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In this month's issue . . .

Language Teacher! At this time most of our readers

will be in the swing of the 2019 school year, and we
hope that you are managing to beat the heat while you do!
We also hope that you find this issue useful as you continue
to prepare for lessons and enlighten your students.

H ello readers, and welcome to another edition of The

We have one Feature Article and one Readers’ Forum that
we are proud to present. We begin with Teacher-Student
L2 Writing Assignments by Eri Terada, who explains how
ongoing teacher feedback on written assignments provides
a unique means of both motivating learners to write more
and of scaffolding language development. Next, Eric Bray
describes how the use of movie journals can make foreign
language film-watching projects more educationally pro-
ductive for learners in his article, Using Movies in the Foreign
Language Classroom: The Movie Journal Approach.

I should also mention that now is a time of change, and 1
am proud to usher in the first edition of the Reiwa era. This
issue is also bittersweet, as it is my last as co-editor. I would
like to thank Gerry McLellan and Antonija Cavcic for the
invaluable help that they have provided me, and to offer a
warm welcome to Nicole Gallagher, who will move from My
Share to take over the reins as co-editor. I would also like to
welcome Theron Muller back into the co-editor role. It has
been a pleasure!

Sayonara,
Eric Shepherd Martin
Coeditor, The Language Teacher

-t %@Hﬁﬁ ®H 5 DThe Language Teacherll KHTZE! B

i&ht@ﬁbizolg%ﬁr“@éotmﬂ'c LW
nJl.. FOY > TNEH LB EEHNET, AF5D
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THOET,
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Sayonara,
Eric Shepherd Martin
Coeditor, The Language Teacher
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FEATURE ARTICLE

Teacher-Student Interactive L2 Writing
Assignments

Eri Terada
Waseda University

This study describes the efficacy of continuous teacher—stu-
dent interactions through L2 writing practice based on stu-
dent interests. Essay writing and fluency writing are popular
activities in university EFL writing classes, but writing activi-
ties that allow students opportunities to continue ongoing
discussions with teachers can have unique benefits: eliciting
reason-based writing responses in English to questions in
teacher’s feedback, broadening students’ perspectives, and
providing motivation. This study was conducted during a uni-
versity EFL writing course over 15 weeks. To illustrate how such
responses can be encouraged and how student perspectives
can develop, examples of interactions between a teacher and
student who had significantly more frequent continuous writ-
ten interactions than the class average are used to illustrate
the benefits of ongoing discussions with the teacher through
L2 writing practice.

iR Cld. FE2EFE COBRMPGREICH T2 HEN & F AR Dk L
feA VRS0 3 DMRICONTRET 2. KEDRESA T2
EILBWTUE Ty A 4TI PhBE0m L2 BB LIIEE R E
DEUANSNTVBHN EERE DM LI EDN IR CH DT 1T+
VITEBTOTA— RN\ IIKE FEBHDEZPMER ORI ZS]
EFHRLRPEOBRBTELS, E5ICIE EFR—V 30 HSHZHEDF)
RTINS, AL HEIRRDSHREEZTRE LIEAFED
SATAVTEEICBVTSBICHOIITTONTAESEREE I RIC. #
DS DTA— /Ny JICHEBISRIEZETTUVN, MftLic > 25023

AV TNCBWTHENENFEZ KT D EDRAGRREZRESMNCT 50
DTH%.

has been acknowledged in the field of L2, is

not only crucial for encouraging learners to
improve their skills and enhance their learning, but is
also an important interaction that provides learners
with scaffolding. Scaffolding is vital support given to
learners based upon their current learning capa-
bilities and goals, and can facilitate leaners moving
beyond their current abilities (Vygotsky, 1978).
Previous studies on interactive L2 writing activities
have demonstrated the various benefits of teacher
feedback for students. One interactive L2 writing
activity between a teacher and student is dialogue
journal writing (DJW). Takahashi (2016) had Japanese
medical students use DJW through Google Docs over
a period of 10 months. She focused on one student
who actively engaged in the activity, and revealed the

T eacher feedback, the importance of which

process of the student’s learning. Although the aim of
the writing activity was to provide medical students
the opportunity to write in a second language (L2),
the student learned different aspects of medical
professionalism and fostered his own professional-
ism in the medical field due to the interactions with
his English teacher. Takahashi discussed how the
features of DJW, such as teacher feedback, long-pe-
riod writing activities, and the use of narrative style
promoted the student’s learning.

In the contexts of Japanese as a Foreign Language
(JFL) education, Chang (2015) followed participants
who undertook continuous written interactions on
a Bulletin Board System (BBS) with mentors over
seven weeks. She also focused on one student to de-
scribe the detailed process of change in the student’s
perspective on a topic through continuous written
interaction. Chang demonstrated that the student’s
mentor’s feedback questions helped the student
extract important information to improve clarity.
Chang suggested that the changes in the student’s
perspective began because the mentor’s questions
elicited reason-based responses from the student. Ad-
ditionally, because the mentor provided her reasons
when stating her own opinions, the student gained
new perspectives through the interaction. In other
words, ongoing discussions on the same or expanded
topics using questions in addition to knowing teach-
ers’ opinions and rationales played an essential role in
encouraging the student to deepen their learning.

In terms of the significance of questioning, Zhao,
Pandian, and Singh (2016) discussed the effective-
ness of teacher feedback that includes questions
for the purpose of encouraging language learners
to think critically. They concluded that the level
of thinking and responses produced by learners
generally should correspond to the level of teachers’
questioning (Orlich et al., 2013; Zhao et al., 2016).
To consider higher-level, probing questions, stu-
dents need adequate time for cognitive processing
as well as for formulating reasoned L2 responses.
Therefore, writing assignments that allow students
to think about and research information together
with frequent, comprehensive high-level teacher
feedback are optimal for deepening students’ learn-
ing and improving the quality of L2 writing.

oy
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The present study investigated the efficacy of
teacher-student interactive L2 writing assignments
by focusing on Student A—whose interactions were
significantly more frequent than the class aver-
age—to assess the benefits of continuing ongoing
discussions with the teacher.

Examples of Teacher-Student Interactive
Writing

The examples shown here are from the submis-
sions and responses between a Japanese teacher of
English at a university in Japan and Student A, who
was a female second-year student with a TOEIC
score of 396 at the beginning of the semester. Four-
teen Japanese Human Science majors, ranging from
second-year to fourth-year students, participated
in this class. The participant was selected because
she responded to 76.9% of the teacher’s feedback,
which was far greater than the 10.6% class aver-

age response rate, and therefore provided the best
chance to evaluate features of continuous written
interaction between a teacher and a student in the
class. Students were allowed to use dictionaries,
online sources, or any other reference materials and
they also wrote responses outside of the class. The
class met once a week for 90 minutes for 15 weeks.
As shown in the appendix, which presents all the
topics Student A submitted, her 53 compositions
represent 17 distinctive thematic threads and 13
threads among them consisted of more than one
composition.

Encouraging Reason-Based Responses

The following examples of teacher-student inter-
action show the kinds of questions asked by the
teacher and how Student A responded. The follow-
ing sequence is an example of Student A’s response
to probing questions:

Composition 5: Fair Trade

Each of us should do a little things for [people
in developing countries], for example learn-
ing them, buy fair trade food or goods, and so
on. People in developed countries should think
why goods and food from foreign countries are
cheaper. . . . [Opinion]

Teacher Response to Composition 5

The basic question of me is if we need so many
kinds of goods from outside Japan or a country.
[Question 1] . . . Who gets the most profit out of
buying goods of other cultures cheaply? [Ques-
tion 2]

The Language Teacher ® Feature Article

Student A’s answer in Composition 6 demon-
strates her use of English to address the teacher’s
questions using logical reasoning:

Composition 6: Fair Trade

We need goods from outside a country. [Re-
sponse to Question 1] Goods from outside are
novel and help our make new goods, for exam-
ple mixing outside and original goods. And pro-
ducting (sic) goods more cheaply is treated very
important. . . . [Reasoning response to Question
1] However, we must think the profit from oth-
er country. People making materials and goods
get little profit. Directors get a lot of profit.
[Response to Question 2] This is very unfair . .
. [Opinion]

Teacher Response to Composition 6

What do you think will happen if the people liv-
ing in developing countries get much money all
of asudden. .. [Question 3]

Composition 7: Fair Trade

. .. people will be confused . .. They can buy
so many things. This will make the countries
changed. However 1 don’t know whether this
makes them happy. We should know the coun-
tries well, and we should do fair trade properly.
[Reasoning response to Question 3]

As described earlier, probing questions are par-
ticularly effective for encouraging critical thinking
(Zhao et al., 2016). The teacher gave Student A three
probing question prompts, including a hypothetical
question (Question 3), all of which guided her to
analyze the issue of fair trade from multiple points
of view. For Student A, these probing questions not
only elicited immediate responses, but also rea-
son-based responses. This demonstrates that the
questions posed by the teacher within the activity
provided scaffolding for reason-based responses.

Broadening Perspectives

Student A continued to refer to past conversation
throughout her writing. In Composition 41, she
wrote about the experience of walking in Tokyo
from midnight to dawn for hours with her friend
and viewing scenes she could not see from a train or
car. In the feedback to Composition 41, the teacher
helped her to raise her awareness by paraphrasing
her experience and stating his own opinion: “I think
it is good to see unusual scenes at unusual time . .

. You can see totally different things if you change
your perspectives . ..” In Composition 42, Student

| 4
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Aindicated that, as a result of this experience, she
realized that she had seen only certain aspects of
familiar things or places. Because Student A also
wrote in a previous composition that she was taking
a web design class during the semester, the teacher
tried to connect the idea of “changing perspectives”
with Student A’s interests, such as designing and
growing food, in the feedback to Composition 42:

Teacher Response to Composition 42

I think designing or making something, even
crops or vegetables, requires a sense and creativ-
ity. [Opinion 1] . . . Professional creative design-
ers, in my understanding, can create something
new and different every day. [Opinion 2] Look-
ing at something usual, they can think in a dif-
ferent way. [Paraphrase of Opinion 2]

Composition 43: Views

... Can we improve abilities to think or look in
many views? If we think something in a different
way, we look at things in more variety views than
before.

The teacher stressed the importance of thinking
in a different way, referring to abilities of creative
designers as an example. As a result, Student A
changed the title of Composition 43 to Views, which
seemed to indicate that she realized the importance
of changing her viewpoints and viewing things from
diverse perspectives.

By the end of the semester, Student A had begun
to integrate several of the ideas which she and the
teacher had discussed throughout the term into her
writing. For example, in Composition 35, Student A
wrote that there were stereotypical opinions toward
people living in different regional areas in Japan.
The teacher suggested acceptance as the key word,
stating that a judgment of good or bad was not a
correct attitude to have toward something new or
different, because the concept of “good and bad”
was different in other countries. Later, Composition
49 demonstrated that she realized that she had also
had a biased understanding of a farmer’s lifestyle,
and accepted that there were diverse values, thereby
showing respect for farmers:

Composition 49: Farm

Before having gone there, 1 had thought farmers
do things of farm every time and live so simply. . ..
However it was wrong. . .. They enjoy their life and
do many kinds of things; doing farm, having pets,
and cooking. 1 feel there are many kinds of people
and of live. Also each people enjoy their live.

Terada: Teacher=Student Interactive L2 Writing Assignments

Through her experience of village life, talking
with farmers, and ongoing discussions with the
teacher about her experience, she reflected on her
own beliefs and values, and became more recep-
tive to other viewpoints. Thus, the changes in her
perspectives on different lifestyle happened. By the
end, she often wrote about revisiting her past ways
of thinking, without the instigation of the teacher.

Language Development

Interactive teacher-student writing activities also
create opportunities for language scaffolding. For
example, in the feedback to Composition 5, the
teacher asked: “Who gets the most profit out of
buying goods of other cultures cheaply?” Student A
answered by incorporating the word “profit” from
the teacher’s feedback: “People making materials
and goods get little profit. Directors get a lot of
profit.” She also actively integrated phrases from the
teacher’s responses. In the feedback to Composition
42, the teacher stated his own opinion about cre-
ative designers: “Looking at something usual, they
can think in a different way” and in Composition
43, Student A responded: If we think something in a
different way [emphasis added], we look at things in
more variety views than before.”

In addition, as shown in the response to Compo-
sition 35, the teacher pointed out acceptance, and
Student A’s response referred to the importance of
acceptance by paraphrasing the teacher’s comment:
“l agree with you. Acceptance [emphasis added] is
the most important to understand other cultures
and people.” Through this paraphrase, she indi-
cated her understanding of the language used by
the teacher, and incorporated vocabulary from the
teacher’s feedback into her own writing, thereby
demonstrating second language development.

To promote the acquisition of both language and
content, multiple exposures to input and revisit-
ing input are crucial (Stoller, 2002). Thus, ongoing
discussions on the same or expanded topics have
the potential to provide students with the opportu-
nity to use same words and phrases repeatedly and
facilitate students’ language learning.

Effects on Motivation

One year after the class ended, the researcher
conducted a follow-up, semi-structured interview
in Japanese (L1) with Student A online to assess her
experience in the course by focusing on learning
outcomes resulting from the interactive writing
activity. In the follow-up interview, Student A ex-
plained why she wrote so many more compositions
(53) than the minimum requirement of 20. Her first
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motivation was to improve her English skills. How-
ever, as the semester advanced, she said that she
enjoyed responding to the teacher’s feedback and
enjoyed expressing her thoughts in English:

When starting the 100-word writing assign-
ment, 1 decided to try writing as many compo-
sitions as possible to improve my English skills.
I wanted to practice as much as possible because
it was a good opportunity. That was my first mo-
tivation . . . As the semester went on, I realized
I had become able to communicate in English.
I enjoyed responding to the teacher’s feedback
and writing my thoughts in English! [Translated
by the author]

In focusing on meaning and content, the inter-
actions with the teacher start to have made the
student aware of the idea of using English as a tool
for communication and not simply a subject to
be learned. Students who believe writing as a way
to express feelings and ideas as well as to expand
learning are likely to be more engaged in writing
tasks (MacArthur, Philippakos, & Graham, 2016).
Additionally, to respond to the teacher’s feedback,
Student A researched the topics, thereby expanding
her perspective and deepening her understanding:

Sometimes, 1 didn’t understand the feedback
well or couldn’t answer the questions from the
teacher, so 1 looked them up online. It took

me time to go through the feedback and think

carefully to delve more into the topics. . . . Each
time, the teacher responded to my entries very

quickly with many lines of comments and ques-

tions! The teacher also wrote his opinions in the
feedback, and some of them were totally differ-

ent from what | had and so were very interesting
to me [Underlined by the author]. That brought
me to broader perspectives and motivated me to
write more. . . . [Translated and underlined by
the author]

Student A highly evaluated the teacher’s feedback
in terms of broadening her perspectives and as a
means of motivating her to write more. As shown
earlier, knowing teachers’ opinions and rationales,
students can gain new perspectives and develop their
perspectives (Chang, 2015). Furthermore, teachers’
active engagement in interactions where students try
to express their own thoughts or sense of value in the
L2 can motivate students to communicate using the
L2 and encourage them to deepen their understand-
ing of their experience (Chang, 2015).

Moreover, the interview revealed that the positive
gains in motivation were sustained even after com-
pletion of the course. This positive gain in Student
A’s motivation can be seen as the result of developing
self-efficacy. Self-efficacy determines how people

The Language Teacher ® Feature Article

think, motivate themselves, and behave, influencing
actions that affect them later in life (Bandura, 1994).
This appears to have happened through continuously
engaging in interactive L2 writing:

I felt a sense of accomplishment and satisfaction
with my engagement in the course when the se-
mester was done . . . I still try to write English
and 1 sometimes write my thoughts or feelings
in English in my diary. [Translated by the author]

Conclusion

Continuous teacher-student interactions through
content-focused feedback not only provided the
student with the opportunity to improve her
English vocabulary usage and gain L2 writing
motivation, but also helped her write reason-based
responses in the L2 and expand her perspectives.
Ongoing discussions with the teacher on the same
or expanded topics, rather than disparate top-

ics, seemed to play a major role in this student’s
development. Furthermore, topic choice played a
significant role; that is, by selecting topics that were
meaningful to her, Student A was able to reflect on
her experience and beliefs and enhance her already
established perspectives.

