asia Foundation, has been instrumental in advanc-
ing educational equity in Laos. As the Head Teacher, | have
had the privilege of working closely with students from mar-
ginalized communities, including those with disabilities, who
face substantial social, economic, and structural challenges
to accessing higher education. This presentation reflects on
the evolution of the ASP and its comprehensive approach
to supporting students. The program integrates English lan-
guage instruction, IT skills training, soft skills development,
personalized counseling, extracurricular activities, and teacher
professional development. Through inclusive pedagogy and
a flexible curriculum design, ASP has empowered hundreds
of students with the confidence and skills necessary to suc-
ceed both academically and personally. A core aspect of the
program is its focus on student well-being and resilience,
providing not only academic support but also emotional and
psychological counseling, mentorship, and community-build-
ing opportunities. ASP also fosters a culture of inclusion and
equity by providing professional development workshops for
educators on inclusive teaching strategies and practices. As
a testament to the power of targeted, student-centered sup-
port, ASP has demonstrated how barriers to education can be
transformed into bridges for success. This session will discuss
the program'’s impact and offer a model for replicable inclusive
educational practices in resource-constrained settings.

Plenary Workshop
Soft Skills and English Language Teaching

This research investigates the workplace soft skills most need-
ed by graduates from the Department of English, Faculty of
Letters, National University of Laos (NUOL), with a focus on
their integration into English teaching. In today's increasingly
competitive job market, graduates are expected to possess
not only academic knowledge and language proficiency but
also a wide range of soft skills essential for effective commu-
nication, collaboration, leadership, and professional growth.
The study employed a quantitative research design, using sur-
vey data from alumni to identify the most in-demand soft skills
and analyze them across gender and age groups. The findings
reveal significant gaps between the soft skills emphasized
in the current English curriculum and those expected in the
workplace. Key areas lacking include human skills, self-confi-
dence, work ethic, personal organization and time manage-
ment, and leadership. To address these challenges, the study
provides practical recommendations for implementation.
These include integrating soft skills explicitly into English lan-
guage courses, updating teaching methods to promote active
learning and communication, strengthening teacher training,
and providing student support services focused on soft skills
development. The research highlights the need for a more ho-
listic approach to English education that aligns academic in-
struction with real-world expectations. These insights are valu-
able for educators, administrators, and policymakers working
to improve graduate employability and the quality of English
language education in Laos.
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A Champion of Agency
and Autonomy for Lao
English Teachers

It is with great enthusiasm that | wel-
come the honor of being selected
as the Balsamo Asian Scholar for
the upcoming JALT Conference,
where | will have the opportunity
to showcase my work and advocate
for greater agency and autonomy &
among English language teachers &
in Laos. As a leader, | strive to em- §
body the principles of professional
independence, resilience, and em-
powering educators—values essen- }
tial for advancing English language
teaching and student learning in re-
source-limited contexts.

Background and Significance of Lao
Education

Laos, a land of diverse ethnic groups and lan-
guages, faces complex educational challenges. The
country’s educational system has historically been
underfunded, with low wages and limited resources
hindering teachers’ ability to exercise professional
judgment and agency. Recent economic pressures,
such as currency devaluation and increased border
traffic, have further strained the educational infra-
structure. Many Lao students and teachers grapple
with the stark reality that higher education and
professional development are not offering the op-
portunities for higher salaries that working abroad
can offer.

Despite these hardships, Lao teachers demon-
strate remarkable dedication and passion. They
work tirelessly with minimal resources, often out of
a deep sense of duty and hope for their students’ fu-
ture. However, the systemic limitations placed upon
them can stifle their professional autonomy—their
capacity to adapt teaching strategies, innovate in
their classrooms, and develop their own pedagogical
voices. Supporting and empowering these teach-
ers is crucial for fostering a resilient, autonomous
education system that responds to local needs and
promotes lifelong learning.

Why Agency and Autonomy Matter for
English Language Teachers

In the context of English language teaching,
especially in resource-constrained settings like Laos,
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agency and autonomy are vital. Teachers must be
equipped not just with materials and curricula but
with the confidence and authority to make peda-
gogical decisions suited to their unique classroom
contexts. Autonomy encourages teachers to adapt
teaching methods, incorporate local culture, and
address students’ specific needs, thereby enhancing
student engagement and learning outcomes.

Moreover, fostering teacher agency contributes
to professional growth, motivation, and retention—
key factors in addressing the looming shortage of
qualified teachers in Laos. When teachers feel em-
powered to innovate and make decisions, they are
more likely to take ownership of their professional
development and become catalysts for positive
change within their communities.

Leadership and Contributions to the
Teaching Community

My work reflects a strong commitment to agency
and autonomy. As the Head of the English Depart-
ment at the National University of Laos (NUOL),

I have consistently championed initiatives that
build teachers’ capacity to act independently and
confidently. As a leadership in the LaoTESOL
community and my involvement in the LaoTESOL
Conference over the past two decades have provid-
ed platforms for teachers to share best practices,
collaborate, and develop their professional identi-
ties.

