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ary 1996 when for a variety of personal and professional reasons beyond hts cuuuv. ··­
It was at that time that The Language Teacher asked me to take over as guest editor. 

I also want to thank two additional groups of people who have helped my knowledge of pronunciation 
grow: Fusako Allard and the staff at the Center for Language and lntercultural Learning in Osaka; and my 
Osaka Jogakuin Junior College phonetics class students. Fusako and I have spent many hours discussing 
awareness and learning, and how they apply to pronunciation. I've been fortunate to spend many additional 
hours with my students learning about pronunciation. 

Finally, a special thanks to Tony Caminos who helped me make it through the process of being a special 
issue editor. As we were finishing up this issue, I commented, "You do this every month?" You and I are very 
fortunate to have people like Tony and the staff of TLT bringing us a quality magazine every month. Thanks 
again, Tony. 

Steve Cornwell 
Guest Editor 
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Introduction 

How do you feel when you hear the word, "pronunciation?" Do you break out in a nervous sweat? 
Does your stomach get a knot? Or do you think, "Oh, something fun for a change," or "Yes! Now 
that's something I'm good at." 

Well, regardless of whether you look at pronunciation with apprehension or anticipation, I trust this 
month's special issue has something of interest for you. The articles this month are diverse and eclectic; some 
may even seem contradictory. But they all offer a point of entree into what I find a fascinating topic-teaching 
pronunciation. 

Bill Acton invites us to "Play Ball" as he uses a baseball field to illustrate the role glides play in the English 
vowel system. For those of us who are more visually-oriented, Stephen Lambacher provides an interesting 
description of how electronic visual feedback can help students "see" (and make) segmentals or individual 
sounds. Koji Futatsuya and John Chick suggest ways to design a pronunciation assessment program-<me 
that students can do as a self-study unit. What's your opinion of using katakana to teach pronunciation in the 
classroom? Steven Mills introduces us to new katakana, a system he has developed to teach pronunciation. In 
an interview, Judy Gilbert shares her insights as a pronunciation teacher and a teacher trainer. Two of the 
many questions she addresses are why some teachers are reluctant to teach pronunciation and how can new 
can teachers get started? Finally, Yukari Igo discusses how to use a questionnaire-interview system to en­
hance the teaching of pronunciation. In addition to these featured articles we have opinion pieces, book re­
views and my shares all dedicated to sharing ideas related to the teaching of pronunciation. 

I want to thank Steven Mills for his early work on this issue. He conceptualized this issue and began the 
editing process on many of the articles that appear this month. Steven Mills was guest editor through Febru­
ary 1996 when for a variety of personal and professional reasons beyond his control he reluctantly withdrew. 
It was at that time that The Lang,,age Teacher asked me to take over as guest editor. 

I also want to thank two additional groups of people who have helped my knowledge of pronunciation 
grow: Fusako Allard and the staff at the Center for Language and lntercultural Learning in Osaka; and my 
Osaka Jogakuin Junior College phonetics class students. Fusako and I have spent many hours discussing 
awareness and learning, and how they apply to pronunciation. I've been fortunate to spend many additional 
hours with my students learning about pronunciation. 

Finally, a special thanks to Tony Caminos who helped me make it through the process of being a special 
issue editor. As we were finishing up this issue, I commented, "You do this every month?" You and I are very 
fortunate to have people like Tony and the staff of TLTbringing us a quality magazine every month. Thanks 
again, Tony. 

Steve Cornwell 
Guest Editor 
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An Interview with 
Judy Gilbert 

am glad to have any forum (like 
this interview) to encourage 
teachers to try more productive 
pronunciation work, since most of 
the world persists in thinking that 
pronunciation work equals mini­
mal pair drills. 

SC: Whilt about teachers just starting 
out? Any advice for them? 

by Steve Cornwell 
Osaka Jogakuin Junior College 

JG: New teachers need a text 
which will support them by pre­
senting spoken English in a sys-

For this month's special issue Steve Cornwell 
was able to interview Judy Gilbert, the author 
of Clear Speech and a respected teacher trainer 

in the area of pronunciation. 

SC: Judy, Tlr11nk you for taking the time to do this inter­
view and by e-mail no less. Many of our readers are famil­
iar witlr your book, Clear Speech (reviewed in /Iris issue). 
To get started I'd like to know how you got involved in 
pronunciation. 

JG: I like the sound of languages. When I was ten and 
spending a lot of time alone in my grandmother's 
garden, I invented a language. It had no grammar or 
vocabulary, just sounds-just pronunciation. Then, 
when I became an ESL teacher it seemed to me that an 
adequate pronunciation was the threshold require­
ment for communicating. Without this minimum level, 
attempts at conversation break down and people 
become discouraged. Also, I began to realize that 
many teachers are uneasy about teaching pronuncia­
tion. That's why I went into teacher training some 
years ago-to help teachers gain confidence and enjoy­
ment in teaching this subject. 

SC: Wiry are teachers uneasy or resistant when it comes to 
teaching pronunciation? 

JG: There are two main reasons: first, many teachers 
worry that the subject is too technical, so that they 
might be embarrassed by a lack of knowledge about 
the subject. Second, most teachers (and most students) 
assume that work on pronunciation means drilling 
difficult sounds. Since such drilling is usually not only 
boring but also discouraging, it's only natural that 
teachers are not eager to tackle pronunciation. My 
answer to reason number one above is that the most 
important principles of pronunciation are simple and 
commonsensical, requiring a minimum of technical 
terms. My answer to reason number two is drilling 
sounds 1s boring and discouraging. 

On the other hand, if pronunciation work focuses 
on the way rhythm and melody are used to signal 
an English speaker's communicative intent, the 
work is not at all boring. In fact, it can produce 
gratifying results for both teacher and students. 

6 

tematic, communicative way, and 
which will not overemphasize 

individual sounds. The following texts have a good 
balance. For American English, my own book, Clear 
Speeclr (1994, intermediate level) and Linda Grant's 
Well Said (1994, advanced level). For Australian 
English, Halina Zawadzki's In Tempo (1994, low 
intermediate). For British English, David Brazil's 
Pronunciation for Advanced Learners of English (1994, 
very advanced). The best teacher's resource book 
now available is Dalton and Seidlhofer's Pronuncia­
tion (1994). All of these books reflect a new direction 
in pronunciation teaching. 

SC: I know you gave some works/raps in Japan last spring. 
Was that your first visit to Japan? Any impressions? 
What has been your experience with Japanese students? 

JG: It wasn't my first visit to Japan, but it was the 
first time I gave workshops: eight in one week! 
(Kitakyushu, Osaka (2), Kyoto, Tokyo (3) and 
Sendai). What impressed me most? I was impressed 
with how many teachers turned out for a workshop 
on pronunciation, and also with the hesitation of the 
Japanese teachers to ask questions in public, but 
their willingness to ask questions in private. I got 
the impression that English teaching in Japan is 
undergoing a stressful transition to an emphasis on 
communication, and that this is particularly hard for 
those who were trained in a style which did not 
focus on the spoken language. However, the oppor­
tunity for real breakthroughs is apparent when 
looking at the interest shown in new ways to teach 
pronunciation. 

Based on my own experience with Japanese stu­
dents, I think they are extremely uneasy about ap­
pearing different in class, but they are also extremely 
good at working in groups. Bryan Jenner and 
Cynthia Hoff (1996) have suggested ways to use this 
capacity for teamwork in a recent article. Along 
similar constructive lines, Bill Acton has been having 
good results from various physical activities involv­
ing teams (see Acton, this issue). These developments 
are promising for more folks than just Japanese 
students, and all of these new ideas come out of an 
interest in ways to teach a "musical approach" to 
pronunciation. 
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SC: The emphasis 011 comumuicative pronunciation work 
is all wdl and good, but shouldn't students spend some of 
thL'ir ti111e learning to 111ake tire sounds correctly? 

JG: No. 'ot if they are trying to say the L2 sounds in 
the L1 rhythm. This simply isn't an efficient use of 
time. Research has made clear that the L2 sounds 
have a better chance of being formed correctly if they 
are practiced in the L2 rhythmic context (Abberton, 
Parker, and Fourcin, 1983). For instance, you can't 
make nice Spanish sounds while using Portuguese 
rhythm, because the timing is off. 

SC: Well, do you believe that rhythm is 111ore important 
titan melody? 

JG: o. Rhythm and melody operate together. For 
example, when a speaker wants to call attention to a 
parhcular word, this word is typically emphasized by 
both a change in pitch (melody) and a lengthening of 
the critical syllable, as in "I already exPLAJ ED that 
to you'" or "I TOLD you that would happen!" The 
le~gthening probably occurs in order to give the 
listener time to notice the pitch change. We need 
more than one cue because English depends on into­
nation to show the importance of the word. This is in 
contrast to Japanese, which uses post particles like 
"wa" to direct the listener's attention. Bill Acton calls 
the English system "spotlighting" and "dimming." 
This intonational signaling helps the speaker and 
listener stay on the same track. 

The most significant difference between Japanese 
and English rhythm is that Japanese syllables are 
about equal in length whereas English syllables are 
not. A Japanese vowel may be extra long, but that is 
because it is a "double vowel." For instance bin, and 
biiru have two distinct meanings. But in English, 

in the second and fourth vowels in "irrigation" or 
"Michael Jackson." This is not simply a surface 
difference in the "sound" of the language, but is 
basic to the way spoken English communicates 
meaning. 

One reason the difference in stressed and reduced 
vowels is so crucial is that English speakers store 
vocabulary according to stress patterns. Therefore, a 
stress on the wrong syllable, or a lack of a clear indi­
cation of which syllables are stressed and which are 
not, can cause serious confusion. This is especially 
likely if there are any other pronunciation or gram­
mar errors in the same sentence. For instance, "a 
lemon tree class" instead of "elementary class." 

Incidentally, both British and American English 
follow the same principle of reduction to make the 
stress pattern clear, although a different syllable may 
be stressed. Examples: "laBORat'ry" (British) and 
"LAB'ratory" (American). The reason I talk more 
about rhythm than about melody is that rhythm is so 
hard to change, and it must be changed if the speaker 
is going to be easily intelligible. Why is it so hard to 
change? I think speech rhythm is close to the core of a 
sense of self-who we are and what group we belong 
to. Pronunciation in general has this psychological 
meaning, much more so than grammar or vocabu­
lary. Of all the aspects of pronunciation, rhythm is 
probably the most powerful marker of identity. 
When the student uses correct English rhythm for a 
remark, it will sound foreign in the student's own 
ears. This is either a moment of triumph, or of worry, 
depending on the student's willingness to sound 
different. We need to encourage boldness by making 
it clear that this "new voice" is purely a matter of 
choice, to be switched on or off as the speaker finds 

useful. 

... the most important element in relaxing a pronuncia­
tion dass is to build a growing momentum of confidence. 

I think it is helpful to put pronunciation 
work into an entirely practical context, for 
instance role-playing a waiter taking orders 
or a customer ordering food in a cafe where 
English is spoken, as Tim Riney demon-

lengthening has a different function, most notably to 
show the difference between stressed and un­
stressed vowels. For instance, notice the difference 
in length of the three vowels in "baNAna." Al­
though they are all spelled with the same letter, the 
first and last vowels are pronounced in an unclear, 
shortened way. This is not due to carelessness or 
hurry. The reduction is systematic. The reason for 
this shortening is in order to make the middle vowel 
(the stressed one) more easily noticeable. Compare 
the English word "banana" with the pronunciation 
of the given name of the Japanese author, Yoshimoto 
Banana. Her name has three syllables with a pure 
"ah" sound for each, all equally long. The English 
version is very different, because of vowel reduc­
tion. All English vowels can be reduced this way, as 

strated in a video of his class at TESOL '96. Or 
perhaps an engineer could be asking ques­

tions at an international conference in which English 
is the medium. It is plainly to the student's advantage 
to say this in a way which will achieve the personally 
desired result. This kind of practical context is quite 
different from the usual classroom emphasis on 
correctness. 

SC: How do you measure success when teaching pro­
nunciation? 

JG: I don't have much confidence in the validity of 
testing, because the context may vary on a particular 
day (fatigue, illness, etc.), and also because pronun­
ciation is quite vulnerable to psychological effects. 
However, if the teacher has carefully taught to the 
test, a pretest/post test comparison can be encourag-

ciuERT, cont'd on p. 37. 
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Bill Adon 
Nagoya University of Commerce 0 f the bizarre and creative "mental gymnas­

tics" used by successful inventors, the most 
fascinating to me is the "body in the ma­

chine" phenomenon. Many report imagining them­
selves to have been physically part of the machine or 
process about to be discovered when the critical 
insight or "Eureka!" came to them. For instance, the 
inventor of a revolutionary new valve for controlling 
oil flow had "become" oil flowing through the stan-

dard valve just before he recog­
nized a problem in the design that 

lntrodudng 
American English 

Vowels: 

had escaped detection for de­
cades. In "Vowel Ball!", students 
learn "the inner game" of the 
vowels of American English' by 
experiencing what it might feel 
like to flow around inside of that 
system-were it simply spread 
out on a baseball field. 

Dynamic and Static Vowels 
The basic objectives of Vowel Ball! 
(VB) are to introduce and practice 
vowel numbers, key words and 
phonetic symbols and the impor­
tant dynamic vs. static' distinction 
in American English vowels. In Vowel Ball! 
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this framework, there are seven 
dynamic or complex vowels (a 

simple vowel + a glide), eight static vowels (simple 
or short vowels), and two independent glides. 

Dynamic vowels: 
[ir), [er], [aw), [ar), [or) [ow), and [uw]. 

Static vowels: 
["), [" + r), [I), [EJ, [re), [A), [OJ, and [UJ• 

Glides: [w), and [y] 

The term long is reserved here for static vowels 
which occur before voiced consonants. From a peda­
gogical perspective, long static vowels (static vowels 
before voiced consonants) are presented as being 
about the same length as dynamic vowels. Theim­
portance of static vowel lengthening depends to 
some extent on the Li of the learners. In this version 
of VB, which was developed for use with Japanese 
students, it is taught at the end of the process. (See 
discussion below.) Lengthening could be done ear­
lier, but it complicates things considerably. Long 
static vowels are represented as follows:["<], ["r<], 
[I<), [E<), [(<), [A<], [0<), and [U<]. 

While tossing a juggling ball around between 
"infielders and outfielders" on the VB "field," stu­
dents learn the system quickly. What is most intrigu­
ing about VB, however, is the way it helps students 
come to understand the static/ dynamic concept 
kinesthetically, through motion. In essence, the 
dynamic vowels are experienced with body (and 
ball) movement as the ball is thrown from infielders 
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to outfielders-(the outfielders "play" the two 
glides). The static vowels, on the other hand, are 
created when the ball is caught by infielders. 

The difference between calling the four English 
tense vowels, [i'], [e'), [ow], and [uwl, long as opposed 
to dynamic can be important for many groups of 
learners. To refer to those vowels as long is accurate 
but misleading. When a dynamic vowel is in any 
position other than before another vowel or at the 
end of a word, the glide (often referred to as an off­
glide when it is "attached" to a vowel) may not "sur­
face" in speech or be very evident to the learner. For 
example, the glides in "toad" or "bait" may be heard 
as having simple, Spanish-like vowels, [o) and [e] or 
they may not show up at all. 

When a dynamic vowel is involved in linking or 
fast speech, omission of the glide will be obvious. If 
Japanese students, for example, are not aware that 
four vowels in addition to the traditional three diph­
thongs, have glides attached, that is, [i'), [er], [ow] and 
[u"], they will not know why or how to make the 
necessary linking in the following: 

"I d!Ll:at popcorn." 
"What is the pa.)c_Qut?" 

In the last example, the glide is at least visible ortho­
graphically. 

The Theoretical Sphere 
Although VB is deceptively simple, straightforward 
and certainly fun, it is not merely a "game." The 
relatively strong claim here is that the VB vowel 
system itself is a more learner-friendly schema than 
those now generally available in student pronuncia­
tion textbooks--€specially in its treatment of glides 
and lengthening. Y!any pronunciation texts do divide 
up the ,·owe! system along similar lines using seven 
vowel + glide elements, along with eight or more 
simple vowels (that is, vowels which are not pre­
sented as long or complex). Those that do, however, 
still do not generally integrate them into one system: 
vowels, diphthongs and glides probably remain 
distinct categones from the student's perspective. 

Current texts such as Grant (1994) and Gilbert 
(1995) list twelve ,·owels in the "chart" and treat the 
three diphthongs and two glides separately. Both 
treat glides in relation to linking, but neither ad­
equately link up the functions of glides. This is unfor­
tunate since glides play such a key role in 
pronunciation of American English vowels and fast 
speech-they must be understood as a more central, 
unifying feature of the system. 

From a methodological perspectt,·e, the key idea 
here is that body motion and space should be more 

·often thought of as explicit tools of language teach­
ing. There are many techniques which involve move­
ment, space, balls and other gadgets, but those 
procedure,, tend to be looked upon as gimmicks, 
pleasant diversions from the real business of learning 
language. However, any drama instructor (e.g., 

Lessac, 1967; 19i!1) or elementary school teacher, can 
tell you that learning is simply not efficient without 
varying degrees of conscious control of body move­
ments 

Every method involves motion to some degree, 
but the movement is generally treated as if it were 
only an effect of instruction or a result of speech. 
Methods such as Total Physical Response (Asher, 
1()86) focus on motion occurring after speech (follow­
ing commands, for example). Techniques such as 
Jazz Chants (Graham, 1978) control motion more 
indirectly, implicitly, by creating wonderful rhythms 
which seem to "take over" so that the body is com­
pelled to move along with them. All methods re­
quire students to at least manipulate objects and 
move around the classroom, but few explicitly link 
speech with simultaneous movement as in VB.6 

Pronunciation methods and student texts are still 
much more kinesthetically-oriented than general 
language materials. Pronunciation change is, by 
nature, a more physical process. Students must often 
be shown, using a wide variety of techniques, how to 
move their articulatory equipment (tongue, lips, 
teeth, etc.) and how to practice what they have 
"learned." Often that practice may very well be 
mechanical and not at all communicative. VB has 
been designed, basically, to introduce the vowel 
system efficiently, but it is not a substitute for contin­
ued practice-<,ither meaningful or non-meaningful. 
(As Celcia-Murcia, Brinton, and Goodwin (19')6) and 
others have shown, however, pronunciation practice, 
and to some extent sound awareness, can be made 
more communicative.1) 

VB has evolved over the last three years, working 
with large classes of relatively low-level English 
proficiency (false beginners) in Japan. 8 Since little 
explanation in words is necessary, it is particularly 
well-suited to classes of any level of proficiency. 

Although I had been in the right "ball park" for 
some time, I finally realized that the group activity 
which most closely approximated what I was trying 
to do in the classroom was the pre-inning warm-up 
of a baseball team, when the players are tossing the 
ball around the bases. In that group-solidarity build­
ing routine, the baseball goes around the infield 
from one player to any other-as well it might dur­
ing a game--or during a conversation. 

The basic spatial/kine,,thetic approach of VB is to 
learn by doing as a team. There should be enough 
detail in what follows so that instructors with some 
background in phonetics and pronunciation teaching 
can learn how it works--by trying it with their classes. 

"This room is a baseball diamond." 
Begin by using an overhead projector to put Fig­

ure 1, Tosses and Vowel Numbers, on the wall be­
hind the outfielders. 

With Figure 1, students are introduced to the 
seven dynamic vowels, all the vowel numbers,¥ and 
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Figure 1: Tosses and Vowel Numbers 

the path (the toss) the ball should take to form each 
one. Only the symbols for the dynamic vowels are 
shown at this point. 

Assign students to each of the baseball team roles: 
Catcher (C), Pitcher (P), First base (FB), Second base 
(SB), Shortstop (55), Third base (TB), Left field (LF), 
Center field (the instructor or a student), and Right 
field (RF). 1otice that each player in the infield is 
inn,l\·ed in producing/creating up to three vowels. 
·ext, point out to students that anybody who has a [w) 

or [y) glide on one of their vowels (55, TB, C, FB and 
SB) will have to be ready to relay the ball on to the 
appropriate outfielder (as shown by the arrows. If the 
vowel number called does not have a glide attached, 
they just catch the ball and wait for the next number. 

Give CF (a student or the instructor) a list of vowels 
numbers. A good order for the list is: 1-14-2-13-3-11-4-
i-,o-8-5-,5-9-6-, 2-6-8-13-7-1. The idea here is just for 
students to learn the dynamic/static distinction and 
,·owe! numbers. They do not say anything and are not 
'" en shown all the vowels they will be "fielding" for 
vet. They see only the numbers, tosses and glides. 
Note: It is a very good idea to have a laser pointer 
handv for use with VB so that, if necessary, you can 
point to the path of the "toss" on the OHP screen. 

Cr calls out the Yowel number, in this case "Vowel 
# 1 'and throws the ball (with a gentle, bowling-like 

arc) to the Pitcher (P). (Note: The 
type of ball is very important. I use 
bean-filled juggling balls about the 
size of a tennis ball. They are just 
the right weight and do not do 
much damage to body, ego or 
furniture!) 

1. Since vowel #1 is a static, 
simple vowel, P simply catches the 
ball and holds it, does not relay it, 
until he/she hears the next vowel 
number from CF. 

2. CF calls out "Vowel #i4" and 
P tosses it to SB. Vowel #14 is a 
dynamic vowel with a w-glide, so 
SB catches the ball and then imme­
diately relays it to LF. 

3. CF calls out "Vowel# 2" and 
LF tosses the ball to 55. Vowel #2 
is a dynamic vowel with a y-glide, 
so 55 catches the ball and immedi­
ately relays it to RF. 

4. CF calls out "Vowel #i3" and 
RF tosses the ball to SB. Vowel #i3 
is a static, simple vowel, so SB 
catches the ball and holds it. 

Do all the vowel numbers in 
that manner until everybody has 
practiced their vowel numbers 
and responsibilities at least once. 
At this point the "team" should 
understand its responsibilities. 

The CF always calls out the vowel number and the 
player with the ball tosses it to the player responsible 
for that vowel number. 

"Team Talk" 
Put up Figure 2, Key Words, Symbols and Numbers, 
on the overhead and briefly go over the pronuncia­
tion of vowel sounds and key words. Note: Feel free 
to use different key words. These were chosen be­
cause of their obvious "utility" for ball players chat­
tering during a game to unnerve the opposing 
batters!'° 

This time go in the opposite direction from the list 
from that in the warm up. Start with vowel #7. 

1. Have CF say "Vowel #7." P, who still should be 
holding the ball from the first exercise, throws the 
ball to C. 

2. C catches the ball and quickly relays it to the LF. 
As C tosses the ball, C says the first part of vowel #7 
[a], as the ball leaves his/her hand. As LF catches the 
ball she/he completes the vowel by adding the sound 
of the glide [w). Note: If outfielders have a difficulty 
producing their glide, have them vigorously pro­
nounce it as they do a snappy golf swing! In this 
framework, glides are only practiced when occurring 
after vowels. Both do have key words, "what" and 
"yes" (word-initial position) which are also helpful in 
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~ "What7 " 

I coach I 
@ 

® 

"He hit it!" 
15 l•rl 
itcher 

"Oooh! Look!" 

I l•l 
a/nut 

© "Out' Ah' Strike!" 

7 law] 8 [A] 9 laY] 
Out! Ah! Strike! 

vowel key words are begun and 
"finished" by the infielder who 
catches the ball. (Long static 
vowels are dealt with below.) 

At first, it is often necessary to 
have tosses repeated. (Again, 
have your laser light pen handy!) 
With static vowels, students 
catching the ball may at first tend 
to utter the vowel keyword before 
impact, rather than precisely on 
the catch. With dynamic vowels 
the problem can be on either end: 
the player tossing the ball must 
"start" the word 
(consonant+vowel); the out­
fielder must add on the glide and 
(perhaps) the final consonant just 
as the ball is caught. Try to get the 
outfielders to also catch the ball 
with a relaxed pendulum-like 
catch, mimicking the "swoosh" of 
the glide or golf swing. On dy­
namic vowels, it is especially 
important that the toss also be a 
nice, relaxed pendulum-like, 
softball-like pitch, with the sound 
beginning just as the ball leaves 
the "tosser's" hand. 

Figure 2: Key Words, Symbols and umbers 
"Play (Vowel) Balli" 

getting the right pronunciation-when attached to 
the golf swing. 

3. Next CF calls out "Vowel #13." LF tosses the ball 
to SB who says [U] as he/she catches the ball and 
holds it until CF gives the next vowel number­
because # 13 is a static/simple vowel.) 

4. Next CF calls out "Vowel #8." SB tosses the ball 
to C. Just as the ball is caught C says [A] and then 
holds the ball until CF gives the next vowel num­
ber-because vowel #8 is also a static vowel. 

In other words, either one player passes the ball 
and the other player says the vowel sound on impact 
(static vowels) or, one player tosses the ball and on 
the relay toss, the infielder begins the vowel and the 
outfielder completes it (dynamic vowels). 

ext, do "a round" where the team does key 
words. Depending on the size of the class, this may 
be a good time to start sending in "substitutes" for all 
positions. That gives every student the opportunity 
to learn the system and keeps them on their toes! A 
dynamic vowel key word will always be finished by 
an outfielder. The outfielders add the final conso­
nants, in addition to the final glide sound. For ex­
ample, the Catcher might start the key word for 
vowel #7 with [stra-j, and the Right Fielder would 
complete the word by producing [-Yk]. (Short) static 
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In Vowel Ball!, with Figure 2 on 
the OHP, the CF can call out 

vowel numbers, key words or vowel sounds (listed 
there in order of difficulty.) It is good to have the 
entire list written out (or provide a checklist for the 
CF) so that CF can keep the action going briskly. It 
may also be helpful to give students a printed hand­
out of Figure 2, with the tosses from Figure 1 drawn 
on, especially where class seating arrangements make 
it difficult for everyone to see the screen. 