In addition, this research suggests that the role of
EFL writing teachers is fourfold. The first role is to
provide students with not only form-focused feed-
back but also constructive meaning-focused feedback
by including probing questions to encourage stu-
dents to reflect on and express their thoughts with
reasons. Second, teachers should sometimes state
their own opinions and rationales about the stu-
dents’ topics to help them to broaden their perspec-
tives. Third, teachers should actively engage in inter-
actions to motivate students to communicate using
the L2. Fourth, teachers should present students
with models of English to assist them in developing
ways to express their thoughts in the L2. Considering
the limited number of samples in this study, further
inquiry is required. However, it is hoped that the
present findings will provide further insights into
effective writing instruction in EFL contexts.
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Appendix
1 | Introduction myself 22 | Matsudai (Name of a farming village) 41 | Going around Tokyo
2 | Responding #1 23 | Matsudai 42 | Going around Tokyo
3 | Yesterday's mail 24 | Today 43 | Views
4 | My thinking 25 | Food industry 44 | Views
5 | Fairtrade 26 | Food industry 45 | Views
6 | Fairtrade 27 | Food industry 46 | A book (responses to 45 included)
7 | Fairtrade 28 | Industry 47 | Abook
8 | Fairtrade 29 | Disney 48 | Agame
9 | Culture 30 | iPhones and smartphones 49 | Farm
10 | Culture 31 | Twitter and Line 50 | Farm
11 | Culture 32 | Coffee shops 51 | Miyadaiku
12 | Education 33 | The difference of places 52 | Miyadaiku
13 | Animals 34 | The difference of places 53 | Albite (sic) (Part-time job)
14 | Animals 35 | The difference of places
15 | Animals 36 | Tyouzyuugiga (Scrolls of Frolicking Ani-
mals) (responses to 45 included)
16 | Animals 37 | Cultures
17 | Money 38 | Cultures
18 | My brother 39 | Cultures
19 | Advertisement 40 | Stuff's (sic) attitude (Staff’s attitude)
20 | Comedy
21 | Response (responses
to 17-18)

Note. The grayed out numbers show a beginning of interactions on a new topic.
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READERS' FORUM

Using Movies in the Foreign Language
Classroom: The Movie Journal Approach

Eric Bray
Yokkaichi University

Foreign language teachers often want to use movies in the
classroom because movies are a rich source of both language
and culture and contain themes that can stimulate thought
and discussion. However, showing movies to students without
doing the time-consuming preparation of tasks for students to
do before, during, or after watching the movie can limit the ed-
ucational benefits. Using a movie journal solves this problem,
and contains questions that students answer after watching a
section of the movie in class. Writing in a movie journal before
discussing the movie leads to more productive discussions as
students have a chance to think about what they want to say
and how best to express these ideas in the foreign language.
=:zEu

MBS EEEULDEETH S, BELERG T ANy 3V %ER
EEEDT —XEFA TSI INEEEENE L A THEZE >
TUB, R - R - RRREICRAE BN 2 A0 R EL TR
LTW%, LD L. ZDEBIIIZRERBOIDD B, EH5EEOTC
FREDERFLL T, LEMBEEZREZET CIEEZNARITIEL
PN, MEDEY Y 3V BICEEDNERICERSHDMovie Journal
l& T OREZ R BT EDTES, BEIC DLV CEELE SEIICMovie
Journal CERIFEZET DI LT RELEIMAZEE VL DH BHD
EZENEFBTCEDEIIICRRITNE—FBLEHBDHEEZSMADE
FNENDKERGZT A AN Y aNTDBEH B,

M siastic about the use of movies in foreign
language classrooms as movies provide
exposure to natural language used in authentic
linguistic, pragmatic, and cultural contexts (Baratta
& Jones, 2008; Ismaili, 2013; Zhang, 2013). Watch-
ing movies in the classroom has been found to help
students build vocabulary skills, improve listening
ability, and stimulate thought and discussion (Curtis,
2007; Kaiser, 2011). Watching movies has also been
found to increase motivation in students to study the
foreign language and interact with the target culture
(Ismaili, 2013; Luo, 2004; Ruusunen, 2011). In addi-
tion, students generally show a positive reaction to

the use of movies in their classrooms (Ismaili, 2013;
Kabooha, 2016).

However, it is also generally understood that
these many benefits will be limited if movies are
just shown to students and not combined with
effective teaching methods and tasks. This paper

any educators and researchers are enthu-

will describe: a) the benefits of using movies in the
foreign language classroom, b) some of the common
ways teachers optimize the benefits of watching
movies in class, ¢) a movie journal format developed
by the author, and finally, d) how this movie journal
can be used to help students benefit from movie
watching in class.

Benefits of Movie Use

Many teachers and SLA researchers have written
about the benefits to students of using movies in
EFL classrooms (Baratta & Jones, 2008; Goctu, 2017;
Ismaili, 2008; Kabooha, 2016; Kaiser, 2011; Luo,
2004; Ruusunen, 2011; Zhang, 2013). The following
is a summary of the research these authors have
conducted and the results of their analyses.

Movies Contain Language that is Natural and
Contextual

Foreign language students often study with text-
books and materials created by language teachers
that include conversations for listening and speak-
ing practice. These are quite valuable resources, but
students often travel abroad and are dismayed by
the difference between the language used in text-
books and the actual living language they confront.
The speed, vocabulary, pronunciation, and accents
used by native speakers can be quite different from
that of the language presented in textbooks, and
language learners can find it quite difficult to com-
municate with native speakers (Kaiser, 2011).

Merely watching movies in the foreign language
will not solve this problem, although it will at least
provide some indication of what learners can expect
when talking with native speakers. In addition to
watching the movie, the language used in the movie
can be studied. In particular, colloquial expressions
are often found in movies. Listening abilities can
also be improved by watching a movie repeatedly
until easily understood, especially if subtitles are
used (Ismaili, 2013; Luo, 2004).
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Movies Provide a Context for Learning about L2
Culture

Textbooks can provide information on the L2 cul-
ture that might work well with simple rules related
to customs such as bathing, dining, and so forth.
However, to learn about the values of a culture, it is
better to experience the culture directly and deduce
from these experiences the values people in the
culture tend to hold as important. Although movies
cannot provide the direct experience of travel
abroad, they can provide valuable indirect experi-
ence. (Kaiser, 2011; Ruusunen, 2011).

Movies can Increase Motivation

For many students in Japan and other countries

as well, studying a language in school is required

or often done because high test scores will help

the student enter a university or get a job. This
extrinsic motivation is a good start, but if students
can interact with people from the L2 country, the
intrinsic motivation to study the language will often
increase. Because travel abroad can be difficult due
to cost or time restraints, watching movies about
the target culture can be a good way to stimulate
interest in the L2 country and its people (Zhang,
2013). In addition, studies have shown that students
find movie watching in class to be interesting and
to enhance their motivation to study (Goctu, 2017,
Ismaili, 2008; Kabooha, 2016; Ruusunen, 2011).

Movies Stimulate Thought and Discussion

Movies contain themes and messages the movie-
maker has included to stimulate viewers to think
about how characters’ personalities interact within
the situations they find themselves in and the
choices they make. Movies can be a motivator to
communicate with others to share and compare un-
derstanding of the movie and its characters. Movies,
like novels and recorded music, have the power to
touch people deeply, and stimulate thought about
the world we live in and our role in it (Barrata &
Jones, 2008).

Commonly Used Tasks for Increasing the
Benefits of Watching Movies

The perception of movies in class as only providing
entertainment creates resistance to their use. If the
teacher elects to merely show a movie during class
and have students discuss it afterwards, the benefits
to students will be limited. This is why it is im-
portant for teachers to do more than just show the
movie in class. Three methods often taught in EFL/

The Language Teacher ® Readers’ Forum

ESL training programs for maximizing the potential
benefits are:

1. Pause the movie at key points and ask students
to discuss what will happen next in the movie.
This simple task has the added benefit of keep-
ing students engaged, as sleepiness can occur
when one watches a long stretch of movie.

2. Ask students to do close listening practice with
a gap-fill (cloze activity) for a small section
of the movie. The teacher can then also have
students act out this section of the movie for
speaking/listening practice.

3. Create discussion questions that will be used
before or after watching a particular section of
the movie.

These three common approaches to making mov-
ie viewing more valuable to students are quite use-
ful; however, the second and third activities can be
especially time consuming for the teacher. Although
these approaches are helpful and increase peda-
gogical value, it is important for teachers to employ
strategies to help students gain greater benefit from
the movie watching experience. In the following
section, an argument will be made for the use of a
movie journal to achieve this that will take no more
preparation once the format has been decided on
and copies have been distributed to students.

The Movie Journal—Description

The basic approach to be discussed here is to watch
a movie with students over a series of classes. After
watching a section of the movie in class, students
will think about and then write answers to some
general questions in the movie journal about what
they have just seen and then discuss their answers.
Each teacher can create movie journal questions ac-
cording to one’s own interests. The following movie
journal format was developed by the author and is
successful in encouraging students to think more
deeply about the movie they are watching and can
lead to more interesting and productive discussions
(Bray, 2012).

The movie journal format described here contains
the following five questions for students to answer.
The teacher can put these questions on a B4 sheet
(See Appendix), and pass them out to students as a
booklet when beginning to watch the film.

1. Summary—What happened in this section of
the movie?

2. Reaction—What is your reaction or opinion
about this section of the movie?
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3. Prediction—What do you think will happen
next in the movie?

4. Culture—What did you notice about culture in
this section of the movie?

5. Language—What words or expressions do you
want to remember from this section of the
movie?

The Movie Journal—How to Use it

The movie journal is easy to use once the teacher has
established a routine. After watching a section of the
movie in class, students answer the five questions

in the journal and then discuss the movie in small
groups while using the journal. If time is short, the
movie journal can also be assigned as homework,
and during the next class before watching the movie,
students can discuss the movie journal questions in
groups to help refresh their memories and stimulate
thinking about what will happen next. There are
other decisions the teacher will have to make about
using the movie journal in class:

1. How Much of the Movie Will You Show in One
Class?

The recommended approach is to watch a movie sec-
tion by section over six to ten classes. That translates
to watching a new 15 to 20 minute section of the
movie with Japanese subtitles in each class. However,
first the teacher can show the section watched in

the previous class again with English subtitles. This
means there will be about 30 to 40 minutes of movie
watching time per class. More time than this watch-
ing a movie can make students sleepy.

2. Will You Show the Movie With Subtitles?

The movie section can be shown once with Japanese
subtitles and then again with the original English
subtitles. Including a showing of the movie with no
subtitles might also be beneficial if time and student
level permits.

3. What Will You Do Before Watching the Movie?

Before watching the movie, you can have students
do language development work. For example, the
movie journal described here asks students to write
a summary, a reaction or opinion, a prediction and
about culture. Many students will need help with
the language patterns and vocabulary used when
answering these five questions in the movie journal.
In addition, it is important to teach students mov-
ie-related terminology such as, plot, scene, movie
trailer, and so forth.

4. How Will You Manage the Discussions?

After students have thought about the movie and
written in the movie journal, you can have them
make groups of three or four students and take turns
sharing their summaries, reactions, predictions,
culture points, and language they learned. Teachers
should encourage students to speak freely and try

to remember what they have written rather than to
read their answers. If time permits, ask students to
discuss the movie again with a new group but with-
out looking at the movie journal as much as possible.

)

L

5. What Movie Will You Use?

Obviously, care must be taken to show students

a movie that is appropriate for their age level and
interests. You can select a few movies beforehand
that you think will work well with your students
and show students the movie trailers, letting them
vote on what movie they want to watch. Over the
years, the author has had great success with the
movie “Bruce Almighty”. Students have also enjoyed
the movies “Groundhog Day”, “The Producers”, “The
School of Rock,” and “Hairspray.”

SIXVdd LIVl
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6. What Will the Students Do When You Finish
the Movie?

When you have finished watching the movie, you
can ask students to write a movie review. Tell them
that a good movie review should include a summa-
ry of the action and themes, a description of the
characters, a favorite scene, the movie’s message,

a one to five star rating, and a recommendation to
see the movie or skip it. Once students are familiar
with writing a movie review, it is easy to ask them
to watch a different movie on their own that they
have not seen before that they choose from a list

of movies the teacher recommends. Then you can
have them write a movie review and do an oral
movie review to a small group or to the whole class
on the movie they have seen. This is a good way to
finish up the term and can be used in addition to or
in lieu of a final exam. Students’ writing in both the
movie journal and the movie review can be assessed
for the English used as well as the depth of thought
about the characters, their culture, and the messag-
es and underlying themes of the movie.

SNOO4 1vr
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Conclusion

Watching movies with students in a foreign lan-
guage classroom is often thought of as being more
for entertainment rather than educational purpos-
es. However, teachers have wanted to take advan-
tage of the natural language used in the authentic
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linguistic, pragmatic and cultural contexts found in
movies, and have developed tasks to help students
benefit more from the movie watching experience.
Building on experiences with these tasks and pre-
vious research, the movie journal was developed as
a way to increase student benefits from watching
movies in class.

In this paper, some of the more commonly used
approaches to optimizing benefits to students have
been reviewed, and a new approach using a movie
journal has been described. One benefit of the use
of a movie journal is that there is little preparation
time necessary and it fits quite easily into a teacher’s
busy schedule. In combination with other activities
or used alone, using a movie journal is an easy and
effective way to increase the benefits to students of
movie watching in the classroom.
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Appendix
Movie Journal

1. Summary—What happened in this section of
the movie?

2. Reaction—What is your reaction or opinion
about this section of the movie?

3. Prediction—What do you think will happen
next in the movie?

4. Culture—What did you notice about culture in
this section of the movie?

5. Language—What words or expressions do you
want to remember from this section of the
movie?

Write these words in sentences below
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An Interview with Momoko
Nakamura

Joanna Hosoya

Seijo University, Tokyo Women’s Medical
University

Quenby Hoffman Aoki

Seikei University

Welcome to the July/August edi-
tion of TLT Interviews! In this issue,
we feature an interview with Dr.
Momoko Nakamura, Professor of
English at Kanto Gakuin University
and winner of the 2007 Yamakawa
Kiue award. Dr. Nakamura pre-
sented an analysis of the features
of the gendered language used
to translate non-Japanese speech
into Japanese at the 2018 JALT plenary. Her fascinating
2014 book, Gender, Language and Ideology: A Geneal-
ogy of Japanese Women's Language, denaturalises the
assumed common sense relationship between language
and gender. By taking a historical approach, she explains
the role taken by educators, the media and government
in forming the Japanese women’s language and gen-
dered norms of today. Before her plenary presentation
at JALT2018, she was interviewed by Joanna Hosoya and
Quenby Hoffman Aoki. Ms. Hosoya teaches at Seijo Uni-
versity and Tokyo Women’s Medical University. She has
a Masters of Education in Applied Linguistics and has
many years of experience teaching English in Japan. She
is interested in the various ways gender and language
intersect, such as the adaptation and resistance to Japa-
nese language acquisition in foreign women married to
Japanese men. She is a long-term GALE member and
former editor of the GALE newsletter and journal. Ms.
Hoffman Aoki holds degrees from Georgetown Univer-
sity (Japanese Language) and California State Univer-
sity (Education/TESOL). She has taught at universities
in Japan since the 1990s, and currently works at Seikei
University in Tokyo. Her research interests include inter-
sectional gender, race and social class issues, CLIL/Con-
tent-based Instruction, fluency, and the writing process.

Torrin Shimono & James Nobis

TLT Interviews brings you direct insights from leaders in the field of language learning, teach-
ing, and education—and you are invited to be an interviewer! If you have a pertinent issue you
would like to explore and have access to an expert or specialist, please make a submission of

Email: interviews@jalt-publications.org

She is Coordinator of the GALE SIG. So, without further
ado, to the interview!

Joanna Hosoya: Your research is fascinating. We are
so glad that you could join us for the interview. During
the plenary, you will explain some conventions that are
used for translating foreign female and male speech

in novels, movies, and on TV. These categorise gen-

der through speech. Why is there a need to categorise
gender like this?