One of my most impactful initiatives is the LAN
(Laos Australia National Scholarship) program,
which supports underprivileged students, many
from ethnic minorities, in pursuing higher edu-
cation and professional development. My role in
designing the program’s curriculum, monitoring
mechanisms, and assessment tools has fostered a
culture of ownership among participating teachers
and students. My approach emphasizes inclusivity,
equipping teachers with the skills and confidence to
support diverse learners, thereby promoting a sense
of agency within their classrooms.

Furthermore, my research and presentation on
the LAN program’s outcomes—conducted over ten
years—highlight the importance of locally-driven,
context-specific approaches. By documenting and
sharing these findings at international platforms,
advocate for greater autonomy among Lao teach-
ers, encouraging them to adapt strategies that best
serve their students without excessive reliance on
external directives.
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The Importance of International Support and
Collaboration

My participation in the JALT Conference aligns
with a broader goal: to reinforce Lao teachers’ agen-
cy through international collaboration and recogni-
tion. When teachers from resource-limited contexts
are given platforms to present their work, they are
empowered to take ownership of their professional
narratives. Such exposure not only boosts morale
but also facilitates knowledge exchange, inspiring
innovative practices tailored to local realities.

The conference’s focus on agency and autonomy
dovetails with my advocacy for teachers’ profession-
al independence. My experience demonstrates that
when teachers are trusted, supported, and given
opportunities for leadership, they can transform
their classrooms and communities. Sharing my
work in Japan will contribute to a global dialogue
on empowering educators, especially in marginal-
ized settings.

Challenges and Opportunities

The Lao education system is at a crossroads. With
enrollment declining at the university level and a
looming shortage of qualified teachers, empowering
teachers to act autonomously is more urgent than
ever. Recognizing teachers’ expertise, encouraging
innovative pedagogies, and providing platforms for
professional voice are essential strategies to address
these challenges.

My leadership exemplifies how nurturing teach-
er agency can lead to sustainable development. In
leadership positions, I aim to foster a culture where
teachers are not mere implementers of policies but
active agents of change, capable of shaping their
professional environments and, ultimately, their
students’ futures.

Conclusion

In conclusion, JALT’s support by selecting me as
the Balsamo Asian Scholar is an investment in the
future of Lao education—a future where teachers
are empowered to exercise their autonomy, adapt
pedagogies to local contexts, and lead educational
reform. My dedication, research, and leadership em-
body the core values of agency and independence
that are vital for transforming education in Laos.
My participation in the JALT Conference and the
Four Corner Tour will not only showcase my work
but also inspire teachers worldwide to recognize
and nurture their own professional agency.

1 hope my presentation will offer insights into
how teacher autonomy can be cultivated in chal-
lenging environments and how international
collaboration can serve as a catalyst for sustainable
educational development.

Ladomchanh Khantry, M.A. in TESOL, University
of Technology Sydney, Australia, currently leads the
English Department at the National University of
Laos. She has over 30 years of experience directing
the Laos-Australia Academic University support
programs, where for over 10 years, she has advocat-
ed for agency and autonomy through participatory
curriculum design, personalized counseling, and
mentorship initiatives for teachers, but mainly for
female scholarship minority ethnic group students
for students with disabilities. Additionally, she has
helped to organize 19 LaoTESOL conferences.

Social Media
o Facebook: [https://www.facebook.com/
share/16XvXts8Us/]

o WhatsApp: [20 22206119]
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JALT2025 Kevin Cleary Invited Speaker e Kinsella Valies

Jissen Women’s University & Aoyama
Gakuin University

Session

Collaborative Research: Trials and Triumphs

In today’s globally connected academic landscape, collabora-
tion among language educators is both a strategic necessity
and a rich source of innovation. By working as research duos
or teams, scholars can enhance their research capabilities
(Glebova, 2024). In other words, combining different skill sets
and resources can help teams tackle complex challenges that
exceed what individuals can handle alone. This 25-minute pre-
sentation addresses the practical, interpersonal, and intercul-
tural dimensions of building successful research partnerships
between colleagues in higher education. Focusing on what
should and should not be done to ensure effective collabora-
tion, the talk explores key questions: Should you partner with
someone who shares your style and research interests, or seek
out a colleague whose knowledge and skills complement your
own? Is it better to form a tightly coordinated partnership or to
build a larger, more diverse team? What are the benefits and
potential drawbacks of collaborative scholarship—especially
across cultures, institutions, and disciplines? With particular
attention to diversity, intercultural communication, and com-
plementary expertise, the presentation draws on empirical
literature and personal experience to offer guidance. Topics
covered include selecting the right partner(s), negotiating
project roles and authorship, managing differing communica-
tion styles, and maintaining long-term collaboration across in-
stitutional and cultural boundaries. Designed for early-career
and experienced researchers, this session highlights how col-
laboration, done well, can deepen pedagogical insight, and
foster a more inclusive, innovative academic culture. Attend-
ees will leave with concrete tools and questions for reflection,
which they can use to initiate or improve their research part-
nerships in linguistics and EFL.

Workshop

Co-creating Research: Are You an Effective
Team?