Once students have the vowel numbers, key words 
and sounds "under control," you can go on to vowel 
lengthening (if your students have a real problem 
with it) and general word recognition (which should 
be done periodically throughout the course.) 

Vowel lengthening is done in a manner similar to 
dynamic vowels. Before introducing vowel lengthen­
ing, create a new OHP transparency that gives key 
words for static vowels occurring before voiced con­
sonants. For example: 'bud' [b:i<d], 'hid' [hl<d], 'bed' 
[bE<d], 'bad' [bre<d], 'god' [gA<d], 'sawed' [sO<d], 
'bird' [b:ir<d], and 'could' [kU<d]. 

For those long static vowels, after the CF gives the 
command (e.g., "Long Vowel #3") the player holding 
the ball and the player who catches the ball say the 
word together at exactly the same time from the 
instant the ball leaves the tosser's hand until it arrives 
at the receiver's. Ideally, the first consonant (or the 
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Figure 3: Vowel Ball! in the Mouth 

beginning of the vowel if there is no initial consonant 
as in: "odd") happens just as the ball leaves the tosser 
and the final consonant is produced just as the ball 
impacts the receiver. 

Conclusion: After "The Game· 
Once students can do VB (or even before you begin 

if you must!), show them Figure 3, Vowel Ball! in the 
Mouth, a "somewhat" more traditional layout of the 
vowel system. 

It will certainly make more sense to them after VB 
than before. The best follow up with this system is 
simply to continue to use vowel numbers for pronun­
ciation feedback. Any time communication is threat­
ened by mispronunciation, a simple "That's Vowel 
#8 in 'watch,' not Vowel# 10," is most effective. 

The other "benefit" of working with VB, or any 
other highly kinesthetic process, especially in the 
adult ESL classroom, is that (like drama, TPR, jazz 
chants, or robust singing) it engages much more of 
the body in learning. After Vowel Ball!, at least for 
the rest of that class period, students always seem 
more expressive, more uninhibited and responsive. 

Pronunciation work is so often Gustifiably) thought 
of as being boring, unimaginative and mechanical. It 

need not be. Just ask any body. 

Special thanks to Brian Teaman, 
Phil Goertzen, and Suzy Fukuda for 
comments on previous drafts of this 
paper. 

Notes 
This paper is based, in part, on a presen­
tation entitled, "Great (kinesthetic) 
movements in pronunciation teaching," 
given at the 1994 TESOL Convention 
(Acton, 1994). 
In principle, any vowel system could be 
taught in the manner described here. The 
choice of" American" vowels simply 
reflects vowel system used m the stu­
dents' course books and the author's 
dialect. 

, This brief discus.sion of the dynamic/ 
static distinction is included for the 
relative newcomer to pronunciation 
teaching and to help clarify the value of 
Vowel Ball! as a classroom procedure. I 
am not aware of the use of the terms 
"dynamic and static" in other frame­
works. 
These are not, of course, the .. standard" 
phonetic symbols for the static vowels. 
The choice in each case was made for the 
most part on the basis of ease of use for 
students and whether the symbols are 
generally available on word processors. 

' Many of the initial insights into the role 
or body movement and motion in 
learning came from observing a "master" 
first grade teacher: my wife, Suzy! 

• Space does not alJow a satisfactory 
justification of this requirement for 

simultaneous motion, as opposed to motion which follows 
speech. Suffice it to say that in drama, public speaking, speech 
rehabilitation and several related fields, speech and body 
movement are not as conceptually distinct as is the case in 
language teaching. Although it is intuitively an attractive idea, 
this position requires a thorough, scholarly defense (Acton, 
1996). For the moment, other than the common-sense argument 
and the ill-defined connection to movement methodologies in 
other disciplines, I will have to let the efficacy of Vowel Ball! 
itseli stand as best evidence for the approach. 

1 A bit more communicative. In general, there is a marked ten­
dency in so-called "communicative" pronunoation programs to 
try to substitute "meaningful" practice for the often labor­
intensive business of training the mouth to do as instructed. That 
may be what some learners want to hear, that there is an easy. 
painless way to develop good pronunciation, but the jury is still 
very much out on whether the process can be abbreviated as 
much as many now think. VB is an efficient introduction to the 
vowel system, but it does not obviate the need for practice or 
direct attention to articulation. 

,,c VB is part of a larger, kinesthetic-spatial/movement-centered 
approach to teclChmg pronunciation, speech. drama, and conver­
sation, e.g., Acton 1984, 199521, 1995b and elsewhere. The same 
principles, namely, body movement, group work, spatial repre­
sentation of language subsystems-the body in the machine, can 
be applied in to many areas of language teaching. For the time 
being, I must, alas, leave it to the creative reader to do the 
applying. Here are a few suggestions: consonants (Consonant 
Pachinko), rhythm, stress and intonation (The Syllablettes), 
semantics (Semanhc Spaceballs), grammar (Syn-tactile Struc-

ACTON, cont'd 011 p. 17. 
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Koji Futatsuya and John Chick 
Hyogo University of Teacher Education I mproving the English pronunciation of Japanese 

college students is notably difficult. Despite 
many teachers' classroom efforts, first-language 

interference often remains noticeable-in the best 
scenario placing unnecessary strain on listeners and 
in the worst critically impeding communication. One 
practical and effective means of tackling the prob­
lems of pronunciation accuracy and intelligibility lies 
in teachers developing and implementing self-in­
structional, criterion-referenced pronunciation as-

sessment programs. Such pro­

Developi~g and 
Implementing 

Your Own 
Pronundation 

Assessment 
Program 

grams should allow students to 
work on their particular areas of 
difficulty at their own pace, inde­
pendently of class time. 

Both criterion-referenced testing 
and formative evaluation (see 
Davies, 1976; Hagg, 1990; Futatsu­
ya, 1g84; Futatsuya & Chick, 1995; 
Gagne, R. M., Briggs, L.J., & Wag­
ner, W.W., 1989; Valette & Disick, 
1972) contribute to the effective­
ness of self-instructional programs. 
Objective performance criteria 
allows for systematic and consis­
tent assessment of students' pro­
nunciation (see Gagne et al., 1989), 
while formative feedback helps 
individual students pinpoint and 
remedy their specific weak points. 
Additionally, data obtained during 
the evaluative process can be 
utilized to periodically revise and 
improve the program. An added 
bonus of such programs is that 
once the materials have been 
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prepared, minimal demands are 
made on teachers' time . 

Suggested Steps in Developing a Pronunciation Program 
Selecting Targets • 

Select as targets trouble spots that are likely to have 
a detrimental influence on intelligibility. Identify spe­
cific points of difficulty that students have or may be 
expected to have with English sounds, sound combina­
tions, prosodic features, and so forth. Then select those 
likely to negatively affect intelligibility. These will be 
your target checkpoints. In determining which sound 
features to include as checkpoints, consider the need to 
achieve a comfortable balance between comprehensive 
coverage (we currently use 25 checkpoin~ Ap­
pendix One) and practicality. The number of check­
points should be sufficient for the purposes of your 
program without making the materials too lengthy, too 
detailed, or too time-consuming. 

Setting Out Objectives 
Set down in writing a clear performance objective 

for each checkpoint stating what is to be achieved. As 
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well as serving as criteria for assessment of perfor­
mance, clearly stated performance objectives clarify 
what learners are expected to achieve and help them 
pinpoint shortcomings. They also help learners con­
centrate on specific weaknesses revealed at the time 
of assessment (see Gagne et al., 1989). 

Preparing the Instructional Materials 
Prepare printed material explicating target check­

points, providing words for sound discrimination, 
and listing sentences for oral production. Also, make 
a recording of a native-speaker model. In the printed 
material, begin each checkpoint with a clearly stated 
performance objective, followed first by appropriate 
examples for sound recognition practice, and then by 
items for oral production practice. In the case of 
phonemic targets, minimal pairs can be used for 
sound recognition practice. However, since most 
articulation errors occur in connected speech, sounds 
contrasted for oral production should not be em­
ployed in isolation; instead, the same minimal pairs 
should be incorporated into sentences. For each 
target, we suggest using three example sentences. In 
our materials, the first two contain the minimal pair 
to be contrasted, the pair in the second sentence 
being in reverse order to the pair in the first (see 
Appendix Two for an example of a checkpoint). It is 
important to note that while minimal pairs in sen­
tences are useful for giving practice in target con­
trasted sounds, it is important that students be 
required to demonstrate the ability to produce the 
target sounds satisfactorily in normal connected 
speech. That is why in our third practice sentence 
several examples of the two target sounds are ran­
domly distributed. This third sentence more accu­
rately reflects speakers' actual performance and 
should therefore be given more weight in the assess­
ment than the first two sentences. For non-phonemic 
and prosodic features, various types of practice sen­
tences can be devised. In all cases, an effort should be 
made to avoid unnatural-sounding sentences and 
tongue-twisters. ldeaJly, the example sentences 
within each checkpoint should be semantically con­
nected; however, this is often difficult to achieve. 

Implementing the Materials 
Instruct students to listen to the model tape, to 

practice the examples, and to make a recording of 
their oral production. Distribute the printed material 
and a copy of the model tape to each student (we 
allow students to select from two representative 
models of English-American and British) and 
explain the self-study and assessment procedures. 
After spending time repeatedly listening to and 
practicing the example sentences at their own pace, 
students record their individual performance and 
submit their tapes for evaluation by the specified 
deadline (in our case, 3-4 months after the materials 
are first distributed). 

We require students to record their performance 
at normal speed. Apart from the need to avoid un­
naturalness, this is also desirable in terms of the 
time-based nature of working memory capacity. The 
working or short-term memory span has been found 
to be a linear function of the pronunciation rate, and 
only the number of items that can be pronounced in 
about l.5 seconds can be recalled for semantic or 
syntactic processing (see Baddeley, 1990; Gathercole 
& Baddeiey, 1993; Schweickert & Boruff, 1986). The 
implication of this is that learners need to become 
adept at producing (and comprehending) a series of 
sounds at a rate approaching that of normal-speed 
English, which averages 5 to 6 words (or 12 to 15 
syllables) per second. The more sounds a learner can 
utter accurately in 1.5 seconds, the larger the num­
ber of sounds he or she can hold as a backup in the 
inner ear and consequently the greater the amount 
of information that is likely to be accessible for later 
syntactic and semantic processing. 

To ensure that their recordings are suitable for 
objective evaluation, students must be given explicit 
instructions. We instruct our students as follows: 

1. Clarity and audibility: Your recording should be 
made in a very quiet place, and your voice should be 
clearly audible. Proceed through the recording by 
saying the checkpoint number, followed by the target 
sentences for that checkpoint in order. Say each item 
only once. 

2. Maintaining naturalness: Try to make your articu­
lation sound natural without exaggerating the target 
sounds. 

3. Rate of ar/!culation: Be sure to speak naturally and 
at normal speed. (Use the speed of the native speaker 
on the model tape as a guide.) 

4. Pausing: Pause for about 4 seconds between 
checkpoints and for about 2 seconds between target 
sentences. 

5. Evaluating performance: 

(1) Have an assessor listen to the recordings and 
evaluate the performance of each checkpoint in terms 
of pronunciation accuracy and speech intelligibility, 
marking an evaluation sheet accordingly. The perfor­
mance of each student should be assessed indepen­
dently (that is, students' performances should not be 
comparatively evaluated) against the performance 
criteria. Assessment should be reasonably rigorous 
according to the professional judgment of the asses­
sor. We recommend that if possible the first evalua­
tion be done by a native speaker with experience in 
phonetics/pronunciation (we prefer to use an exter­
nal assessor for the first recordings). In our program, 
we have found that an average of 20 to 30 minutes is 
adequate for evaluating each student's first tape. To 
ensure that the evaluation procedure is as objective 
as possible, we suggest using an accuracy/ intelligi­
bility scale such as the following: 

The Language Ttacher 20:8 
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1 point: Much more practice is needed to im­
prove accuracy and intelligibility. 

2 points: Considerable practice is needed to 
improve accuracy and intelligibility. 

3 points: Some practice is still needed to im­
prove accuracy and intelligibility. 

4 points: Little or no practice is needed. Accu­
racy and intelligibility are close to 
perfect. 

In awarding a score for a particular checkpoint, the 
assessor should disregard errors that are not relevant 
to that checkpoint. However, on the evaluation sheet 
we provide space next to each checkpoint where the 
assessor can briefly note such errors or make other 
specific comments which can be followed up later on 
an individual basis. The assessor is not expected to 
comment on every checkpoint, but rather to draw 
attention to specific points likely to serve as useful 
feedback to students or teachers. We give space for 
general remarks at the bottom of the sheet. Comple­
tion of the evaluation sheet in this way clearly pin­
points each student's specific difficulties. By 
combining the scores for all the checkpoints, the level 
of performance of individual students at the time of 
assessment and/or reassessment can be quickly 
determined and a grade assigned 

(2) Provide each student with feedback by return­
ing the completed evaluation sheets at the earliest 
date possible after submission of the recordings. As 
well as feedback on performance, the evaluation 
sheet should also provide information on which 
checkpoints require further practice, and an indica­
tion of the amount of practice needed. We currently 
use the following grading-feedback policy in our 
program (25 checkpoints, each carrying a maximum 
of 4 points): 

Grade A: A grade of A is awarded to students who 
earn 8o-100 points so long as they do not receive a 
score of 1 for any checkpoint. Students receiving an 
A p,1ss the program and are no longer required to 
participate. 

Grade A: A grade of A is awarded to students who 
earn Bo-100 points but receive a score of 1 for one or 
more checkpoints. Students receiving an A must 
continue practicing the checkpoints for which they 
received scores of 1 or 2, and submit another record­
ing of those checkpoints. 

Grade B: A grade of B is awarded to students who 
earn 6o-79 points. Students receiving a B must con­
tinue practicing the checkpoints for which they 
rec~i,·ed scores of 1, 2 or 3 and submit another re­
cording of those checkpoints. 

Grade C: A gr.ade of C is awarded to students who 
earn 0-59 points. Students receiving a C must con­
tinue practicing all 25 checkpoints, and submit an­
otl~er recording of all checkpoints. 

. '-;tudents who need to submit a second tape are 
ginm time to continue practicing (in our case, an-
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other 2-3 months) before making their second re­
cording. If a student's performance in the second 
recording is still judged to be unacceptable, the 
reassessment procedure must be repeated until the 
performance is satisfactory (each subsequent record­
ing is assigned a specified due date). Since far fewer 
checkpoints are involved in reassessments, the time 
required is much less than in the case of the first 
tapes. We do all reassessments internally; therefore, 
students experiencing persistent difficulty in im­
proving their performance can receive guidance 
from an instructor. 

Evaluation and Revision of tire Program 
Evaluate the effectiveness of the program periodi­

cally and make revisions if necessary. The effective­
ness of the program can be evaluated by regularly 
analyzing the assessment results. This will reveal 
areas where changes or improvements may be 
needed. The program should be revised whenever 
necessary in the light of on-going analysis of assess­
ment results as well as feedback from students. 

As an example, the following is an analysis of the 
results of our program for the 1993-94 academic year. 
Figure 1 compares differences in pronunciation accu­
racy and intelligibility between students' perfor-
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Fig. 3. A suggested procedun for developing a ailfflc,n.ttferenced fomative 
pronunciation assessment program. 

mances on the first and second assessments, which 
were made four months apart. An analysis of vari­
ance showed that in overall terms there was a highly 
significant difference between performances on the 
first and second recordings in terms of accuracy and 
intelligibility improvement (F(l,6)=lo6.03, p<.0001). 
On the second recording, there were twice as many 
scores of 4 (63% as opposed to 27°/o) while the num­
ber of unsatisfactory scores of 1 or 2 was reduced by 
more than half. In Figure 2, the scores for the two 
assessments are broken down into six specific catego­
ries. Marked improvement was evident in vowels, 
consonants, linking and stress, rhythm and tone units; 
unsatisfactory scores of 1 or 2 were almost elimi­
nated, while the percentage of 4s was much greater. 
Several students still had problems with consonant 
clusters, although none scored 1 in the second assess­
ment. Glides revealed significantly less improvement 
than the other categories (2 ( Fr5 JO) = 4.845, p<.005), 
with most students failing to reach a satisfactory level 
of performance on the second recording. As a result 
of this feedback, in the latest revision of the program 
an additional checkpoint for glides has been added to 
give more practice in this area. 

In Figure 3, we summarize the suggested sequence 
of six steps that we have found effective in develop­
ing a criterion-referenced formative pronunciation 
assessment program. 

Concluding Remarks 
Students frequently seem to reach what Carroll 
(1973) refers to as a language-learning "plateau"-a 
level beyond which further progress becomes diffi­
cult. In these cases, repetitive mechanistic practice 
alone is unlikely to lead to improvement. However, 
learners can be helped to progress beyond the "pla­
teau" stage by (1) being exposed to a large amount of 
auditory input, and (2) being required to make a 
variety of active decisions or choices by constantly 
having to retrieve auditory input from their short­
term memory (see Carroll, 1973). Only when these 
two conditions are satsified is auditory input likely to 
lead to increased productive competence. 

·we have used our program for several years with 
graduate students majoring in English, and have 
found it effective in assisting many of them to make 
relatively rapid and substantial improvements in 
their pronunciation. We will continue analyzing 
feedback data as a basis for making further revisions 
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in the materials. We also plan to explore the use of 
computer software for individual practice, and possi­
bly as an aid to evaluation; the latter would make it 
feasible to include a much larger number of students 
in the program. We hope that in this account of our 
system you will find features you can adopt or adapt 
to develop and implement your own learner-centered 
pronunciation assessment program to meet your 
particular needs, and that you and your students will 
share in similar successes to ours. 
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Appendix One 

Student No. ____________ _ 

(1) Feedback Format I: Evaluation Sheet ( for Criterion-Referenced Formative 
Testing ) 

1 PT: Much more practice needed 
I 2 PT'S: Considerable practice needed 
I I 3 ITS: 5lzzzu .practice still needed 
I I I 4 YrS: littk or no 
I I I I practice needed 
1 2 3 4 

TARGET 

POINT POINTS POINTS POINI'S 

123 123 123 
st nd rd st nd rd st nd rd 

1 2 3 
st ndrd 

Comments 
( if any) 

► YOWEJ S·----------------- -----------------------------------------------------( 4 pis x 5 = 20 pis )--
1. fo(:)f and fou I □ □ □ □ □ □ □ □ □ □ □ □ 
2. fo:(r)J and fa:(r)I □ □ □ □ □ □ □ □ □ □ □ □ 
3.f,eJand[A] □□□ □□□ □□□ □□□ 
4. I i) and [I I □ □ □ □ □ □ □ □ □ □ □ □ 
5.[,(:)]and[o:(r)) □□□ □□□ □□□ □□□ 

► GLIDES ( or SEMJ-YOWEJS ): ----------------------------------------------( 4 pis x 2= 8 pis )--
6. I wu(u) ] and I u(u) I □ □ □ □ □ □ □ □ □ □ □ □ 
7. [ ji(I)) and [i(I)j □ □ □ □ □ □ □ □ □ □ □ □ 

► CONSONANTS:--------------------------------------------------------------( 4 pis x 7 = 28 pis )--
s. lf I and Is I □ □ □ □ □ □ □ □ □ □ □ □ 
9. I z I and Jo I □ □ □ □ □ □ □ □ □ □ □ □ 
10.JrJandJll □□□ □□□ □□□ □□□ 
n. Jh I and if I □ □ □ □ □ □ □ □ □ □ □ □ 
12. I s I and Ja I □ □ □ □ □ □ □ □ □ □ □ □ 
13. J b J and J v ) □ □ □ 0 □ □ □ □ □ □ □ □ 
14.Jt]andl{] □□□ □□□ □□□ □□□ 

► CONSONANT OUSTERS: ------------------------------------------------ ( 4 pis x 3 = 12 pis J--
15. cc not eve □ □ □ □ □ □ □ □ □ □ □ □ 
16. C+lr I and C+lll □ □ □ □ □ □ □ □ □ □ □ □ 
17. Various types of □ □ □ □ □ □ □ □ □ □ □ □ 

consonant clusters 
► I.J.N.KIN.G.:. --- ---------------------------------------------------------------- ( 4 pis X 3 = 12 pis )--

18. C_ V hnking □ □ □ □ □ □ □ □ □ □ □ □ 
19. v_ V linking □ □ □ □ 0 □ □ □ □ □ □ □ 
20. Various types of □ □ □ □ □ □ □ □ □ □ □ □ 

linking 
► filRESS, RHYIHM & TONE UNITS: --------------------------------------( 4 pis x 5 = 20 pis )--

21. Stressing □ □ 0 0 □ □ □ □ 0 □ □ □ 
22. Un.stressing □ □ □ □ □ □ □ □ □ □ □ □ 
23. Emphatic stress □ □ □ □ □ □ □ □ □ □ □ □ 
24. Stress-timed rhythm□ □ □ □ □ □ □ □ □ □ □ □ 
25. Tone units □ □ □ □ □ □ □ 0 □ □ □ □ 

TOTAL -+ 100 ts 

1st .... pis /100 pis 2nd:,.- pts / 100 pis 3rd: ,.- ___ pis / 100 pis 

GeneraJ Comment;: 

Note: 1st= 1st Recording / 2nd= 2nd Recording / 3rd= 3rd Recording 



Feature: Futotsuyo & Chic/c_ 

Appendix Two 
An example of a phonemic checkpaint is given below. For the phonemic checkpaints (1 through 16 in our materials), 

students are instructed to use the following procedures for the sound recognition part (non-phonemic checkpamts have no 

sound recognition part): 
1. Listen to the words spaken on the tape and mark which you think you hear, A or B. The words are spaken randomly 

and are not printed m your booklet. Cover the answers below before you start to listen. 
2. Check your answers. Continue this task until you can consistently get at least 5 correct answers with no mistakes for 

both pairs of words. You can then go on to the oral production part. 
Since this is a self-study program, students must have access to the correct answers in the sound recognition part. We 

have chosen to prmt the answers m reverse order immediately below the word-recognition task, though they could of 

course be given elsewhere in the student's booklet. We explain to our students that it is to their own benefit to carry out the 

sound recognition task without looking at the answers. They are likely to perform better in the oral production part if they 

first develop good sound recognition skills. If desired, additional rows can be given in which the word pairs are distributed 

differently. 
For the oral production part, the following instructions are given: 
1. Listen to the sentences on the tape for one checkpaint and practice repeating them. 
2. When you feel you have practiced a checkpaint enough, go on to the next one. 
3. When you come to the end of a section, and you feel you have practiced each checkpaint in it sufficiently, make your 

own recording of the checkpaints in that section. 
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Checkpoint 1. Distinguish[:>:[ and [ou] and produce them in sentences. 

aiii Sound recognition: Use the following procedure for 

Checkpoints 1-16: 

(1) Listen to the words on the tape and mark which you think you 
hear, A or B. 

(2) Continue listening until you get at least five correct 
answers with no mistake. Then you can go on to the Oral 
Production part. 

C>l-1. Listen and check which word you hear, A or B. 

---------------- ----
A B 1234 567 

lfilID lfilID lfilID lfilID IBiID lfilID lfilID 
t ____ ------·· ---------------.. ----__ J 

C>l-2. Listen and check which word you hear, A or B. 

A B 
~bLII 
loul I>= I 

1234 567 

lfilID [fili) [fili) lfilID lfilID lfilID lfilID 
t ______ ----------------------------+1 

( 1-1. Correct Answers .. 7. A / 6. B I 5. BI 4. A / 3. B / 2. BI 1. A) 

( 1-2. Correct Answers .. 7. B / 6. A/ 5. B / 4. A / 3. B / 2. A/ 1. A) 

P41 Oral Production: Sentences for practice and recording. 

► 1-a. As she was going out she caught her coat in the door. (lpt) 
I>= I lou I 

► 1-b. I'll bowl with a new ball in the next frame. (lpt) 
lou] (,: I 

► 1-c. The whllk.illl.dience rQSe to applll.ll.d the s.o.lll.ist. (2pts) 

Tht Ulngua~ TeacNT 20:8 

ITP. The all-i~e way to evaluate and prepare your students for TOEFL Whether you are 

assessing your students' skills for placement, or measuring their progress, one comprehensive 

test makes it easy. ITP TOEFL is the official TOEFL Institutional Testing Program from the test 

specialists at ETS. It is an excellent choice for predicting performance on the official TOEFL 

test. For a flexible, accurate, and economical way to assess 

proficiency in English, write or call for more information. ~ ~-

03-S467-5520 • http://www.toefl.org • toefl@ets.org • gopher.ets.org • Council on International Educational Exchange (CIEE) 
Cosmos Aoyama Bldg. B1, 5-53-67 Jingumae, Shibuya-ku, Tokyo 150, ~ 

ETS. EDUCAT10NAL TESTING SERYJCE, the ETS logo, TOEFL. and the TOEFL logo ara registered~ ot Educafiona Testing Swvice. 01996 ETS 



Stephen G. Lambacher 
The University of Aizu A combination of auditory and visual feed­

back can be effective in teaching English 
pronunciation. Computer programs can 

provide the language learner with real-time infor­
mation about the salient acoustic properties of 
sound segmentals, suprasegmentals, and other 
aspects of pronunciation. By showing the exact 
sound features that need changing, electronic visual 
feedback (EvF) can instantly provide an objective 
measurement by which students and teachers can 
evaluate and assess learner errors and progress. EVF 
allows learners to visualize their pronunciation by 
associating the patterns on the screen with the 
sounds they are producing. Research on the use of 

EVF as a pronunciation tool has 
focused mostly on suprasegmental 
production (Anderson-Hsieh, 

Using Eledronic 
Visual Feedback 
to Teach English 

1992; de Bot, 1()81; and Molholt, 
1()88). However, EVF can also be 
effectively used as a tool to im­
prove segmental production. This 
paper briefly explains how EVF can 
be used within a laboratory envi­
ronment to help Japanese students 
improve their pronunciation of 
English segmentals. 