Momoko Nakamura: In thinking about the rela-
tionship between language and gender, | try to take
the perspective of social constructionism. Social
constructionism does not deal with reasons but
effects. But there are many reasons why a translator
has these practises. For instance, the translation
company tells them to do it. Or, they are working
in a group so they cannot say, “No, I can translate
this in a different way.” There are many reasons,
and if you talk about reasons, it becomes very
difficult to get a grasp of the phenomena related

to gender. At least 1 can talk about the effects and
the results of such practices. I will mention in my
plenary that as for women’s language, to translate
the speech of non-Japanese women into women'’s
language functions to naturalise Japanese women’s
femininity, as if women speak like that all over the
world—Japanese femininity is associated with the
polite, indirect, and soft femininity of Japanese
women’s language. 1 will speak about the “cool,
laid-back” style of translation of non-Japanese men
too, and I will show that it functions to distinguish
casual non-Japanese masculinity and potential Jap-
anese masculinities. In other words, by translating
non-Japanese speech within a very specific casual
style, the translator can tell Japanese people that
these are non-Japanese men, and they legitimize
acceptable Japanese masculinities which are polite
and formal. Those Western men are too casual, and
they speak a strange style so those masculinities
are not acceptable in Japanese. One of the reasons
that non-Japanese men’s speech is translated into
strange styles is to legitimize the ideal status of
polite, formal Japanese masculinity.
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JH: Do you think this “cool, laid-back” style of transla-
tion is marginalising?

Yes, exactly. It serves to marginalise Western mascu-
linities and legitimise hegemonic Japanese mascu-
linities. That is one function, but there are more.

Quenby Hoffman Aoki: Nobody actually speaks
that way in reality, do they? But when people watch a
movie, they don't even consciously notice that this is
strange speech.

Are you familiar with the term yakuwari go? Fic-
tional characters are often assigned a set of artificial
styles of speech that are associated with specific
types of characters. They call this economy of
interpretation. The casual non-Japanese male style
and Japanese women’s language have an aspect of
this yakuwari go. Stereotypical Japanese women’s
language is not really spoken by Japanese women
anymore. However, in fiction, the way a charac-
ter speaks is often odd. Western women speaking
Japanese women’s language is like this. Translators
that ] interviewed said that they noticed that the
translation of the speech of non-Japanese women
into Japanese women’s language, as it is actually
spoken, would seem odd to Japanese viewers.

Those female non-Japanese speakers [the charac-
ters being translated] have a very large role in main-
taining the Japanese tradition of women’s language.
Isn't it interesting? Although, previously only white
women were translated into Japanese women’s
language, and women of colour, such as the slaves
in Gone with the Wind, were translated into Tohoku
dialect [a lower status Japanese dialect].

JH: Given what students see of foreigners on TV and
the movies, what sorts of preconceptions might they
hold about their male or female English teachers?

It is dangerous to generalise perceptions. Students
watch different TV shows and movies. With respect
to female English teachers, if students are watching
the kind of TV and movies I analyse in my plenary,
they expect their non-Japanese women teachers to
share the same traditional Japanese femininity, as
translations into Japanese women’s language make
Japanese femininity seem to be something all wom-
en are born with. There is the possibility that they
see their male teachers as more casual, but it is just
a possibility. There are many other ideologies about
foreign men and women and also about teachers.
Linguistic nationalism, for example, holds that
only ethnic Japanese can possess Japanese culture
and language. As a result, students may think you
cannot understand Japanese. Also, each student
has certain expectations of teachers based on their

The Language Teacher ® JALT Praxis: TLT Interviews

experiences. Students have had more chances to
interact with non-Japanese teachers in recent years.
Many of such various preconceptions could be
interrelated.

QHA: How much do trends in the popular media in-
fluence the way students actually speak and their ideas
about gender?

This question is also very general. Jannis An-
droutsopoulos said it is getting harder and harder
to talk about a one-way influence from the media.
Media are participating in SNS. In addition, there
is the interesting notion of uptake. Media consum-
ers sometimes use a fragment of language from
the media in their own conversation. There is this
interaction between media language and speech.
From my observation, younger people are much
more sensitive than me as to when to use what kind
of language.

JH: How can we make students aware of the potential
limitations that gendered language places on their
lives?

Gendered language works in two ways: firstly, as a
norm, and secondly, as a resource of identity con-
struction. Japanese students can be restricted by
norms. Whenever 1 give a talk, 1 ask students, “Have
any of your parents told you to talk in a certain way?”
Secondly, norms work as resources that students can
use. They have the knowledge of language features,
and they know the appropriate time and place to use
it, who to use it with, and how to use it as a resource
to construct their identity. So, when we talk about
gender knowledge it is not always limiting. For ex-
ample, a young female student might speak women'’s
language to an old man at a job interview and mascu-
line language talking to her friends.

JH: What sorts of barriers might students experience
when they enter the workplace because of the way they
are expected to express gender in speech?

Usually they are not expected to express gender

too much at the workplace. But for female work-
ers, there are occasions when expectations for the
norms of feminine speech will be added on top of
the politeness norm. Being polite is important for
both boys and girls, so male language is not the
norm at the office. Only women’s language can be a
norm. Nobody tells the boys, “Oh you are a boy. You
should talk more impolitely.”

QHA: Have there been changes this century in the way
that Japanese use or think about women’s or men’s
language?
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A survey of attitudes toward language shows that
compared to 1995, more people in 2000 felt that
differentiating between the genders in speech is
preferable. They think that this differentiation is
traditional. However, in my book, I claim that these
differences were actually created by the Japanese
government during war time because it was neces-
sary to emphasise that the Japanese language was
distinct and superior, in order to convince people in
the colonies to learn it.

JH: How is the knowledge of gendered language taught
at schools?

I studied some of the elementary Japanese Koku-

go [national language] textbooks. 1 found a very
interesting point. They don’t explicitly say that a girl
or boy should speak in a particular way. Instead in
textbook dialogues for show-and-tell for example,
the children use gendered first-person pronouns.
Nowhere is there any explanation for this. The
differences in first person pronouns are naturalised.
If they had explained that they must use different
pronouns explicitly, 1 think students would ask why.
Of course, rules for gender equality in textbooks
are emphasised nowadays and each textbook must
be approved by the education department. But the
officials do not notice these differences. In fact, if a
boy in a textbook referred to himself as “watashi,”[1/
me, informal or formal, for both genders] instead

of “boku” [1/me, informal, male] I simply think it
would be considered too formal or unnatural and

it would be rejected without any deeper consider-
ation. That is why they need linguists like us to do
research—to make them aware of the limitations

of norms. When a girl calls herself “atashi,”[l/me,
informal, female] she learns all the other norms and
limitations, too.

QHA: Does the public familiarity with transgender
speech gained from media celebrities such as Matsuko
Delux, make it easier or harder for non-heterosexual
students to be accepted and participate in class?

It is better not to generalise. Not all non-heterosexual
people like talking using onee kotoba [the effeminate
speech style of some homosexuals]. But I think such
personalities make people aware of gender diversity.
The transgender role of TV personalities looms
large, as most heterosexual Japanese people have not
even had a chance to think about non-heterosexual
existence. It is problematic, isn’t it? Because you
don’t see many transgendered people playing normal
people. They are often comedians. It is important to
show ordinary transgender people living everyday,
ordinary lives. That is what TV should show. It is

The Language Teacher ® JALT Praxis: TLT Interviews

actually very dangerous to talk about transgender
people as one group. Some transgender students
love going to Shinjuku 2-chome [a gay district]
because they can speak onee kotoba. Others hate it.
Most don't always want to reveal their transgender
identity.

QHA: Is this a case of transgender celebrities speaking
out and establishing a public presence, but using a
voice which could be marginalising because it is very
particular?

Maree Clair writes that it is important to distin-
guish between the language of onee talent kotoba
[the language of generally flamboyant male celebri-
ties, often cross-dressing, who claim feminine iden-
tities] and onee kotoba. Talent use onee kotoba to
perform a certain character in the media. According
to her, talents are depicted in captions as deviant, as
monsters, non-normative characters. Other people
on the program often make fun of them.

JH: So, the emergence of transgender celebrities does
not necessarily indicate greater acceptance of non-bi-
nary genders. Yet, many teachers aspire to create
classrooms where students feel safe enough to discuss
norms, and to think critically. In reality though, when
teachers ask for an answer or an opinion on even
simple subjects, Japanese students’ speech tends to be
indirect, hesitant, and shy. This is generally true for
students of any gender. Are there Japanese cultural
barriers to speaking up clearly in a confident manner?

In every country, there is a norm concerning how
to behave in a class. From your perspective, Japa-
nese students can be described like that. But from
my point of view, they are performing according
to norms. When giving an opinion, there are many
Japanese formulated expressions or clichés which
students use to answer. But they are waiting for
an appropriate time to say what they really think.
There is an appropriate time. These are Japanese
pragmatic norms. It does not mean they are not
thinking. They are.

QHA: Do you personally find that speaking and
writing in English gives you freedom from any of the
normative influences of the Japanese language?

1 feel freer using Japanese. ] am Japanese, so 1 need
to push to express myself directly when speaking
English. 1 think academic papers in English may
come more swiftly to the point, and I prefer pre-
senting at conferences with international Feminist
linguists. However, mainly 1 feel that what makes
me feel freer is age. By the way, when 1 was study-
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ing in California forty years ago, girls waited to be
asked to dance. “Coupleness” in America seemed to
strongly contradict independence. So I did not feel
freer there.

QHA: I'm thinking about cultural baggage. Can
learning a language give a student a new identity and
freedom from some of the more restrictive cultural
norms?

A beginner is busy learning vocabulary and
pronunciation, but if they have a higher level or
study abroad, they may be able to develop anoth-
er identity. The largest problem I experienced in
California was when 1 was expected to make a
choice—such as how to address my professor, or
when 1 was asked about the choice of dressing or
sauce in a restaurant.

JH: Perhaps giving an opinion is also similar to making
a choice, as there are so many possible responses. How
do we release students from feeling that they can only
express opinions in an LI1-type formulaic way?

As 1 said earlier, formulaic expressions are not
necessarily restrictions. Japanese women use these
norms as a resource to construct their identity—for
example, in a job situation, and it can be creative
too. Using forms correctly and appropriately shows
their sophistication and ability as a speaker. Then
after they establish their credibility, they can give
the person their message. But to answer your ques-
tion, Japanese people like to play a role and they can
assume different identities. In the classroom, if you
give students a chance to become a teacher (I do
that in class), they change. They give orders. I also
give them a chance to sing or MC in a karaoke con-
test and they can really change their personality un-
der the spotlight. 1 require students to ask questions
of guest speakers and give them time to prepare and
practise. 1 think if you tell them the expectations of
the teacher and give them the opportunity to do it,
they will learn. Did | answer your questions?

Yes, thank you so much for giving your perspective and
for such an enjoyable and informative conversation.
We are really looking forward to your plenary talk.

Further Reading

Androutsopoulis, J. (2006). Theorising media, mediation,
and mediatization. In N. Coupland (Ed.) Sociolinguis-
tics: Theoretical Debate (pp. 282-302). Cambridge, UK:
Cambridge University Press.

Maree, C. (2013). Onee Kotoba. Ron. Tokyo: Shinyoosha.

The Language Teacher ® JALT Praxis: TLT Interviews

Cameron, D. (1997). Theoretical debates in feminist
linguistics: Questions of sex and gender. In R. Wodak
(Ed.) Gender and Discourse (pp. 21-36). London, UK:
Sage Publications.

Cook, H. M. (2018). Socialization to acting, feeling and
thinking as a shakaijin: New employee orientations in
a Japanese company. In H. Cook & J. Shibamoto-Smith
(Eds.), Japanese at Work: Politeness, Power, and Personae
in Japanese Workplace Discourse (pp. 37-64). Basingstoke,
UK: Palgrave Macmillan.

Dunn, C. D. (2018). Bowing incorrectly: Aesthetic labor
and expert knowledge in Japanese business etiquette
training. In H. Cook & J. Shibamoto-Smith (Eds.),
Japanese at Work: Politeness, Power, and Personae in Jap-
anese Workplace Discourse (pp. 15-306). Basingstoke, UK:
Palgrave Macmillan.

Inoue, M. (2002). Gender, language and modernity: To-
ward an effective history of Japanese women’s language.
American Ethnologist, 29(2), 392-422.

Nakamura, M. (2003). Discursive construction of the
ideology of women’s language: Women'’s disciplinary
books/moral textbooks and the unification of written
and spoken languages in the Meiji/Taisho periods
(1180-1926). Nature-People-Society, 35, 21-64.

Nakamura, M. (2010). Affect and gender in colonialism:
Emotional attachments to Japanese women’s language.
Proceedings of the 6th Biennial International Gender and
Language Association Conference, INGALA 6, 7-16.

Nakamura, M. (2014). Gender Language and Ideology. A
genealogy of Japanese women’s language. Amsterdam:
John Benjamins.

30th Annual Gunma
Chapter Summer
Workshop in Kusatsu

Come to the mountains and
escape the summer heat in Japan's
most popular onsen town. Dr.
Charles Browne will give a two
day workshop introducing corpus-
derived vocabulary lists and tools
to help teachers utilize them.
Price for workshop, meals, and
lodging: ¥10,000. For details, visit
our website, or send an email to
gunmajalt+workshop@gmail.com.

https://sites.google.com/site/gunmajalt/
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[JALT PRAXIS]

Hello, and welcome to the July/August edition of My
Share. Nicole Gallagher has now moved on to her new
role as Editor of TLT, and | will be stepping into her
shoes as co-editor of this column. | am very happy to
be working on a column that | have enjoyed for many
years, both as a reader, and in my previous role as co-
py-editor. | am looking forward to working with my old
colleague Steven Asquith as we offer practical and in-
spiring teaching ideas to motivate you throughout the
teaching year. All the best to Nicole, and thanks to Ste-
ven for his ever-patient support!

In this month’s edition, we have four collaborative
ideas designed to build language confidence. The
first activity focuses on generating and sharing ideas
in small groups, and the following three are task-based
group projects.

First off, James Bury outlines a way to help students
build confidence in coming up with, and sharing opinions.
Through brainstorming in small groups, students have
a low-risk opportunity to develop and share reasons to
agree or disagree with a statement, and thus, make a
valued contribution to a class ‘bank’ of ideas. Next, Ivy
Liwa’s practical and immersive activity also uses art and
group work to provide students a focus for practising
topic-specific, procedural language. In this example,
students prepare and design a group presentation
on food-preparation procedures, developing both
language confidence and creativity. For university-level
students, Mike de Jong provides an accessible task-
based approach to creating a television news report.
By working in teams to plan, delegate, and perform the
reporting and editing process, the students develop
both technical and linguistic skills. Finally, Duangsamorn
Haruyama outlines a creative and co-operative lesson
that uses design and drawing to help young learners
explore the topic of community spaces and roles, and to
talk about jobs and future dreams.

We hope these activities will inspire you to get your
students working together, and perhaps even to send
us some of your own ideas!

JALT2019

45th Annual International
Conference on Language Teaching
and Learning & Educational
Materials Exhibition

WINC AICHI, Nagoya City,
Aichi, Japan
November 1-4, 2019

TEACHER
EFFICACY

LEARNER
AGENCY

#JALT2019 « NAGOYA 11.1-11.4

MY SHARE

Steven Asquith & Lorraine Kipling

We welcome submissions for the My Share column. Submissions should be up to 600 words
describing a successful technique or lesson plan you have used that can be replicated by read-
ers, and should conform to the My Share format (see the guidelines on our website below).

Email: my-share@jalt-publications.org ® Web: http://jalt-publications.org/tlt/departments/myshare

Stating Reasons to Agree
or Disagree

James Bury
Shumei University
<bury@mailg.shumei-u.ac.jp>

Quick Guide
» Keywords: Stating opinions, giving reasons
» Learner English level: Elementary and above
» Learner maturity: Junior high school and above
» Preparation time: 10 minutes (+30 minutes
follow-up time)
» Activity time: 30-60 minutes

» Materials: List of statements related to the lesson
content

This activity is an effective way of encouraging
students to produce reasons to agree or disagree
with a statement. It can be used in a number of
different contexts, ranging from general English
Conversation classes, to Business English, to ESP/
EAP lessons. The activity allows students to practice
all of the major language skills and exposes them
to a variety of opinions and viewpoints. Students
often find it easier to state their opinions in smaller
groups and this activity provides them with that
opportunity. The extension also promotes deeper
discussions and debates.