According to Wenger et al. (2002), communities of practice
“are the result of continuous processes of learning in which
individuals engage and sustain through time.” It can be said
that collaborative research starts at the community-oriented
level and moves to the practice-oriented level as research
goals are formed (Cérdoba & Robson, 2006). In this interactive
and reflective 60-minute workshop, participants will explore
the interpersonal and intercultural dimensions of research col-
laboration. Building on the presentation “Collaborative Re-
search: Trials and Triumphs,” this session will introduce practi-
cal tools for forming, maintaining, and reflecting on academic
partnerships. The workshop focuses on collaborative dynam-
ics such as selecting partners with complementary strengths,
co-defining project roles, navigating power imbalances, and
fostering equitable authorship practices. Participants will en-
gage in structured pair and group activities, including a brain-

storming session, a “Collaboration Style Match” exercise,
a discussion, a "Conflict Mapping” scenario roleplay, and a
reflective dialogue. By integrating core principles of diversi-
ty, equity, and inclusion (DEI), the workshop empowers par-
ticipants to approach research collaboration as a culturally
responsive practice. Whether their context includes working
across departments, institutions, or continents, attendees will
leave with a clearer understanding of how to build resilient, re-
spectful, and productive academic relationships. Designed for
early-career researchers and seasoned scholars alike, the ses-
sion combines reflection, dialogue, and strategic planning in
an energizing format. Participants may gain valuable insights
into fostering trust and achieving shared success in their col-
laborative endeavors.

Navigating Real World
Collaborative Research

t was quite a wonderful

surprise and honor to be

chosen as the Kevin Cleary
Invited Speaker for the 2025
JALT International Con-
ference. In honor of Kevin
Cleary’s distinguished contri-
bution to JALT, 1 have chosen
to present on a topic that 1
am sure will resonate with
educators, researchers, and
JALT volunteers. This year’s conference theme is Lan-
guageS: Learning, Teaching, Assessing—JALT 50 Years—
Challenges and Perspectives. JALT has flourished for
50 years and overcome challenges through the power
of collaboration, developing professional partner-
ships, and service. As Dykes, referring to working on
a conference team, wrote, “it’s more honest and real.
ldeas and opinions are shared more freely (...). You
walk away with an idea of who that personisina
way often is not possible from many other scenarios”
(personal communication, May 20, 2025).

In my time as a JALT participant, volunteer, and
leader in various capacities, | have been provided
with numerous opportunities to develop profes-
sionally as a language teacher, editor, presenter, and
researcher. | have actively participated in previous
Shizuoka Chapter events, attended the annual
international conference, and taken part in various
PanSIG and regional conferences. Supporting col-
leagues is important to me, and during my stint as
the chair of the Writers’ Peer Support Group, I was
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privileged to work with a committed team to sup-
port educators from the membership and beyond as
they worked to publish their research. Many were
new researchers who benefited from the experience
of more advanced colleagues, who shared their
advice either live or online through workshops, or
by means of written feedback on papers. Supporting
each other as colleagues and as JALT community
members is part of the organization’s tenets around
improving learning, teaching, and volunteering.

My upcoming JALT International presentation,
celebrating JALTs 51 years of fostering professional
partnerships, will be about collaborative research.
Japan has seen a notable increase in international
research collaborations. According to the Nation-
al Science Board (Schneider et al., 2023), in 2022,
31.8% of Japan’s scientific and engineering articles
involved international co-authors. This is a sig-
nificant rise from 18.7% in 2003. 1 will touch on
why each of us should take advantage of the JALT
community of practice to support this trend, grow
our skills as researchers and cement global academ-
ic relationships.

Wenger (1998) describes a community of practice
as a community that centers around shared prac-
tice, around something that matters to people. Peo-
ple can participate in different ways and to different
degrees. A community of practice such as JALT
is defined by knowledge rather than by task and
exists because participation has value to its mem-
bers. Collaborative research is generally born from
communities of practice and an exchange of ideas
between their members. According to Das (2025),
collaborative research is “a form of scientific inquiry
conducted by researchers from different groups,
disciplines, or institutions who come together to
pursue a shared scientific objective” (para. 3). For
example, researchers meet at a JALT conference,
discuss their shared interests, and decide to work
together on a project.

Collaborative research provides numerous ben-
efits, notably accelerating discovery and efficiency.
This occurs because it pools diverse expertise and
resources, allowing teams to tackle complex chal-
lenges and access broader funding opportunities.
This interdisciplinary approach enhances scientific
rigor, facilitates the efficient translation of research
findings into practical applications, and champions
diversity and inclusion by bringing together indi-
viduals from different fields, regions, and cultures.
Finally, it significantly contributes to career growth,
especially for early-career researchers, by increas-

ing visibility, opening interdisciplinary doors, and
enhancing communication and skill development.
Collaboration can take the form of pairs or teams.
Glebova (2024) states that dyadic relationships
in “research duos” can function as foundational
units for larger collaborative efforts. This type of
collaboration can enhance communication, forge
interpersonal bonds, and build peer support. For
dyadic collaboration to be effective, flexible roles
and responsibilities and agreements on authorship
are of paramount significance. My experience as
a member of research and writing duos lead me
to conclude that though task division in the early
stages may be efficient, co-writing and co-editing,
for example, become more important in the final
stages.