Training Period 
Each pronuncia lion class at the 

University of Aizu meets once a 
week for 90 minutes during a 
thirteen-week term. Within a 
language laboratory environment 

Segmentals 
,: Q)J/l;X:tli3e~(t-J~l1tt'.\t-7-(t-J • 

1Jl'.l't(t-J7 ,< - F,, ·,-? (electronic vi­
sual feedback-EVF) iJ,v,tJ>f;: B ,!s;.1'.'t' 
940).fflB■Q)RffQ)~-~~-~ 
i'otJ,1;:--:,v,t.lll,RJ!i'o. EVFQ)£/J: 

m•~~••mi;:m~Q)~~~oo:to 
.:tK~o. ~~~- •••~~M~ 
-~~i1'.l1:l..iftill1i'otc:lttt;:<. f,iJ, 
1;:1JlJl:(t-Jl;:/l'!!ll1i'oil' b'+-'/i/To. 
EVFl:tifti/.11 L. cv'off cff~•(tvi;r -
~~~a~~o.:cK~0t•••~ 
B~B#Q)Rff~~®(t-JK™Bret@ 
oil>t,/l)Jll,;((.Jt~o. -:H:EVFli't'-'8 
•~a~a#Q)Rfft••Q)Rff~™ 
8(t-JK1t•t@o~~- ~ffKnL.t 
Q)i?J;v'llii1~'+9;!;·1;:i, ;to.: c iJ,t 
@ocri~B~t~mtt~c'b~o. 
EVFl;J:'tt.:. j;Jlj[iJ,J,'.,i)l!t;:ff)!,((.J1s'fm: 
~iERK~i'.:cK~~- '+94c8 
-~••aQ)Rff~Q)-~cD-~~ 
itli-to.:tn,t@. u11m1;:Rt!!ct.i:o 
l'iit!!H\HJtt@o. 
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accommodating up to 32 students, 
EVF instruction is provided to students who are 
equipped with a computer workstation containing a 
sound analyzer. The sound analyzer has functions 
for displaying waveform and pitch and for display­
ing and measuring duration and frequency. (See 
Murakawa (1995) for a detailed description of the 
Language Media Laboratory for learning pronuncia­
tion.) Students are instructed in the following En­
glish segmentals using EVF: oral stops ([p ], [t], [k], 
[b], [d], [gl); nasal stops ([m], [n] [ql); fricatives ([s], 
[J], [01); and liquids ([l], [rl). One segmental or sound 
contrast is taught during each class. More difficult 
contrasts, such as [r] and [l], can take up to three or 
four weeks to cover, however. 

Training Procedure 
At the beginning of each class, I first focus on 

introducing the articulation (i.e., the correct position 
of the tongue, lips, jaw, etc.) of the target segmental. 
Referring to key phonological differences between 
the English segmental and corresponding Japanese 
sound, I look at reasons why Japanese learners expe­
rience problems in pronouncing the sound and on 
ways of overcoming them. For example, [l] and [r] 
are distinguished as separate phonemes in English 

The Language Teacher 20:8 
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but not in Japanese, which results in Japanese learn­
ers often having difficulty both perceiving and pro­
ducing [l] and [r]. I also like to introduce a few 
common substitutions made by Japanese. For ex­
ample, in the case of [s] and [0], Japanese produce 
[busl for [ba!h]; [~ink] for [!hink]. Students spend 
five minutes practicing minimal pairs containing the 
target sounds. This practice helps them hear the 
differences between the sounds and also prepares 
them for the instructional material that follows. 

Spectrogram 
The main component of EVF for teaching English 
segmentais is a spectrogram. Other speech programs, 
such as pitch contour displays, are clearly inferior to 
the spectrogram in teaching segmentals because they 
reveal only the overall pitch and intonation pattern 
of individual words and sentences and do not show 
the acoustic information that characterize individual 
sounds. It usually takes the students an entire class 
period to familiarize themselves with operating the 
sound analyzer and to learn the basic features of the 
spectrogram. In our particular spectrographic model 
developed by Sony, the horizontal axis indicates 
duration and the vertical axis indicates the frequency 
range of the analyzed data. A student can record up 
to 3.3 seconds of speech. To begin analysis of data, 
students simply click the analysis start button. 
Within a few seconds, the waveform, power, pitch, 
and spectrogram of the recorded signal is displayed 
in the upper or lower window of the monitor de­
pending on which window the source was recorded 

in. Sound energy is concentrated at certain frequency 
levels which show up as dark markings on the spec­
trogram. The cursor bars displayed in the spectro­
graphic analysis are used for measuring frequency in 
Hertz (Hz) and duration in milliseconds (ms). A 
student can choose from three different modes for 
acoustic measurement of his/her sound data: one 
mode (Freq) for measuring frequency, a second mode 
(Time) for measuring duration, and a third mode 
(All) for measuring both frequency and duration. 

Freq 
There is one vertical bar colored in green for position­
ing the cursor within a particular location of the 
acoustic data, and three horizontal cursor bars col­
ored in red for measuring frequency levels. These 
bars are ideal for measuring vowel formants.' Cursor 
bars can be dragged with the mouse to change the 
measurement positions. 

Time 
There are two vertical-continuation time-measure­
ment cursor bars to examine the distance (in ms) 
between two points on the horizontal time axis. The 
cursor bars can be dragged with the mouse to change 
the measurement positions. 

All 
This displays all frequency and time measurement 
cursor bars at the same time. 

Acoustic Features 
The next stage of the pronunciation class in devoted 
to introducing acoustic characteristics of the 

Figure 1. A sample of analyzed data of words "read" and "lead" as recorded by a native speaker of English. 
The waveform, power, pitch, and spectrogram are listed from top to bottom. 
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segmentals.' First, students learn to interpret the • 
sound patterns of the target sounds. For example, [r] 
has a distinct frequency pattern that rises at the 
beginning of the sound as a result of the vowel tran­
sition and clearly distinguishes it from the [l] pattern 
(see Figure 1). 1 introduce the acoustic patterns to 
students from my workstation by displaying them on 
a large screen or electronically sending them to each 
student workstation. Students spend about 10 to 20 

minutes learning the acoustic features of the segmen­
ta! depending on the difficulty of the sound. One of 
the main objectives is for students to be able to asso­
ciate the frequency pattern of the segmental with the 
sound they are producing. 

After covering the articulation and acoustic fea­
tures of the target segmental, the monitoring/feed­
back stage also begins with students producing the 
target segmental within words and sentences. First, 
students practice pronouncing words and sentences 
containing the target sound within various contexts. 
These samples are distributed via hard copy, written 
on a whiteboard, or accessed through sound files 
copied and stored in our computer system. I often 
record a word or sentence at my workstation and 
electronically send it to students allowing them to 
compare their own production with mine, since there 
is a dual screen (two separate windows) for record­
ing and analyzing. 

After students spend 15 to 20 minutes pronounc­
ing and analyzing the segmental, 1 evatuate each 
student's pronunciation. I monitor each student 
individually through my workstation. My worksta-

tion enables me to guide students individually or in 
groups, as well as monitor what each student sees, 
listens to, and says. Feedback is provided via head­
phones. Depending on the type of error, I provide 
feedback to each student individually or to the entire 
class. An error can sometimes be related to speaking 
too softly, but is often related to incorrect articulation 
of the sound. I like to utilize about 5 to 10 minutes of 
the class to review the articulation point(s) I pre­
sented at the beginning of the class. 

Another visual activity that reinforces articulatory 
training is the use of mirrors. Mirror practice enables 
students to better understand how their own vocal 
tract functions in producing sounds and also helps 
them to understand subtle articulatory differences 
between the sounds. The contrasts [r]-[l] and [s]-[8] 
are ideal for mirror practice since each of these 
sounds has a distinct articulation which is easy to 
visualize in a mirror. Under teacher supervision, 
students are asked to incorporate the necessary ar­
ticulatory adjustments and continue practicing the 
segmental for about 10 minutes or until noticing 
improvement in their pronunciation. 

During the last 10-15 minutes of the class period, 
students record and analyze the target segmental one 
last time using EVF. Students then print out the 
analysis results and tum their paper in at the end of 
the class period for a grade. 

Target Segmentals 
Since classroom time is limited, it is important for 
any pronunciation teacher to prioritize instruction by 

Figure 2. Samples of analyzed data of the word "password" as recorded by a native speaker of Japanese. The 
first pattern of the word is before exposure to EVF training and the second pattern is after EVF training. 
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focusing only on those sounds that cause problems 
for Japanese learners. Below I have listed a few of the 
segmentals I have found to be particularly difficult 
for my students to pronounce. These sounds are also 
ideally suited for EVF since their distinct acoustic 
patterns make them easy to visualize on a spectro­
graphic display. 

lpl, ltl, lkl 
The oral stop consonants [p], [t], and [k] are pro­
nounced with a complete closure of articulators in the 
vocal tract which prevents air from escaping through 
the mouth before being released with a sudden burst 
of air (or aspiration), for example, [password]. The 
Japanese language also contains stop sounds, but 
there is a significant difference in the amount of aspi­
ration and duration. English word-initial stops pro­
duced by Japanese learners average less than half the 
duration of those produced by native speakers. This 
difference, coupled with the fact that Japanese do not 
aspirate stops, can result in miscommunication. 
Therefore, these stops often require spe-:ial attention 
in the classroom. 

Using the same training method mentioned in the 
procedural section, EVF helps Japanese students 
improve both the aspiration and duration of their 
stop production. Helping increase aspiration is ac­
complished by a breathing exercise. Students hold a 
tissue up in front of their mouths while repeating [pa] 
[pi] [pu] [pe] [po] ... [ta] [ti] [tu] [te] [to], and so forth 
(or any list of words containing the target sounds). 
The goal is to have the tissue move as it is "hit" by the 

aspiration. With repeated practice this exercise is 
effective in improving aspiration, which clearly 
shows up in the pattern on the spectrographic dis­
play. Using EVF, it is easy for students to measure 
and evaluate objectively the aspiration and duration 
of their stop production. Students are taught to 
double the duration of stops with a minimum dura­
tion of 8o milliseconds (see Figure 2). 

[8] and Isl 
A segmental contrast difficult for Japanese learners is 
the English voiceless fricatives [8] and [s]. Japanese 
have difficulty in both listening to and producing [8]. 
When they produce [8] it sounds like a form of [s] to 
native speakers of English. It is not easy for Japanese 
to distinguish between the [8] and [s] sounds in 
listening to normal conversation, unless exceptional 
enunciation is given to [8]. One possible reason for 
this inability is that there is no corresponding [8] 
fricative within the Japanese sound system. Another 
problem is that [T] is one of the weakest sounds and 
the least frequently used of all English consonants 
(Lambacher, 1994). 

In learning [8] and [s], EVF instruction is presented 
using the same procedure mentioned earlier. In 
American English, [8] is produced by having the tip 
of the tongue protrude slightly through the upper 
and lower teeth and directing air through a wide 
and close space formed by the tongue and teeth. The 
airstream is forced over the tongue which is flat. [s] 
is produced by touching the tongue near the alveo­
lar ridge creating a narrow channel in the middle of 

Figure 3. Samples of analyzed data of word "think" as recorded by a native speaker of Japanese. The first 
pattern of the word is before exposure to EVF training and the second pattern is after EVF training. 
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the tongue between the tongue and the hard palate. 
The tip of the tongue is placed against the teeth­
ridge with the front of the tongue raised a little 
toward the hard palate. 

EVF helps students to visualize the acoustic differ­
ences between [0] and [s], and to make the necessary 
articulatory adjustments required to produce a more 
acceptable sound. [s] has a frequency range between 
4,000 and 7,000 Hz and is a louder sound due to the 
narrow groove of the tongue, which results in a 
darker pattern on the spectrographic display. Be­
cause [0] is acoustically a weaker sound than [s], it 
has a lighter pattern. Also, since [0] is produced with 
a flat tongue it has a broader frequency range than 
[s] (see Figure 3). These acoustic differences are easy 
for students to visualize on their screens. 

lrl and Ill 
Teaching Japanese how to pronounce an acceptable 
English [r] sound is generally considered a formi­
dable task for any pronunciation teacher. Most Japa­
nese have exposure to English from junior high 
school, but still experience great difficulty in accu­
rately perceiving and producing English [r]. One 
problem is that [r] and [l] are not distinguished in 
Japanese as separate phonemes as they are in English 
(Lively, Logan, and Pisoni, 1993). 

English [r] is a liquid sound and is articulated in 
the alveolar area, as in the words [right] and [red]. 
According to Flege, Takagi, and Mann (1993), Japa­
nese [r] is articulated somewhere between an English 
[l], [r], [d], and sometimes [w]. A Japanese speaker 

typically articulates English [r] with a slightly flat 
tongue and the tip touching on or near the alveolar 
ridge or in a prepalatal position. This alters the 
acoustic structure of [r] and results in it sounding 
almost like an [l] or flap sound (Murakawa and 
Lambacher, 1996). 

English [r] is the only consonant with a third 
formant frequency below 2,000 Hz, making it fairly 
easy for students to identify on the spectrographic 
display. The third formant frequency of [l] is typi­
cally 1,000 Hz higher than that of [r]. In Figure 4 
notice how the third formant of English [ r] in the 
word "read" increases by more than 1,000 Hz to 
nearly 2,700 Hz. This rise in frequency of the third 
formant is clearly absent from [I]. A flap occurs when 
the tip of tongue is briefly held against the prepalatal 
area and is suddenly released. 

EVF is used to help students understand the articu­
latory adjustments necessary for pronouncing an 
acceptable [r] sound. In an accurate English [r], the 
lips are rounded and the tongue is raised with a 
narrow groove. These adjustments result in a third 
formant frequency of less than 2,000 Hz (see Figure 
4). A student can easily visualize this pattern on his/ 
her monitor. See Murakawa and Lambacher (1996) 
for a detailed explanation of using EVF to improve 
Japanese production of English [r]. 

Conclusion 
EVF is receiving more attention around the world as 

an effective tool in building L2 pronunciation skills. 
The main advantage of EVF is that it adds a third 

Figure 4. Samples of analyzed data of word "read" as recorded by a native speaker of Japanese. The first 
pattern of the word is before exposure to EVF training and the second pattern is after EVF training. 
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dimension to the learning process-students learn 
not only to perceive and produce English segmentals, 
but how to visualize them as well. EVF is effective 
because it enables learners to visualize their pronun­
ciation on the screen by associating the acoustic 
patterns with the sounds they are producing. Also, 
EVF motivates students because it provides them with 
a deeper sense of their own articulation by allowing 
them to visually compare their pronunciation with 
that of their teacher. Finally, by showing the exact 
sound features that need changing, EVF can instantly 
provide an objective measurement by which students 
and teachers can evaluate and assess students' pro­
nunciation errors and progress. 

If you are thinking of purchasing EVF equipment 
for your own English program, you should first 
consider several limitations. One problem is cost. 
Equipment can be very expensive, particularly when 
special laboratory conditions are required to avoid 
noise, or to accommodate large numbers of students. 
It is better first to purchase one or two speech soft­
ware packages and familiarize yourself with the 
features before investing in a large number of pro­
grams. In addition to cost, there is the potential temp­
tation of overusing EVF in the classroom to the 
exclusion of other effective pronunciation teaching 
techniques and tools. It is best to remember that EVF 

is just one among many possible tools for pronuncia­
tion instruction, and that the application of technical 
knowledge to natural settings is not always possible. 
Finally, more research is required to determine the 
most effective methods by which to integrate EVF in 
the pronunciation classroom. 

Notes 
Vowel formants are what characterize vowel sounds. Formants 
refer to the resonating frequency of air in the vocal tract that 
appears as darkened horizontal stripes on a spectogram. 
Kent and Read (1.992) is an excellent reference for understanding 
speech acoustics and speech analysis equipment, and is written 
with the novice in mind. 
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tures), pragmatics (Balltalk), conversation (Conversational 
Crcxiuet) and others. All those techniques, or "games," have been 
presented at "moving" workshops at conferences over the course 
of the last decade (see Acton, in preparation). 

9 Most current pronunciation texts use vowel numbers if for no 
other reason than to make correction feedback more efficient. 
This system has a slightly different number assignment system, 
beginning with the central vowel (:i) as# 1, whereas most systems 
begin with the high-front (i>') as #1. This assignment was chosen 
in order to emphasize the importance of vowel # 1, especially in 
natural speech, and to make the overall system a bit easier to 
visualize. 

"' That vowel display is also not the only conceivable way to 
represent the vowels of American English. The baseball field 
format may distort somewhat the true articulatory "position" of a 
few of the vowels. Vowels #13 and #14 (responsibilities of SB) are 
perhaps a bit further forward than in the usual vowel chart. One 
could easily include more vowels or semi-vowels. I have experi­
mented with treating the stressed central vowel as an indepen­
dent element and several other sounds, including liquids, and 
syllabic nasals. The current framework is about as complex as 
students (or instructor!) can handle. 
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One of the main purposes of this article is to offer 
insights into ways to effectively develop and use the 
Questionnaire-Interview System (QIS) in order to 
enhance the learning and teaching of English pronun­
ciation. QIS enhances learners' listening and speaking 
confidence by enabling learners to recognize their 
own specific improvements. QIS also enhances teach­
ers' confidence by enabling teachers to reflect on and 
make adjustments to their teaching methods, tech­
niques and materials. 
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Steven Mills 
Kwansei Gakuin University Many native English speaking teachers be 

lieve that katakana is significantly respons­
ible for Japanese learners' difficulties in 

comprehending and producing native-like English 
pronunciation. Some of their major concerns with 
katakana, or what I refer to as conventional katakana, 
are: (a) the conventional katakana system does not 
emphasize a one-to-one correspondence of symbols 
and sounds (e.g., the single conventional katakana 
symbol ~ is pronounced [ta], thereby representing 
two connected sounds, [t] and [a]; while it is pos­
sible to represent [a] with the single conventional 

katakana symbol 7, it is not pos­
sible to represent [t] with a single 

Native-like 
English 

Pronundation 
through 

"New Katakana" 

conventional katakana symbol), 
and (b) the conventional katakana 
system does not accurately ac­
count for the full range of pho­
nemes and phonotactic patterns 
which are evidenced in standard­
ized varieties of English (i.e., it is 
not possible to represent by way 
of conventional katakana symbols, 
to illustrate a few examples, the 
phonemes [ il] and [:,]and the 
consonant clusters [pts] and 
[ks0s]). 

However, if you talk with 
Japanese teachers of English you 
quickly hear a different point of 
view. Many Japanese teachers of 
English see the advantages of 
using katakana in pronunciation 
work. In fact, an increasing num­
ber of presenters and authors 
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have recently begun advocating 
the use of conventional Japanese 

katakana in educational materials and practices. For 
example, at the most basic level, today there are 
some dictionaries that provide only conventional 
katakana-ized transcriptions of English words or 
short phrases to account for the often, but not al­
ways, rephonolized words and phrases that typi­
cally occur in Japanese-English contexts. At a more 
developed level, authors such as )ember (1993) are 
proposing the use of conventional katakana (to help 
with English pronunciation) in more dynamic, 
whole-language, native-speaker-like contexts. Both 
of these types of offerings help learners improve 
their pronunciation. However, the more creative, 
practical uses of conventional katakana such as those 
advocated by )ember significantly enhance commu­
nication with native speakers. And as a direct result, 
they contribute to the increasingly important role 
conventional katakana is taking in English education . 

As mentioned earlier, teachers often take one side or 
the other-they are either against using katakana and 
for using the International Phonetic Alphabet {IPA) or 
they are for using katakana and against the IPA. Unfor-
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tunately teachers seldom conduct objective examina­
tions of the advantages and disadvantages that con­
ventional katakana offers. Advantages and 
disadvantages follow; it is interesting to note that they 
often appear to be mirror images of each other. 

Advantages 
(a) Knowledge of conventional katakana-such as 

that possessed by native speakers of Japanese-­
readily promotes the recognition and pronunciation 
of a great many English loan-words which, to one 
degree or another, phonemically and phonotacticaUy 
resemble borrowed words. 

(b) Conventional katakana can be used to clearly 
illustrate the many phonemic and phonotactic simi­
larities that exist between English and Japanese. 

(c) The seemingly time-wasting task of learning a 
complete, previously-unlearned set of phonemic or 
phonetic symbols can be avoided. 

(d) An unnecessary and unreasonable emphasis 
upon "so-called" slight and understandable phonemic 
and phonotactic differences can be dispensed with. 

Disadvantages 
(a) Japanese learners are not encouraged (1) to 

understand systematic differences between loan­
words and their borrowed counterparts, nor (2) to 
more fully approximate and approach native compe­
tence in terms of English listening and pronunciation. 

(b) Reliance upon conventional katakana falsely 
leads learners to believe that English pronunciation is 
a subset of Japanese language skills and encourages 
learners to disregard the significant phonemic and 
phonotactic differences that exist between English 
and Japanese. 

(c) Learners are not amply enabled or trained to 
access and apply valuable phonemic transcriptions 
regularly provided by dictionaries and other in­
formed English pronunciation sources. 

(d) Both listeners and speakers are frequently 
strained by unnecessary and unreasonable cross­
lingu;stic burdens and miscommunications which 
are often the direct result of con-

and 1PA symbols? What follows is my attempt to 
answer these questions. 

A Solution: New Katakana 
My own experiences while teaching English pro­

nunciation over the past 10 years have led me to 
believe that the single greatest barrier facing Japanese 
learners in the language classroom has to do with the 
abandoning of conventional katakana in favor of 
phonemic or phonetic alphabets. I believe that in the 
minds and hearts of Japanese learners there is an 
excessively wide gap between the all-too-familiar 
conventional katakana transcriptions and the all-too­
unfamiliar phonemic or phonetic alphabet transcrip­
tions. To overcome this barrier I have developed 
what I call New Katakana, an intermediary or bridging 
transcription system, which I practically and effec­
tively emphasize throughout all phases of English 
pronunciation instruction. New Katakana is based on 
the modifying of conventional katakana, when neces­
sary, in order to account for a one-to-one correspon­
dence of katakana symbols and individual standard 
American English (SAE) phonemes. As I currently use 
it, the New Katakana System consists of the following 