Preparation

Step 1: Prepare a list of connected statements (See
Appendix A for an example). The size of the list
depends on the number of students in the class.

Step 2: Print the statements individually onto a
large sheet of paper (ideally B4 or A3 size).

Procedure

Step 1: To demonstrate this activity when it is first
used with a class, begin by writing a statement
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on the board. The statement needs to be reason-
ably open so as to encourage students to agree or
disagree with it, e.g., ‘Children should help with the
housework to get an allowance’

Step 2: Divide the class into pairs or small groups.
Ask the groups to brainstorm reasons to agree or
disagree with the statement.

Step 3: After a suitable amount of time, elicit three
reasons to agree or disagree from the class and write
them on the board.

Step 4: Give each group one of the sheets contain-
ing a statement and ask them to fold the paper in
half. There should be enough statements for each
group to have their own, unique statement. Then,
the students think of as many reasons to agree or
disagree with their statement as they can. Instruct
them to write their reasons on the paper, ‘Agree’ on
the left-hand side and ‘Disagree’ on the right-hand
side.

Step 5: When ready, the groups pass their opinion
paper to a different group. They then read the new
statement and the agree/disagree reasons written by
the previous group and try to add their own reasons
to the list.

Step 6: The process described in Steps 4 and 5

is repeated until every group has had a chance
to write about every statement, the students are
having difficulty coming up with new reasons, or
the lesson ends.

Step 7: After the activity has finished, collect the
reason lists. Then, collate the reasons into tables
under each opinion and hand them out to the
students in the next lesson (See Appendix B for an
example follow-up handout).

Extension

The Language Teacher ® JALT Praxis: My Share

Once the students have received the handout in the
following lesson, the reasons can be discussed and
debated.

Conclusion

Depending on the context, the teacher can vary the
level of assistance they give the students, but it is
important that the groups see the ideas they write
as their own. Perhaps the most important aspect of
this activity is that the students realize that their
ideas will be kept and used to make the follow-up
handout. This shows them that their opinions and
ideas are valued, and that they are contributing to
a shared collection of knowledge. Once the first
follow-up handout for a topic has been made, it can
be added to in subsequent courses, which broadens

the range of viewpoints, increases the students’
sense of contribution, and decreases the time the
teacher needs to prepare.

Appendices

The appendices are available as a downloadable PDF
file from the online version of this article at <http://
jalt-publications.org/tlt/departments/myshare>.

English Lesson Made Fun
Through Cooking

lvy Santiago C. Liwa
Ise City Board of Education
<ivyliwa@yahoo.com>

Quick Guide

» Key Words: Communicative competence, coop-
erative learning, integration, cooking

» Learner English Level: High beginner and above

» Learner Maturity Level: Junior high school and
above

» Preparation Time: 5 minutes
» Activity Time: 30-45 minutes

» Materials: Construction paper, scissors, pencil,
crayons, pen, illustration board, apron, white hat,
artificial cooking set (pots, pans, plates, spatula,
burner, and so on).

For learners of English as a foreign language, ex-
plicit instruction in speaking is vital. To acquire com-
municative competence, spoken language must be
learned and practiced through activities that provide
specific speaking tasks and preparation roles. Learn-
ers must be immersed in an environment where
they can experience success and learn a variety of
strategies to improve fluency. This practical English
activity involves cooperative learning dynamics inte-
grating three learning areas—English, arts, and home
economics. Additionally, it aims to improve learners’
language-related abilities, develop self-confidence,
and enhance creativity. Students will write and talk
about their favorite food, a great springboard for En-
glish communication. As a final output, each group
gives a show-like cooking presentation.

Preparation

Step 1: Orient learners about the day’s activity. As-
sign them into groups of four members. Then place
the artificial cooking set in the front.
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Step 2. Ask all groups to choose a leader and a secre-
tary. Distribute the worksheet entitled “My Favorite
Food!” to all members.

Procedure

The Language Teacher ® JALT Praxis: My Share

Step 1: Give students time to answer the worksheet.
Then members take turns in reading and sharing
their work with the group. Each group must select
only one food for the presentation.

Step 2: Emphasize that group members should help
each other frame the cooking steps of the food. The
group secretary is tasked to write down the food
name, ingredients, and cooking methods on an illus-
tration board that is to be posted on the blackboard
during the group presentation. While the students
are working, the teacher moves around and provides
assistance to groups that might need help.

Step 3: Let all members help prepare the ingredients
by using art materials. On construction paper, they
must draw, color, and cut the ingredients according
to desired sizes.

Step 4: Allow a few minutes for each group to
practice for the cooking presentation. Each member
must be assigned a specific task to do. For instance,
Student A does the introduction (greetings, group
members, food name, and a brief description of
the food); Student B reads the ingredients (minced
onions, chopped tomatoes, shredded chicken, etc.);
and Students C and D present and explain the
cooking procedure step-by-step. The presentation
must be like an actual TV cooking show using an
artificial cooking set.

Step 5: After all groups have finished their presenta-
tions, post all illustration boards on the blackboard
for checking and proofreading. Emphasize import-
ant points, such as: sentence structure, grammar,
spelling, vocabulary, word stress, intonation, and

so on. Encourage and elicit suggestions from the
students whenever sentences need revision.

Conclusion

Cooperative learning provides students the op-
portunity to interact, learn from each other, and
acquire “a sense of responsibility.” This activity
becomes an avenue to apply concepts learned in
English, arts, and home economics, which is a good
way to improve grammar, increase vocabulary, and
develop fluency. The presentation also encourages
self-expression and creativity which boost students’
confidence. Consequently, the classroom atmo-
sphere becomes very encouraging for English learn-
ing since students experience fun in doing specific

tasks. Finally, this lesson plan is applicable to many
activities that require group effort and cooperation,
namely: story grammar-making, science experiment
presentation, simple research presentation, origami
making, and the like.

Appendix

The appendix is available as a downloadable PDF
file from the online version of this article at <http://
jalt-publications.org/tlt/departments/myshare>.

Creating a Television News
Report
Mike de Jong

Aoyama Gakuin University
<dejong@aoyamagakuin.jp>

Quick Guide
» Keywords: Media, journalism, communication
» Learner English level: Intermediate to advanced
» Learner maturity: University
» Preparation time: 20 minutes
» Activity time: Two to three class sessions

» Materials: Mobile phones, editing software such
as iMovie

Television and videos are ubiquitous in the lives
of many students. But while most learners have
seen a news report, few know how such stories are
constructed. How are scripts written and interviews
done? How does one shoot and edit video into a
final product?

Completing a professional-looking news report is
not difficult, especially considering the availability
of user-friendly editing applications such as iMovie.
However, learners still need to follow specific steps
to construct a news report properly. In this lesson,
students learn the news reporting process by forming
reporting teams and turning their mobile phones
into cameras and editing stations. All the while, they
improve their pronunciation and fluency in English.

Preparation

Students view several newscasts at home prior to
the first session. They should then bring smart-
phones to class and have access to free mobile
phone editing applications such as iMovie.
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Procedure

The Language Teacher ® JALT Praxis: My Share

Step 1: Begin with a brief audiovisual analysis of
television newscasts, explaining the various ele-
ments of a news report. This would be accompanied
by a handout and sample news script, detailing
terminology specific to television news.

Step 2: Students gather into groups of four and

decide amongst themselves who will perform the
following tasks in their reporting team: reporter,
videographer, video editor, and interview subject.

Step 3: Students then determine a storyline featur-
ing their interview subject, under the title: “Life as
a University Student.” The instructor should check
in with each group to ensure the various roles are
defined and offer advice on developing effective
interviews and story-telling narratives.

Step 4: Students begin conducting pre-interviews
with the subjects and determining locations for
shooting video outside of class. Possible locations
could include the subject’s residence, part-time job,
preferred study location, or favorite places to inter-
act with friends.

Step 5: Students set up their cameras and conduct
their first interviews. The instructor visits each
group to ensure the videographer has framed the
subject and is shooting correctly, and that the inter-
viewer is asking effective questions.

Step 6: Groups bring the first interviews to class for
review. Students show their raw video to their class-
mates and the instructor for feedback and analysis.
The instructor might offer suggestions on creating
more fluent interview dialogues at this stage.

Step 7: Students continue to shoot more video
outside of class. If necessary, initial interviews are
re-shot for better sound, locations or video quality.

Step 8: The instructor provides a brief demonstra-
tion of how to produce a voiceover and edit video
with iMovie. Groups are then given time to practice
editing their reports.

Step 9: Students complete the final voiceovers and
editing of their news reports and upload their fin-
ished assignments to YouTube.

Step 10: Groups share their final reports with their

classmates, providing feedback, and reflecting upon
language skills developed in this exercise.

Conclusion

This activity helps students develop language and
communication skills, while allowing them to learn
technical skills in video and news production. As
they complete interesting and enjoyable assign-

ments, students are constantly reviewing and ana-
lysing their work. The final product gives learners
the opportunity to reflect upon their pronunciation
and language fluency, building confidence in their
use of English.

References

Richardson, B. (20006). The process of writing news. Re-
trieved from: https://processofwritingnews.wordpress.
com/chapter-five-writing-for-broadcast/

Appendices

The appendices are available as a downloadable PDF
file from the online version of this article at <http://
jalt-publications.org/tlt/departments/myshare>.

Learning Occupations and
Places through Art

Duangsamorn Haruyama
Gunma Kokusai Academy Pre-School
<yuiwongyai@yahoo.co.jp>

Quick Guide

» Keywords: Community helpers, places, vocabu-
lary learning, team work for young learners

» Learner English level: Beginner

» Learner maturity: Preschool, Lower Elementary
School

» Preparation time: 30 minutes

» Activity time: 90 minutes

» Materials: Community helpers and workplace
pictures with magnets attached, markers/chalk/
erasers for the main white or black board, ”I want
to be ” picture worksheet, crayons or other
coloring utensils.

Introducing cooperative activities into the English
classroom for Japanese young learners can be chal-
lenging, especially for classes with a large number of
children. This activity promotes active cooperative
learning as a team. Children help each other with
drawing their own town map and together, decide
where to set the places. In addition, they are able to
share their dreams, talk about community helpers,
and learn job and workplace English vocabulary all
in one lesson.
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Preparation

Step 1: Print out and laminate pictures of commu-
nity helpers (people who live and work in our com-
munities) and their workplaces, or any other occu-
pations and workplace pictures would be fine. Also,
perhaps adding some jobs/places which are com-
mon in Japan would be a great idea, for example, a
Ramen shop owner and Ramen shop, idols and a TV
station, and so on, and then attach magnets

Step 2: Make sure that the white/blackboard is
blank and markers/chalk/erasers are ready for ev-
erybody. You may need chairs or stools for students
to reach the higher places while drawing.

Step 3: Prepare a “l want tobe______” worksheet
for drawing. This will be put up on the wall in an art
gallery corner.

Step 4: Make the art gallery corner in the hallway.

Procedure

Step 1: Go over what the children in class want to
be when they grow up and then discuss the jobs and
workplaces.

Step 2: Introduce the activity and give students 10
minutes to use markers or chalk to draw an easy
map of an imaginary town on the board together.
For this step, the teacher could help and explain
how to draw roads, intersections, parks, rocks, flow-
ers, and so on.

Step 3: Give each student a workplace and decide
where to place them together. Make sure that there
are enough workplace pictures for the students.

2019 ESP Symposium

CUE and BizCom SIGs
September 21, 2019
Uchida Yoko, Osaka
Registration opens July 1
http://jaltcue.org/content/
cue-esp-symposium-2019

Step 4: Show each community helper or occupation
picture and ask about where each one works. Then,
have the children, one at a time put each picture on
the board next to the correct place until they finish.

Step 5: Review all the community helpers, occupa-
tions, and place words.

Step 6: Praise the students and reflect on how they
worked together. Alternatively, the teacher could
even discuss any problems that happened during the
activity and how to prevent similar ones next time.

Step 7: Have the students draw a picture of what
they want to be when they grow up on the drawing
worksheets and color them.

”»

Step 8: Display the artwork, the “l wanttobe____
worksheet” of each child in the hallway like a gal-
lery.

Conclusion

This English activity helps children learn vocabulary
in a more creative way. It also promotes a student’s
sense of self-worth by letting them share their
dreams through their artwork. Equally important is
the idea that everybody is a piece of a jigsaw puzzle
needed to complete the task. The role of the teacher
for this lesson is to be a facilitator by providing the
materials, and a guide by leading the conversation
and reflecting upon the students’ work. Finally,
children are able to memorize words better if they
use them creatively.

The JALT Critical Thinking
Special Interest Group is still
accepting submissions for the
Critical Thinking and
Language Learning journal.

v

If you have a submission for a well-referenced
paper on Critical Thinking:

- Formal or Action Research

- Methodology

- Acquisition

- Perspectives
submit your manuscript for peer-review to:

editor@jaltcriticalthinking.org by July 31st.

www.jalteriticalthinking.org
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[RESOURCES] TLT WIRED

Bring the Back-row
Students to the Front of
the Class with Flipgrid
Eng Hai Tan

Meio University

uthenticity, meaningfulness, and engage-
A ment in learning are the goals of every

language teacher. However, in striving for
these goals, teachers are often battling against vari-
ous challenges. Amongst other factors, insufficient
time for communicative activities, large class sizes,
and students’ lack of confidence in using oral English
in class, can potentially affect the success of second
language learners (Nguyen, Warren, & Fehring, 2014).
Evidence shows that through Computer Assisted
Language Learning (CALL) methods, the language
produced in learning activities is qualitatively better,
more coherent, and more expressive compared to
the language that learners produce in face-to-face
communication (Lamy & Hampel, 2007; Liu, Moore,
Graham, & Lee, 2002). Flipgrid <https://flipgrid.
com> uses asynchronous videos recorded by learn-
ers, allowing the learners the extra time they need
to process the language input without the tension
of having to give an immediate response (Mclain,
2018). By sending and receiving pre-recorded videos
rather than communicating in real time, this CALL
tool provides learners time to think, organise, and
elaborate their production. Flipgrid is a powerful tool
that allows teachers to bring their back-row students
to the front and have their voices heard. Although
there are many functions embedded in Flipgrid, this
is just a brief guide to help teachers get started in
using Flipgrid in their classrooms.

Flipgrid in a Nutshell

The concept of Flipgrid is similar to that of an inter-
net forum or message board: a user-friendly, online
discussion site where people hold conversations in
the form of posted messages. In the case of Flipgrid,
teachers post topics to trigger conversations for

Edo Forsythe & Paul Raine

In this column, we explore the issue of teachers and technology—not just as it relates to CALL
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students to respond, and the typed messages are
replaced with short videos. As long as the students
have access to a mobile device with a camera, they
can get started. Flipgrid provides every student a
chance to speak without the anxiety of being in
front of the class. From my experience, in the begin-
ning, some students may feel equally anxious about
having their voices recorded. However, they soon
got over this once they started viewing each other’s
videos. The wide range of users, from PreK to PhD
students, attests to its versatility, depending on the
creativity of the teachers in integrating it into their
classroom activities. In 2018, Microsoft acquired it
and made it free for all users.

The Big Picture and Basic Flipgrid Lingo

The Flipgrid website allows you to create a commu-
nity of learners for your class, called a Grid. Once
you've set up your Grid, you are ready to facilitate
video discussions among your students by posing
questions, discussion starters, or prompts, called
Topics. Students respond to the Topic by recording
video responses and uploading them. Each Grid can
hold an unlimited number of Topics and each Topic
can hold an unlimited number of responses. If you
share a class with other teachers, you can invite
them as CoPilots. You will own the Grid but as Co-
Pilots, they can edit the Grid, create Topics, review
responses, and provide feedback. They cannot de-
lete the Grid—only the owner can do that. Finally,
the Flip Code is a code you share with your students
for them to access your Grid.