An illustration of how collaborative research fos-
ters peer support is the integration of peer editing
during the team project’s writing phase. As research
partners working on the same study, collaborators
are uniquely positioned to offer insightful feedback
on clarity, accuracy, and overall quality within each
other’s work.

Finally, the world of academic collaboration,
while promising rapid and efficient discovery and
career growth, often encounters the messy reality of
human dynamics. Four common collaborative con-
flicts illustrate reasons why early-career researchers
might shy away from collaborative research: subtle
power imbalances, generational and method-
ological clashes, communication breakdown and
disrespect, and team dynamics and bullying. These
mirror real-world conflicts common in academic
partnerships, and such situations often arise when
one language educator’s lack of focus, disregard for
others’ time, or poor communication skills frustrate
their collaborative partner.

In response, one partner can directly, yet calmly,
address the specific behaviors, acknowledge their
impact, and propose concrete solutions, such as
strict meeting agendas, time limits, and written
confirmations for key decisions. By proactively
managing expectations, fostering open commu-
nication and a supportive environment, we can
transform potential pitfalls into opportunities for
stronger, more effective, and genuinely inclusive
academic collaborations within our community of
practice.

My talk will delve into the above “challenges and
perspectives,” focusing particularly on how we can
make collaborative experiences more effective, and
memorable by nurturing positive working relation-
ships.
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ty. With a background in cinema and photography,
TEFL, and applied linguistics, her research interests
include filmmaking in the classroom, speaking
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JALT2025 Featured Speakers

Emotional Journeys in Teaching Languages
Other Than English: An Intensive Single-Case
Study with Early Career Teachers

Athip Thumvichit
Thailand TESOL
athip.thu@mahidol.edu

This presentation reports on a
semester-long study that fol-
lowed the changing emotional
states of three Thai secondary
Languages Other Than English
(LOTE) teachers (Chinese,
French, and Japanese) through
repeated card-sorting tasks. The
findings reveal that emotions are
shaped by expectations, the per-
ceived status of each language,
and shifting classroom conditions tied to student
engagement and progress. The study suggests that
the realities of LOTE education should be made
clear to pre-service teachers and should guide ongo-
ing professional development.

From Simulation to Skill:
Student-Centered

Kuepper, Eileen
Bonn-Rhein-Sieg University
of Applied Sciences
Eileen.Kuepper@h-brs.de

This interactive workshop
explores how student-centered simulation projects
can build intercultural competence and language
skills. Based on a decade-long global collaboration,
participants will experience authentic tasks, reflect
on cultural dynamics, and leave with low-threshold
templates for designing their own accessible and
meaningful projects. Emphasis is placed on student
agency, real-world communication, and cultural
reflection to deepen language learning in diverse
classrooms.

CEFR: An Ecological Perspective and
Pedagogical Implications

Nagai, Noriko
Ibaraki University
noriko.nagai.kishimoto@vc.ibaraki.ac.jp

Emphasizing the CEFR’s conceptual rather than
evaluative function, this workshop gives practical
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Digital Pedagogies for EFL: Al Training for
EFL Teachers in the Global South

Zuliati Rohmah

English Language Education, Faculty of
Cultural Studies, Universitas Brawijaya,
Malang, Indonesia

zuliatirohmah@ub.ac.id

insights into a more holistic,
context-sensitive application

of its tenets in language educa-
tion. Despite the CEFR’s global
recognition, its foundational
principles—learners as social
agents and the action-oriented
approach—remain underutilized
in pedagogical practice. This
workshop reflects the CEFR

tenets through an ecological lens for language This study examines the impact 3
learning as a situated, dynamic, and collaborative of Al training on EFL teachersin §
process of sense-making in language education. Malang, Indonesia, focusing on

materials development. Using
a pretest-posttest design with
40 participants, the program

SUTLF 10 Knowledge and cassroom prac-

tices. Teachers gained skills in

> 4 using Al for vocabulary, reading,
= = and interactive content. How-
< ever, attitude changes toward Al were not statis-
§§ tically significant, suggesting a need for extended
exposure. The findings highlight the importance of
THE ART OF Eacl)rr%teet:i digital training in developing educational
IMPACTFUL

TEACHING H
Crafting Mearingful Learning Experiences O ur M ISSION

Sojo University Teaching and Language Forum
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JALT2025 Hotel Information

Dates: October 31 (Fri.) - November 2 (Sun.) Venue: National Olympics Memorial Youth Center
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Venue Access: 7 minute walk from Sangubashi Station on the Odakyu Line; 10 minute walk from Yoyo-
gi-Koen Station on the Chiyoda Line