10 basic phonemic vowel and 24 phonemic consonant 
transcriptions. (See Figures One and Two) 

Some of the principles upon which the develop­
ment of New Katakana is based are: 

(1) effective and efficient communication signifi­
cantly depends upon listeners' and speakers' ability 
to accurately and consistently discriminate the full 
range of a language's phonemes (see Mills, 1996; 
Roach, 1991); 

(2) effective teaching should enable language learn­
ers to pronounce as native-like as possible (see 
O'Connor, 1973); 

(3) pronunciation activities should be conducted 
for no more than 15 to 20 minutes at a time in order 
to maximize effectiveness; 

(4) systematically manipulating conventional 
katakana symbols in combination with phonemic 
alphabet symbols provides Japanese learners with a 

fusing phonemic and phonotactic 
differences. Figure 1: The 10 Basic Phonemic Vowels of SAE 

For many years I have realized 
the necessity for language teach­
ers and language learners to 
develop viewpoints that maxi­
mize ihe strengths and minimize 
the weaknesses of each side of 
dichotomized issues, and then to 
develop the results into more 
comprehensive and effective 
teaching approaches and materi­
als. A question I asked my self 
was why does it have to be one 
way or the other? Why can't we 
use both conventional katakana 
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limited number of meaningful, highly-organized, 
memorable schema cues that significantly contribute 
to the eventual mastery of English pronunciation (see 
Gagne, Briggs, & Wagn.er, 1()88); 

(5) providing abundant visual and auditory input 
and requiring immediate, constantly repeated prac­
tice in large chunks as accurately and fluently as 
possible based on 2-second intervals significantly 
enhances retention and production capabilities (see 
Baddeley, 1990; Cook, 1991). 

Practical, Effective Applications 
In the initial stages of instruction, I make use of a 
wide variety of activities which focus students' 
attention and efforts on the basic phonemic vowels 
of English. After students demonstrate an appropri­
ate level of basic phonemic vowel accuracy and 
fluency, I begin activities which develop students' 
accuracy and fluency concerning the phonemic 
consonants of English. These early activities are 
aimed at helping students master SAE's 10 basic 
phonemic vowels and 24 phonemic consonants. 
They are also designed to help students understand 
the New Katakana symbols. 

Throughout subsequent stages of instruction, 
students regularly focus their attention and efforts on 
a variety of activities which enable effective use of 
English-English dictionaries in regards to pronuncia­
tion, and which systematically encourage natural 
de,·elopment of students' accuracy and fluency in 
increasingly communicative exchanges. 

Due to the limited amount of space available in 
these pages, however, 1 am able to provide an expla­
nation of only the most basic New Katakana activities. 
I invite readers interested in learning more about 

New Katakana to contact me at the contact numbers 
noted at the end of this articie 

The following nine basic steps are aimed at pro­
viding learners with fully conscious control over 
both tongue shape and position (see Catford, 1()88); 
this full conscious control enables learners to master 
pronunciation of the basic phonemic vowels in a 
relatively short period of time. It is especially impor­
tant for learners to remember to "stay loose" 
throughout these activities. Any time students 
tighten up and make mistakes from becoming too 
anxious, 1 simply ask them to practice the conven­
tional katakana rapid-speech exercise. I ask them to 
pronounce [a]-[i]-[u]-[e]-[o] in one prolonged and 
uninterrupted breath as many times and as quickly 
as possible. This almost always loosens students up 
and gives them sufficient confidence to continue 
practicing the pronunciation of New Katakana. Steps 
(1) through (9) are based on the Relative Tongue 
Position Chart. Each step must be successfully com­
pleted before going on to the next step. 

(1) Select an NK pronunciation target and the pair 
of CK vertically opposite to the NK target. For ex­
ample, the K pronunciation target pronounced [u] is 
accompanied by the CK pair pronounced [ u] and [o]. 
Note: The NK target pronounced [~] is vertically 
accompanied only by the CK pronounced [o].· The 
NK target pronounced [I] and[;,] are both accompa­
nied by the CK pronounced [i] and [e]; the NK target 
pronounced [.e] is accompanied by the CK pro­
nounced [e] and [a]. 

(2) Using one prolonged, uninterrupted breath, 
pronounce the first CK for at least 2 seconds while 
focusing attention on tongue position. Using the 
example cited in (1), pronounce [u]. 

Figure 2: The 24 Phonemic Consonants of SAE 
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Figure 3: Relative Tongue Positions for the 10 Basic 

Phonemic Vowels of SAE 
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(3) Using one prolonged, uninterrupted breath, 
pronounce the second CK for at least 2 seconds while 
focusing attention on tongue position. Using the ex­
ample cited in (1), pronounce [o]. Repeat steps (2) and 
(3) as much as necessary before going any further. 

(4) Using one prolonged, uninterrupted breath, 
pronounce the first CK for at least 2 seconds and then 
smoothly glide into the·second CK, which is also to be 
pronounced for at least 2 seconds. Focus as much 
attention as possible on feeling the changing tongue 
positions. 

(5) Using one prolonged, uninterrupted breath, 
repeatedly glide back and forth between the first CK 
and the second CK for as long as you can, pronounc­
ing each CK for at least 2 seconds. 

(6) After successfully accomplishing steps (2) 
through (5), you are ready to pronounce the NK 
target by resting your tongue at a position between 
those required to pronounce the CK pair. (6a) Using 
one prolonged, uninterrupted breath, pronounce only 
the CK pair several times, and then without stopping 
your breath, pronounce the NK in between the CK 
rair by appropriately gliding the tongue to and then 
resting the tongue at the intermediate K position. 
Repeat this step as much as necessary before going 
any further. (6b) Using one prolonged, uninterrupted 
breath, slowly pronounce the complete set of three 
sounds (CK- K-CK) several times in order to en­
hance accuracy. Repeat this step as much as neces­
sary, gradually increasing speed in order to enhance 
accuracy as well as fluency. 

(7) To focus on additional K pronunciation tar­
gets and their accompanying CK pairs, repeat steps 
(,) through (6). Proceed in this manner until all five 
NK targets have been dealt with to a relatively suc­
cessful degree. 

(8) Throughout this activity, concentrate on feeling 
a,d controlling both tongue position and movement: 
(8a) In the following order, repeatedly pronounce the 
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five CK using one prolonged, uninterrupted breath­
[ u]-[o]-[i]-[e]-[a]. Pronounce the CK slowly at first to 
enhance accuracy, and gradually increase speed to 
enhance fluency. (8b) After successfully accomplish­
ing (8a), reverse the order to [a]-[e]-[i]-[o]-[u], follow­
ing the guidelines already mentioned. [Note: 
Although (Sb) uses only CK targets, a fairly large 
number of my students find it very challenging in the 
early stages although they quickly overcome the 
challenge. You should not be surprised if your stu­
dents initially encounter a similar experience.] 

(9) Repeat step (Sa) with NK gradually pronounc­
ing each NK in its appropriate position until all ten 
basic vowels are pronounced accurately and fluently. 
For ease of learning and teaching it is important to 
remain consistent in the order in which the basic 
vowels are learned [ u u o " i , e re a ]. Repeat step 
(8b) in a manner similar to that described in the 
previous sentence. The reverse order of the vowels is 
[ a re e , i " o u u ]. Note: Some students can "get 
the feeling" quickly, and others take longer. The key 
is to continue practicing until accurate and fluent 
control is consciously developed. It is important to 
remember that these are steps you practice one time 
and then forget. This is a method that depends on 
one-on-one student-student and student-teacher 
feedback until desirable results are obtained. 

Conclusion 
The New Katakana System results in success because it 
provides Japanese learners of English with memo­
rable, concretely-understood visual cues about pho­
nemic similarities and distinctions which phonemic 
alphabet symbols alone rarely provide. And as a 
direct result, learners frequently avoid making incor­
rect guesses which result not only in communicative 
confusion, but also, in learners' reduced confidence 
and motivation to speak English. I believe that 
should the New Katakana System be put into wide­
spread use in Japan's educational system (and be 
taught early) we will witness the emergence of a new 
generation of English-speaking learners. These learn­
ers will exercise greater understanding, control, 
motivation, fluency, and accuracy concerning the 
comprehension and production of English, and will 
feel a greater sense of satisfaction in their educational 
and communicative efforts and results. 

Note 
It is recommenJed to begin work on the NK target pronounced 
·•:,H only after having successfully worked on the NK target 
pronounced "u." An effective way of quickly pronouncing":," 1s 

to pronounce the "u" -"I" -'"o" sequence in one prolonged, uninter­
rupted breath and after pronouncing .. o," to drop the tongue 
significantly further down. 
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1ng to the student because the scores are apt to get 
better. My own measure of improvement is to watch 
a student become physically more relaxed when 
speaking English. Tension comes from many aspects 
of speech, but pronunciation is a major source of 
frowns, clenched muscles and so forth. 

Helping students to relax is a serious challenge for 
the teacher, perhaps especially in Japan. Japanese 
students have had many years of practicing English 
in a tense state of mind. My feeling is that the most 
important element in relaxing a pronunciation class is 
to build a growing momentum of confidence. The 
student who suddenly thinks "I can do this'" will be 
more relaxed and better able to progress. For that 
reason, the teacher's most important job is to set 
achievable tasks, in small steps. Unfortunately, stu­
dents often experience the opposite kind of task, one 
that is beyond their current ability. A typical type of 
wrong task is to ask low level students to hear the 
difference between sets of words like "bit," "bat" and 
"bet." When students have to guess the answer (or 
look at their neighbor's answer), the momentum of 
confidence is going the wrong way, downhill. An­
other common way to make a task too difficult is to 
ask students to pay attention to more than one ele­
ment al a time: for instance, both the stress pattern of 
tl word and one or two difficult ~ounds, with maybe 
., grammar point thrown in on top of this. 

Aside from making the task achievable, I would 
sa, the best way to relax students is to make the 
,icti, ity interesting or amusing. Many teachers are 
quite good at this, once they get clear in their own 
mind what the les;on should be about. 

SC: W/,a/'s 111ost en_ioyable about teacl,ing pro11unciatio11? 

JG: The same as in any other teaching-to see the 
light go on, indicating sudden recognition of what 
was previously a mystery. I'm thinking of the Ameri­
can teacher who wrote that his Czech classes invari­
ably wake up to the function of contractions at about 
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the same point in the course, and then call out a 
standard Czech phrase meaning "But this is beauti­
ful!" They have just discovered the element which 
has caused them the most trouble in understanding 
the BBC or CNN. Contractions (I'm, we've, can't) are 
systematic reductions of the less important words. 
Contractions are serious barriers to listening compre­
hension because they do not (don't) generally appear 
in print and the student therefore does not recogni2e 
the word when a vowel is missing. 

SC: In my phonetics classes I often use the Silent Way 
color charts to introduce sounds. Any thoughts about 
using colors rather than letters to represent sounds? 

JG: Color coding can help students bypass interfer­
ence from writing. But English has too many sounds 
to use the entire color chart effectively. 1 would just 
use a few colors to substitute for the most difficult 
sounds. In fact, the most difficult sound is schwa, the 
reduced vowel used so often for an unstressed syl­
lable (e.g., the vague, short sound of the second 
vowel in "sofa" or "printed"). This is the most com­
mon sound in spoken English but it never appears in 
print. Because the Japanese language scrupulously 
maintains the integrity of vowel sounds, the common 
English use of vowel reduction is a profound barrier 
to both listening comprehension and clarity of 
speech. Since the printed letter does not give any clue 
to which vowels are reduced (and students must 

learn to depend on their ears), it could be useful to 
color code this schwa sound. I would suspect that a 
color code would be easier for a Japanese student to 
interpret than the phonetic schwa symbol {:i, an up­
side-down "e"). 

SC: Judy, thank you so much for your tune. Any last 
comments for our readers? 

JG: I guess the most useful comment I could make 
is to encourage teachers to find out how much more 
interesting teaching pronunciation can be, once they 
get away from reliance on the traditional minimal 
pair drill. I hope that they might get hold of one or 
more of the books in the reference list below and find 
out about the more rewarding possibilities. 
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:f;traight Talk About ·••) 

Running multimedia courseware 
within a local area network offers 
distinct advantages. Teachers can 
be fully involved in evaluating 
student progress and student 
work. DynEd's Courseware 
Management System (CMS), is 
a networked solution for updating 
student records to class lists. 
Keeping track of student work is 
crucial to any school. 

Do You Know? 

Networks ... - - - -- - - - - - -

One large problem must be honestly 
faced, however. Networks are 
complicated engineering systems that 
few ELT teachers are trained to 
administer. DynEd now has many 
schools using our CMS on their 
networks. Our experience suggests 
that teachers must be prepared for a 
degree of initial frustration in 
overcoming the idiosyncracies built 
into their networks by the companies 
that set up the hardware and network 
systems. 

While we can help with this 
sometimes painful process, we 
have also learned that there are 
limits to our ability to support 
systems that we have not 
designed. So, as always, we 
recommend teachers to slowly 
and carefully prepare by 

✓ your school's network administrator? 

learning how your network 
software works, (or find someone 
who does!). Our CMS is a quite 
useful support tool for those 
schools using DynEd courseware 
and we recommend it to teachers 
wanting detailed feedback on 
student performance. But 

✓ your supervisor login password? 
✓ your network access privileges? 
✓ who to ask for help? 

networks are complex beasts. Be 
prepared to learn more than you 
ever wanted to about networks! 

next month: Speech Recognition. Part 1. 

StraightTalk will appear throughout the fall. If you have a topic you 
would like addressed, or would like more information about DynEd's 
Courseware Management System or other courseware, please contact: 

151 Tokyo, Shibuya-ku, 
Sendagaya 2-32-2, Liberte' Aoyama 4F 

tel: (03) 3478-2448 fax: (03) 3478-2598 
email: japan@dyned.com 

Internet: http://www.dyned.com 
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Listening and Comprehension 
The Signals of Unstressed Function Words 

George Adams 
The Corporate Education Program, Temple University Japan; Tokyo Kasei University; Shain women·s College 

Those of us with experience teaching college and 
corporate English classes are familiar with many Japa­
nese learners who treat words as disconnected bits, 
like beads on a string, and who have difficulty process­
ing even simple natural speech. And we are aware that 
a majority of Japanese learners do not overcome this 
hurdle. Why does the language of Japanese students of 
English tend to fossilize at such a predictable level? 
The lack of experience with conversation, the emphasis 
on the written word as opposed to speech (Pen­
nington, 1987), the education system as a whole, the 
culture-we teachers of English regularly point to 
these and other factors as culprits. 

At the same time, most popular books on teaching 
listening comprehension emphasize the importance 
of grasping content words and letting the function 
words' slide (see, Anderson and Lynch, 1988; Rost, 
1991; Underwood, 1989; Ur, 1984). This is what 
learners tend to do naturally, and it seems to make 
sense especially for a learner of English as a foreign 
language because function words in English are often 
so "unstressed" that they are virtually incomprehen­
sible as individual words. However, E. M. Call cau­
tions us not to focus on content words alone. As Call 
(1985) suggests: "knowledge of vocabulary is not 
enough to make students good listeners; they must 
also be able to use syntax to help them recognize the 
relationships among the words they have heard and 
retain the utterances in their memory long enough to 
understand them" (p. 778). Yet without recognizing 
the suprasegmental features of reduced speech 
(rhythm, stress, intonation) that serve to signal func­
tion words to the listener, intermediate Japanese 
students find it extremely difficult to understand the 
correct meaning of the longer, syntactically complex 
turns of speech that typically occur in everyday 
speech. This problem is especially acute because a 
lack of time and written materials leaves students 
grasping at content words while trying to relate them 
to each other intuitively. What is needed, I propose, 
is a way of enabling students to accumulate a reper­
toire, or at least an awareness, of suprasegmental 
signals of function words which will help learners 
glue chunks of language together quickly enough to 
accurately relate content words within longer, syn­
tactically complex turns of speech. 

One way of explicitly familiarizing learners with 
such suprasegmental signals would be, first, to intro­
duce such signals by way of listening activities that 
require analysis of recorded speech, and, second, to 
require actual production of key suprasegmental 

features using original scripts that are created by the 
learners. Imagine, for example, that students are 
expected to become familiar with the suprasegmental 
features of reduced speech associated with function 
words in this sentence taken from an American TV 
commercial: At Easy Walkers, we've made high heels 
that are as comfortable as sneakers. A relative clause and 
a less-commonly used form of comparison are intro­
duced. Students can comprehend all the content 
words but will miss the sentence's meaning unless 
they can understand the unstressed words that show 
the relationships between the content words. 

The importance of this issue can be introduced to 
the students using a consciousness raising listening 
activity in which they have to listen to the original 
commercial and answer questions about its meaning, 
followed by another listening activity in which they 
attempt to identify those function words that are 
essential to understand the relationships between the 
content words. Students then use the commercial as a 
model for their own videoscripts, mark the scripts for 
suprasegmental features, practice the scripts and 
receive feedback from the teacher, videotape the 
scripts, and watch and evaluate the results. The hope 
is that by actually analyzing and producing the 
suprasegmental features associated with such func­
tion words, students will develop a greater aware­
ness of these features. 

That is what I have been doing in a relatively ad­
vanced class of junior college students, and, although 
1 am not in a position to state positively that it works, 
I am stubborn enough to believe that it can. There is 
ample and superb literature on teaching 
suprasegmentals in shorter turns of speech (see, 
Gilbert, 1983 and 1984; Pica, 1984; and Weinstein, 
1982; Wong, 1987), but if there is anything on this 
type of teaching concerning suprasegmentals in 
longer turns I will have to rely on readers to point it 
out. Naomi Ueno, in an unpublished doctoral disser­
tation, produced research indicating that teaching 
suprasegmental pronunciation can enhance listening 
comprehension (Ueno, 1995). 1 strongly believe that 
both of the above areas (teaching suprasegmentals in 
longer turns and the effect of teaching supraseg­
mental pronunciation on listening comprehension) 
merit greater attention. Those of us who want to try 
to help intermediate students move upward and 
away from fossilization might profit by thinking 
about how Japanese students process longer turns of 
everyday speech. I would argue that an important 
role is to be played by helping students to better 
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understand suprasegmental signals. If learners can 
understand the suprasegmental characteristics of 
reduced function words, they may be able to process 
longer turns of reduced speech more accurately. If 
they can do that, everyday conversation may cease to 
be an indecipherable torrent of words roaring past 
the learners' ears. 

I would like to thank Steven Mills for his help in preparing 
this article. 
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Why (Not) Teach Native-like English Pronunciation? 
Steven Mills 

Kwansei Gakuin University 

Almost every time I talk to teachers about the need to 
develop Japanese learners' native-like English pro­
nunciation (see Mills, this issue), someone says some­
thing like this: "But native-like English pronunciation 
is not important. Japanese learners don't want or 
need to develop 'perfect' English pronunciation. 
They just want and need to communicate better." 

I almost always respond by asking a set of ques­
tions. One of my favorite questions is: "Isn't pronun­
ciation important for clear, unambiguous, burdenless 
communication?" The answer usuaUy comes back: 
"Yes, it is." Another favorite question is: "How do 
you know what students want? Have you ever con­
ducted a survey on students' feelings about the im­
portance of native-like English pronunciation in 
terms of their wants and needs? Or are you just as­
suming that native-like English pronunciation is not 
important to Japanese students because of something 
you have read or been told by others?" The answer 
usually is: "No, I've never conducted any surveys. 
I'm just assuming that it's not important." 

Occasionally, a teacher is quick to add that studies 
have been conducted concerning native-speakers' 
comprehension of Japanese learners' English pronun­
ciation-and the native-speakers' responses over­
whelmingly "prove" that Japanese-English 
pronunciation does not severely hinder native-speak­
ers' understanding. Upon hearing about these "stud-

ies" I ask the following questions: "Do you think the 
native-speakers were "average" or "typical" English 
speakers who have no or extremely limited knowl­
edge of the Japanese language and/ or of Japanese-­
English pronunciation? Or do you think they were 
native-speakers who do have such knowledge and 
who have had or continue to have frequent contact 
with Japanese learners?" The answer usually comes 
back: "They probably were native-speakers with a lot 
of knowledge and contact." Then I'm quick to add 
that if this is in fact true, which I strongly believe it 
is, then such surveys can not validly express the 
sentiments of the "average" or "typical" native 
speaker of English-the native speakers our learners 
will meet in the course of daily events when they 
visit native-English-speaking countries. And I follow 
up with another question: "Aren't pronunciation and 
listening related? Isn't it likely that heavy reliance 
upon Japanese-English pronunciation is largely 
responsible for the notorious levels of confusion and 
miscommunication that Japanese learners typically 
experience when listening to native varieties of En­
glish pronunciation?" The answer usually comes 
back: "It's likely." By that time it becomes readily 
obvious that teachers of English pronunciation need 
to carefully consider their students' wants and needs 
by administering and evaluating periodic surveys­
rather than by assuming what students want and 
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need, and rather than by assuming that native-­
speaker surveys alone adequately account for the full 
range of topics that need to be considered when 
dealing with this broad issue. 

A Sample Survey 
English pronunciation teachers everywhere can 
simply, effectively, and promptly analyze the indi­
vidual and collective wants and needs of their stu­