Getting Started

To sign up for a free teacher account, teachers will
need to have either a Google or Microsoft account.
Go to <https://flipgrid.com> and fill in the required
fields: name, country, name of organization, the

age of learner community and the area or subject of
expertise. Lastly, check the terms of use and agree-
ment box and the registration is complete. It should
take less than a minute to complete the process.
Once you have signed up, the Educator Dashboard
will appear, which is where you can start adding
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your first Grid. Students do not need to create
accounts. Teachers only need to provide students a
Flip Code, which is automatically generated along
with a shareable QR code and URL when every Grid
or Topic is created. Students can then enter the
code on the Flipgrid app or website.

Creating a Grid

Remember, the Grid is your classroom or commu-
nity of learners. Click on the Add New Grid button
to set up a new Grid. Figure 1 shows the screen

to begin a Grid. There are three Grid Community
Types, providing different options on how you want
your learners to access your grid. They are: School
Email Domain, Student 1D List, and PLC and Public
Grids (Figure 2).

The Language Teacher ® JALT Praxis: TLT Wired

Figure 1. Create a Grid screen.

School Email Domain

Use the School Email Domain option if your school
has a common Microsoft or Google school email
account for each student. Firstly, with School Email
Domain, students will need to enter a Flip Code
and then verify their school email using Microsoft
or Google. You can add multiple domains if your
students have different email domains.

Student ID List

Secondly, if the students do not have Microsoft or
Google accounts, teachers can use the Student ID
List option. They can either manually add students
by entering their names (both first and last names
are required) and adding an identifier for each

student, which can be the student 1Ds, their lunch
PINs, names, or something else that is easy to re-
member. If left blank, a random 1D will be gener-
ated. Instead of adding the list manually, teachers
can also choose to upload a CSV file by using the
template provided by Flipgrid. Once done, teachers
can print the list in the form of a card for each stu-
dent, each card has the student’s name, the identi-
fier and a QR code which students can scan using
their devices and enter their IDs to access the grid.
A maximum of 250 students per Grid can be added.

PLC and Public Grids

Lastly, the PLC and Public Grids option allows any-
one who has a Flip Code to view the videos in the
Grid. However, to participate in the discussion by
recording a video, participants first have to verify
their email address via Microsoft or Google. There
is an optional security feature, teachers can add a
Grid password. Flipgrid recommends participants
be above 16 years old or have parental permission to
participate in PLC and Public Grids.

My students do not have Microsoft or Google
school email accounts, so to set up the grid, 1 use
the Student ID List option and it takes less than 10
minutes. In my experience of using PLC and Public
Grids option in workshops, participants had no diffi-
culty accessing the Grid as long as they have either a
Microsoft or Google account.

Figure 2. Selection of Community Type.

Start a Topic and Spark off the Discussion

To add a topic, teachers need two things: a topic ti-
tle and a topic description or question. Click Create
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Topic and you are ready to spark off the discussion
amongst the students. Teachers can choose the
response duration, which can be as short as 15 sec-
onds or up to five minutes long. Teachers can also
allow students to record replies to their classmates’
video responses. There are a variety of moderation
features that can be used per topic. For example, the
status of each topic can either be active, frozen, or
inactive. If topics are frozen, videos can be viewed,
but no new videos can be recorded. If they are inac-
tive, students can no longer have access to that top-
ic. To help students locate the topics easily, clicking
on Pin Topic will ensure that it appears at the top of
the rest of the topics in the grid. Now, you are ready
to make classroom learning authentic, meaningful,
and engaging with Flipgrid!

Resources

There are 5-minute tutorials that consolidate all
the above information, available at <https://goo.gl/
Tces1S>. There is also a 38-page manual, The Edu-
cator’s Guide to Flipgrid, available at <https://goo.gl/
wVnxZs>.
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Editor’s Note: We hope that you will now try to add
FlipGrid to your lessons as you look toward the end
of the semester and plan for future classes. Many
other tools for making your lessons more engag-

ing were recently shared at the PanSIG and JALT-
CALL2019 conferences. If you shared your experience
at these conferences or have put new CALL tools

into practice and want to share how your students
have benefitted, please consider contacting us about
submitting a manuscript to help other readers make
their lessons Wired!

JALT PRAXIS] YOUNGER LEARNERS

Mari Nakamura & Marian Hara

The Younger Learners column provides language teachers of children and teenagers with
advice and guidance for making the most of their classes. Teachers with an interest in this field
are also encouraged to submit articles and ideas to the editor at the address below. We also
welcome questions about teaching, and will endeavour to answer them in this column.

Technology Resources
That Work with Young
Learners

Barbara Hoskins Sakamoto
barbsaka@gmail.com

most foreign language classrooms. In some

T echnology resources have found their way into
schools, students have individual tablets or

Email: younger-learners@jalt-publications.org

laptops; in others, the teacher’s personal smartphone
or tablet is the only tool available. Most teachers rec-
ognize that technology tools are among the resources
they can choose from when planning lessons. As with
any other learning resource, teachers are in the best
position to decide how and when technology tools
should be used. What teachers do with technology

is more important than which devices they have
available. Technology is most effective when it is an
integral part of the lesson rather than an isolated
activity (Sakamoto, 2015).

Let’s examine several effective ways of using
technology resources, with suggestions for keeping
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students safe while using them. Weblinks to the
student projects introduced in the following sec-
tions are provided at the end of the article.

Technology Tools Can Extend Student
Contact Time with English

The time students are exposed to English in regular
language classes is far less than the time required to
develop fluency in a language, but technology can
extend the amount of time students interact with
English. For example, some teachers create YouTube
playlists for their students to use at home. Others
use the online practice resources which often come
bundled with course books. Some teachers create
their own videos for students to watch at home;
others have students create their own show and tell
videos about their favorite things, which can also

be watched at home. Teachers even use messaging
apps like LINE (with parental cooperation) to have
students send videos of themselves reading each day.

Cyber safety tip: Create a YouTube channel for
your school and subscribe to the channels you want
students to watch so they can find playlists easily.
Use (and encourage parents to use) the “restricted
mode” setting on YouTube. It filters out inappro-
priate content and hides comments on videos. For
younger children (under 12), YouTube Kids is effec-
tive in filtering out anything inappropriate.

Technology Can Extend Learning Beyond
Classroom Walls

Webcams allow students in one part of the world
to connect with students in a classroom elsewhere.
Using English to communicate with real people
makes learning meaningful.

Communicating across time zones can, however,
be a challenge for live exchanges. Apps that allow
asynchronous communication, like VoiceThread,
enable students to create multimedia presenta-
tions with images or video, and receive written or
voice comments from students in other parts of
the world. My students created their first Voice-
Thread, an alphabet book, in 2010 (Figure 1). They
added the phonics words they had learned for each
letter sound as voice comments and made their
presentation public. Students and teachers in other
countries added more words. To date, their alpha-
bet book has been viewed nearly S000 times, and
has collected more than 300 comments. By sharing
their alphabet book online, my students were able
to collaborate with other students who were also
learning to read, and had opportunities to hear
English spoken with a range of accents.

The Language Teacher e JALT Praxis: Young Learners
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Figure 1. Digital alphabet book with student content
and comments.
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Free VoiceThread accounts let teachers create
separate identities for students to use for comment-
ing, under one teacher account. VoiceThread also
has paid K-12 educator licenses that allow teachers
to create individual student accounts and private
presentations.

Cyber safety tip: Working directly with teach-
ers in other countries is one of the safest ways to
connect your students with others. You can moni-
tor their online activity, and coach them in limiting
the amount of personal information they share.
For example, “My name is Akira and 1 like base-
ball” is a safe level of sharing, while “Every Sunday
I play baseball at Hinomine Park in Kitakyushu” is
unsafe because it identifies where a student will be
at a specific time. Students will need to create an
avatar to represent themselves when interacting
with others online. Student-drawn self-portraits or
cartoon characters created with tools like Dop-
pleMe generate avatars that protect young learners’
online privacy. They often feel a strong psychologi-
cal connection to their chosen avatars (Whitaker &
Bushman, 2009).

L

Technology Tools Can Give Students a
Chance to Feel Capable

Very young learners can develop fine motor skills
while using a keyboard or tapping a screen to a play
a game or create an object. Older students can learn
how to create presentations, videos, or teaching ma-
terials for younger students. When older students
create listening tests for younger students using
PowerPoint or Keynote, they’re not just practicing
their own pronunciation and critical thinking skills
but also providing motivating role models for the
younger learners.
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It’'s important to choose apps and programs that
are developmentally and linguistically appropriate
for your learners. Touch screens are easier for young
children than using a mouse. Spoken or graphic in-
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structions are easier for non-readers. Many free web
tools and games not designed for language learners
can still be useful. However, teachers should always
explore apps and websites first to understand the
experiences children might encounter.

The Language Teacher e JALT Praxis: Young Learners

Figure 2. Student-created listening test.

Cyber safety tip: Both PowerPoint and Keynote
allow students to embed voice narration into slides
and enable them to work offline, limiting security
risks. There are also products like LoiloNote that
help teachers create private networks, so students
can collaborate, create, and share multimedia pre-
sentations without the risk of going online. These
work well for larger classes with more devices and
access to smart boards.

Technology Makes it Easy to Personalize
Language Instruction

Teachers can search for content that is personally
motivating for specific students and turn stu-
dent-generated stories into digital books. A series
of cat photos from Morguefile became the motiva-
tion for writing and revising stories. We added the
images and text to PowerPoint slides, and students
recorded themselves reading their stories. The dig-
ital stories could then be uploaded and shared with
parents, friends, and students in other classrooms.

Student blogs encourage students to write for
an audience, and to interact with each other in the
comments section. Blogs can be platforms for writ-
ing assignments or serve as a sort of personal diary,
or both. Platforms like Edublogs will allow you to
create both public and private blogs. What students
write in their personal blogs can only be seen by
parents and others who have the URL. Posts such as
book reviews are shared on our public class blog so

that others can see and comment. My students find
blog comments to be very motivating.

Figure 3. Student-created digital book.

Figure 4. Student blog post and comments.

Cyber safety tip: While Edublogs works fine for
small classes, sites like KidBlogs might work better
in larger classes or at schools. KidBlogs enables
teachers to set up, monitor, and control access to
multiple blogs from a single dashboard in a private
environment. Students can read and comment on
student blogs from classrooms around the world,
with moderation and filtering for safety. Teachers
can also use KidBlogs to create a private class blog
to keep parents informed about school news, or to
create a portfolio of student accomplishments.

Technology Creates Opportunities for
Teachers to Learn Together With Students

When teachers and students learn how to use new
tools together, teachers have a chance to model
their own learning process. With very young learn-
ers, teachers can nurture an attitude of play and
adventure in English, asking “l wonder what will
happen if we tap this picture?” Searching for images
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to help explain new vocabulary can also model good
search strategies. Testing out translation apps gives
both teacher and students a chance to learn how to
evaluate the quality of translations, and strategies to
get the best results.

Cyber safety tip: Use “safe” search engines to
protect students from inappropriate results. Kiddle
is an image-based search engine that is designed for
young children, but the images also provide support
for older children and teens who are learning En-
glish as a foreign language. If they type in the word
“dog” the results will include images of dogs, along
with links to child-appropriate articles.

Keeping students safe online and teaching them
how to become good digital citizens is now one of our
responsibilities as teachers. This concern sometimes
holds teachers back from incorporating digital teach-
ing resources in their lessons. However, by showing
students the steps we take to keep them safe online we
are also modeling how they can keep themselves safe.
Students will be using messaging apps and social me-
dia in their personal lives. Teachers have an opportu-
nity to model safe online behavior to prevent students
from developing unsafe habits.

One way to model the importance of protecting
privacy is by showing students how we handle their
personal data and photos. Schools often upload
photos of students on websites, and teachers some-
times share photos of students on social media or
in presentations. Be sure to get permission from
parents before sharing photos. While not legally
required, it models respect if you also get permis-
sion from students before sharing their photos.
Ideally, keep signed release forms that give explicit
permission to use photos in various ways. Be sure to
delete location information from photos of stu-
dents before sharing online (Higgen, 2017; Morris
& Waters, 2018). To do this, either change camera
settings so location is turned off, or use an app like
RIOT (Radical Image Optimization Tool) to delete
location information.

Technology resources let students use English in
meaningful ways with real people around the world,
engage with English outside of class time, and
develop capability in dealing with new experiences
and tools. They also allow students to collaborate
and create their own content in ways that were not
previously available. Working online also creates
new safety risks to navigate. However, teachers are
in an ideal position to model ways to stay safe while
still enjoying online connections. The use of tech-
nology isn’t new. Audio and video recordings were
once new resources, and teachers found innovative
and effective ways to incorporate both in their
lessons. While the addition of Internet connectivity

The Language Teacher e JALT Praxis: Young Learners

creates concerns for student privacy and safety on-
line, teachers are already finding innovative and safe
ways to make the ever-growing range of technology
resources an integral part of their teaching.

Where to View Student Projects Mentioned in
the Article:

o Alphabet Book VoiceThread: https://voiceth-
read.com/share/856240/

o Listening Test: http://www.authorstream.com/
Presentation/barbsaka-1551393-satoshi-listen-
ing-test/

o Digital Book: https://youtu.be/PxZDgENojWc

o Student Book Review: https://mycornerofthe-
world.edublogs.org/2010/04/22/pirate-adven-
ture-a-book-review-by-satoshi/
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JALT PRAXIS] BOOK REVIEWS

This month’s column features Tanja McCandie’s review
of Breakthrough Plus: Revised Edition, Level 4.

Breakthrough Plus: Revised

Edition, Level 4

[Miles Craven, London: MacMillan Edu-
cation, 2016. pp. iii + 119. ¥2,700. ISBN:
9781786329363.]

Reviewed by Tanja McCandie, Meijo
University

reakthrough Plus is a
B five-level, commu-

nication-focused
classroom textbook series
that covers all four skills:
reading, writing, speaking,
and listening. The Intro-
duction textbook is geared
towards CEFR Al learners,
and students’ progress to
CEFR B2 by the end of the
series. Each level includes
a student book, teacher’s
resource pack with a test generator, digital book
(digibook 2.0) for interactive whiteboards, audio CDs,
and websites for both students and teachers.

Each book in the series contains 12 thematic
units with grammar focus, pronunciation practise,
vocabulary development, and a quiz. Every third
unit includes a review and accompanying test. At
the back of the book, there are word lists, grammar
references, and pronunciation sections.

Units start with a warm-up that familiarises stu-
dents with the theme. This is accompanied by the
Language Box, which outlines the grammar targets
for the unit. After completing these introductory
activities, students proceed to vocabulary develop-
ment, which usually consists of matching and/or
fill in the blank activities. The textbook then moves
on to short cloze listening activities that focus on

Robert Taferner & Stephen Case

If you are interested in writing a book review, please consult the list of materials available for
review in the Recently Received column, or consider suggesting an alternative book that would
be helpful to our membership.
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vocabulary and/or phrases heard in conversations.
In the Language in Action section, students are given
visual prompts, such as a picture or manga-styled
scenario about the theme of the unit, and are first
asked to talk about the visual prompt and then their
personal experiences. This is followed by a listen-
ing section—usually a monologue on the theme.
Students complete activities such as true-false or
cloze exercises. After each listening activity, stu-
dents progress to a personalized speaking activity
that asks them questions about their experiences
and beliefs, most often based on the listening topic.
There are expansion activities on the final two
pages: vocabulary and listening sections are usually
matching and true or false activities, reading is of-
ten a short paragraph with follow-up questions, and
the writing activity asks students to write a short
paragraph based on the unit theme.

There are many positive attributes to this series.
Teachers can download the digibook 2.0 and utilize
interactive whiteboards. Scaffolding of the activities
offers support throughout each unit, and students
review target structures or vocabulary. Students
know what to do because activities are repeated
throughout the book. Most interactions in English
are between non-native speakers, so it is notable
that listening activities take a World Englishes ap-
proach by relying on outer circle and expanding cir-
cle (Kachru, 1997) speakers rather than the standard
American accent many textbooks seem to favor.

Students commented that they liked the themes,
word lists, and grammar activities. They appreciated
the interactive whiteboard because they could see
answers clearly. I have used books three and four, and
not much preparation is necessary. Review tests help
identify areas that students could improve upon, and
most teachers 1 surveyed agree that a test generator is
useful when it comes time to create final exams.