No. Hotel Name Room Smoking | Room Accommodation fee (incl. service Access to the Hotel
Type Size fee/tax)
Date per night | Breakfast
per person Rate
Single 13m?2 10/29-31 | ¥14,620 2 minutes walk from
VIAINN PRIME | Room N 11/1,2 ¥21,870 Akasaka Subway Sta-
1 | AKASAKA Smokir ¥1,980 | tion.
Akane no Yu Twin Room | >M¥NY 19m?2 10/29-31 | ¥12,420 25 minutes from the
(twin-use) 11/1,2 ¥19,670 venue by train.
Single ) 5 minutes walk from
Room 13m” | Forall days | ¥13,300 Akasaka Subway Sta-
Akasaka Yoko Non- ;
2 Hotel ] Smoking ¥1,650 tion.
Twin Room 16m? | For all days | ¥9,900 25 minutes from the
(twin-use) venue by train.
Single 10/29,30 | ¥12,200
Room 10m?
10/31-11/2 | ¥13,300 5 minutes walk from
3 MaRRoaD Inn Twin Room Non- 10/29,30 | ¥23,300 ¥1 650 ﬁl;isaka Subway Sta-
Akasaka (single-use) | Smoking . 10/31-11/2 | ¥25,500 25 minutes from the
Twin Room 10/29,30 | ¥12,200 venue by train.
(twin-use) 10/31-11/2 | ¥13,300
Hotel Map [Akasaka]
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JALT PRAXIS] TEACHING ASSISTANCE

David McMurray

Email: jaltpubs.tlt.ta@jalt.org

The author of this issue’s essay came to Japan to study
the Japanese language. After four years of undergradu-
ate study, Yang Chen came to realize that because En-
glish is an international language, learning it also, might
provide greater opportunities to communicate while
traveling, to earn money, and to build a career. In this
vibrant essay, the graduate student reveals the process
of how she came to a decision on where to learn English.

| Can’t Stop Thinking
About Where Else | Should

Go to Learn English
Yang Chen

Graduate School of The International
University of Kagoshima

y academic clock is ticking. Having come to
M Japan to study at the graduate school level,

I find that I cannot stop thinking about
where else 1 should go before returning to work
in China. My dream is to enjoy traveling to places
where | have never been. I hope to see the scenery
of Canada and to hear the folk stories of Ireland. 1
really should also experience debating with people in
America who likely hold different values and opin-
ions from me. Zhang (2004) suggested that the best
teaching countermeasure for Chinese students with
low fluency levels is to immerse themselves in an
English-speaking milieu. If I really want to improve
my fluency in oral English expression, it seems
that 1 have to change my environment. 1 decided to
overcome the main cause affecting my average per-
formance by traveling to a country where English is
spoken. Photographing the unique flora and fauna of
Australia and New Zealand is tempting, but it might
be easier for me if I travel to countries where English
is spoken as an international language rather than a
native language. As | have been bitten by the travel
bug, it might, however, be easier for me to travel
and shop in Korea, order noodles in Vietnam, or go

Graduate students and teaching assistants are invited to submit compositions in the form of a speech, appeal,
memoir, essay, conference review, or interview on the policy and practice of language education. Master’s and
doctoral thesis supervisors are also welcome to contribute or encourage their students to join this vibrant de-
bate. Grounded in the author’s reading, practicum, or empirical research, contributions are expected to share an
impassioned presentation of opinions in 1,000 words or less. Teaching Assistance is not a peer-reviewed column.

to a beach in Indonesia if I can relate to people who
are speaking in English as an international language
(EIL). According to a study by Tauchid et al. (2022)
conducted in Indonesia and Japan, the way that
English is used in business, culture, and education—
as well as the attitudes regarding English-related
diversity and practices for multicultural communica-
tion—are statistically similar. Therefore, in this essay,
1 explain my thought process for making a decision
about where to study the English language.

The First Time 1 Came to Japan

When 1 first came to Kagoshima, 1 fell in love with
this small city on the edge of Japan. When 1 flew in
to southern Kyushu, 1 looked down at the buildings
and the warm sea hugging Mt. Sakurajima’s volcano.
The first people 1 met were very gentle and friendly. 1
encountered a tranquility that | had never experienced
before. I was 19 years old when I came to start college
life in Japan. When I selected a seminar, 1 wanted to
listen to authentic English. That is why I chose a semi-
nar on Haiku poetry taught by a native-English-speak-
ing teacher. Through my seminar, 1 had a happy life,
made good friends, and found a new hobby, which was
haiku poetry. At nineteen, 1 did not know much about
haiku, but 1 was very familiar with Chinese poems, so
I started comparing the differences between Chinese
poems and Japanese haiku. When 1 felt [ was ready, |
began to study haiku in English.

Figure 1

The Author Presents Her Calligraphy to an American
Professor
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Classroom Learning Environment in Japan

As a student from China, studying Japanese in
Japan makes sense because 1 can immerse myself
in this target language. Learning English, however,
is more challenging because my classmates also
struggle, and we do not have the opportunity to
immerse ourselves in an English-speaking environ-
ment on campus. In daily life, I mainly use Chinese
to communicate with friends, which increases the
difficulty of language learning. It is rare to come
into contact with native English speakers, who are
students. When guest speakers come to my univer-
sity to give lectures in English, I am usually the first
student to volunteer to approach them. An example
of this can be seen in Figure 1 in which, despite
being nervous, 1 decided to present my calligraphy
to a visiting professor from North Carolina State
University.