dents at specific points in time by administering 
surveys similar to the one I have developed and used 
in English pronunciation courses over the past sev­
eral years. My survey currently contains the follow­
ing sixteen statements, each of which is accompanied 
by this graph: 

0 10 20 )0 40 50 6o 70 8o 90 100% 

disagree mildly 
completely agree 

half 
agree 

strongly agree 
agree completely 

1. Your English pronunciation is good. 
2. You can self-correct your own English pronuncia­

tion mistakes. 
3. You understand how to pronounce the phonemic 

symbols in your dictionary. 
4. You know how to write phonemic transcriptions 

of words, phrases, sentences, and so forth, that 
you hear. 

5. You understand the similarities and differences 
between the basic phonemic vowels and all of the 
phonemic consonants of standard American 
English and modern Japanese. 

6. Conventional katakana-type English pronuncia­
tion causes communication difficulties between 
you and native-speakers of English. 

7. It is important for you to stop using conventional 
kataka11a-type English pronunciation. 

8. It is important for you to continue improving 
your English pronunciation. 

9. You enjoy studying and learning English pronun­
ciation. 

10. It would be interesting to (continue to) study and 
learn English pronunciation by using CD-ROM/ 
crnnputerized materials. 

11. It would be interesting to (continue to) study and 
learn English pronunciation by using textbook/ 
audiocassette/language laboratory materials. 

12. New Kataka11a,' as we have used it so far, has 
helped you to improve your English pronuncia­
tion. 

13. You want to continue studying and learning 
English pronunciation by way of New Katakana. 

14. You would recommend New Katakana for other 
Japanese university students who are interested 
in improving their English pronunciation. 

15. Overall, the coursework we have done so far has 
helped you to improve your English pronuncia­
tion. 

16. Overall, you would recommend this course for 
other Japanese university students who are inter­
ested in improving their English pronunciation. 

Evaluating the Survey Results 
Of course, teachers can periodicaUy administer 
surveys containing the above questions or a host of 
other questions in order to arrive at a truer under­
standing of what students want and need. But by 
evaluating survey results at specific intervals, and 
then comparing the results across time, teachers 
(and students) gain an even greater advantage: the 
comparisons can help guide and justify the develop­
ment of more attractive, more effective, and more 
significant English pronunciation methods, materi­
als, and curricula. 

On a personal note, collection and evaluation of 
such survey results' over the past several years has 
overwhelmingly convinced me that the following are 
largely true: 

1. Japanese learners want and need to develop 
native-like English pronunciation. 

2. "Communicative," yet "structured," pronunciation 
methodologies are practical and effective. 

3. Methodologies and materials based on New 
Katakana contribute to the improved English 
pronunciation of Japanese learners. 

4. Attractive and effective English pronunciation 
curricula require more than random and infre­
quent application of widely-used methods and 
materials. 

However, don't take my word for it. Conduct your 
own surveys and find out for yourself. Even more 
importantly, find out for your students. I assure you 
that the results, if promptly and properly acted upon, 
will prove to be worth much more than your time 
and effort. And I assure you that your students will 
both wholeheartedly and happily agree. 

Notes 
' New Katako.na, a systematic extension and improvement upon 

conventional katakana, was developed to help Japanese learners 
pronounce English more accurately and fluently. See Mills, this 
issue. 

• The results are true at least for the Japanese university students 
who have participated in the surveys. 
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• Three-level Conversation coursebook 
prepared in Japan for Japanese learners. 

• Full-color illustrations, games and pairwork 
activities help liven up the lessons. 

• Book 1 is based on the vocabulary and 
grammar of a 1st year junior high textbook. 

• Japanese equivalents and explanations. 

• ACE is a revised edition of Active Course in 

English (Seido, 1980) 

• Ten-90-minute lessons for false beginners. 

• Designed for Japanese speakers. 

• Rich in vocabulary. 

• Cultural themes and values. 

Teamwork [1-AJ {l-Bl 
* Please send me a free sample of: _____________ _ 

School: ____________ _ 
Name: (Mr. Ms.l ----------­

Address: D Home D School 
=;= ___________________ _ 

TEL 

~~ seido language institute ,= 659 ~-~1'1"•m~J=illlT12-6 
--- 12-6 Funado-cho. Ahiya-shi, Hyogo 659 TEL.0797-31-3452 FAX.0797-31-3448 

Bill Acton teaches English conversation at Nagoya 
Lnivers,ty of Commerce and Business Administra­

tion, isshin, Japan. His research interests focus on 

pronunciation, drama, and the role of the body in 
language teaching. 

Steve Cornwell teaches at Osaka Jogakuin junior 

College. His most recent degree is a M.A. T. from 

the School for International Training. He has taught 

ESL/EFL in the United States, Ecuador, Japan, and 
China. He is co-editor of TESOL's New Ways in 
Teacher Ed11catio11 with Donald Freeman. His profes­

sional interests include reflective teaching, teacher 
training, and learner development. 

la. 

John Chick has an M.A. in applied linguistics from 

the University of Wales. He currently teaches in the 
Faculty of School Education and in the Graduate 

School, Hyogo University of Teacher Education. He 

has a special interest in the teaching of phonetics 
and phonology. 

~ 

Koji Futatsuya majored in speech science at the 

Graduate School of Pennsylvania State University, and 

in applied linguistics and psycholinguistics at the 

Graduate School of Michigan State University. He 

currently teaches cognitive psychology to graduate 
students at Hyogo University of Teacher Education. 
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Judy Gilbert teaches pronunciation methods in the 
TESL Certificate program in the Department of 

Education, University of California at Berkeley 

(Extension). She is the author of Clear Speech (2nd 

edition, 1994), Cambridge University Press. Her 
special interest is in enhancing pronunciation learn­

ing with the use of visual and kinesthetic activities. 

~ 

Stephen Lambacher, Assistant Professor, teaches 
English Pronunciation in the Center for Language 

Research at the University of Aizu in Fukushima. 

His main research interests are pronunciation, 
acoustic phonetics, and comparative linguistics. 

~ 

Steven Mills developed New Katakana as part of an 
on-going research project to develop and test meth­

ods, materials, and curricula that attractively and 

effectively help Japanese learners pronounce English 
more accurately and fluently. Special thanks to Koji 

Futa-tsuya for his frequent and helpful advice and 
support. 

Instructions for filling out the JAL T postal furikae form 

Use the /11 rikne to: 
• join JALT or renew your JALT membership 
• join one or more of JALT's National Special Interest Groups {N-SIGs) 

• purchase additional copies or back copies of The Language Teacher or /ALT Journal 

• order binders in which to keep your TLTs 
• join or renew your IATEFL membership 

• add one or more IATEFL Special Interest Groups to your IATEFL membership 

JALT membership renewals: Check the date that your current membership expires-you'll find it on 

your TLT mailing label. Renew early to ensure continuous JALT membership services. You will find 

your JALT membership number on the mailing label too. Write it in the 'Mem. No.' space indicated on 

the /11 rikae. 
Follow the directions on the back of the f11rikae. Fill out the form in Romaji (Roman letters). Take the 

f11rikae form to the post office with your remittance and the post office will take care of the rest. For 

new JALT memberships and renewals, the JALT office will send your membership card within a few 

weeks. N-SIG members will begin receiving newsletters from their respective N-StGs shortly after the 

JALT office processes thef11rikae form. 

OTE: N-StG memberships expire together with your regular JALT membership. 

Be sure to renew your N-SIG memberships and/or join new ones when you renew your membership 

in JALT or become a new member. 
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"Let Me Explainr' 

edited b!:J dovid kluge 

A 'Phonemenal' Game for Pronunciation Practice 
not guess it, and they are getting 
far behind.) 

Carolyn Quarterman, Procter 8 Gamble Far East Inc. When the game has ended, ask 
learners to recall the words in the 
game. What sound was in all of 
those words? Take this opportu­

This game not only gives learners the opportunity to 
practice their pronunciation, but also to review vo­
cabulary and to use paraphrasing skills. I have used 
it with students of intermediate and advanced levels. 

In "Let Me Explain!" learners are given words 
containing a sound targeted for pronunciation prac­
tice. They have to explain or paraphrase the words 
they are given until their teammates can guess them. 

Preparation 
Make a list of words containing a sound that learners 
have worked on in class. Choose only words that 
they are familiar with or have covered in class. Vary 
the position of the sound within the words; for ex­
ample, if you were focusing on the /v / sound, your 
list could contain the words vacuum cleaner, heavy, 
wave, travel, vest, brave, vegetarian, river, above, etc. 
I recommend a list of 8-10 words. 

Prepare learners for the game by reviewing strate­
gies used to explain a word. Elicit as many ideas as 
possible from the students and add more of your 
own if necessary. List several useful expressions for 
paraphrasing on the board, for example: 

This word is a (noun, verb, adjective, etc.) 
It is similar to 
It is the opposite of __ . 
It is made of 
It consists of 

It is used for 
You can find this (location). 
An example of this is __ . 

How to Play 
Divide the class into groups of four or five members. 
Have one learner from each group come to the front 
of the room to look at the first word on the list. The 
learners then go back to their groups and try to ex­
plain it to their teammates, using the paraphrasing 
strategies. They may use any words to explain, ex­
cept the word itself or one of its roots. They should 
not point to any objects or make gestures. When 
someone in the group guesses the word correctly, 
another member of the group goes to the front of the 
room and whispers the word to the teacher. If the 
word is correct, the learner receives the next word 
and goes back to explain it to his group. The game 
continues until one group has finished the list. (Note: 
A group can ask to 'pass' a word if their group can-
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nity to bring up words that were mispronounced 
and, if necessary, review the positioning of the 
tongue and lips for the sound. 

Suggestions 
In their excitement learners sometimes shout out the 
answer in their groups. Remind them to speak softly 
so the other groups won't hear their answers. 

I choose to focus on pronunciation at the end of 
this game so that I can check to see if learners are 
using the correct pronunciation while focusing on 
other skills. It is also possible to focus on pronuncia­
tion before playing the game, in which case the learn­
ers will monitor themselves more closely during the 
game. 

Variations 
For lower level groups, have learners draw pictures 
or use gestures as hints. However, in this situation it 
is best to have a list of words that are all the same 
part of speech. (It can be difficult to indicate whether 
a word is a noun, adjective, or verb through gestures 
or drawings!) 

If you have only a few learners in your class, give 
each individual a list of six to eight words. Within a 
time limit of two minutes, the learners should try to 
get their classmates to guess as many of the words as 
possible by explaining and describing them. 

Quick Guide 

Key Words: Pronunciation, Vocabulary 
leame, English i...el: Intermediate to Advanced 

Leamer Maturity Level: All 
Preparation Time: 1 hour or less 

Activity Time: One class period or less 

RECENnY RECIEVED, cont'd from p.51. 

and competence in second Iangwgt acquistion. Cambridge: Cam­
bridge University Press. (Contact the Jail /ournal Reviews Editor 
directly to review this book.) 

•Fotos, S. (Ed.). (19'}6). Multimedia language /eac/ung. Hong Kong: 
Logos International. (Contact /alt Jounutl Reviews Editor) 

•freeman, D., & Richards, J.C. (Eds.). (19'}6). Ttachu /,arnmg m 
language lozrning. New York.: Cambridge University Press. (Con· 
tact /alt Journal Reviews Editor) 

-.Craves, K. (Ed.). (1996). Tt:achers as cou~ dwdopa-s. New York.: 
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insights. Kyoto: Kyoto Shugakusa. 
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Cambridge University Press. (Contact /alt Journal Reviews Editor) 
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The Categories Game 
A Sound Way to Review Vocabulary 

has the same word or the word 
doesn't fit the category, no point 
is given. Carolyn Quarterman, Procter 8 Gamble Far East Inc. 

Keep score for each team on the 
board. Play the game again two or 
three times with different sounds. 

After working through the typical sequence of mini­
mal pair drills and repetition drills to help learners 
distinguish between problematic sounds and pro­
nounce them correctly, I usually find that they need 
further opportunities to focus on the sounds and 
practice them. I like to provide such opportunities by 
combining pronunciation practice with other skills or 
topics being covered in class. Categories is a game that 
I adapted from the board game Scattergories. It fo­
cuses on both pronunciation practice and vocabulary 
review. I have used it with low-level to intermediate 
level learners. 

Preparation 
Choose six or seven categories of words that will 
review vocabulary learners have previously covered 
(for example, weather words, countries, foods, jobs, 
tools, or things in a desk). Also choose some sounds 
that you want to review (for example, /r/, /1/, /v /, 
/th/). Before you play the game in class, try it your­
self. You need to confirm that there are a sufficient 
number of words possible for the categories and 
sounds that you have chosen. 

How to Play 
Divide the class into teams of two or three members 
and give each team a piece of paper to write on. It 
works best to have at least three teams but no more 
than six. Put the list of categories chosen earlier on 
the board or on an overhead projector. 

After making sure that everyone understands the 
categories, give the learners a sound (for example /r/) 
and start a two minute timer. Each team tries to write 
down one word containing the sound for each cat­
egory. The word can contain the sound anywhere in 
the word. For example, if the sound is /r/, roast beef, 
ice cream, or lobster would be acceptable choices in 
the foods category. A team might come up with a list 
as follows: 

weather words: 
countries: 
foods: 
jobs: 
tools: 

things in a desk: 

storm 
Germany 
ice cream 
engineer 
wrench 

scissors 

At the end of the two minutes, call on each team 
to reveal their answers. If they have chosen an ap­
propriate word for a category and if no other team has 
the same word, they receive a point. If another team 
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The team with the highest number of points at the 
end wins. 

While you are asking learners for their answers, 
listen carefully to their pronunciation of the sound 
being targeted. They can often correct themselves 
when asked to repeat the answer, but sometimes a 
review of the positioning of the lips and tongue are 
needed. As for determining whether the vocabulary 
suits the category or not, I rarely have to be the judge. 
The other teams usually give immediate feedback as 
to whether they think the word is acceptable or not! 

Suggestions 
Be sure to make it clear to learners that they can only 
choose one word for each category, and cannot change 
their answers after the time is up. They have to stick 
with the word they have written on their paper. (There 
is always a temptation for them to change their word if 
another team has called out the same word.) 

To liven things up a little, choose a couple of cat­
egories with potential for imaginative answers (i.e., 
thlngs you put in a sandwich, things that are scary). 
The result is often laughter and good-natured debate 
about whether the answer should be accepted. Occa­
sionally we have reached a compromise by awarding 
half of a point. 

Quick Guide 
Key Words: Pronunciation, Vocabulary 

leame, English i...el: Low lo Intermediate 
Lea,- Maturity i...el: All 

Preparation Time: l hour or less 
Adivtty Time: One class period or less 
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FOCUS on Pronunciation: Principles and Practice for 
Effective Communication. Linda Lane. Massachusetts: 
Addison•Wesley Publishing Company, 1993. Pp. 228. ISBN 
0·201 ·59284·3. Teachers Manual. Pp. 83. ISBN 0-8013· 
1317·1. 

I believe that it is physically possible for all people 
who have learned one language (their mother 
tongue) to learn to speak another language, and to 
speak it so well that others understand and feel com­
fortable, listening to the speaker. However, attempts 
to teach pronunciation: sounds, stress, rhythm, and 
intonation have led me to ask a number of questions. 
How can I explain the way I create and combine the 
sounds of English? What would it take for students to 
develop such knowledge and skills? How can I make 
pronunciation practice with a reputation for boring 
repetition exciting and meaningful? How can I bring 
it to life? I found the answers to almost all of these 
questions in Linda Lane's textbook and teacher's 
manual, Fows on Pronunciation: Principles and Practice 
for Effective Communication (intermediate and ad­
vanced students). The book definitely helps answer 
the question that is often in a pronunciation teacher's 
mind-how can I help my students achieve, as Lane 
states in her introduction, "a 'gentler' accent, one 
which is both understandable and acceptable to 
others" (p. viii). 

There are many reasons why I believe this to be 
one of the most useful, interesting pronunciation text 
books I have ever encountered. I would like to high­
light a few of them. 

First, Lane provides concise, accessible explana­
tions of all aspects of pronunciation-vowels, conso­
nants, stress, rhythm and intonation. The units are 
designed to be independent of each other, and can 
be used as needed. She begins with an overview 
which lays a theoretical foundation designed to 
spark the learners' awareness about pronunciation. 
After a great passage about how the writer learned 
to draw the inside of the mouth, Lane asks students 
to draw the inside of their mouths. Art and pronun­
ciation, who would have imagined! She follows this 
"art lesson" with an explanation of the parts of the 
mouth and their relationship to pronunciation. Parts 
11 and Ill thoroughly cover vowel and consonant 
sounds. Part IV focuses on putting words together. 
Part V works on syllable stress, while parts VJ and 
Vil look at rhythm and intonation respectively. Text, 
drawings, listening exercises, pronunciation exer­
cises, conversations, games, and homework support 
each lesson. If students don't get enough work in the 
first seven parts, part VIII provides supplementary 
units for extra practice on points previously covered. 
This book is a gold mine of ideas and activities! 

Secondly, the book includes interesting content 
and meaningful conversation topics. Content in­
cludes science, history, culture, education, and rela-
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tionships with a few miscellaneous topics thrown in. 
For each of the units on the vowels and consonants, 
Lane gives the student one or two focus words to work 
on. Conversations, readings, and exercises relate to or 
expand upon the focus word. For example, unit nine 
focuses on the sounds /a/ and /;;,/. The focus word 
is money. The listening exercise is about a miser, 
and the discussion is about what we use money to 
obtain, and whether or not it should be used so. 
Students are asked to think not only about pronun­
ciation, but also about meaningful topics. 

Finally, the teacher's manual provides suggestions 
on planning a syllabus, giving feedback, structuring 
procedures for activities, and teaching specific units. 
Lane ends the manual with a long chart which ana­
lyzes problem sounds, and gives advice on how 
both to understand a problem and to fix it. These 
books give both students and teachers useful keys 
for learning and perfecting pronunciation. The one 
drawback that I find, is that the book is written for 
intermediate and advanced learners. The silver 
lining to this cloud, however, is that these books will 
prove very helpful to teachers of any level in plan­
ning lessons and developing ways of explaining 
pronunciation. As a course book or a reference book, 
Focus on Pronunciation: Principles and Practice for 
Effective Communication and the accompanying 
teacher's manual is extremely useful for both teach­
ers and learners of pronunciation. 

Reviewed by Mary Scholl 
Kansai Gaidai University 

Pronunciation. Clement Laroy. Oxford: Oxford University 
Press, 1995. Pp. 135. ISBN 0-19-437087-9. 

Pronunciation is a valuable addition to any ESL/EFL 
teacher's resource book collection. The activity book 
encourages teachers to consider the teaching and 
acquisition of English pronunciation from the stu­
dents' point of view. By asking teachers to consider 
the affective variables of students toward pronuncia­
tion, the book avoids overt, and often times, unsuc­
cessful pronunciation drills. Instead through 
indirect pronunciation practice it creates a relaxed 
atmosphere in which students feel free to experi­
ment with the sounds, rhythms and stress of En­
glish. Most of the activities are short and serve as 
good warm-ups for any class. The book is divided 
into four sections: Tuning into the Language, The 
Beat and Tune of English, Approaching Speech Sounds, 
and Corrections. 

Section 1, Tuning into the Language, eases learners 
into language (and pronunciation) with tasks designed 
to build self-a,nfidence and an awareness of learners' 
own barriers to English pronunciation. A good ex­
ample is Task 1.4, ''English in my Life," which is a 
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clever variation on the popular "Find Someone Who" 
activity. After filling in a questionnaire, students must 
find someone "who would like to speak English like a 
native speaker" or someone "who finds English is a 
very musical language." However, the activity does 
not only focus on the positive aspects of English pro­
nunciation. It also addresses students' anxii!ties. For 
example, students are asked to find someone "who is 
afraid some people will laugh when he or she speaks 
English" (p. 23). 

Section 2, The Beat and Tune of English, presents 
stress and intonation activities which Laroy suggests 
can be alternated with activities in sections three and 
four, sections in which students practice producing 
phonemes. One activity that stands out is activity 
2.12, "Eat your words." Students are given a tran­
script of an authentic spoken text. The example used 
is Benjamin Franklin's poem "The Pessimist" in 
which "to" and "but" are reduced or, as Laroy says, 
are "eaten" sounds. Students listen to the text, try to 
recognize which words are being reduced, and then 
try to produce the same "eaten" sounds. 

In Section 3, Approaching Speech Sounds, learners 
are encouraged to listen to, and differentiate be­
tween, phonemes in fun ways designed to yield 
specific improvements. Take activity 3.16, "Silent 
Dictation," for instance. The teacher prepares a list 
of pairs of words "where the contrast in the articula­
tion is clearly visible" (p. 103). Some examples used 
are "toe - tea," which can be distinguished by the 
shape of the lips and "thick - sick," in which the 
tongue is visible in the first sound. The words are 
incorporated into short phrases or sentences that are 
numbered and written down. The teacher then gives 
a silent dictation or "mouths" the phrase. Using only 
the visual cue students decide which short sentence 
or phrase was used, and then explain why they 
made that decision. ext, students can prepare their 
own silent dictation to be done with a partner or in 
small groups. 

Section 4, Correcting, successfully deals with this 
~nsitive issue in pronunciation instruction. The activi­
ties in this section present correction indirectly so as 
not to leave the student feeling defeated. Task 4.11 is 
especially interesting. Students create sentences using 
as many words as possible from a list. All the words on 
the list contain one troublesome sound. Laroy suggests 
that if students still have trouble with the sound, the 
activity can be used again later. 