However, there are shortcomings. Students
commented that the website is difficult to navigate
and lacks Japanese support, so no one used it. From
a teacher’s perspective, new vocabulary often lacks
context and does not appear to be based on any
corpus or word list. To develop vocabulary, students
need a critical mass of new words (Thornbury,
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2002) which need to be recycled (Waring & Takaki,
2003). Unfortunately, there appears to be very little
recycling or new vocabulary introduced. In addi-
tion, supplementary activities seem short and lack
examples. The textbook also attempts to address
many topics, which leads to superficial coverage of
content and a lack of opportunity to expand skills.

Despite the supplementary materials, the us-
er-friendly outline, and interesting themes, acces-
sibility to the teacher resources with this edition
is disappointing. The previous edition had sup-
plementary materials in the digibook 2.0 software
that were much easier to access and use. This
edition has removed this ease and accessibility. The
previous edition also offered downloadable tests,
quizzes, and supplementary materials. This edition
has taken that all away, and teachers must log in
to the website or download everything at once.
The teachers’ website is not user-friendly because
teachers must wade through numerous links to find
what they need. Users of the current edition report

Recently Received

Julie Kimura & Ryan Barnes
pub-review@jalt-publications.org

A list of texts and resource ma-
terials for language teachers
available for book reviews in TLT
and JALT Journal. Publishers are
invited to submit complete sets
of materials to Julie Kimura at the
Publishers’ Review Copies Liai-
son address listed on the Staff page on the inside cover of TLT.
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removed on August 31. Please make queries by email to the
appropriate JALT Publications contact.

Books for Students (reviews published in TLT)
Contact: Julie Kimura — pub-review@jalt-publications.org

I Complete guide to the TOEIC® test (Fourth edition) —
Rogers, B. Boston, MA: National Geographic Learning,
2018. [Fully updated for the new TOEIC test. Provides learn-
ers with a clearly organized, step-by-step program for max-
imizing their test scores.]

! Discover conversation — Boon, A., & Harrington, D. Tokyo:
Halico Creative Education, 2018. [A 13-unit coursebook that
helps break down the complexity of real-life interactions into
small, manageable chunks. Free audio download available.]

* Discovering cool Japan — Tsuda, A., Kinshi, K., & Valvona,
C. Tokyo: Seibido, 2019. [This text has been adapted from
the NHK program Cool Japan. The units are structured in

The Language Teacher ® JALT Praxis: Book Reviews

software issues, and many of my colleagues have
either reverted to the old digibook or downloaded
materials from the website but rarely use them
because locating them is time consuming.

Overall, the textbooks and CDs are user-friendly
and well-designed if teachers just want to cover the
basics and do not need extra resources. Digibook
2.0 software issues and the website interface require
improved accessibility. If the publisher addresses
these concerns, this series would improve greatly.
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two parts. First, participants go out to report on an aspect
of Japanese culture. This is followed by a studio discussion
where people from different countries talk about the differ-
ences between Japanese culture and their own. In addition
to exposing learners to several varieties of global English,
this coursebook also develops the ability to convey Japa-
nese culture to the world in English. It comes with mid-term
and end-of-term tests as well as mini-tests for each chapter.
CD, DVD, and teacher’s manual available.]

! Flow: Building English Fluency — Jackson, J. Leicester, En-
gland: Eurasian Editions, 2017. [A 14-unit speaking text-
book that shows students how to build on short answers
and develop extended conversations. Additional materials
and activities are available online.]

New connection — Corsini, M., Dubinsky, A., Hall, C., Kadoya-
ma, T., Keane, D. E., & Scooter, M. Tokyo: Seibido, 2017-
2018. [A four-skills text series featuring familiar topics and
a variety of exercises to keep students engaged. Teachers’
materials include end-of-semester exams and practice
tests, scripts for listening exercises, and supplementary
materials to hand out in class. Book 1 is suitable for CEFR
A1-A2, Book 2 is suitable for CEFR A2-B1, and Book 3 is
suitable for CEFR B1-B2.]

Pocket Readers—The following are by Boon, A. Tokyo: Hali-
co Creative Education, 2018.
The job interview: Book 1. [A graded reader in a business
context. Book 1 begins with the job hunt.]
The first week on the job: Book 2. [A graded reader in a
business context. Book 2 follows you, a new employee in
the product marketing department of a chain of conve-
nience stores.]
The presentation: Book 3. [A graded reader in a business
context. In Book 3, you, the new employee gives a presen-
tation explaining the company’s new partnership deal.]
* The meeting: Book 4. [A graded reader in a business
context. In Book 4, as the new employee, you are going to
chair your first business meeting.]
* The email: Book 5. [A graded reader in a business
context. In Book 5, you have to deal with many emails in
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your inbox. You are invited to attend an email training
workshop.]

* Entertaining overseas visitors: Book 6. [A graded reader
in a business context. In Book 6, you are going to look
after and entertain two business guests arriving from the
United States.]

Speaking for Presentations — Robinson, L. Tokyo: Try-
alogue, 2019. [2-level coursebook featuring a wide variety
of speech topics with well-ordered activities which that
allow speakers to organize their ideas and prepare their
presentations. Useful sentence structures are provided and
high-frequency vocabulary is frequently recycled. There are
QR code links to videos of sample presentations. The series
is suitable for CEFR A2-B1.]

! Wide angle — Carlson, J., Jordan, N., Craven, M., Pathare,
G., Donnalley, Sherman, K., Scanlon, J., Watkins, F., Adams,
K., Vargo, M., Santamaria, J., Sadownick, J., Koyadinovich,
L., Gordon, D., Santamaria, J., & Blundell, R. Oxford, En-
gland: Oxford University Press, 2019. [6-level American En-
glish coursebooks that empower adult learners to join any
conversation and say the right thing at the right time. In-
cludes online practice.]

*

I Widgets Inc.: A task-based course in workplace English —
Benevides, M., & Valvona, C. Tokyo: Atama-ii Books, 2018.
[A business-themed communication course using a task-
based approach to language learning. Video download
available.]

! Winning presentations: 8 types of successful presentation
— Morita, A., Harada, S., Kitamura, K., Sugimoto, S., & Ben-
field, B. Tokyo: Seibido, 2018. [A 3-part, 14-unit coursebook
covering basic knowledge for presentations, how to make
informative presentations, and how to make persuasive pre-
sentations. Audio download available.]

The Language Teacher ® JALT Praxis: Book Reviews

Books for Teachers (reviews published in JALT

Journal)

Contact: Greg Rouault — jj-reviews@jalt-publications.org

Doing SLA Research with implications for the classroom:
Reconciling methodological demands and pedagogical
applicability — DeKeyser, R. M., & Prieto Botana, G. (Eds.)
Amsterdam, The Netherlands: John Benjamins, 2019.

Early language learning and teacher education: International
research and practice — Zein, S., & Garton, S. Bristol, En-
gland: Multilingual Matters, 2019.

Teaching through peer interaction — Adams, R., & Oliver, R.
New York, NY: Routledge, 2019.

How do discoveries in brain sciences
affect learning and teaching?

To find out—in a 21st century
learning approach—subscribe
to the BRAIN SIG’s
MindBrainEd Bulletin Think Tanks.

To subscribe, send your name
and mail address to:
brainsig+ThinkTankTeam@
gmail.com with “subscribe” as
the subject, or . . .

for your participation!

balance, and job security.

link below or via the QR code at the right:

and on social media networks. We appreciate it!

Dawn Grimes-MacLellan, Ph.D.
maclelin@gen.meijigakuin.ac.jp

ATTENTION: Part-time Foreign Faculty in Japanese Universities
We want to hear from you!

Our research survey on the work-life experiences of part-time foreign faculty is open ... and we are looking

This survey is intended for foreign instructors teaching part-time at Japanese universities. The objectives of
this study are to investigate instructors’ employment and workplace experiences, choices regarding work-life

The survey will take about 20-25 minutes to complete, and can be accessed at the

http://www.surveymonkey.com/r/japan-adjunct-survey

Data collected in this survey will be kept strictly confidential, and findings will be
made available to participants at the conclusion of the project.

Share your voice in this important research, and spread the word to your colleagues

Dax Thomas
thomas@gen.meijigakuin.ac.jp

Center for Liberal Arts
Meiji Gakuin University
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UALT PRAXIS] TEACHING ASSISTANCE

David McMurray

Email: teach-assist@jalt-publications.org

In this issue’s Teaching Assistance, a graduate student
shares her views on language teaching methodology.
Hikaru Hirata notes how students who are training to
be teachers can be easily influenced by the preferred
teaching methodology practiced by their teachers.

My First Class was Inspired
by Dead Poets Society
Hikaru Hirata

language teacher. The 2014 Nobel Peace Prize

winner Malala Yousafzai (2013) suggested, “One
child, one teacher, one book, and one pen can change
the world.” 1t made me think that junior high school
students might be happy to hear a principal announce
that they don’t need books or pencils, and they won't
have regular assignments or final exams. Principal
Kudo (2018) at Kojimachi Junior High in Japan did just
that when he declared, “My school has neither regular
examinations, nor assignments, nor class teachers.”
His new system looks quite different from tradition-
al schools. Kudo has tried to change the education
system in order to nurture his students more effective-
ly. While watching the film Dead Poets Society (Haft,
Witt, & Thomas, 1989), which is about a traditional
American high school undergoing change, 1 reflected
on how influential my former high school principal
and teachers had been. My homeroom teacher had
said to me, “Please choose the way that you really want
to go. You can shine wherever you are.” During my
high school days, 1 tried to get high scores on my final
exams. My goal was to pass the entrance examination
for a top university in Japan. ] wasn’t sure what career
path 1 wanted to follow once 1 got in, but 1 don'’t think
that was unusual. Thanks to the inspiration of several
people along the way, 1 was finally able to reach that
decision. Realizing that education can open up vistas
of discovery, when 1 began university, my goal was to
become a language teacher.

I ’ve been inspired by several people to become a

Graduate students and teaching assistants are invited to submit compositions in the form of a speech, appeal,
memoir, essay, conference review, or interview on the policy and practice of language education. Master’s and
doctoral thesis supervisors are also welcome to contribute or encourage their students to join this vibrant de-
bate. Grounded in the author’s reading, practicum, or empirical research, contributions are expected to share an
impassioned presentation of opinions in 1,000 words or less. Teaching Assistance is not a peer-reviewed column.
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Figure 1. The author teaching a Japanese class.

While studying education theory, 1 tried to update
and adapt several traditional teaching methodolo-
gies to the current needs of students. In this essay, |
compare and contrast two teaching methodologies
based on observing the film Dead Poets Society and
my practical teaching experience. 1 will start by
explaining how the Grammar-Translation Method
(GTM) and Community Language Learning (CLL)
differ in purpose and influence.

The purpose of GTM is to memorize words, learn
grammatical rules, and translate language from

THE LANGUAGE TEACHER 43.4 e July / August 2019 31



the learner’s mother tongue. In the case of my high
school in Japan, we regularly had vocabulary and
idiom tests at the beginning of each English class.
When 1 couldn’t achieve full marks, 1 was instruct-
ed to correct the mistake and copy the correct
word on a handout sheet at least ten times. During
class time, we copied English sentences from the
textbook, translated them on the blackboard, and
individually checked the answers. Almost every
day, we had to submit our translation homework
to the teacher. This homework was given a score.
These steps improved my translation skills, but
didn’t seem to improve my speaking, writing, and
listening skills. On the other hand, CLL is intended
to improve all 4 skills (reading, writing, speaking,
and listening) and it focuses on communication. In
the inclusive CLL classroom, each student can play
an active role. For example, the teacher could play
the role of counselor and students could be clients.
The teacher empathizes with the clients’ feelings.
Those with similar feelings would be arranged into
learning groups. Groups could share both a sense of
achievement and of common struggles.

Students can be easily influenced by the preferred
teaching methodology practiced by their teachers.
In Dead Poets Society, students were encouraged to
study Latin by repeating grammatical forms in a
smooth, mesmerizing manner. The Latin teacher
proactively drilled grammar. The teacher wrote
words in a phonetic arrangement on the black-
board. Students individually memorized word forms
and grammatical rules and constantly referred to
the English to Latin dictionaries on their desks.
GTM seems to work well for a class of 30 or more
students, and it continues to be popular for lan-
guage classes at high schools in Japan because it fits
the concept of one teacher lecturing to a large, quiet
class. Peering through the windows of these classes,
one might believe that students look uncomfortable
and seem to be bored because of the monotonous
style of GTM. I decided to find out by talking with
the university students 1 teach in a remedial class.
These students, many in their freshman year, can’t
keep up with regular classes. According to my inter-
views though, 18 out of 33 students responded that
they thought English grammar class was the one of
most influential classes in their junior high school
and high school years. Even though they sometimes
thought that the class was boring, they believed in
the importance of grammar. In addition to that, 15
out of 33 students confirmed that they wanted to
improve their grammar knowledge.

Grammar is one of the basics of language, so 1 feel
that it is essential for me as a teacher to contrive

The Language Teacher e JALT Praxis: Teaching Assistance

a way of teaching it that incorporates ideas from
CLL. For example, in Dead Poets Society, Professor
Keating whispered, “Carpe Diem, seize the day,” in
the ears of his students at the end of his first class.
The students felt that his style was strange. After
the class, they talked to each other saying, “He is
unique.” 1 suggest that being “unique” is the first
step that a teacher can take to exert influence and
to include all the students in the class. CLL is effec-
tive for awakening students’ interest in English and
helping them think by themselves. CLL requires
that students react positively. If students can work
together to achieve one common goal, that is a
successful goal. In the CLL class, students don’t
have much pressure because they study with their
classmates. Each student has a role to play. CLL is
one of the humanistic approaches. Advocated by
Charles Arthur Curran in the early 1970s, the meth-
od underlined the importance of alleviating anxiety
in students. Stress-free students can think creative-
ly. Students who learn by CLL take exceptionally
well to peer-correction and working together in
groups. For example, 1 remember role-playing the
learning activity “fake election” when | was studying
abroad at Georgian College in Canada. Classmates
from China, Columbia, and Mexico formed groups
to represent a political party in Canada. We were
instructed to make brochures and videos to an-
nounce our election promises to get support from
voters (Figure 2). Students needed to cooperate to
form a political party that could attract votes from
classmates. We had to perform peer-checking, too.
The Chinese students didn’t really understand such
political activities, but they opened up to criticism.
The South Americans, on the other hand, were pas-
sionate in declaring manifestos to the student body.
The teacher’s role was a consultant. She provided
advice on how to proceed with the fake election.
She later explained that our classroom was a diverse
community of students.

Figure 2. Brochure made by the author for roleplay-
ing the CLL activity “fake election.”
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GTM and CLL both have good points, and 1 hold
a special fascination for these methods in which
teachers choose to instruct students either on an
individual or a group basis. In Japan, and in the film
Dead Poets Society, students passively accept any
technique that the teacher uses to conduct a class,
but 1 strongly believe that teachers should choose
methodologies to match the needs of each of their
students. Even in large or diverse classes, such as
my remedial class, teachers can group students with
similar needs and motivations. Having students
communicate with each other to pursue and obtain
their mutual goals is a worthy process.

In conclusion, in this essay 1 have shared some
ideas about how to update and combine teach-
ing methods. From my personal experience, | was
initially disappointed because I didn'’t pass the
entrance exam for my first choice of university. But
now, as a remedial teacher with my own class of 33
students, 1 don’t think students and teachers have
to be restrained by traditional education systems
in Japan. The film Dead Poets Society inspired me to
think about what type of teacher can have a positive
influence on students.

The Language Teacher ® JALT Praxis: The Writers’ Workshop
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JALT2019

45th Annual International
Conference on Language Teaching
and Learning & Educational
Materials Exhibition

WINC AICHI, Nagoya City,
Aichi, Japan

November 1-4, 2019

TEACHER
EFFICACY

LEARNER
AGENCY

#JALT2019 » NAGOYA 11.1-114

International Communication and Community
Development Conference
EAI1 =T —a i RORERS
November 16-17th, 2019 ® Notre Dame Seishin University, Okayama, Japan

Held in cooperation with SIETAR Japan, JALT's Global Issues in Language Education SIG,
Intercultural Communication in Language Education SIG, and Okayama JALT.