1 am comfortable enough communicating in
English with international classmates in Japan. That
might be because we use simple grammatical struc-
tures and a limited number of words. However, 1
tend to stumble when reading texts longer than one
or two pages because | have not reached a satisfac-
tory lexical threshold of 5,000 words (Nation, 1990),
and I falter with the different meanings of phrasal
verbs. 1 also get confused by homonyms; words that
have the same spelling or pronunciation but differ-
ent meanings (Wang et al., 2018).

Knowing 5,000 words, of course, involves far
more than simply recognizing the meaning of
each word. The vocabulary of English is huge,
and English words are constantly being updated.
Mastering more than 5,000 vocabulary items will
be a challenge and will require memorization and
perseverance. In addition, the grammatical struc-
ture of English is different from that of Chinese
and Japanese, which requires a lot of my time and
energy to understand. | have trouble understanding
phrasal verbs, such as “take oft” and “step down,”
and also differentiating between “be about to,”
“had better,” and “be bound to.” The phrase “had
better” is more confusing for my Japanese class-
mates because they lack a direct equivalent of it in
the Japanese language. In classroom discussions
on learning different grammatical forms, we found
subtle differences between “had better,” “should,”
“would better,” and “ought to.” Even when 1 read
simple stories, I continue to be confused by hom-
onyms such as “bare” and “bear.” When I read a
sentence like, “It is of the utmost importance,” 1
tend to think the word “upmost” is more logical in
terms of its meaning.

The Language Teacher e JALT Praxis: Teaching Assistance

The Influence of Learning Methods and
Motivation

The choice of learning method seems to have a
crucial impact on learning (Tauchid et al., 2022).
Interest is a key factor in learning. If learners lack
interest because they cannot use English, the
enthusiasm and motivation in the learning process
will be affected, making it more difficult to learn
English. 1 have started watching English movies
not only to pass the time, but perhaps also to help
me to stay motivated. Hollywood movies that are
within the threshold of 5,000 words include the
Marvel series and Harry Potter films. Such movies
are far from reality, but are fun to watch. I choose to
watch versions with Chinese and English subtitles,
because if I do not hear the words clearly, 1 can take
a look at the subtitles. I also read children’s books
which are simple yet interesting, including The Lit-
tle Prince, The Wizard of Oz, and Heidi. 1 write notes
in the margins of words that 1 do not know while
reading. After reading the books once, I read them
again. The second time 1 get a different sense of the
book. In the future 1 might try to become friends
with native English speakers on the Internet, hop-
ing that I could offer to teach Chinese in exchange
for online lessons in English. 1 thought by studying
hard together, we might also become better friends
together.

In the Future

In the process of learning English, I realize that
it is important for me to master basic vocabulary,
grammar, and pronunciation. According to Zhang
(2004), however, English language learners need to
actively practice speaking and reading in order to
truly improve their English proficiency. 1 also hope
to better understand the cultures and ideas from
around the world by going to various countries to
enrich my personal learning experience. In short,
learning English requires continuous effort, but
as long as I maintain my enthusiasm for learning
and make a reasonable learning plan, I can succeed
(Wang et al., 2018).

No matter where 1 finally decide to go before
returning to China, however, if | cannot communi-
cate in English, 1 will likely not have a good travel
experience. Mastering EIL will probably help me
greatly to enjoy the experience of international
travel, perhaps increase my salary, and open doors
to a budding career. As an internationally-used lan-
guage, mastering English by traveling overseas will
not only broaden my learning horizons, but also
improve my professional competitiveness and lay a
solid foundation for future development.

/L STIDILYV J
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possible strategies. Overseas English, 3, 218-219. https://
caod.oriprobe.com/articles/53213705/on_the_factors_
hindering_chinese_college_students_.htm
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JALT PRAXIS] JALT FOCUS

Michael Phillips

JALT currently has 31 chapters and 32 special interest groups (SIGs) spread out across Japan. Many of these
groups are very active, holding regular events large and small. Further, collaboration, in all its forms, is a
cornerstone of JALT's presence in the language teaching community. In addition to these “visible” groups,
there are many other officers and committees that keep the organisation running smoothly from behind the
scenes. This column publishes an in-depth review of one JALT group each issue, providing readers with a
more complete picture of what the different groups are undertaking and achieving.

Zhang D. (2004). Analysis of factors influencing Chinese
college students’ oral fluency in English and the
ensuing strategies in teaching. Foreign Language World,
1,15-20. https://caod.oriprobe.com/articles/21949459/
Analyses_of_factors_influencing_Chinese_college_
st.htm

Past columns are available at https://jalt-publications.org/tlt/departments/jalt-focus

Email: jaltpubs.tlt.jalt.focus@jalt.org.

JALT's DEl Committee

Equity, Inclusion (DEI) Committee (https://jalt.

org/diversity-equity-inclusion-committee-dei/) is,
what we do, and why it is important for an effective
and sustainable JALT.