The strength of the activities lies in their adaptabil­
ity to various levels, ages, and varieties of English. 
With many of the activities, Laroy includes caveats 
a,:id follow-up activities, as well as advice on alternat­
ing the activities in one section with those in another 
section. I felt that some of the activities are more 
suitable for a teacher who sees himself or herself as a 
"performer," so some teachers may feel uncomfort­
able using them in class. However, with so many 
activities to choose from, Pronunciation provides any 

teacher with a good number of well-thought out, 
appealing activities. 

Reviewed by Tonia McKay 
Osaka fogakuin funior College 

Clear Speech Pronunciation and Listening Compre­
hension In North American English (2nd ed.). Judy 
Gilbert. New York: Cambridge University Press, 1993. Pp. xii 
+ 132. Book l/1,480. ISBN 0-521-42118-7. Two cassettes 
l/5,500. ISBN 0-521-42117·9. 

Quite simply, there are few pronunciation texts 
available that are as thorough and well-organized as 
Judy Gilbert's package of textbook, teacher's 
manual, and tapes. Clear Speech is a welcome change 
from the minimal pair practice that is often prevalent 
in pronunciation texts and to which students have 
no doubt already been exposed. The book takes a 
strong, learner-centered approach toward pronun­
ciation practice. 

The student text starts with a "Clear Speaking 
Test" and a "Clear Listening Test." Both are basic, 
straightforward tools that provide a good introduc­
tion to the material that follows. Gilbert bases her text 
on the principle that rhythm and melody form the 
framework for the clearest speech between speaker 
and listener.Throughout the text, Gilbert uses a con­
cept called spiraling which reviews important topics 
such as linking, contractions, and reductions as stu­
dents move from one unit to another. I found that 
spiraling provides a sense of continuity throughout 
the course-not the easiest thing to do when teaching 
pronunciation, especially when students may want to 
concentrate on individual sounds as opposed to the 
concepts on which Gilbert focuses (intonation, 
rhythm, stress, rhythm, vowel length, etc.). The text­
book is intended to be used as a separate course 
book, and the teacher's guide provides eight quizzes 
as well as a variety of ideas on how to spruce up the 
activities. Gilbert also cites research discussing the 
particular teaching point of each chapter. 

The textbook is divided into five major sections: 
Sounds, Words, Sentences, Conversation, and Ap­
pendixes, with subgroups in each section. For ex­
ample, the subgroups in the "Sounds" section 
provide work on stops and continuants, syllable 
length, voicing, sibilants, and rhythm. Each chapter 
contains a variety of pair practice exercises as well as 
dictation, poems, games, listening activities and 
"Check Yourself" exercises. 

Gilbert warns early on against the "perfection 
trap" where teachers and students might insist on 
getting it just right. This is one of the reasons she 
does not arrange the sounds in traditional minimal 
pairs. Too many students are already accustomed to 
seeing /r / and /I/ next to each other. This may 
revive memories of previous failures and may again 
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set the students off on the wrong track. Instead, the 
sounds, "are presented m a form to help students 
learn to recognize some of the causes of their own 
difficulties, and to increase listening speed through 
improved recognition of sounds at the end of 
words" (p. vi). 

.\1y students find the drawings of the mouth, lip, 
tongue, and teeth area to be very helpful. Chapter 2 

presents a clear drawing of the basic parts of the 
mouth when it introduces stops and continuants. 
This simple illustration and others richly scattered 
throughout Chapters 1-6 and Appendixes A and B 
help students to understand concepts such as tooth 
ridge and roof of the mouth in relation to making a 
particular sound. 

The textbook and tapes are presented completely in 
English and the vocabulary is quite difficult. For this 
reason, the text is more appropriate for students at the 
intermediate to advanced levels. Gilbert suggests 
assigning unknown vocabulary as dictionary work 
instead of spending a lot of time on it in class. 
Throughout the text and teacher's manual, she pre­
sents solid, informed ideas of the problems students 
and teachers may encounter along the way, and pro­
ndes a ,·ariety of suggestions for combating them. 

In terms of the specific features of each chapter, 
there is usually a short explanation of the material to 
be presented. Gilbert also incorporates basic physi­
cal activities such as having the students stretch a 
rubber band to Pmphasize elongated vowel sounds. 
Such simple, but effective exercises help students 
connect with, and focus on, the sounds that they are 
producing. After the brief presentation, a series of 
pair practice exercises usually follows. Pair practice 
exercises are the common thread throughout the 
text, and I find students become quite familiar with 
them quickly. 

&,cause Gilbert uses question/answer pair practice 
exercise, so often, students may become bored after a 
while. She seems to be aware of this possibility and 
has •nterspersed limericks and dialogues throughout 
the units in order to pro\'ide a break, and a different 
form of practice. "vly students enjoyed the challenge 
of practicing the rhythm and stress of limericks and 
an acti,·ity called the "Map Game." This is an infor­
mation gap activity that practices directions as well 
as rnicing and syllable length. Students must distin­
guish between "Gray's Alley" and "Grace Alley," 
and similar phrases. Gilbert provides many sugges­
tions tn the teacher's guide, although more games 
such as the map activity would be welcome in a third 
edition and would increase the already broad scope 
of the book. 

Another feature of Clear Speech is its strong em­
phasis on teaching contracted and reduced forms. 
This text, along with Whaddyasay (1982) and 
Whattaya Mean (1983) by Nina Weinstein, deals 
effectively with these difficult concepts. We teachers 
often use "teacher speak" in the classroom. How-
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ever, articulating vowels and speaking at a slower 
speed does not help our students become accus­
tomed to "real" English. Gilbert has students prac­
tice reductions and contractions for the simple 
reason that practicing the sounds will help students 
to hear them more effectively. 

A final feature of Clear Speech is the conspicuous 
lack of the drilling of vowel sounds. In lessons 8 and 
9 Gilbert focuses on reducing vowel sounds to schwa, 
and on stressing vowels correctly, but thankfully 
leaves out the "beat, bait, bat, bill" drills. Gilbert 
concentrates her efforts on rhythm, consonant 
sounds, intonation, and other areas that will eventu­
ally prove more productive for the student. Should 
students wish to work on vowels by themselves, 
Appendix A and the accompanying tapes provide a 
lot of practice. Appendix B contains nine pages of 
consonant review and once again provides an oppor­
tunity for self-study. The tapes are quite useful and 
all the dialogues, limericks, rhythm practice exer­
cises, and dictations are included on them. They are 
well organized and of very high quality. 

All in all, Judy Gilbert has written a textbook that 
is well organized, and versatile enough to be used for 
different student levels. Her strong emphasis or. 
students speaking and listening to one another in 
different contexts and activities forces the students to 
concentrate on their own sounds, rhythm, and into­
nation, rather than on constantly trying to mimic the 
instructor. The book can be used with small or large 
classes. lt will bed welcome addition to the library of 
any teacher teaching a pronunciation course. 

Reviewed by David Canu/in 
/ALT Fukui 
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"alveo-palatal" 1.:,Hli~ /1, -c,,tc -~1:H,-/j/>l< "palatal" IC~ffi 
~tt,-c,,o. '.lllfil.h/c-0,,-c/:l:IBJ:&Q) fll111'1fi·J HIJl.ll.:i'\'J IC& 
!/;>. IB!!i"t'"slit fricative," "groove fricative"ICJK½IJ L--c,,ltQ)'>: 

a 1:: !/;>-C"fricative" 1:: L-. :S-}lll'>:llilllit L--c,,o. 
,!\11!li:t - niTt1:ttrQ)I,;;~. &.a:. 6Q):1t;,1cJ:01tffi1:.bo. /i:, 

e1, E, .e, a, o, u:, u, ou, ::>:, ru, au, ::,1, 1gr, egr, u;;>r, :,gr/t,i:JlHt, 

Jj!l!)j~ /1, n•o • .: Q)l;!"t'J;j::,}JljQ)j[il~ HllTlt!/;> 1:: B*Q)o$l!fl.: 
ft ~A,fc91o/C1},l> ~ ~-r,,J:? IC 1::(fi!!i p.60, i'E2)1Bl!iQ)l!1/SJif / 
aJ,ll/O!JCc/(!/;>€,tl-C,>o, 

il\1i1;t - fi·Q)~J.,. lll!ili. 1TIJit1.:-0,,-c1:i:-rtt-t'nQ)lJl./ltn';t;~o 
\ll/>;'>:llHll.:-:t 1:: !/;>-Ci/!'>:.blf-Cli!l!!l L--c,,o • .: .: 1:1:l:IBl!i"t'Q)j!. 

~IL-. ff;·Q)~f,\J '>:-'(>!/;>-C, ftJJl/,f,/4\'>:$1f-ClWl L-1:: L-, ;fll'l "li­
aison"'>: ~M "linking" 1::&lt'>o.: 1:1:m:li'>:!li:A/.:lil:-t.,, =:m 
J;J..LQ)M/>;Q)lli!IC1o ~o.coJJlilt.:l!l!i'J11;'>: ',-;t -C,•o • .co!Jl.fkQ)ft,l• 

"t'F,llitmlit.>'!!!PllttKPl)--,-Cltll:S-}it~tt-c,,o. IBJ:&1:Q) fJ!l)l<it, 
i-Q)fl!!J ;,,;:, [iJtffF,lJjtJ ' [lflli:ITI!itJ ' [j!!fflTIJitJ l::,tffi~ 
/1,, ,ll!l!)j,llJ: ~~Ji\it~tL-Clll!!!l!L-~T< t;:-,-C,•o. 

\111f;i:t • ffflii(i'fn1i-rifHHt)l:l:llli1111.!a. iftilJ:.Q)il,ifi,l>Gfl'ffiiQ) 
:$t~1iQ)/!ff1Jj1't.,<5JfiOIC~lt-C.(!1RJj~tL. M!< 1!'1tl:I: • lll~. !ll1, 
,:i: • 1':, 1-;l'-1';., a :,Q)!llPJll.:J>:,'llff.t'll!lk I:: L--C~',Jf.tfilllll.:/lft.,,tt, 
-c,,o. 

1!'1ti:t - l/l~J:l:;< }-t,,;<Q)J1!l),tr,\\'Q)Jil::,}t.,<l<{l,t-~h,tc1ll;, :A!!!~. 
:it!!t~>l'NPJl~tL -c,,o • .:Q)l:t"t'l:l:=Ifif;j,lll'/rfclcba;t GtL -Cx,'Ji 
L-ltf'll';l.:t.;,-,-,:,,o. -.\'il:l:lli!!t~JC-0,,-c!ll~l::;,;,._,y :,7'Q)Jfi 

,i,19-~ Gntcl11: .b o. .:tt1:t;,;'"'- 9 :, ?">l• Gl!l~Q)'J'-iJl!>l'oJ'111i1:.b 
o.: 1:: '>:it'"'-tc 't,0)1:, ;<'"'-9 :,7' 1::l/l~Q)IJ!lf,f-lClolto!tMttlClt 
l':HUi: L-n,o. L-t.>• L-llil!l~ii'liltQ)'J'-illt.:lll L-n,;t1f, li':li"t' 
(j):ll!i1o~X!tlc.S-ttltQ)"t'.btLlf, .: .: 1:'bChomsky and Halle 
(1968) Q)!!IJ.:ern. L-;ttcQ)"t'/:tti,,tU, '> ,i,. 'b '> - n1i:itl/l~Q)Jj'.j 
/.:, f'l'81!i, W111i:A. 9 7'..1,., ~llli • lllll!i~Q)-,.//i.J.:ba;t-c, llrti'Uli 
n<xlll~K&.l!TlliW~Q)·.J&>l<bn ;t G ttltia 1: .b o. .: tLl:l:'.Ji~Q) 

~:;11.::i-;1tox!i~Q)t.Q'>:lll!l!¥i"o '> ;t 1:1ll:1.:jL-0.(!1aJJ1:.bo. 
\111i\i:t • 1':, l-t-1';., a :,1:~/ll~tL -c,,01&:~1:l:, tt'i'1::i1Ll!Q) 

llll,i'tb-1!-"t', 11!llotA\'Q)!'.°-,, x, l!!llotA\'Q);fli,, .co&mQ)1':, l-t-1' 
;.,a:,'>:lJ!PJJ-t-oinn,t,tio. 11trl:l:l::Q)IJ!lif1:. -,,:,1-;t.-,,;.,a:,1:: 

llinUl!Q)Jfi,l<tlrltlCl9'~GtL -c,,o. ~ GICl:l:.UI---<:, l-;l'-1';., a:, 
Q)JfifC'l,~:,l:Q)J-J-bU-.tain<bn;t GtL -C;t; ~' it l,.f,.Q)lf:(;<j~Q)W&t.,< 
;,t,tto • .:Q)i:t/:l:!li:!iH~Tl::>•'i i;Jfl'.J>l>t,,,;tlfJl!;k~Hr'> 1:: 

.:01:.bo. -rttli!c . .b;t-cllP.ll'>:£L--c;t;<. il!tm-l'!L--c•w 
Q)l&:cl:l:-1!-i'(aspiration, clear /1/, dark/I/ Q),ll!PJl/;1 ~tL -c,,o ), 

-:ttcifflii'fifQ)flffi"t'Q)lt(o.97)1.: r.:.:: 1:1:l:, fflk(/ /"t'lffltt) ,;, 
a-,-c,,00)1:, .'.:Q)fc~'>:m,,ti,,1 i: L--c,,o. ,i,_ .:.:1.:lfL-

1t¥1o1.:. iffflll:: Vctclt"t''b, fl'll:tclt"t'l±aaJJL-!h,ft~,'.j!'1;1Q) 
~!i,',:,,i.),fCIPA 1:1&1!1 L-J:? 1:: L--c,,ot.>•',:l,I G-1!-oQ)li!!lli"t'l:l: 
t.;,;,i:,\\\;to. ba;t-c oral interpretation Q)•f/r.ll!!l!t.><J!1.:11>!t1c 

blto 1::'l'1ol:l:i!~l.ti>l'~ GtloQ)"t'J:l:f.t,,t::' 0 '> ,i,. 
1i!!IC Ulffi"t'i'En'l'lrltKbn?.. €,/1,, .'l!/11llJ!l!l.:;t;,,-,: 'bllff~}}lt, 

~ifl!if/lCITI!~if,llt.,,fcJ: G~J: '>, -:tltff!lllffl/l!'.Q)J: ~;Q;,,:i,, LI 

*">l'B*:!iQ)if'>: 1,-,-Clt!!l L-t.><-t;t.;,f;·, 'ff;-Q)""'l.'l''>:.ti:llfl';1.: 
;t!Mc 1::Jl.\:btLo~:iE>l<bU;t Gttlt ~, llr L-Hoi!!l!n<f,tltbU;t Gtttc 

~ 1:ci£N.Q).bct.>'l,Gh,o. -~Xrik9;,; 1->l'H~tttc.: 1:: UffiL­
t::v,. 

IJ*:!il::Q)t,/Jtt.,l:!£~'>:iii L--Cii!..u.l'>:ft L--C,,o.: en<, ~ GICl:l: 
i-Q)t-/Jtt.>•€,Q),i!IPJj, ltt.>'IBli&IC'b-:i'L--C1!-<ba;tGtto.:1::1:, !Ii 
:l\Q)f\'Q)J!(,Wt.,<J: ~ i?l!!/;>€,tL, ltll!l.\'>:l!!litlCTo.: 1::"t'fi□~~Q) 

~•"' J: ~Ill< L-J: '> i: ,, '> l.(;,n<tt~tt-c,,o 1::.1!'.nno. "'"' 9 
:,,1::~•1::Q)IJ!lifttK8&Toal!/l, ltffibU;tGttlt.:1::"t', M 
L-. 1111< .::i:,i,;i;,;,, llf< .:1::1:x.'.l!L-, -:ttci-Q)i!!Q)ft/ll'b.bol, 

IC',,1oQ)lf:.>l'l•lltGtLoJ:? ICfto.: 1:: '>:JOl~To. 
J;}._LQ),aHlli'tL--Cl,ol::, llr!&lilBJ:&1::ITIJ!i, e*,,1.,;,1o1.:1o11t 

-CQ)!/i:!i~if-fl. f/~Q)lt!()Q)'j[itQ)llf"t'.b~- J: ~1<!1-fL-ltl::,' 
;to. Oral Communicatiow<i\'lil/J'J'l!IQ):/J 9 "'°i 7.l,./cll[l,}./1, 
GtLtclJHE. f!lil!iifjli'J'J /:l:;k'l'1o, jn;;l;:1ot::' ~"t't;: < il'lil!l1oK 

1::-,-c'(,~:!i'>:~Tlt!/;>Q)~~-l::L--C~E-0-$1::Qo.:1::~0 

"· 

ll' 

f,11Bf:t<!-\ 
;kl\\l:tc!j/<l!icmWJ;k't 

I. [!l';JCl'lllL--C~fl'Tolll~IC\!i~HIWlllllCilll,-C~ftTo.: 1' bib 
OJ UM~. 135), [*Jl!Q):/],i,7;-,c=-TU<1)~ffHl<,,nl:JJ!'l<IC 
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_ _______________________ 4'J1LT Undercover 

1;1S1d: UIIQ)l\;K-To.:t-i:fibtt,,,0.:1',lijj](,h,-C,,oJ 
(ill,lc, 35), r l:11!<1)7tJC\!i7e'>:ft< 7.>-C oJ (1),!!f, 66)f,t/'<1)1i!l!IJJ!>& 
{,"dental" ~<1)~ffl,li*~1'1'llli~tto. f!!l- f,l:;i!iffJ""l'J "t'tl: 
(/9,o/<1)ft:b ~ K/s, J. z, 3, dz, d3/',:Jll,>0<1),;,) [lfj ('ICl:l:, 1!i 
<1)'.Jalfl ,;,t11<1)1l1JICl;l~A,1'.', i-<1)-:i'-:i'<1),j):lt&"t'J;,l'>:UlT.: t"t'iboJ 
t<1)/!!l!IJti/Jll;t&tL ,,,o. 

2 /J, 3/<1)~ft<1)fl;Hc·;!;t,i fll*ilic1)/J/<1)J;? Kili::l~IC)li-:5( J 
(tMk50) cv,? J:. I) ti re1ade ~mid .t I)~ alveolar 0,1f:J: I) fr&< 

-?ltoJ (i!ilt,50).:Ct,;,clf!il!l--C<1).:ttl!!.:btio. /tJ,d:Vl>/1/ 
ft t <1)1J11,I! (1f,ff, 70) t>•Glll"l;fJ!llt<'>:>'lllil l-lt tl!',btio. 

3 .:ti1c1HU'f·t~ti ,,,,: f;!;-<1)•~1"1l!<.;:1l"~tflci=lf1<1)Jt7.>/t ~ 

,.:. <•-so t!#t, 1:1:YJ oH!ttliHrati n,o,i,, .:ti.J; ~ 1:i: rm:ai;Q) 

fjt$J (ll!'.I<, 167, /jj,tc, 37; ,J,ff; 78) t ,, ? ltllt(l';~}t,> ~ -'\>-t,•15<1)ll'! 
,!!<1)~IJIIH!l:Jll l-ltt>U0tio. 

4 ::tLl;IIU!lilC.boJ;? IC fu,i!",ifiH:l:<·~@I IJ11C31i-:51toJ J: ~ l:l: 
['\1~11: .. ff'>::1:J.:ftH,H!ll"t' .. uoi!".nii>;:illilt'>oJ (lH~. 175) [)!',,, 
~h-Citl l"lilC31r•cHJ-oJ (1J,ff, 76) Ht><:li';i: l,/t~fttf;:o.: t '>:elf 
ill l- ,:<1).: t c l!',:btio. 

l,l~ll:il! 
,J,ff !1986) l*lkftf.!7tlll:IJ ~ --<ivtll!!i. 
ill* ,:.,1r 11995) l*•lifff. 1 7Jll!l:lc1!i&J i:11,;:,1fJA 
!!iH.i!Jcllll. !1994) 11!i&*,liftf.•7J *'~ll:-
IH'.I< m1. 11976) l*llifff.'7l .:1J7.,A.,'f1,i 

Recently Received 

Compiled by Julian Whitney 

The following items are available for review by JALT 
members. Reviewers must test materials in the class­
room. An asterisk indicates first notice. An exclama­
tion mark indicates third and final notice. All 
final-notice items will be removed from the list after 
the 31st of August. Contact the Publishers' Review 
Copies liaison (address p. 3), not the Book Reviews 
Editor, when requesting to do a review of the mate­
rials below. Due to the summer holiday, telephone 
and fax contact will not be possible. Publishers 
should send all materials for review, both for stu­
dents (text and all peripherals) and for teachers, to 
the Publishers' Review Copies Liaison. N.B. Brackets 
after a publisher's name indicate the distributor in 
Japan. 

For Students 
Children 
hazier, M. C., Deferville, J., & Tai, M. (1995). Step 011t: 1, 2, 3 

(student's, teacher's, tapes). Hong Kong: Prentice Hall Asia ELT. 
I fl'n• w,· go: Prr>-primary 1 & 2 (sh1dent's, teacher's, tapes). New Jersey: 

Prentice Hall Rege~ts-
Hrn• we go: 3, 4, & 5 (student's, teacher's, tapes). New Jersey: Prentice 

Hall Regents. 
Graham, C. (1995). Let's clraut, let's sing (student's, tape). Hong Kong: 

Oxford University Press. 

Coursebooks 
•Littlejohn, A. & Hicks, D. (1996). Cambridge English for schools 

A11g11st 1996 

(student's, tapes, teacher's, workbook). Cambridge: Cambridge 
University Press. 

•Woolcott, L (1996). Go ahead: Pre-intermediate English course for adults 
(class tape, student's, student's tape, teacher's, workbook). Hong 
Kong: Phoenix ELT !Prentice Hall Japan]. 

Collie, J., & Slater, S. (1995). True lo life: English for adult learners, 
elementary (class tapes, student's, student's CDs, student's tapes, 
teacher's, tapes, workbook). Cambridge: Cambridge University 
Press . 

Gaims, R, &. Redman, S. (1995). True to life: English for adult learners, 
pre-intermediate (class tapes, student's, student's CDs, student's 
tapes, teacher's, tapes, workbook). Cambridge: Cambridge Univer­
sity Press. 

English for Specific Purposes 
•McBurney, N. (1996). Tourism (student's, tape). Hemel Hempstead: 

Prentice Hall International. 
•Remacha, E. 5. (1996). Infotech: English for romputer users (student's, 

tape, teacher's). Cambridge: Cambridge University Press. 
"Tickle, A. L. (1995). Ecology and the environment: A look at ecosystems 

of the world (high-inlermediale) (student's, Ieacher's). Ann Arbor: 
The University of Michigan Press. 

Jones, L., & Alexander, R. (1996). New international business English 
(class tapes, student's, student's tapes, teacher's). Cambridge: 
Cambridge University Press. 

Molinsky, 5., & Bliss, B. (1994). Doy l>y day: English for employment 
communication (student's, tape). New Jersey: Prentice Hall Regents. 

Listening 
!Gaunt-Leshinky, J. (1995). Authentic listening and discussion for 

advanced students (student's, teacher's, tapes). New Jersey: Prentice 
Hall Regenis. 

Reading 
""Clarke, M.A. (1996). Choice readings (intermediate). Ann Arbor: The 

University of Michigan Press. 
•Dyre, B. (1996). Power play: lndiuidw,ls in conflict-Uterary selections for 

students of English (student's, teacher's). New Jersey: Prentice Hall 
Regents. 

Hill, R, & Martin, A. (1996). Modern novels. Heme! Hempstead: 
Prentice Hall International. 

Hill, R., & Martin, A. (1995). Modern plays. Heme! Hempstead: 
Prentice Hall International. 

Supplementary Material 
•Bendel, M. (1996). Can you relate: Game book one & two. Boston, 

MA: Everglory Publishing. 
!Bowers, B. A., & Godfrey, J. (1996). What in the world?: Exploring 

global issues (student's, tape, teacher's resource). Ontario: Prentice 
Hall RegenlS. 

•Folse, K. S. (1996). Discussion starters: Speaking fluency activities for 
advanced ESUEFL students. Ann Arbor: The University of Michigan 
Press. 

Handock, M. (1995). Pronunciation games. Cambridge: Cambridge 
University Press. 

Hewitt, I.E. (1996). Edutainment: Haw to teach language with fun and 
games (photocopiable game book and song tape). Sabiaco: Lan­
guage Direct. 

Writing 
•Gerellent, F. (1996). Writing for advanced learners of English. Cam­

bridge: Cambridge University Press. 
Macdonald, A., & Macdonald, G. (1996) . .Mastering writing essentials. 

New Jersey: Prentice Hall Regents. 
Reid, J. M. (1994). The process of paragraph writing (student's, 

teacher's). New Jersey: Prentice Hall Regents. 
Waters, M., & Waters, A. (1995). Study tasks in English (student's, 

tape, teacher's). Cambridge: Cambridge University Press. 

For Teachers 
•Brown, G., Malmltjear, K., & Williams, J. (Eds.). (1996). Performance 

RECENTLY RECEIVED, cont'd on p. 44. 
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Cha11;:i11;: the way the world team, l:11;:/i,h! 

International Thomson Publishing 
M. Incorporating Lrnding .\mcrkan ELT Puhlishers 

- /lei11/e & llei11/e and ~ 

• Complete integration of reading 

and writing skills 

• Thematically grouped readings on 
high interest topics 

• Carefully structured and well 

sequenced writing models 

• Reading and vocabulary exercises 

for increased comprehension 

• Opportunities for communicative 
learner interaction through peer 

editing and revision 

"Reading and writing 
are interwoven anti 
inextricable skills. 
Good readers write 
well; good writers read 
well. 11 

- Milada Broukal 

Why not teach them together? 

Weaving It Together offers you the 

chance to really reach your students! 

Fourth level 

now available! 
Now you can 

use this exciting 

methodology with 

upper intermediate 

students! 

I would like to find out more about Weaving it Together! 
Name: _____________ Institution name: _______________ _ 
Title: _______________________ #of Students: _____ _ 
Address: (School /Home) _________________________ _ 

Please mail or fax to: 
International Thomson Publishing 
Hirakawa-cho Kyowa Bldg 3F 
2-2-1 Hirakawa-cho, Chiyoda-ku, Tokyo 102 
Tel: (03) 3221-6073 Fax: (03) 3237-1459 

Work Tel~: ______________ _ 

Home Tel::_: ______________ _ 

Fax::'----------------

s? 

----===================---------c1./gjflu ~~ 
edited b!:j pegg!:) rule 

Conference Updates 

It's almost time to get into high 
gear for the 22nd Annual JALT 
International Conference on 
Language Teaching/Learning, 
and Educational Materials Expo-

sition this November 1-4 at the International Confer­
ence Center in Peace Park, Hiroshima. 

We have received a lot of local support for this 
conference. The Hiroshima Prefecture Board of Edu­
cation and the Hiroshima City Board of Education 
have endorsed JALT96 with "koen meigi." Koen meigi 
is official endorsement of an event-in this case 
J A LT96-as a professional conference which pro­
vides continuing education and training for teachers. 

We are also fortunate that the Chugoku Shimbun has 
become an official sponsor of JALT96 and has given 
its koen meigi to the conference. JALT96 will be using 
several rooms in the Chugoku Shimbun Building, 
which is a five-minute walk from the Conference 
Center. Still, the best part is the support this newspa­
per company is giving JAL T96 by running a series of 
articles about JAL T and the conference. This is espe­
cially helpful as we endeavor to reach Japanese teach­
ers in the area who are not JALT members. 

Add your name to the list of those supporting 
language teaching in Japan. Join us at JALT96! 

by Mark Zeid 
1996 /ALT Publicity Coordinator 

Featured Speaker Workshops (Part II) 

In the last issue we covered five out of the ten work­
shops offered on Ncvember 1st. Here are the remain­
ing five. 

Morning Sessions (10:00 A.M. To 1:00 r.M.) 

Who? Adrian Underhill 
What? "Making Pronunciation Work for Your 

Learners" 
Participants will work on methods that not only 
present pronunciation points comprehensively and 
clearly, but engage students actively in broader areas 
of language learning based on awareness and antici­
pation. 

Who? Rod Ellis 
What? "Evaluating Language Learning Tasks" 
For those of us who recognize the value of evaluating 
language learning tasks as a powerful tool for class­
room research, Dr. Ellis will supply a framework for 
describing tasks in terms of objectives, the data that 

August 1996 

(f@(fi)/}§(l@(fu@@ 

tasks can provide, and intended outcomes. The 7-step 
procedure will be illustrated with example,; of actual 
research, and followed by some practice in groups. 

Afternoon Sessions (2:00 P.M. To 5:00 r.M.) 

Who? David Nunan 
What? "Developing Speaking Skills" 
The workshop is to serve as a practical introduction to 
designing and implementing courses for speaking and 
oral interaction for EFL students in Asia. Nunan in­
tends the workshop to be highly interactive, with some 
lecture/ discussion, problem solving in small groups, 
and a colloquium/feedback session at the end. 

Who? 
What? 

Setsuko Toyama 
"Interactive Workshop for Teaching 
Children" 

EFL for children is a rapidly growing field with its 
own set of special challenges and rewards. This 
workshop offers participants a special opportunity to 
share problems and solutions concerning both stan­
dard and innovative methods to motivate Japanese 
children, and possible differences in the tasks Iha! 
native and non-native English speaking teachers face. 

Who? Tom Hutchinson 
What? "Project Work in Language Learning" 
The appeal of project-oriented syllabi is that their 
very nature combines multifaceted high-level lan­
guage learning with "real-world" interest and objec­
tives. But this route has its pot holes in terms of 
management of both time and quality. This work­
shop will present options for maximizing the chances 
for success of project work in the classroom. 

Make the most of JALT96-attend the Featured 
Speaker Workshops on November 1st! 

by Jeff Hubbell 
1996 /ALT Featured Speaker Workshops Liaison 

UNESCO LINGUAPAX Experts at JALT96 

With JALT96 to be held at a modern conference 
center inside Peace Memorial Park in Hiroshima, it's 
natural that a key theme of the 4-day event be "peace 
and international understanding." JALT is especially 
pleased, therefore, to announce the participation in 
the conference of a special delegation from the 
LINGUAPAX committee of UNESCO. 

UNESCO stands for United Nations Educational, 
Scientific, and Cultural Organization. It was formed 

JALT96, cont'd on p.57. 
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Meynard 
Publishing Ltd 

is the sole provider for 
GLC, Perf ec 1\1! 

the only 24 hour CS-TV 
Ell channel in Japan 

For information contact: 

Julian Kinsley 
Tel: 03 3491-1331 

Fax: 03 3491-2188 

edited b~ steve mcguire & horumi koishi 

JAL T Research Grant Still Available! 

The 1995 "JALT Grant for Research in Language 
Teaching and Learning" is still available. The success­
ful applicant may receive up to 300,000 yen. All 
research projects, especially classroom research, are 
sought; student research (i.e., for an MA or PhD 
degree) will not be funded. Application materials 
should include: a cover letter with the submitter's 
name, phone number, and project title; a project 
outline; the results of a search of the literature in 