Teachers and researchers can present their research connected to the Global Issues and the
Intercultural Communication communities to review the current status in these fields, and to
explore future possibilities in growth and awareness.

Undergraduate and graduate students can showcase their work (thesis, research, fieldwork or
service work projects) related to the conference theme.

Participants can present their ideas or findings this as a formal talk, a poster, photo gallery, art

display or a documentary movie.
Keynote :

Featured Speakers:

Miki Sugimura — Sophia University
Kathryn Tanaka — GILE Speaker

Joseph Shaules — ICLE Speaker
Stephen Ryan — SIETAR Speaker

Conference website: https://tinyurl.com/NDSU-2019
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JALT PRAXIS] WRITERS WORKSHOP
Jerry Talandis Jr. & Theron Muller

The Writers’ Workshop is a collaborative endeavour of the JALT Writers’ Peer Support Group
(PSG). Articles in the column provide advice and support for novice writers, experienced writ-
ers, or nearly anyone who is looking to write for academic purposes. If you would like to submit

Turning Dissertations Into
Conference Presentations
Tiffany Ip

The University of Hong Kong

your dissertation into a conference presentation,
starting with the question of why present at a
conference in the first place.

I n this column 1 will share some advice for turning

Why Should You Present Your Dissertation at
a Conference?

If you are a final-year undergraduate or graduate stu-
dent, you may be looking forward to submitting your
dissertation and not having to read it again. How-
ever, after all you have poured into your work, you
may also want to take your academic journey further,
especially if you are proud of your final product.

Researchers often disseminate their work through
conference presentations, conference proceedings,
and publications in journals and books. Giving
conference presentations is a great opportunity
for novice researchers to consider. Presenting at
a conference has numerous benefits, including
opportunities to “contribute to and learn about the
most recent advances in your field,” “learn how to
talk about your data,” “contribute to your overall
research profile,” and “meet other researchers in
your field and potential contacts for future posi-
tions” (Dunn, 2007, n.p.; see also Moore, 2017).
These are some of the reasons why even established
scholars regularly join conferences but for someone
newer in the field participating in them contributes
to resume building and can be essential to growing
as an educator and researcher. Through interacting
with attendees from all over the world, you can
share ideas and learn the latest trends, which could
inspire your next research project.

In this article, I offer two pieces of advice to help
you think about how to turn your dissertation into
a conference presentation.

a paper for consideration, please contact us.
Email: peergroup@jalt-publications.org ® Web: http:/jalt-publications.org/psg

Select a Suitable Conference

It does not really matter whether you join a region-
al, national, or international conference. Some uni-
versities offer opportunities for students to present
their research work and share their developments
with fellow teachers and students through internal
university-run conferences. If you want to get the
most out of a conference, it is important to know
how to find a suitable conference to present your
dissertation work.

Conferences which invite leading scholars in the
field are vital, as their ideas can help improve and
strengthen your research. They should also provide
networking opportunities, or a platform for peo-
ple to discuss their work and to develop possible
future collaborations. Some conferences publish a
post-conference proceedings - a published record of
a conference - which would be an additional benefit
if you want to publish part of your dissertation (the
topic of my next column). Publishing your work in
a proceedings is an excellent opportunity to begin
your academic writing career. Annual conferences
like the JALT International Conference and the JALT
PanSIG Conference (both held in Japan) are examples
of conferences that fit the criteria listed above. They
could present a nice first step for students who have
(almost) finished their dissertations on topics related
to language teaching and learning to get further in-
volved in the academic community. In particular, the
JALT International Conference includes a Graduate
Student Showcase where students from various uni-
versities can present their work. Ask your university
teachers if this might be an option for you.

It is also worth cautioning that there are ‘pred-
atory’ conferences that are largely money-making
ventures for the organizations that hold them. How
can you tell if a conference is predatory? One red
flag is receiving an unsolicited email inviting you
to submit an abstract. Another is an overly broad
conference theme, such as “educational research.”
If you're not sure about a conference, please ask a
faculty member about it. The conferences run by
national language teachers’ associations such as
JALT, JACET, KOTESOL, and CamTESOL are gen-
erally safe to submit your work to.
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Select the Best Examples and Data from Your
Dissertation

After deciding which conference suits you, the

next challenge to consider is how to present your
complicated dissertation at a conference. The

most popular type of conference presentation, oral
presentation, usually lasts less than half an hour.
You can also submit a poster presentation proposal,
but it is still impossible to squeeze every piece of
information from your dissertation into a single Al-
or AQ-sized poster.

These two principles should help: First, a confer-
ence abstract is not the same as your dissertation
abstract. Second, a conference paper and a disser-
tation are two different genres of communication.
This means that your conference abstract should at
most be based on one or two of your dissertation
chapters. A good 20- to 25-minute presentation
is focused, concise, and (most important of all)
understandable to your audience. You may have
documented all primary and secondary sources of
research that you conducted in your dissertation,
on top of detailed literature reviews, methodolo-
gy, and data analysis. But you do not need to do
the same for your conference presentation. It is
enough to simply choose a few interesting, original,
and coherent ideas from your dissertation, setting
aside much of the background and context to the
arguments you make. This is especially the case for
a conference abstract, which is typically used to let
conference attendees choose which presentations
to attend. A lengthy and complicated abstract is
therefore generally undesirable.

Many people worry about not mentioning
enough background information to demonstrate
their scholarship. You can do this strategically by
giving a verbal or written summary of the neces-
sary background information in your conference
presentation. After all, if you were in an audience,
you would likely want to hear much more about the
presenter’s examples and data rather than getting
a lecture on the literature. If your audience finds
the ideas in your paper or presentation compelling,
they can always go on to read more of your research
from your completed dissertation or upcoming
journal articles.

Conclusion

Presenting at conferences is sometimes underval-
ued by the wider community. One reason is that
not everyone can gain access to what is dissemi-
nated at a conference, unlike published books and
journal articles, which are generally more widely
available. Another reason is that the credibility of

The Language Teacher ® JALT Praxis: The Writers’ Workshop

the information presented in presentations can be
preliminary or tentative, with conference present-
ers’ fuller findings published in manuscripts that
undergo a peer-review process.

In turning your dissertation into a conference
presentation, you can share your findings, receive
direct feedback from attendees working in a similar
field, and get ideas for further improving your
research. It can especially provide an experiential
foundation for students aspiring to continue their
academic research journeys through future peer-re-
viewed publications.

Finally, if you would like more advice on writing
a conference abstract proposal, you'll be pleased to
know there is a lot of good literature on this topic.
The references below are a great place to start, as
are previous editions of this column.
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[JALT Focus] SIG FOCUS

Teacher Development SIG

reetings TLT reader!

In this column,

we will provide an
overview of our group, in
order to familiarize you
with our activities, and
hopefully inspire you to get
involved with our SIG.

Our Focus

First formed in 1993, the TD SIG has a dedicated
following of approximately 150 members. As the
name of our group suggests, our SIG is committed
to helping ourselves and our peers to become more
effective language teachers in order to better serve
learners. As such, our varied interests include con-
tinuing professional development, teacher research,
and reflective practice. We understand that all
JALT’s S1Gs are concerned with helping members
develop as professionals too, so we therefore believe
that one of our main aims is to provide a space for
networking and collaboration with other groups
and specialisms. Our membership is diverse, and
our events attract a range of different teachers, from
junior high school to college and university edu-
cators. Our SIG offers opportunities for different
teachers to come together, for careful and critical
reflections and explorations of their practice, with a
view to developing as professionals.

Our Programs

Our SIG organizes and cosponsors various activi-
ties throughout the year. Our biggest event is the
annual Teacher Journeys conference held in June

at different venues throughout Japan. This year’s
conference was held at Sojo University in Kumamo-
to. We also coordinate forums annually at both the
PanSIG, and the JALT International conference. At
the 2019 JALT international conference, we will be
cohosting a PechaKucha style forum with the CUE
SIG. Additionally, TD also hosts various work-

Joél Laurier & Robert Morel

JALT currently has 26 Special Interest Groups (SIGs) available for members to join. This column
publishes an in-depth view of one SIG each issue, providing readers with a more complete picture
of the different SIGs within JALT. For information about SIG events, publications, and calls for
papers, please visit http://jalt.org main/groups.

Email: sig-focus@jalt-publications.org ® Web: http://jalt-publications.org/tlt/departments/sig-news

shops related to Teacher Development throughout
the year. Finally, TD encourages its members to
organize local reflective practice sessions. Members
interested in organizing events are encouraged to
contact the SIG directly. We strive to help connect
with our members through the various events held
throughout the year, and are also open to non-TD
SIG members.

Our Publications

TD SIG has published Explorations in Teacher Devel-
opment (ETD), a journal for teachers, by teachers,
for around 25 years. Our journal is currently pub-
lished twice yearly and includes peer-reviewed
narrative and action research articles and reflective
explorations of practice by teachers. Submissions
include papers from presentations given at our
forum at the JALT national conference and from
our annual Teacher Journeys conference. The journal
also includes non-peer reviewed sections, with less
formal teacher reflections, such as accounts of a
typical or an extraordinary incident; or reflections
on career paths and the decisions involved in them,
and conference reports. SIG Members receive the
journal in PDF format as part of their SIG member-
ship, with back issues made available on our website
to all shortly after. 1 invite you to explore our ar-
chive to see the full range of what ETD includes.

Our Publicity

We keep an active online presence through our
monthly newsletters, Facebook and Twitter posts,
and our YouTube channel. Our newsletter is dis-
tributed via email to all our SIG members and it
comprises detailed information on upcoming SIG
events, reports of past workshops and events, JALT
activities, TESOL conferences throughout Asia,
special member requests, and more. On Facebook
and Twitter, information is shared in a more bite-
sized format. We also use these sites to interface
directly with our members and those interested in
our group. Our YouTube channel is our most recent
addition, and currently hosts recordings of featured
speakers’ presentations from our Teacher Identities
and Emotions workshop earlier this year, with plans

| 3%

THE LANGUAGE TEACHER Online e http://jalt-publications.org/tlt



to add more content soon. On our website, visitors
can learn more about our various SIG activities, and
find links to all our social media and event pages.

We would love to welcome you as a member (or
an officer) of our SIG, see you at future events, or
receive an article or presentation proposal from
you. We're a flexible group, open to new ideas and
potential collaborations. Feel free to get in contact
with us for more information.

[JALT FOCUS]

Malcolm Swanson

months prior to publication.

JALT NEC and Director of Public Relations
Election 2019

Dear JALT members,

On behalf of the NPO JALT Nominations and
Elections Committee (NEC), I am happy to an-
nounce that following the 2019 elections, Marybeth
Kamibeppu was elected as NEC Chair Designate,
and Jeffrey Martin and Chris Pirotto were elected as
NEC Chair Alternates. William Pellowe was elected
as Director of Public Relations. Please see below for
a summary of the results.

1 would like to remind you that these election
results are subject to the approval of the NPO JALT
Ordinary General Meeting (OGM). An email with
the OGM absentee ballot will be sent to each JALT
member shortly.

Thank you very much for your participation in
the elections.

Respectfully submitted,

Oana Cusen, NPO JALT Nominations and Elections
Committee Chair <nec@jalt.org>

Total number of votes cast: 650

For NEC Chair Designate
Number of votes cast 629
Necessary for election (majority) 316

Marybeth Kamibeppu 471
Jeffrey Martin 82
Chris Pirotto 69
Other 7

(Jeffrey Martin and Chris Pirotto will serve as NEC
Chair Alternates)

The Language Teacher e JALT Focus: SIG Focus

Our Contact Information:
o Email: jalt.td.sig@gmail.com
. Twitter: @ ALT_TD_SIG
o Facebook: @TeacherDevelopmentSIG
o Website: https://td.jalt.org
e YouTube: ‘Teacher Development SIG’ channel

NOTICES

This column serves to provide our membership with important information and notices regarding the organ-
isation. It also offers our national directors a means to communicate with all JALT members. Contributors are
requested to submit notices and announcements for JALT Notices by the 15th of the month, one and a half

Email: jalt-focus@jalt-publications.org ® Web: http://jalt-publications.org/tlt/departments/jalt-focus

For Director Of Public Relations
Number of votes cast 636
Necessary for election (majority) 319

William Pellowe 494
Prateek Sharma 139
Other 3

2019 JALT Research Grant Proposal
Application Period: June 1 to September 30

Each year, JALT awards up to three grants for a
maximum of ¥100,000 each for research on lan-
guage teaching in Japan. Only JALT members who
have no outside funding sources to conduct re-
search are eligible to apply. The goal of the grants is
to support language teachers in their professional
development and to encourage teachers to engage
in classroom-based research. Grant applications

are collected each summer and vetted by the JALT
Research Grants Committee. Winners of the grants
receive funding before the start of the following
school year during which they conduct their studies,
provide quarterly reports, and receive guidance from
the committee. Following the completion of the
research, winners are invited to give presentations on
their projects at the JALT international conference
and to publish a paper in The Language Teacher. The
deadline for proposals for projects starting in the
2020 school year is September 30, 2019.

Details and application can be found on the JALT
Research Grants website:

https://jalt.org/researchgrants
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JALT PRAXIS] OLD GRAMMARIANS

language textbook I use quotes the cryptic
Aproverb A stitch in time saves nine. Every

semester when 1 think about explaining its
meaning to my class 1 wonder, “How hard will it
be this time?” ] used to think it might be cool to
dramatize the point by coming to class wearing one
of my torn flannel shirts and attempting to sew it
up right there in front of students. But I never got
around to actually doing that, and last spring vaca-
tion my wife threw away all my old shirts. Luckily
the book itself has turned into a suitable example
since its binding started splitting a few years ago.
I can provide a good image of the value of timely
problem-solving by just picking up the book and
allowing a few pages to fall out.

1 sympathize with my students, because when 1 was
a child 1 had a hard time myself figuring out what
“stitching in time” was supposed to refer to. | think 1
remember some well-intentioned friend telling me:
“It’s about baseball: keep your glove webbing laced up
tight and win the game for your team...of nine play-
ers...or was it the ninth inning?” Even more confus-
ing was the title of a popular young adult novel at the
time, A Stitch in Time, which grammatically twisted
the phrase to imply that time itself had been torn. 1
wondered how an idiom whose efficacy depended on
science fictional rips in the space/time continuum
could be so well regarded.

I don’t know if I was over-analytical—or just
dim—but 1 also struggled with other sayings that
everyone else seemed to take for granted. Every
time 1 heard A friend in need is a friend indeed 1
thought: What's so wonderful about needy friends?
If my neighbor bums $20 off me then says, “Thanks,
you're a real friend,” does that mean 1 wasn'’t his
friend until 1 gave him the money? It took me a
while—and a few friends—to figure out that the
proverb in full means A friend in YOUR TIME OF
need is a friend OF YOURS indeed. So, it actually
applies to my needy neighbor instead of me. He gets
a true friend and 20 bucks. What do I get?

As with stitch in time, this ambiguity about friends
in need has been exploited for creative purposes

Scott Gardner old-grammarians@jalt-publications.org

A Bird in the Hand Is Worth All Your
Eggs in One Basket

(much like my neighbor exploited me). A few years
ago, one of my favorite American rock bands, the
Melvins, wrote a song called “A Friend in Need Is

a Friend You Don’t Need.” (The Melvins are well
known, if not for the quality of their music, at least
for their interesting, relevancy-challenged song ti-
tles, like “Gluey Porch Treatments” and “Barcelonan
Horseshoe Pit”.)

My point with these abbreviated axioms is that
advice-giving clichés like these that have been re-
duced to shorthand seem to be part of the defini-
tion of culture. Different societies have functioned
inside their own maxims for so long that no one
needs to explain them fully to each other anymore;
they become something that everyone just knows.
It’s like that joke about the prison inmates who
assign numbers to all the jokes they know and
entertain themselves by shouting numbers at each
other. Or like all those snipped loanwords that
people in Japan throw around blithely but outsid-
ers can’t fathom, like kosupa (3 A/ = cost perfor-
mance), fande (77> 7 = foundation), or waahori (7
—7RU = working holiday visa—the first time 1 heard
a student say she was “going waahori” 1 thought she
was talking about turning into Andy Warhol).