The DEI Committee began as the Diversity and
Equity Practices Committee in 2019 with the help
of then President Richmond Stroupe, Thomas
Amundrud, Wendy Gough, Michael Hollenback,
Tanya McCandie, Joe Tomei, and others. It grew out
of the need to create a more diverse, equitable, and
inclusive JALT and broader English-language-teach-
ing environment, including the important issues
of childcare at conferences and the persistence of
all-male, “native speaker” panels. Expanding beyond
the scope of formal complaints submitted to the
Code of Conduct Committee, JALT’s DEI Com-
mittee collaborates with the Board of Directors
(BoD) to promote, celebrate, and welcome diversity,
equity, and inclusion in the organization, including
(but not limited to) race, gender, language, national
origin, sexual orientation, physical ability, class,
age, teaching context, and other social locations.

It strives to ensure that JALT and its members are
welcomed and celebrated in all their diversities. It
also aims to ensure the organization leads through
a lens of equity, ensuring that all voices are heard,

I n this column, we introduce what the Diversity,

especially those that have been marginalized by any
form of systemic oppression.

To ensure JALT is a diverse, equitable, and
inclusive organization, the DEI Committee works
with the BoD through education, communication,
outreach, and advocacy within and beyond JALT.
To facilitate this, we have a committee of dedicated
volunteer members from across Japan and beyond
working on various projects. Our current team
includes Yaya Yao and Shawna Carroll (Co-Chairs),
May Kyaw Oo, Thomas Amundrud, Gretchen
Clark, Gregory Glasgow, Risa lkeda, Margaret Kim,
Sachiko Nakagome, Jennie Roloff Rothman, and
Terry Tuttle. Our team members embody diverse
backgrounds and experiences and are members of
various chapters and SIGs across JALT. As a team,
we bring workshops and themed panels to the JALT
International and PanSIG conferences. At those two
events, we also hosted a table to share information
about our DEl initiatives and highlighted DEI-relat-
ed presentations at each conference.

Last year, we also launched our DEI Presenter Da-
tabase Survey, where we encouraged JALT members
to identify their expertise and diverse positional-
ities, creating a database of diverse presenters for
program chairs to access in making their chapters
and S1Gs more diverse, equitable, and inclusive. We
have also created DEI presenter guidelines (see the
attachment below). Our team was also involved in
ongoing initiatives, such as ensuring childcare is
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https://caod.oriprobe.com/articles/21949459/Analyses_of_factors_influencing_Chinese_college_st.htm
https://caod.oriprobe.com/articles/21949459/Analyses_of_factors_influencing_Chinese_college_st.htm
https://jalt-publications.org/tlt/departments/jalt-focus
mailto:jaltpubs.tlt.jalt.focus@jalt.org
https://jalt.org/diversity-equity-inclusion-committee-dei/
https://jalt.org/diversity-equity-inclusion-committee-dei/
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available at all JALT-branded conferences, as equi- JALT continues to be dedicated to encouraging
table access to professional development opportu- DEI throughout the entire body. Our committee is
nities is essential for the continued development of ~ proud to be part of this movement to ensure that
our organization and our field. The DEl Committee all voices are a part of JALT, improving language
also advises the BoD on DEl-related issues on a education in Japan and beyond. If you are interested
case-by-case basis. in joining us to keep making JALT a more diverse,

Diversity is the foundation of JALT, making us equitable, and inclusive organization, please email
stronger and more sustainable as an organization, ~ Yaya and Shawna (the Co-Chairs) at dei@jalt.org.

DEI Presenter Guidelines

February 2024

JALT is committed to improving diversity, equity, and inclusion within the organization. As such,
these guidelines ensure that all members have equal access to all of the professional development
opportunities JALT has to offer.

These guidelines stipulate all SIGs, chapters, and other groups within JALT make an active effort
to adhere to principles of diversity, equity, and inclusion and strive for a balanced representation of
presenters for events.

When choosing presenters for events, JALT supports and encourages the organizers to consider a
balance of presenters incorporating members from underrepresented groups, including members:

« of different genders, gender identities or presentations, and sexual orientations;

o with diverse racial and ethnic backgrounds;

« from a variety of countries with diverse L1 representation;

o with Lls other than English;

o with diverse mental and physical abilities;

« and of different ages and at different career stages.

The list above is not meant to be exclusive or exhaustive, nor should speaker qualifications be made
less of a priority when selecting presenters. However, the framework should be used by all groups
within JALT to diversify the presenter roster for their events. If groups need support or advice in
implementing this, they can contact the Director of Program. The Director of Program and the DEI
Committee will support, in a non-judgmental and collaborative fashion, all JALT groups, no matter

their size or limitations in terms of technology or geographic distance, to overcome any difficulties in
meeting these guidelines. Presenter recommendations from everyone in JALT are welcomed.

Present-is

Zoom ID: 931 0342 0181

Let’s build community and share
ideas about using ER.
» Online
> Last Sunday of each month
> 7-8pm IST
» Free for everyone
We hope you will join us!