support of the project; a list of previous publications 
and professional experience with a statement show­
ing how that experience will enable the applicant to 
carry out the project; and a budget. See The Language 
Teacher April Supplement (p. 5) for more information. 
Send application materials by September 16, 1996 to 
Jill Robbins, Research Grants Committee Chair, 6-4-9 
Midorigaoka, Heguri-cho, Ikoma-gun, ara-ken 636. 
0745-45-1732 (tel/fax). 

E-mail: <74274.1755@compuserve.com>. 

1995'1 l!l'.}J-0>307Yl'I S "t'Q) fJAL TI/i;;"f/£-/r'i'1!'/>Jf!$\:D)J1,H,J ~ '} 
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Attention All Chapters! 
National Events Calendar 

C;t/Fax: 0745-45-1732 

1G: T j,. - ,v : 74274. l 755@compuserve.com 

Open Paid Positions in JAL T Programs 

1. Proposal Inputter /Database Manager for the JALT 
1997 International Conference. Submit an application 
letter and resume detailing computer experience and 
knowledge of FileMaker Pro. The successful appli­
cant must be able to use the database/template re­
ceived from JALT, must be able to read and generate 
Macintosh readable disks, and must be able to work 
with Japanese text that is received on disk. Tasks 
include inputting all the received proposals and 
accepted abstracts, printing and sending out accep­
tance and rejection letters, and generating various 
reports for conference officers. Experience changing 
and setting up fields and layouts and manipulating 
data to get information is required. Applications 
must be received by September 25th, 1996 by Jane 
Hoelker at the address below. Remuneration is 
¥6oo,ooo upon completion of the job. 

2. Layout Person for the 1997 International Confer­
ence Publications. The 1997 Conference Publications 
include three projects: the 1997 Preconference News 
Supplement {due Spring 1997), the 1997 Conference 
Handbook (due Summer 1997), and the 1998 Call for 
Papers (due Summer 1997). Some inputting and 
proofreading are required. Submit an application 
letter and resume detailing computer experience and 
knowledge of FileMaker Pro and PageMaker. The 
work is done using FileMaker. The successful appli-

For easy distribution of information to AMs and 
publicity chairs, to avoid overlap in the schedul­
ing of regional conferences and events, and for 
better coordination through JALT Central Office 
and publications for "programming-at-a­
glance," Virginia Hamori-Ota has taken over as 
coordinator of the Events Calendar. 

cant must be able to read and generate 
Macintosh readable disks, must be able 
to place a limited amount of Japanese 
text (usually received on disk), and must 
submit samples or detailed descriptions 
of previous layout projects. Applications 
must be received by September 25th by 
Jane Hoelker at the address below. Total 
remuneration is ¥6oo,ooo upon comple­
tion of the job. 

Open Unpaid, 
Appointed Officer 

Positions in JAL T Programs 
Applications are being accepted for the 
following Editor positions for the JALT97 
Conference Publications. Applications 
are accepted based on previous similar 
experience. Submit an application letter 
and resume detailing editorial experi­
ence. Applicants must be able to work 

Please submit written details of all your 
planned events, as early as possible in the 
planning stages, for inclusion in the National 
Events Calendar. 

Fax: 03-5375-9121 
E-mail: UV9V-0TA@asahi-net.or.jp 

JALT NEWS, cont'd on p. 61. 
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Announcing the 

The 1996 Heinemann Guided Readers 
Competition! 

Fantastic prizes to be won! 

1st prize A round trip British Airways flight to London and a week's tuition at an 
English school with accommodation (1 winner) 

2nd prize A Pippin computer (gives you access to the internet via your TV and 
plays CD ROMs) (3 winners) 

3rd prize A Collins COBUILD Learner's Dictionary (donated by HarperCollins 
Japan) (5 winners) 

1. The competition is open to any student from any kind of school. However, all entries from any one 
school must be submitted together by one teacher. 

2. The student must write a report (kansobun) on any Heinemann Guided Reader. The report should be 
written on one side of A4 paper. 

3. Only one entry per student will be allowed. 

4. Included with the report must be the title of the reader, student's name, class and school, and the 
teacher's name, school address and teacher's contact telephone or fax number. 

5. The- closing date for the competition is September 30, 1996. All entrants will be informed of the results 
by the end of November 1996. Please note that we are unable to return the reports. 

Heinemann EL T 
Shin Nichibo Building 6F 
1-2-1 Sarugak u-cho, 
Chiyoda-ku, Tokyo IOI 
Tel: 03-3294-0791 Fax: 03-3294-0792 
e-mail: heinemann.tokyo@iac-online.com 

Heinemann 

In touch withjapan 

-------========@@OO@~U@ 

edited b~ onton~ cominos ,s & tomoko ~omomoto @@X§J(i@ 

Call for Papers 
Miyazaki International College and 

Kagoshima JALT Forum 

We are organizing a forum to be held on Saturday, 
:-.:ovember 30, 1996 and welcome abstracts for papers, 
work~hops and demonstrations on any theme related to 
the teaching of English to Japanese students. 

Deadline for abstracts: August 31, 1996 
For additional information contact: Roz Blanck, 
\liyazaki International College, 1405 Kano, Kiyotake­
cho, Miyazaki, 889-16. 

Tel: 0985-85-5931; Fax: og85-84-33')6. 

e-mail: rblanck@groupwise.miyazaki-mic.ac.jp 

Call for Papers 

18c (International Business Communicators), a profes­
sional group of corporate language and intercultural 
trair.ers, is calling for pre~ntation proposals for the 4th 
annual rnc conference on Communication and Culture 
in the Workplace. The Conference will be held February 
8-9, 1997 on Rokko Island in Kobe, providing an oppor­
tunitv to share ideas, demonstrate techniques and dis­
cuss theories related to teaching business, technical and 
cross-cultural communication skills to Japanese com­
pany employees. The conference committee is accepting 
proposals for presentations, workshops and round table 
discussions. Abstracts should include the following: 
name, affiliation, contact address and telephone/fax 
numbers, title, length (50 or 8o minutes), summary of 
content (200 words maximum), and equipment needed 
(011r, video, audio). In addition, on a separate piece of 
paper, please provide a short summary (75 words) and 
some biographical data (25 words per presenter) to be 
included m the conference program. Send proposals by 
mail to: Carol}"' Quarterman, Procter & Gamble Far 
East, 6 '\linami-Futami, Futami-cho, Akashi-shi, Hyogo­
ken. 674. Fax: 078-941-3152. Deadline for submissions: 
:S:ovember 11, 1996. 

{;, 9 ct-·, I- L<'>TESL Journa1<'>7 J'l,;<1;l<h1to:// 
"'wanechaqp/-11esij/>"t'T. f'lt!li. jikl,:Jc,J,'(>r.f!S\!.iaJ'C ~ 
&.~,l,ili@. j¾'l!,Q)',V!~l::&,,-:>\'!M'(>ttmM .. cl::-:>w("t'T. 
:: ::n• ', ESLQ)•",'1:1:: J: <> 7'c 1/ 1? I-. jikl;:J~4"'t>~~- licit 
<?,t;-1,.,...,-,:., TESL<?=-1-;<P-1>-7'. rlilti<'>lttt'.l'l'<'>t.ffll~ 
--:,t,:<•::i;:(,"t'~1e'.T. ;;:OiRI::.!:-,,. ::<'>7 f'v;<l;l:WWWK 

A<>•<'>•na~-<1/l-"l'a.,1::mhn1c..-. 
::<?Joumalli. l'.lllI'i!:k',c"t'ff~. 1!'l'l~n ,:t,; ~. ,.-1/7-,' 1/ 

"t'7 ?t:;r.1'~1'T. 

Larry Kelly, A1ch1 Institute of Technology 

C·mail: lkclly(o a1tech acjp 

August 1996 

jl<jfQ)rfi,,.,Jv~t;"t'li. y /. ~ t.,Q),,,,;,~,!:t'r;;-~~l!lT<i7'C 

1/1?}-~;<?'-l-~-tt1'Lt.:. ~f;Etc"',i;I:. fl:i}t.:-<,<?::/::'(>. ',c 

~. u-.;,.-~;.i;t..:cH!!1l°T<>t'r,.-~11--,,,,1c..-. ::<?7'c,:.,1? 

1-n<. 1'-rt'r,.-~illt;,~< <'>l!l<'>-1-ctt.:-<,~t.\U:. ~ <,1::1:1:-r 
vt'~,A'(>-,' 1/?'-:t- ., 1-f..:c<'>ttl!iHIH<! Lt.:Jt!!IU!lll<'>'l'l!JA'-JI,: 

t<'>~i::~MT<i:: /::Jl<IUlf;;~t,.,:,,1,..-. I:!lf'l~~la1bi'. tllW.<'> 
7'c1/1? l-~C1+t;<'>Jil:I:. FJi!1'"t'CiUll<tt~,,. 

Sarah Gitter, 1-12-30-203 Sanarudai, Hamamatsu-shi, 
Shizuoka 432; tel/fax: (053)458-8969 
E-mail <FQ5S-GITR@asahi-net.or.jp> 

JALTg6, cont'd from p. 53. 

in 1946 as a specialized UN agency to support inter­
national cooperation in education, science and cul­
ture and to promote the UN ideals of human rights, 
peace and tolerance. Convinced that ignorance of 
other peoples breeds suspicion, and that the best way 
to prevent war is through education, UNESCO has 
actively worked to promote international under­
standing in schools based on its constitution which 
reads "since wars begin in the minds of men, it is in 
the minds of men that the defenses of peace must be 
constructed." 

LINGUAPAX is an international UNESCO project 
specifically established to explore how foreign lan­
guage teaching can promote peace and international 
understanding. The name LINGUAPAX combines the 
Latin words "lingua" (language) and "pax" (peace) to 
mean "peace through language learning and teach­
ing." 

UNESCO and the International LINGUAPAX Com­
mittee are excited about their participation in JALT96. 
The three members of the JALT96 LINGUAPAX delega­
tion-Dr. Felix Marti (Spain), Prof. Albert Raasch 
(Germany), and Mr. Denis Cunningham (Austra­
lia)-look forward to meeting JALT members in 
Hiroshima to discuss with them how language teach­
ing can better promote peace, tolerance and interna­
tional understanding. 

by Kip Cates 
Coordinator of the /ALT Global Issues 

in Language Education N-SIG 
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so many rave reviews. 
so many requests for a 
lower-level Talk a Lot. 

Now by popular demand ... 

... a false-begi~ner course. 

r.-------------------
Please send me a free sample of 7 
Talk a Lot: Starting Out in Sept. 
Name: _________________________________________ _ 

School: ________________________________________ _ 

Address: School 0 Home 0 

Tel.: ______________ Fax: _______________ _ 

EFL P 
1-10-19 Kita, Okegawa City 

ress, Ltd. Saitama 363 
L _________ Tel/F~ (048) 772:!_724 __ _J 

----=:...========:-====~o::;,,1.J ~ 
edited b~ j1m swan & morio homodo ~O@~ 

IJl:91$~'1),il/JQ)IJ'f·tJ;J: < /ti!•'!>m;l:. /'t,l!l~Q)co~-;,.1,?'­

-'(>f'I! 11!. -tttn•<,'11\:C!IJ:;1*:2?-'t>iJf'l'i::i>"t'Q)'lMn' t.. ~ 5. l't$:2, 
q ,'!11-'t>k'.liill:-->P-C'.l!l:,,J l.. (Ill~ t.:v>J;l;l: . .fti.-{'t,.Q)~!".i,'; I: 

~ ,;J,l/lz-1:->-:'.°h"ri;l:illfol°t'Tl!•. 

Bilingualism 

fB1hn~ual JapanJ li2(),,"{-:/"'4/,tq).:::..:1. -AV '7 -'"t'1f-61ill~ff;:; 

tt-Cl'i°T. f,/1;, liJl'/'i:J~.i<.. ;g,4,t::z';>A. ,'-'( ~ 1/:filv*ll.!Q)~{J;I 

111~. ,ii:,';Q)f*~,"1!~'1.,,,.,,ftttt-cv,-c. u,t,:1::to1t'!>,<1 ~ :,:};~ 

.,-.i.,J!t.!Q)°Y,/jtl z-tiJ!kT '!> i,<T.ll: t~ -,-c.,t-t-. ttc. ,Jf~i-'-;, -

-i-,, f,r,1if,,Utlilff.!J 1::'<'/:1/'77UHrt..n,t-t-. "]$:2,0) 

. --,.i.,J.--'(>.,ll..H/Ullz-~t,,'i!<T.l/il;l:. ~-9- • :1/v1t"t' 

::,!!l/1 t'~t'. 
The Bilingualism N·SIG publishes its 20-page 

newsletter, Biling11al Japan, six times a year. Each 
issue contains research articles, regular columns, a 
case study, and letters from readers describing 
personal experiences, all of which reflect the diver­
sity of studies on bilingualism in Japan. We also 
publish an academic journal, The Japan Journal of 
M11/tiling11a/is111 and M11/tic11/t11ralis111, and mono­
graphs of longer articles originally serialized in the 
newsletter. 

Computer-Assisted Language Leaming 

~ 129Ut',Ol'~llf'ft;lr,i,O:,Jl:!•~l;l: 9,c11,,::z,t-;,,7, •y rJ "t'i,ffl 

it ,-Cl'iT if\:<1,•~;ll!9<T.lf;:ll!"t'11/?'-:t-·, 1-1:lclltlt<,ti.t.: 

JALTCALLl;l:. JJ1/t:2ll()t',f/.1:<T.lf•IIH ,';i!•:13 ~. U,!,:'tjct,.o:,;ij'i'lt 

ff7t ~AC~~L.tl..L tt.:. $-A~-i-'i,~lttL.~ ~ 

~ ... .,_,H,.>tz-.::-\':'.t'~H. JALTl;l:. JJl{Elll'f-;<-1v7rv7-z-
7_,,~_.,_ftl..J:; 1:: vn,t-t-. ".i$:i><T.l9H<T.l\11lli>. ,,_,.., 

{!)7' ~1,;,.z-7~:, • '7-1'7'1/t"t':la!li<,-tt ,~'!>tJ• . .t..'!>v'ti. 9 

nQ)'l!l'i Hii!!°<T.lJ:;11:.::-.u .. ,~ •'· 
··well-connected" describes this 290-member N·SIG. 

1995 saw the N·SIG help set up and run JALTCALL, an 
internet discussion list that now has over 200 mem­
bers and that has broadened into a Japan-oriented 
language education forum. We also have a Web 
(www) page at: 

<http:/ /langue.hyper.chubu.ac.jp /JALT /call.html> 
JALT National now databases e-mail addresses. To 
update your /ALT CALL N·SIG entry, e-mail your ad­
dress to Kevin Ryan (ryan@swu.ac.jp) or include it 
when you renew your membership. 

College and University Educators 

"' 91;l:, L ,t.;o:,,::;!li'ltffllllill::lolt'!.91-C!l,!il'l:t.Q)co-;;(z-~.a 
l.. 2,flO:,iJf~fil,(_,~J!l<T.l-r-?'~-;,.z-f1'1£L.(12i!fffO:,:f-·, 1-

'7-?z-ti'Olt..t-t. co~-:i.v?'-"t'fi. i!f!/Ui;li. '1ilfl!-:'i. ,QI 

""ltff"t'<T.lilli•l~Hoh.;t L.t-t. tt.:. U*<T.l#i'"t'<T.l-NA'1t.dl: 
nn1-11tl1il\':'.,t;l!o:,;t;:A~<T.lll!'-!!!iz-ti'Ol L. ti". JALT1;:$fll9"t'<T.l 

August 1996 

~•i-1•~&~. ••*9"t'<T.l~•i,71,:,i-'t..t~ 
CUE addresses the specific needs of instructors of 

foreign languages in higher education in Japan and 
offers a network for professional development with 
a database of members· research interests that we 
circulate among our members. Our newsletter car­
ries articles, reports on research projects, current 
practices, trends and policies in higher education. 
We provide English translations of forms and no­
tices commonly circulated in Japanese colleges, and 
organize presentations for the annual /ALT confer­
ence as well as for local /ALT chapter meetings . 

Global Issues in Language Education 

~$:2,ii. :1/c-,,,..,~.;z-/i.ilt.>. l'!lllll!!M'z-il!lt.>. fll:W<T.liltl~111! 
z-l%il<T '!>:: t 1:1t1,t,o:,;t.,'!,JALT9H<T.l/i"t' L.~ €,,il"t' i>*ll.;/l"t' 

-t. 8R 23UtJ• €,JOU 1:tJ•1t-ci:!IJ:;1i!litflt*'i'"t''l'fnltffl'!ll!IMtJ(;t., 

~t-tn•. •but..t-tt~n•. lft..<f;l:. ~,... • 7-1',:,-t"t' QUI\~ 

o.1:ltDl::;z-~~ F~v,J • 
The Global Issues N·SIG is open to all JALT mem­

bers interested in promoting global awareness, 
international understanding, and the study of world 
problems. 

Please plan to attend part of our International 
Institute on Peace Education (IIPE) at International 
Christian University, Tokyo, August 23-30 (contact 
Bill Casey, 1-18-12 Yukarigaoka, Sakura-shi 285; 
tel/fax: 043-489-6208) as well as our Global Issues 
Weekend Workshop in Kanazawa Sept. 22-23 (con­
tact Alfred Gehrmann, 2-3-20 Kikugawa, Kanazawa­
shi 920; tel/fax: 0762-63-0955; e-mail: 
gehrmann@nsnet.or.jp) 

Junior and Senior High School 

".i$91::AJET/';f,l!<T.lll'llliil'l'•t ~ -r-tJ,. t'!IJ;*',c;)(JJJ'i'-'l'/t'.1/ 

?'-1:<T.l,ltf,l)~li!l"t'. 9R 14B 1:: 1sao:,_: □ r.111:bt.:--,-cllllfl~ti.t 

-t. if.llBl;l:. ::z-7', ;J'.-?"-t"t'. 

The first Annual )ALT Jr /Sr High N·SIG. A/ET Semi­
nar will be held 14-15 September in conjunction with 
the International University Kyoto Learning Center. 
For more information, contact either of the two coor­
dinators. 

Japanese as a Second Language 

3iJf~$9t;I:. 'i'-'l'/~-,',~c~;<:,I-Q~$91::,ltf.l!"t'~~'i' 

fi • ~'i'ftffo:,i!f~9,z-*•l!llflT '!>'T~"t'T. -:>!° t Ve i;l:. i!f~ 

:i><T.l~■ · ~•1:1>1t1 l..-Cl'~ oJ,HJ~<J,"t'-t. ft!IJ;<T.l.t.>'!>/iti. 
I:~ €:>tJ•<T.lo!1~$9o:,::z-7', :t--?'-tJ•~c '/'7 At!!~~-t "t'Cif 

all.~.,. 
LO N·SIG and )SL N·SIG are planning to hold a mini­

conference on Kanji Leaming and Teaching next year 
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Of Notional SIGnificonc:e-----------------------

and are looking for volunteers who are willing to be 
on the planning committee to help organize this 
conference. If you are interested, please contact either 
of the two N-StGs' coordinators or program chairs. 

Leamer Development 

:'l~i'll:1 i''llti"'i'll.Mt.:!li!l-. 'i'f'/;;<. ~'7'1':.-'-n<i!IJ!l!Jl<Jl::'11 

m1:!0Jc'H::1-. t.1t. tlr1moit"'ll-rn:lii'fl.:i!!l:'ti"o::t1::lll 
,t,(1).t,ol!ict.i"':t-·, H7-~l:'i". ;:..,_-;,.c,9- 'i'fl(1)'i'f'/J 1:1 

lf-41i]'ll!fT~:h, n,f.i". f.1t. Jl!!~J,:llflf!l:f:,. !Jf'fe:f:,. JALfflllil;li: 

i/,1:(1)'ll!1J.(1):;:,-7, :t-- ~ <,tr-,·n,t.i". F,llt;,~<11. Jlll<.,.:1$-? 

i!,jll,(1)[~~. t,,)..c(1)1l/.!IIMU-,,Pf.T. :'llJ!ii),(1)~f'll:1. hie 

-~~7~v;;<.(1)$-A~-:.-'l:'b~~~Uftf.T 

The Learner Development N-SIG is a network for 
language teachers interested in developing learner 
autonomy, improving students' use of learning strat­
egies, and improving their own learning of another 
language. We publish a quarterly newsletter, Learning 
Learning, arrange presentations at local JALT chapters, 
mini-conferences and International JALT conferences, 
and maintain strong links with other interested orga­
nizations and individuals abroad. We also maintain a 

www home page at 
<http:/ /www.ipcs.shizuoka.ac.jp/ ~eanaoki/LD/ 

homeE.html>. 

Materials Writers 

JALl'l/,ll,;~j;:i/,(1);f, .Ul:1. :'lillt.'.Si/,(1)'.fo P''7A/fi§~iRIJJ 

l:'i". tiifll"''l'IXll:0-'(>!'lftl!lclHdll*l::lJIJ;t. 4-lillln~i:"'ir.lil"t' 

i"ti•. 0f!C1)1fJt.l.:;~·7'l!lc#~l~!l(1)li!!l;;<.? -, 71::l!, b M'l!tl"i' 

t,,<,<,',!li!e.:iltltf.-t. tiGl.:t.'~\l,;'tP/il:1. :'e:!:<::J-7~ 

:t--l'-i"t'~,1!1/1 ~~•'• 
Day 2 of the JALT<)6 conference will be a busy day 

for MW. In addition to conducting our fifth AGM and 
our third annual original teaching materials swap­
meet, we will also offer-for the first time ever-the 
chance to have your manuscript critiqued by editorial 
staff members from several FLT publishers. For sub­
mission procedures, contact the MW coordinator as 

soon as possible. 

Professionalism, Administration, 
and Leadership in Education 

·:; ;:f,ft(1)fi;f,)l:1. ttit Y/-(1)JJl(t(1)11f 'J'elkil1-'(>IIJl•lt=lll-t ot111111.:t.' 

IJt-tZ>::c"t'T. H,;i(1)Jl!J<.,l:1. ttif'.foP':,AC1)ilt,IJ.H,'~ltt. t!c 

f>liQ'.\'!IQl'II. ttf>lili!IIJ. ite.ilt'li. ~ltt.:l;. -,;ffttJl,f.. ttttlU/1. It 

f>li~"'lf i'IA'J~.li'!'r,_,$-,1::btt ~t;,i1t,;,,t,(1)"t' ::"'Jc:, t,:11:i!!A'J 

il(mA'it,:1;,1m1: ... ,. ,, "<,.Po 1111!1'.ti," ~fl"fA'~1= t\,,-t-t oi.l.:t.'lll 1, 

:ti". ==-~ -;,. v cS>-1:1<1•-41i]'ll!h~ti ,:,,:t-t. 

The mission of the PALE Affiliate N-SIG is to apprise 
JALT of current research and trends in education. 
Issues of concern to PALE include: program design 
and administration; professional ethics; teacher de-
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velopment and evaluation; administrative methodol­
ogy; labor relations; comparative education; and the 
societal expectations and demands placed on educa­
tors. We provide JALT with an eclectic, professional 
forum for these socio-political issues. PALE publishes 
four newsletters per year. 

Teaching Children 

==-.,_ - ;,. v 9 -lli2~n<~lil n1tl:f n•, "t'Ti!'. 1'Htlf>t <,;,, :t t, 

1ttJ•. ;:(1)~1:1. @.,_,l.tf-rllft,<'J",;i'.~:h,,:,,f_i". :tf. l1;;f!,"t'C1)<J 

1',:;li:i!e"t'l:1. r ,1,'i'~"t'C1)'J!:liftl'f(1)ft.~(1)ftfloi-lll<t c 'fJ g ,\'-1;; A 

7-!f-{:.,J c•':>7'7:., t''f'-7,1,~lltlll-i-t. i1t. 11Jl24UI:: 
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1.--7:.,Jt"t'~Ur~•'• 
We've just published our second newsletter (do you 

have one?) and we have a busy fall ahead of us. At 
JALT<j6, we will sponsor a round table discussion, 
''Teacher Training and Curriculum Design for Imple­
menting English into the Elementary Schools." Later, 
on November 24, TC and the Gunma chapter will co­

sponsor the Canadian story-teller Joan Buchanan. 
Other projects are also in the works. For more informa­
tion, contact Susan Brennan (tel/fax: 0?8-991-5o62). 

Teacher Education 

$,~?-•¥-,~-~IIJY:.,~-~IH~.:~'ll!f-r(1);:..,_-;,. 
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:h, Ull;IJl:18!-I 15 IJ "t'T. 
We'd like to ask Teacher Education N-SIG members 

to complete the etwork Database Questionnaire 
from the June newsletter, and send it in to Sean 
Conley. Please pass the bilingual information flier 
about the N-SIG to an interested friend or colleague, 
too. August 15th is the deadline both for getting 
things to Tim Murphey for the autumn newsletter 
and for sending Andy Barfield your papers for the 
Teacher Education anthology. 

Video 

:'lilf!l'tllfli),(1)!f.1',:ll,\1l,i:1. l?;~"t'C1)JALT96'1'1X);:1ll(1),!\ '.U"t' 
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.bftl.t:. /Jtf,lt,, •~•'• ¥Jt.ll:1t,<XXn'i"t'"t'~ll/Jl:19J-IIU"t'T. 

Video N-SIG's Business Meeting is on Day 1 of 
JALT<)6, followed by the Video Colloquium, "Lan­
guage in Culture." Our preconference newsletter will 
feature articles on the same theme. Contributions of 
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up to 1,ooo words on any aspect of video in culture 
can be sent to the coordinator by the September 1st 

submission deadline. 

N-SIGs in the Making 

Other Language Educators 

,:2-~ tu,t,. ,:n•~1:1:1t,:<.b'>•Porf, t1tit(1)l!tfloi 
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I ):Q>J:i'!!:<", M·{,f;\ •l•"t't-

This forming ·-s1G seeks to represent teachers and 
learners of as many languages and cultures as pos­
"ble within JALT-not only those of English or Japa­
ne,.e. In this age of internationalization and in face of 
the impending restructuring at many Japanese uni­
versities, we aim to help our members develop and 
sustain the organizational conditions for their work 
and research, and to act as an information network. 
We publish three newsletters a year and hope to form 
links with similar groups overseas. 

Second Language Literacy 

,,_ r;;;,-t.- ,<,f.l,,i:1:111,;<u;t.1:.-;t1,,,,:t 

t-. --:,t~. }-7< ✓ •JII' '. wrHi,AJl£ir. •",'lll-.,U(-/f(1)'1: 

I . F'ili<l'<.-ntttt. ill ~~:lfr -ch~•<,. ,J(-'(>.t ~i"t'1"t,J~1'; 

._:l;jll,;.,{,(1)1:' '$*(1)707{-'1,IJ. ''1;:t:1,itl!ll"t'!l,:p<·i:, 

i-"t'i". 
This forming N-SIG aims to look at literacy in broad 

terms, from reading theory and practice to ESP and 
English f,>r Academic Purposes to content-based teach­
ing, discourse analysis, translation, and literatur-a 
broad remit, which denies the N-SIG a clearer profile! 

Testing and Evaluation 

Jli·,'lte;itJ, fie:'£( llltfi,f."t','O::cl:1if¥,;t<,:h,f.-ttlv. :'l 

l.!!~~*,1 .Altli,:t;otZ>. 1'.:lii. JJ!hlll~- l'l'.'<'"t'C1)1/.C/Hl::llf<., 

"'"or;,.A,t,:(1)~hit"'-'ll"nm1- ,.-t-t. 'H~==-.,_-;,.i, '.I'-.: 

~ii-to f<•.'."t'T. :t1t. ll!!lll"t'"'l.!!~~JALTC1);1i:i'11:'(1)'!!i!<ti·.: 

Ill/I' t, :t-t. 
It is virtually impossible for language teachers not 

to be involved in assessment. This forming N-SIG 
aims to sen·e as a forum for all those interested in 
the theoretical principles of, current research in, and 
classroom applications of language evaluation. We 
intend to publish a quarterly newsletter and to 
provide presenters at local meetings and the annual 
JALT conference. 
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with and generate files in Macintosh-readable format, 
and send files formatted to be read by PageMaker to 
the Layout person. Applications must be received by 
September 25th, 1996. These are unpaid, appointed 

officer posi lions. 

3. Assistant English Editor 
4. Japanese Assistant Editor 

Direct questions and/or applications to: Jane 
Hoelker, Chair of the Pre-conference Planning Com­
mittee, KIT English Program, 7-1 Ogigaoka, Nonoichi­
machi, Ishikawa-ken 921. Tel/Fax: 0762-47--9022 (on 
24 hrs). E-mail: <hoelker@neptune.cisp.kanazawa­

it.ac.jp>. 
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IMAGINE ... 
You are going to teach on a remote island 

and you can only take one ESL resource book with you. It 
would have to be the ESL Miscellany Revised, Second Edition. 
It was written for exactly that purpose, to be a useful and 
unique almanac style reference for the ESL/EFL instructor. 
"The first edition was excellent; this is more excellent!" Dick 
Yorkey 

In his review in the NNESTESOL Newsletter, Dick Yorkey 
summarizes the purpose of this book as follows: "The book is 
a compendium of useful and interesting information for ESL 
teachers. It can be used in three ways: 

1) as a resource for developing their own materials; 
2) as a guideline for those who practice eclecticism; and 
3) as photocopyable handouts for students." 

The ESL 
Miscellany 
Revised, Second Edition 

A lffllMU'y of cultural 
and linguistic 
information 

PRO LINGUAi..NlSOCLfll!I 

The ESL Miscellany contains: Situations: basic daily needs, health and safety, etc. 
Topics: Food, Emotions, etc. 

Communicative functions: Surviving (beginner), Participating (intermediate), 

Part II, the cultural aspect, includes checklists of: proverbs, nursery rhymes, major religions, etc. 

Part IV, the metalingi.Jist aspects, features information on punctuation, spelling, road signs, etc. 

Part V introduces three paralinguistic aspects of nonverbal 

communication: The International Sign Alphabet, 

Classroom Gestures and Selected American Gestures, 

with accompanying drawings and photographs. 

GOOD NEWS: WHEN YOU BUY 

THE ESL Miscellany, You CAN 

REPRODUCE ANY OF ITS 292 PAGES. 

THIS MEANS, OF COURSE, THAT 

EXAMINATION COPIES ARE NOT 

AVAILABLE. 

Conversation Strategies 
New! A collection of 24 activities for partner and small group 

conversation practice that will develop strategic conversation 
skills. Making decisions, interrupting, 
clarifying, using polite forms - an 
enjoyable, interactive, student­
centered approach to sharpening 
students' skills in the areas they find 
the most challenging. 

Gt-~::: 

5\~'4?-~ :r-°- ·:+IT - " 
t-/ 

Pair and Group Activitiu. 
for Oeveloping 

Communicative Competence 

H C Harcourt Brace Japan, Inc. 
~ Bi~~ I Ichibancho Central Bldg. 22-1 Ichibancho, Chiyoda-ku, Tokyo 102 

Tel: 03-3234-3912 ELT Hotline: 03-3328-2527 (Shari Berman) 

-------=========(s(}L@ffe)@(l 
edited b!:J bill lee lt1@ffe>@u11@ 