So one aspect of culture includes all that good
advice that we no longer have to give each other in
plain language. To people within a certain culture
it goes without saying that No news is good news
means world leaders should stop holding daily press
briefings; that Even Homer sometimes nods means
The Simpsons TV show isn’t as good as it used to be;
and that Minu ga hana (A%t = not seeing is a
flower) means...I have no idea what it means.

Being able to understand these contextually
cropped quips is part of participating in culture. We
can interpret all kinds of shorthand within our own
culture—in actions as well as in words—but we can
easily miss what is being conveyed inexplicitly in
someone else’s. So could someone please explain for
me the epigrammatic import of ritually throwing
out your spouse’s favorite flannel shirts en masse?
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New addition to the JALT international conference experience
JALT2019 Professional Development Workshops
Friday, November 1, 2019

"

A key facet of JALT's mission is

..providing opportunities for those
involved in language education to meet, share, and collaborate.” The
main JALT international conference provides attendees with a wide variety
of opportunities to do just that. The three main days of the conference
have something for everyone—so much so that over the past few years
we have decided to take a piece of that experience and bring it to the
Friday before the conference with a special Technology in Teaching (TnT)

TEACHER
_EFFICACY
 LEARNER
AGENCY

#JALT20]9 NA(JOYA -4

program focused on presentations and workshops involving technology.
This has been a success. And, with that success, we would like to expand our Friday offerings with
workshops that focus on professional development for language educators—TnTPlus.

The Plus workshops are not particularly focused on using technology in the classroom. Instead,
the vision is to help develop skill sets such as writing for publications, understanding research
methodologies, improving abstract writing, figuring out ways to expand one's research base, or
expanding one's teaching repertoire using research based methods, etc. The intention is not for
these to be lectures or forums to disseminate research results, but be places of knowledge sharing

and creating.

Watch this space, as more information will be coming regarding the Friday afternoon program. If
you have any questions or comments, send them to program@jalt.org. Thank you!

For all things JALT2019 go to https://jalt.org/conference/jalt2019

Explorations in Teacher
Development

The Teacher Development SIG is currently accepting
submissions for our publication—Explorations in
Teacher Development. Submissions of narrative
or action research papers, as well as reflective
explorations of practice by teachers are encouraged.
Papers are accepted on an on-going basis, and open
to both members and non-members of our SIG. For
more information, visit <http://td.sig.org>

Other Language Educators (OLE) ¢ CALL FOR PAPERS
The 7th JALT OLE SIG Conference
St. Mary's College, Kurume City, Fukuoka Pref.

Focusing on Intercultural Communication
October 5-6, 2019

This conference will offer a chance for teachers of any language to
share their ideas and research results with colleagues. However, for
the sake of mutual understanding, English or Japanese would be
preferred as the language of the presentations. Although the main
focus of this year’s conference is intercultural communication, other
topical themes, such as active learning, e-learning, plurilingualism,
the application of the CEFR, are also encouraged. Presenters are
free to present on any other topic as well if it is related to the teach-
ing/ learning of languages other than English or Japanese.

® Proposals should be between 150-250 words in English
orin Japanese.

® Length of presentations: 30 mins including discussion
e Deadline for proposals: Midnight, July 31st, 2019.

® Please send proposals or enquiries to: jaltolesig@
gmail.com Notifications of acceptance: By e-mail by
the end of August.

e Please consult our website for more information:
https://sites.google.com/view/jalt-olesig/ole-7-kurume




JALT MEMBERSHIP INFORMATION

The Japan Association for Language
Teaching (JALT)

e A professional organization formed in 1976
- 1976FFICRIIENEA T F R

e Working to improve language learning and teach-
ing, particularly in a Japanese context
FEFDFBEHBEOR LZMEEEBNELTVET

e Almost 3,000 members in Japan and overseas
-EANTH 3,0008DRENNET

http://jalt.org

Annual International Conference

e 1,500 to 2,000 participants
- 1,500 052,000 0B MLET

e Hundreds of workshops and presentations
-EBRDT— Y IVTORRDNDVET

® Publishers’ exhibition - HAR#IC K BHMEN DV ET

e Job Information Centre

-REER T2 —DRITONE T

http://jalt.org/conference

JALT Publications

e The Language Teacher—our bimonthly publication
-BARGLEY

e JALT Journal—biannual research journal
-FEEITLEY

e JALT Postconference Publication
- FRERRROMERRRCREZRITLES

e SIG and chapter newsletters, anthologies, and con-
ference proceedings - DERIFFERE R PREBELRER, 7>
VAV HARRHERCHRECHITLEYT

http://jalt-publications.org

JALT Community

Meetings and conferences sponsored by local chapters and
special interest groups (SIGs) are held throughout Japan.
Presentation and research areas include:

Bilingualism e CALL e College and university education e
Cooperative learning ® Gender awareness in language ed-
ucation @ Global issues in language education ® Japanese
as a second language ® Learner autonomy ® Pragmatics,
pronunciation, second language acquisition ® Teaching chil-
dren e Lifelong language learning e Testing and evaluation
e Materials development

XBRODBARBRCLSP R PHRRIIARS I THE
ENUTFORHF CORRPHRBENMTONE T, /N\(UHUX
L CALL, RENEEHE, HEFE. Y102 —LBEFFE /00—
NIV, BAEHE. BENFE. EhEH - HE -5 5E5EE R
EFEFHE. DEEFHE. slREVl. Bk %

http://jalt.org/main/groups

IATION FOR LANGUAGE TEACHING
e

JALT Partners

JALT cooperates with domestic and international partners,
including JALTIE L FOERNADFEREREL TOET):

e AJET—The Association for Japan Exchange and
Teaching

e |ATEFL—International Association of Teachers of
English as a Foreign Language

e JACET—The Japan Association of College English
Teachers

e PAC—Pan-Asian Consortium of Language Teaching
Societies

e TESOL—Teachers of English to Speakers of Other
Languages

Membership Categories

All members receive annual subscriptions to The Language
Teacher and JALT Journal, and member discounts for
meetings and conferences. The Language Teacher®JALT
Journal EDERIMAN ERBXTENE T, £l PARICESIME
BTBINTEETY,
* Regular —fi&=&:¥13,000
e Student rate (FULL-TIME students of
undergraduate/graduate universities and colleges
in Japan) ZE2E8(EADOEHFDAZ LI AZRDF
4):¥7,000

e Joint—for two persons sharing a mailing address,
one set of publications V31> FRE& (RAICEFTCEERT
HlEAN2BZHRE L. JATHRRYDIE 24T 18R): ¥21,000

e Senior rate (people aged 65 and over) =7 &E(654%
M Ed75):¥7,000

e Group (5 or more) ¥8,500/person—one set of publi-
cations for each five members V)L —72&(5%M tx
gRE L JALTHRRIDIG 558 T &I 18B): 144 ¥8,500

http://jalt.org/main/membership

Information

For more information please consult our website
<http://jalt.org>, ask an officer at any JALT event,
or contact JALT's main office.

JALT Central Office

Urban Edge Building, 5th Floor, 1-37-9 Taito, Taito-ku,
Tokyo 110-0016 JAPAN

JALTEF#E - T110-0016E8 RASARXAER1-37-9
T7—I\>TvIEIV5F

t: 03-3837-1630; f: 03-3837-1631; jco@jalt.org

Joining JALT
Use the attached furikae form at Post Offices
ONLY. When payment is made through a bank
using the furikae, the JALT Central Office receives
only a name and the cash amount that was trans-
ferred. The lack of information (mailing address,
chapter designation, etc.) prevents the JCO from
successfully processing your membership appli-
cation. Members are strongly encouraged to use
the secure online signup page located at https://
jalt.org/joining.



Technology in Teaching & Professional Development (TnTPlus) 2019 Schedule

Technology in Teaching & Professional Development (TnTPlus) Workshops give participants twice the opportunity for the same
price. You get the same high quality technology driven teaching workshops led by leading experts in technology in language
teaching along with workshops focused on developing non-tech skill sets involved in language teaching, learning, research,

writing, etc.
1st Session ¢ 1:30 to 3:00 2nd Session  3:30 to 5:00 3rd Session @ 5:30 to 7:00
*_ | 1. Flip, Click, Swipe: Flashcards in 7. How Can Moodle Make Your 13. Bring International Online
g the 21st Century—Branden Kirch- Life Easier?—Gordon Bateson Exchanges to Your Class—Eric
S | meyer (Flashcard apps) (Course management system) Hagley (Online exchanges)
N | 2. Getting Creative with Power- 8. Useful Apps & Sites for a 14. Creating a Multi-Touch Book to
€ | Point & Keynote —Lisa Barker Basic CALL/MALL Toolkit—Louise Inspire the World—Kaori Hakone
8 (Presentation tools) Ohashi (Useful apps & websites) (Digital books)
o= o o
3. Digital 4. Mind The ™ 1 9. Google Slides | 10. Advanced W | 15. Supporting | 16. Design and
Tools for Gap!—Rab é for Effective Techniques for 5 Learners and Deliver Lan-
™ | Empowerment: | Paterson (Digital | @ | Student Presen- | Keynote on Ma- | @ | Teachers with guage Learning
€ | Homepagesto |tools) 2 tations—Daniel | cOS—Stephen 2 Google Sites— | Content Using a
8 CMS—Robert © Beck (Presenta- | Paton (Presenta- © Mark Shrosbree | Google-Moodle
& | Cochrane (Digi- o | tion tools) tion tools) = (Google) Integration—Paul
tal tools) Daniels (Google)
5. PUSH your 6. Facilitating 11. Creating 12. The LMS 17. Gamify Your | 18. Getting the
< | Lessons: Cre- Reflective Learner Agency | Reinvented for Classes with Most out of
c | ating Flipped Dialogue with in Their Smart- | Mobile and On- Quizlet Live Kahoot—Bob
o | Curriculum— Technology—Jo phones—D. line—Gary Ross and Kahoot!— | Ashcroft (Quiz
,§2 Todd Beuckens | Mynard (Curricu- Morgan Jones (Mobile) Thomas E. Bieri | apps)
(Curriculum lum design) (Mobile) (Quiz apps)
design)
Coffee & Snacks in Room 5

Access to the Venue

CENTRAL JAPAN INTERNATIONAL
AIRPORT (CENTRAIR)

Meitetsu Train

Departure time: 5:24 - 23:31, Every 10-40 min.
CENTRAIR - Nagoya, 28-40 min.

CENTRAIR - Kanayama, 28-40 min.

KANSAL I(’I‘(';;'(-)AIRMRT ‘ ’ NARITA INT'L AIRPORT

JR Limited Express Train “Haruka”
Departures: 6:30 - 22:16
Every 30-60min. 60 min.

From Kansai Int’l Airport to Nagoya
(Nozomi ordinary class / reserved seat)

JR Limited Express train “Narita Express”
Departure time: 7:44 - 21:44

Every 10 - 30 min. 60 min.

From Narita Int’l Airport to Nagoya
(Nozomi ordinary class / reserved seat)

KANAYAMA SHIN-OSAKA STATION TOKYO STATION
Subway Meijo line JR Shinkansﬂen. tram, " . JR Shinkansen train,
2 min. Hikari” or “Nozomi

“Hikari” or “Nozomi”

Departures: 6:00 - 22:30 Departures: 6:00 - 22:00

HIGASHI-BETSUIN

10 - 30 min. intervals .
— : 10 - 30 min. intervals
) 2 min. n'ka”'  55-70 min. Hikari: 130 min.
6 min. ozomi: 50 min. Nozomi: 105 min.
HISAYA-ODORI SAKAE P @Hotel S-plus Nagoya Sakae
Subway Subway
Sakuradori line Sakuradori line Subway
1 Higashiyama line
1 min. 1 min. .
2 min.
MARUNO_UCHI . TAKAOKA FUSHIMI  [..cevuceee @HOTEL TRUSTY NAGOYA
P2min. i 2min. b Py ®NAGOYA FUSHIMI MONT BLANC HOTEL
: : min.
3 min. @®DAINI FUJI HOTEL 3 min. !
l @HOTEL WING INTERNATIONAL NAGOYA

NAGOYA STATION (JR / MEITETSU/SUBWAY)

Hotel Name From Nagoya Sta. To The Venue Hotel Name From Nagoya Sta. To The Venue
(®MERCURE NAGOYA CYPRESS 4 min. walk 8 min. walk @MEITETSU INN NAGOYA SAKURADORI 4 min. walk 5 min. walk
@MEITETSU INN NAGOYA EKIMAE 8 min. walk 11 min. walk ®VESSEL HOTEL CAMPANA NAGOYA 9 min. walk 10 min. walk
@THE ROYAL PARK CANVAS-NAGOYA 5 min. walk 3 min. walk @VIAINN NAGOYA SHINKANSENGUCHI 4 min. walk 12 min. walk
@MEITETSU GRAND HOTEL 4 min. walk 3 min. walk @HOTEL SUNROUTE PLAZA NAGOYA 5 min. walk 10 min. walk
®CASTEL PLAZA 5 min. walk 3 min. walk @BEKIMAE MONT BLANC HOTEL 3 min. walk 6 min. walk
®VIAINN NAGOYA EKIMAETSUBAKI-CHO 4 min. walk 11 min. walk @CHISUN INN NAGOYA 4 min. walk 15 min. walk

WINC AICHI (VENUE)

Copyright © 2018 JTB Global Marketing & Travel Inc. All right reserved.



JALT2019

ETFEF/?ER%RY 45th Annual International Conference on Language
W Teaching and Learning & Educational Materials Exhibition
AGENCY November 1 - 4, 2019
WINC AICHI, Nagoya City, Aichi, Japan
#JALT2019 « NAGOYA 111-11.4  <https://jalt.org/conference/jalt2019>

JALT2019 CONFERENCE REGISTRATION INFORMATION

Registration fees are in Japanese yen. “Early Bird” registration runs from 1 July to October 1 2019.

JALT Member sy

Days Registering Early Bird Registration | Regular Registration ,Oa,;fs?ozzzég
Main conference 1 day (2, 3, or 4 Nov) ¥11,000 ¥14,000 Se/?/‘orsCé;//oal‘/o,7 %
Main conference Full (2-4 Nov) ¥18,000 ¥21,000 sl‘udentsni@//\l«,};
JALT Junior (2-3 Now)* ¥8,000 V5,000 per day | SB%%te ¢ oy,
TnTPlus Workshop (1 Nov)** ¥3,000 ¥3,000 s, TS
Non-JALT Member o
Days Registering Early Bird Registration | Regular Registration FO\\O\N :

Main conference 1 day (2, 3, or 4 Nov) ¥18,000 ¥21,000

Main conference Full (2-4 Nov) ¥25,000 ¥28,000

JALT Junior (2-3 Now)* ¥10,000 ¥7,000 per day g mzo\‘?
TnTPlus Workshop (1 Nov)** ¥4,000 ¥4,000

* JALT Junior is a satellite conference that focuses on teaching children and training teachers to teach children.

** Technology in Teaching & Professional Development (TnTPlus) Workshops give participants twice the opportunity for the
same price. You get the same high quality technology driven teaching workshops led by leading experts in technology
in language teaching along with workshops focused on developing non-tech skill sets involved in language teaching,
learning, research, writing, etc..

For more detailed information and online registration, please visit our website:

<https://jalt.org/conference/jalt2019>

Koen-Meigi Endorsements ¢ #£1&
JALT2019 has received these Koen-Meigi endorsements. JALT20191& DMLV EIBE W e WV THYE T,
* Ministry of Education, Culture, Sports, Science and ~ * City of Nagoya ® ZHE™

Technology ® STERRI 4 * Aichi Prefectural Board of Education ® EA1EHEZ
* The Japan Foundation ® EE3mEE =ES
* Science Council of Japan ® B e * Nagoya City Board of Education e 2 EHHEEZES

JALT2019 DIGITAL

URL: <http://jalt.org/conference>

Twitter: @JALTConference

FB: <https.//www.facebook.com/JALT.conference>
YouTube: <http://bit.ly/jaltYTchan>

<https://youtu.be/-p5g2rgPqVg>