EXTENSIVE READING

SIG

/L STIDILYV J

THE LANGUAGE TEACHER 49.5 e September / October 2025 27


mailto:dei@jalt.org

JALT MEMBERSHIP INFORMATION

The Japan Association for Language
Teaching (JALT)

A professional organization formed in 1976
S 1976 F ISR ENCFIFE R

e Working to improve language learning and teach-
ing, particularly in a Japanese context
SEFDOFBEHEOR LEMS I LEBNELTVET

e Almost 3,000 members in Japan and overseas
- ERSNTHI 30002DRENNET

https://jalt.org

Annual International Conference

e 1,500 to 2,000 participants
- 41,5005 52,000 BMLE S

e Hundreds of workshops and presentations
-BHDT—0T 3V TORRDNBIET

e Publishers’ exhibition - BR#LICEDHMBLH Y F 9

e Job Information Centre

-RBERE 2 —DRITONET

https://jalt.org/conference

JALT Publications

e The Language Teacher—our bimonthly publication
-lRBAHEGLEY

e JALT Journal—biannual research journal
-EEHTLEY

e JALT Postconference Publication
- FREEREORRHRECRELHTLEYS

e SIG and chapter newsletters, anthologies, and con-
ference proceedings - DEFFIARE R PHZEHERM, 77>
VAV ARERRCREERITLET

https://jalt-publications.org

JALT Community

Meetings and conferences sponsored by local chapters and
special interest groups (SIGs) are held throughout Japan.
Presentation and research areas include:

Bilingualism e CALL e College and university education

e Cooperative learning ® Gender awareness in language
education ¢ Global issues in language education ® Japa-
nese as a second language ® Learner autonomy e Lifelong
language learning ® Materials development ® Pragmatics,
pronunciation, second language acquisition ® Teaching
children e Testing and evaluation

ZBRUDHFHREERICLSH R PHRRISHEZ M TRIME
TN UTORF TCORKPARBENMTONE T, /A AUX
L, CALL, RENEFBHE, HAEFEH, Y1 04— LBFFE JO—
JNVERE, BASEHA. BENTE. iR RS - B2SREE R
BEFHE DEEZHE. sRETH. BMERRE F,

https://jalt.org/main/groups

JALT Partners

JALT cooperates with domestic and international partners,
including JALTIEFOERNDFREBIELTOED):

e AJET—The Association for Japan Exchange and
Teaching

e |ATEFL—International Association of Teachers of
English as a Foreign Language

e JACET—The Japan Association of College English
Teachers

e PAC—Pan-Asian Consortium of Language Teaching
Societies

e TESOL—Teachers of English to Speakers of Other
Languages

Membership Categories

All members receive annual subscriptions to The Language
Teacher and JALT Journal, and member discounts for
meetings and conferences. The Language Teacher®JALT
Journal EDHERIH 1 EBXTENE T, TR PRRICES
WCEMTEET,
e Regular —fi#=5:¥13,000
e Student rate (FULL-TIME students of
undergraduate/graduate universities and colleges
in Japan) 242 8EROLBHIOREEIEAERDF
4):¥7,000
e Joint—for two persons sharing a mailing address,
one set of publications ¥ 31> 28 (RICEFRTCERT
HEAN2LETSRE L. JALTHRRYIE 24T 1ER): ¥21,000
e Senior rate (people aged 65 and over) =7 RE(654%
M £a75):¥7,000
¢ Group (5 or more) ¥8,500/person—one set of publi-
cations for each five members V)L—7&&(5%M &
TERE L JALTHRRYDIE 52 S &IT T1ER): 14 ¥8,500

https://jalt.org/main/membership

Information
For more information, please consult our website
<https://jalt.org>, ask an officer at any JALT event,
or contact JALT's main office.

JALT Central Office

Level 20, Marunouchi Trust Tower—Main,
1-8-3 Marunouchi, Chiyoda-ku, Tokyo 100-0005 JAPAN

JALTEE#/5 1 T100-00055 RESTALHRKALDN1-8-3
HDR b ZR b2 T —AEE208

Tel: 03-5288-5443; jco@jalt.org

Joining JALT
Use the attached furikae form at post offices
ONLY. When payment is made through a bank
using the furikae, the JALT Central Office receives
only a name and the cash amount that was trans-
ferred. The lack of information (mailing address,
chapter designation, etc.) prevents the JCO from
successfully processing your membership appli-
cation. Members are strongly encouraged to use
the secure online sign-up page located at:

https://jalt.org/joining


https://jalt.org/joining
https://jalt.org
https://jalt.org/conference
https://jalt-publications.org
https://jalt.org/main/groups
https://jalt.org/main/membership
https://jalt.org
mailto:jco@jalt.org

JALT2025 INTERNATIONAL CONFERENCE

£ National Olympics Youth Memorial Center, Tokyo
Friday, October 31- Sunday, November 2, 2025

At a Glance:
e 3 plenary sessions and workshops, featured and
invited speaker sessions and workshops
e Research and practice-oriented presentations

and workshops
e Educational Materials Exhibit (EME) @
/7

e Special Interest Group (SIG) forums \

e JALT Junior sessions

e NEW: Plenary speakers panel discussion, theme-
featured panel discussion -

\

e

N

~ \
s NN )
RO N

Rainbow Bridge

Imperial Palace Tokyo Station

Gardens

https://events.jalt.org/event/37/
*Schedule is subject to change. We apologize for any inconvenience caused.
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ACTS of life  Drama—based English Lessons & Training
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Magazan Sangenjaya 2 3F-3, 4-18-15 Taishido,

M info@aol-japan.com Setagaya-ku, Tokyo 154-0004