Bill Lee will be on vacation in August. All chapter announcements and reports for the October issue should be e-mailed/ 
faxed to Steve McGuire by August 19th. See page J for contact details. 

CHIBA: MAY 

cooperative Learning Revisited: 
The case of the Missing Social Skills 

by Robert Homan and Chris Poel 
Robert Homan and Chris Poe! built upon basic 
elements of Cooperative Learning (CL) to demon­
strate the ways in which students can benefit from 
an increased awareness of their own patterns of 
interaction. Beginning with the premise that stu­
dents are often inadequately prepared for coopera­
tive tasks, Poe! outlined a number of simple 
techniques designed to increase student interaction 
and avoid either domination by more talkative 
students or hesitance from less outspoken ones. 
Tlzink-Pair-5/zare was one example: students consider 
a problem individually at first, then with a partner, 
and finally in a group of four. 

Homan demonstrated a typical CL learning task 
in which students rank items in importance for 
survival after a plane crash in a desert area. Indi­
,·idual ranking averages were compared with pair 
averages, and then with the average group ranking. 
Finally, all were compared with a survival expert's 
ranking. The group rankings resembled the expert 
ranking noticeably more closely than did the indi­
,·idual rankings. These individual differences 
point?d to the effectiveness of sharing information 
and working out strategies in groups. Video clips of 
students working with these techniques further 
illustrated their effect in improving both the amount 
and quality of group interaction. 

Reported by Bill Casey 

FuKUI: MAY 

Striving for Linguistic Thinkers 
by Linda Wilkins 

Linda Wilkins introduced her topic by stating that 
problem-solving techniques were among the skills 
most valued in prospective employees by employers. 
She then outlined these skills and their applications. 

Through assigned exercises, Wilkins pointed out, 
students can become more fully aware of the stages 
involved in their thinking. ln the context of language 
study, she suggested encouraging students to think 
about their own thinking through such activities as 
classification exercises and clarification techniques. 
For example, in. cubing, a prewriting exercise, the 
wnter integrates six aspects of a topic into a complete 
structure: description, comparison and contrast, 
association, application, analysis, and argument for 
and against. Wilkins also provided a generous hand­
out package comprising a wide variety of activities, 

references, and information on critical thinking cen­
tres and conferences. 

Reporied by Aida Markulin 
/also the uncredited reporter of the January 
Fukui presentation by Barry Mateer-ed.] 

HIROSHIMA: MAY 

Homestay and Study Abroad: 
Getting the Most out of the Experience 

by Simon Capper 
Simon Capper drew on his experience preparing 
Japanese college students both for three-month 
homestays in Wales and for their return to Japan. 
Expecting that students will be shaken by their new 
geographical, educational, and family settings, he 
recommends practical strategies for recognizing 
culture shock, regaining equilibrium, and fulfilling 
new roles. He teaches students to become not only 
sightseers, shoppers, and honored guests, but am­
bassadors and western family members as well. 

In the weeks leading up to the homestays, 
Capper's students assemble scrapbooks of Japanese 
culture and learn to explain them in English. 

They are encouraged to initiate penfriend relation­
ships with people in the countries they will visit. 
Returning students are likely to suffer let-down and 
concern about retaining what they learned 
abroad.He teaches them to anticipate the slump and 
work through it. He asks that they review aspects of 
the foreign homestay in a 40-page illustrated de­
scription of their experience abroad and encourages 
them to share what they have learned by helping 
future homestay students prepare for foreign living, 
and by interacting regularly with English-speaking 
visitors to Japan. Those present were able to peruse 
students' project books, and other class materials. 

How to Stimulate Student Participation 
by Kaoru lseno 

"Cal" lseno's ideas were based on recent classroom 
research he conducted in a year-long university 
business English class. He started his research with 
questions about fairness: "Do l treat different stu­
dents differently, and, if so, how?" As he taught the 
class of fourteen men and fourteen women, he de­
veloped and monitored data from students' continu­
ous written feedback, videotapes of class sessions, 
and a teaching journal he kept throughout the year. 
He reported that in the course of the year student 
behavior progressed from initial phases he termed 
naivety and physical participation to states of emotional 
involvement and intellectual commitment. What he 
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believes helped induce this development were circu­
lar seating arrangements for class sessions, and 
assignment of male-female pairs with pseudo names 
who regularly competed in quiz shows for artificial 
money counted as points toward good grades. 
Among other evidence of stuents' emotional and 
inttellectual involvement, lseno noted that some 
students who initially came late, or not at all, to class 
were showing up early by the end of the year. 

Reported by Valerie Liebelt 

HIROSHIMA: JUNE 

Ways of Testing Spoken Language 
by Barry O'Sullivan 

At our June meeting, Barry O'Sullivan started by 
listing the reasons why Oral Language Testing (OLT) 

is generally perceived to be the most difficult and 
challenging of the four skills to test: preparation, or 
what to include; administration, or how to find expe­
rienced examiners; and scoring, or how to ensure 
reliability and validity. 

Despite these difficulties, we should accept the 
need to evaluate our students' oral progress if we 
expect to emphasize communication in our classes. 
O'Sullivan categorized tests as various types of lan­
guage elicitation tasks: interviews, discussions, indi­
vidual student presentations, pair or group tasks, and 
less direct tasks. Next, he discussed the pros and cons 
of evaluation bv peers, teachers, examiners, observ­
ers, and the students themselves (interestingly, re-­
search shows that students consistently rate 
themselves lower than do their teachers). He also 
provided examples of various rating scales, such as 
that of the Unit->d States Foreign Service Institute. 

O'Sullivan then turned to the affective factors in 
OLT, particularly his current doctoral research into 
the effects of gender, cultural knowledge, relative 
age, etc. on the interaction between the interviewer 
and student. Past research has shown that students 
generally score higher when interviewed by a women 
rather than by men, because the women tended to 
give more positive and encouraging feedback. This 
tendency is not common to all cultures, however, as 
Arabs generally scored better when interviewed by 
men. Although most participants may not have 
changed their minds about the difficulties of OLT, 

they could better evaluate their importance and the 
affective factors that may influence their results. 

Reported by Nelson Einwaechter 

kitakyushu affiliate: MA v 

Computers in the Composition Classroom 
by L Kenneth Hammond 

Kenneth Hammond began with five principles of 
composition, developed over several decades of 
teaching: 

1. The student owns the work. The implication is 
that the teacher makes suggestions rather than 
corrections. To keep that distinction clear, 
Hammond writes comments in some color other 
than red, or incorporates them into the composition 
in bold type. Students who compose on the com­
puter can always keep the original version on file 
and compare various versions in split windows. 

2. Composition is a process that takes place over time. 
Hammond encourages student to pre-write and 
spend about ten days on each piece. With comput­
ers and e-mail, students can write at home as well 
as in the classroom, and even send last-minute 
versions directly to the teacher's computer. 

3. That process can best take place in a community of 
writers. Hammond begins the school term by 
building trust: Students working on a classroom 
network of computers can easily send their drafts 
to peers for their reactions. ln fact, he insists that 
each draft be read by at least three other students. 

4. We need to remember the distinction between 
correctness and composition. While important, 
correctness is no substitute for well-developed 
ideas presented in an interesting and organized 
fashion. By the end of the course, the students have 
put together portfolios of what they consider their 
best writing, to be judged both as compositions and 
as models of correctness. They may use spell­
checkers, grammar-checkers, punctuation checkers, 
and whatever other aids they need. The portfolio is 
submitted on disk or by e-mail. 

5. A good teacher can teach any student willing to 
write better. Hammond says he is looking for 
ways to improve what he estimates to be a forty 
percent success rate. 

After sharing some of his classroom handouts, 
Hammond turned the audience loose on the comput­
ers in the lab where we were meeting. The free-­
writing assignment on the topic of ourselves was so 
alluring that no one wanted to quit for the post­
meeting social. 

KITAKYUSHU AFFILIATE: JUNE 

Vocabulary My Share 
by Dave Pite, Helen Rowland, Christopher P. 
Carman, Denise Drake, and George Russell 

Dave Pite held up a pen and declared, "This is a 
dog." He directed the members to pass the pen 
around the circle practicing Q & A intonation: 

A: This is a dog. 
B: Not a dog? 
A: Yes, a dog. 
B:Oh,a dog. 

Then other writing instruments were introduced 
simultaneously and passed in the opposite direction. 

Helen Rowland demonstrated a category game in 
which 4-member teams attempt to respond with a 
unique word in a given category, beginning with a 
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iven letter. She also demonstrated several mind 
~aps-,·isual organizations of lexical groups that she 
had found helpful in learning French idioms. [See 
figure.] Students create the_ maps to review_ vocabu­
lary or brainstorm for a wntten or oral project. 

Two members helped Christopher P. Carman dem­
onstrate his adaptation of Password for large classes. 
Teams of two or three play two-minute rounds in turn. 
Carman held the target word on a card behind the back 
of the guessing student, visible to the rest of the class. 
Because missed words go 
back into the pack, waiting 
students tended to pay 
attention for the chance to 
,ee words and think of 
p,,,,sible definitions. 
C~ ,man recommended 
using a stopwatch and 
color-coding cards and 
awarding points according 
to difficulty. 

Denise Drake's Sal{ If is 
an extended version· of 
Pa,s.. mi, with student pairs playing simultaneously 
and gl\ mg much longer clues to words from textbook 
nxabular\' lists. In Story ReP1ew, 4-member teams 
assemble i,sts of 20 to 30 words remembered from a 
g1\'en umt and then three members take turns dictat­
ing a storv, sentence by sentence, to the group's 
de,ignatcd writer, until all the words have been used. 

To make Vocabulary Board Bingo challenging to the 
audience, George Russell used 25 entries from an 
applied linguistics dictionary and brought along a 
priz<'. \!embers wrote the words on a bingo grid in 
am order. Russell then drew definition slips and 
r<>ad them one at a time until someone called bingo. 
Two would-be winners read back their lists of words 
befl,rc ,1 true wmner emerged. The game can be 
plan,d with denvatives of the same word, so that 
student> need to distmgu1sh among noun, verb, and 
adjective definitions, and Russell had suggestions 
for developing Vocabulary Board Concentration. 
'vlembers left with a stack of handouts and the con­
\'iction that their students would have as much fun 
as they had. 

Reported by Margaret Orleans 

'-IIGATA: ,1AY 

Listening and Speaking: 
Connecting the Ear to the Mouth 

by Robert Habbick 
l hrnughnut his presentation, Robert Habbick demon­
strated, as well as described, how cooperative learn­
mg (Cl) can be effectively employed in the English 
language classroom in Japan. CL lends itself espe-­
Clally well to m·ercoming Japanese students' reluc­
tance to speak m front of their peers. CL students 

speak through their group leader, who becomes 
simply the voice of the group. The pressure is off 
because the speaker is not called upon to demon­
strate individual ability, but to express the consensus 
of the group, whose members are providing immedi­
ate and constant support the whole time. Language is 
being produced yet the students' security in the 
classroom is not threatened. Because roles rotate, 
eventually everyone plays the part of the leader. 
Habbick also covered a wide range of techniques to 
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help students with listening 
comprehension. When 
some attempts do not work, 
just as in real life, he simply 
showed how to move on to 
others that do. 

Habbick's presentation 
method itself enacted CL 
processes: Following each 
activity, group members 
were asked to list the com­
ponents of the activity and 
then brainstorm together 

the teaching strategies and learning goals behind 
each component. By analyzing the components, 
participants could separate the frameworks, or teach­
ing strategies, from the learning outcomes. Once 
separated, the teaching strategies become flexible and 
can easily be adapted for use with other activities. 

With ease he fit his presentation skillfully into the 
planned chapter activity, "Focus on Members," a 
lottery with prizes for some lucky participants. Some 
people went home with dictionaries and T-shirts, but 
everyone left with new classroom techniques to use, 
and an understanding of why to use them. 

Reported by Lisa Hodgkinson 

OKINAWA: MAY 

Can Journal Writing 
Improve Language Ability? 

By Jane Hoelker 
"Through writing you analyze your senses," Jane 
Hoe Iker observed in her two presentations, one per 
day, to accommodate the many language teachers 
and learners in the Hokubu region and at Meio Uni­
versity. She noted that large classes, comprising 
students of diverse levels and meeting only once a 
week for 90 minutes, present obstacles to an effective 
journal writing program. Her students write one 85 
size page journal per week of about 250 words, in­
cluding free writing as well as 4 to 6 required reflec­
tive assignments. How do you provide an audience 
for the written journals? How do you motivate tech­
nical science majors? From her prior experience in 
Rwanda, Mali, and Korea, and research into journal 
use in the English language classroom, she found that 
journal writing actually provides interest and motiva-
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tion for multilevel classes by individualizing the 
learning process. 

Hoelker pointed out some adaptations which 
helped to resolve most of these problems. Selected 
pair work activities furnish writers with a peer audi­
ence as much as the class schedule allows. The 
teacher can also read and respond out of class with­
out overtaxing limited class time. But Hoelker 
stressed that there must always be respect for the 
students' written privacy. Those engineering and 
architecture students who like to draw or who like 
concrete visualization can be encouraged to accom­
pany their entries with sketches or drawings. 

After the participants had completed some journal 
writing exercises, they discussed their reactions to the 
exercises and their implementation in various class­
room situations. It's a big step from speaking a sec­
ond language to writing a second language, but 
Hoelker clearly demonstrated that her method ex­
tends student time involved with English and pro­
vides individualized opportunities for students with 
different degrees and kinds of ability to engage each 
other in intelligent discourse adapted to their linguis­
tic, cognitive and emotional levels. Most students 
acquire higher-order language functions and struc­
tures of reasoning. They also gain confidence in their 
ability not only to write but to speak as well. Most 
important, they learn to express themselves in a 
second language. 

Reported by Ray A. Welch 

SHIZUOKA: JUNE 

1 . The Ownership of Applied Linguistics 
2. Prejudice in EFL Textbooks 

by Masaki Oda 
Masaki Oda presented the first of two presentations in 
what he called code switching mode, alternating between 
Japanese and English to facilitate everyone's compre­
hension. The central thesis of this talk was that there is 
no justification for the widespread belief that applied 
linguistics refers only to English and a few other Euro­
pean languages. He said that American and British 
scholars frequently claim to have initiated the field in 
the 195os, and reminded us that Japanese scholars had 
already been using theory to resolve teaching prob­
lems since the beginning of the century. As examples 
of this exclusiveness, he noted that virtually all maga­
zines and conferences concerned with applied linguis­
tics are in either English or in French. 

In the second talk, he reversed the usual criticism 
of Japanese EFL textbooks as overcontrolled by 
focusing on the often random selection of 
college textbooks. After raising the puz­
zling question of why English is a de 
facto university requirement while 
Japanese is not, he offered a taxonomy 
of available textbooks. He then analyzed 
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a typical classroom situation with the heuristic that 
Teun van Dijk developed for newspaper discourse 
in "Discourse, Power, and Access" (in Caldas, 
Coulthard, & Coulthard, 1996, Texts and Practices). 
Oda demonstrated that teachers generally hold 
both power and official knowledge with little 
thought as to how irrelevant to the student or cul­
ture-specific the material may be. As examples from 
best-selling textbooks, he offered an exercise based 
on a British weather forecast and a pre-reading 
exercise with yes-no questions that clearly manipu­
late students' views prior to discussion. 

Reported by Stephen Brivati 

TOKUSHIMA: APRIL 

Personal Development Journal Writing 
by Trudie Heiman 

American short story author Flannery O'Connor 
once remarked that a "journal is a mirror of the 
soul." Trudie Heiman demonstrated the truth of this 
in her workshop combining the two streams of per­
sonal development and journal writing. Not only 
does such writing add interest and fluency to stu­
dents' typical daily diary entries, but it gives them 
language skills practice and time to reflect on their 
lives. Heiman laughingly noted, "One universal truth 
is everybody is interested in him or herself!" 

Heiman instructed the participants in making a 
scrapbook journal. In her classes students use a 50 
page notebook that they personalize with their own 
pictures and artwork. Heiman listed some charac­
teristics of her journals: personal and meaningful to 
the student, based on real language in the present 
tense, non-threatening, liberating, self-exploratory, 
confidential. She recommended requiring a thesau­
rus to encourage students to broaden their vocabu­
lary and to use more specific language. 

The participants attempted some of the creative 
journal entries modeled by Heiman's own students 
from her seemingly inexhaustible list of ideas. Some 
of the fun included jotting down 100 material wants, 
setting future financial goals, writing a letter of 
thanks or gratitude, asking for something special in a 
"Dear Universe" letter, defining love, describing 
one's dream job, and creating a magical experience. 

Trudie Heiman's personal development journal 
writing ideas were embraced by 
the members, who announced 
they would try them in their 
own classes and for themselves. 
Both emotionally and intellectu­
ally challenging, the workshop 
itself acted as a mirror reflecting 
ways to elicit more life-affirming 
and meaningful writing from 
students. 

Reported by Linda Wilkins 

The Langutige Teacher 20:S 

Introducing, AN ACE IN THE HOLE. 

COBUILD DICTIONARY OF IDIOMS 

COLLINS 

COBUILD 

dictionary headword frequency indicator 

have an ace in the hole ◄ 

For more information: 

If you have an ace in the hole, you have 
something which you can use to gain an ad­
vantage when you need it. This expression is 
used in American English. 

He doesn't usually risk that much unless he 
thinks he has an ace in the hole. 

Luckily, we had one beautiful ace in the hole. 
What made our computer different and will 
continue to make it different from any of our 
competitors is that we own our own systems 
software technology. Nobody else does. 

For orders, please contact : 

exalanation 

examples 

Ii Harpeieollins Japan 
Como Bldg. 6F 8-5-5 Nishi-Shinjuku 
Shinjuku-ku, Tokyo 160 

KINOKUNIYA COMPANY LTD. 
38-1, Sakuragaoka 5-chome 
Setagaya-ku, Tokyo 156 

Tel: (81) 3-5330-8755 Fax: (81) 3-5330-8757 
E-mail: hcjapan@nisiq.net 

Tel: (81) 3-3439-0161 Fax: (81) 3-3439-0839 
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Bill Lee will be on vacation in August. All chapter announcements and reports for the October issue should be e-mailed/ 
faxed to Steve McCmre by August 19th. See page 3 for contact details. 

Akita 
igel Moore 0188-37-5937 

Dave Ragan 0188-86-3758 

Chiba 
Bill Casey 043-4()8-6208 (t/f) 
Gordon Sites 043-244-7128 

East Hokkaido Affiliate 
4TH HOKKAIDO ENGLISH FORUM 

Su11day, Aug11st 4, 9:30 A.M. to 6:oo P.M 
/ALT Speaker: Yuji Ushiro (Hokkaido U11i­
versity of £d11cation at Kushiro) 
Teaching Strategies for Reading Teach­
ers, 11:00 A.M.-12:00 110011. Joy Acad­
emy (11-69, Mi11ami-5, Nishi-17, 
Obihiro/ 
Fee (for entire forum): Members Y 2,500; 
11011-members Y 3,000. Info: Hisashi 
Uras/rima, Joy Institute of £11glish 
0155-33-0198 
Chapter Info: 

Yuji Ushiro 0154-41-6161 
Marion Flarnan 015-525-()086 

Fukui 
No meeting in August. Enjoy your 
summer break! Just a reminder: The 
regional conference will be held in 
Kanazawa, September 22-23. Mem­
bers will receive a publicity post­
card with programme information 
for the remainder of the year. Aida 
Markulin is planning the 1997 
programme and welcomes sugges­
tions from members. Please contact 
her at 0776-24-518o (t/f) 

Fukuoka 
Bill Pellowe 092-883-3688 (t), 
092-884-3722 (f) 

Gunma 
9TH ANNUAL KUSATSU 

SUMMER WORKSHOP 

Vocabulary and Culture in the 
Context of 

International Language Education 
Ka11l0 Koshi11elsu University Kusatsu 
Semi11ar House, Kusatsu Machi, Oaz.a 
Kusatsu, Az.a, Shirane, 737 Banchi 0279-
88-2212. Fees: Conference Y 2000, lodg­
ing (1 night, 4 meals) Y 4000. Info: Leo 
Yaffe 0272-33-8696 Morijiro Shibllyama 
0272-63-8522 (I/fl Wayne Penni11gton 
0272-83-8984 (I) 0272-83-6063 (J) 

August 24. Check in,11:00; 
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Lunch, 12:00; Opening and Orienta­
tion, 1:00; Presentations from i:oo to 
yoo; Dinner at s,30; Party from 7'30-

August 25. Presentations from 8:30 
to 9:30; Featured Presentation, "Lan­
guage Awareness," by John C. 
Maher110:oo; Lunch,12:00; Discussion 
from 1:00 to 2:30; Kusatsu Music Fes­
tival Concert from 4:00 to 6:00. 

Featured Speaker John C. Maher 
teaches in the Communication and 
Linguistics Department, Division of 
International Studies, International 
Christian University. 

llf!!l 
ll!91ill -~--'J-?V3!>:1 

rg■~2~:~mm~MCN~~D 
ll!IJlt'l'IJll&I:!1 u.*'t:f:/11-t;: -t-"''7;;,. 
llfJ.",~Ht .l!ffliliti'l!lf*'i'!it/l!'i'Bl!!737lllll!! 
(0279-88-2212) 

Qti\il : "language Awareness" John C. Maher 
(I:!111~ ~ ;;,. I-fi*'i") 

#bUY'l: 1l<Y'l¥2000 
lilil'lfll: I il'I4~. ¥4000 

:;tlll! : 1:I:!l:&',,jlj('ff'jl,:il,llf}.!l.:/<'$ 
.:1<'$.11:: ry:r.-{:., ·--<::.,I-:., 0272-83-
8984. !11;11JJ:'l; ~1!110272-63-8522 
Jls:li!l : r:,;li:,ft 0278-52-4732, v ;t • 3 -:, 7 x 
0272-33-8696, J,!lflj\~,1: 0274-62-0376 

Hamamatsu 
Chris Knapp 053-596-2319 (t/f) 

Hlmejl 
Yasutoshi Kaneda 0792-89-o855 
William Balsamo 0792-24-4876 

Hiroshima 
lan Nakamura o848-4S-2876 
Carol Rinnert o82-239-1379 

Hokkaido 
Ken Hartmann 011-584-7588 (t/f) 
Kevin Johnson 011-6I4-o86<J (t/f) 

lbarakl 
Andy Barfield 02()8-55-7783 (h) 
Michiko Komatsuzaki 0292-54-7203 

Iwate 
Ellen Sadao 0196-83-3o83 
Akiko Shimizu 0197-65-3636 

Kagawa 
Michael Bedlow o877-63-6494 
Shi.zuka Maruura o87-34-68o1 (t/f) 

Kagoshima 
Keith Lane o()85-85-5931 (w) 
-65-0020 (h) 
Hiroshi Tashima 0992-73-53()8 (h) 
-73-295 (w) -54-1344 (f) 

Kanazawa 
Risa Kitade 0762-77-3287 

Kitakyushu Affiliate 
Malcolm Swanson 093-452-3554 

Kobe 
Nihei Nagaki 078-593-7998, -9957 (f) 

Koehl 
Lawrie Hunter o888-44-8838 (t) 
-8354 (f) 
Yoshiko Fujisaki o888-44-8215 (t) 
-8354 (f) 

Kumamoto (Forming Chapter) 

Annie Marquez OC}6-326-8o74 

Kyoto 
Harold Melville 0749-24-0287 or 
075-741-1491, -1492 (f) 

Matsuyama 
Adrienne Nonarni o89-977-7709 (t/f) 

Nagano 
Edward Mills 0262-85-5387 

Nagasaki 
Motoshi Shinozaki 0957-25-0214 
Susann Birch 0958-48-5533 

Nagoya 
No August meeting, but you can al­
ways visit our home page at http:// 
www .aichi-gakuin.ac.jp /-scot!/ 
jalt.html 
Linda Donan 052-872-5836 
Misako Tanimoto 052-841-<)788 

Nara 
Sachiko Shimomura 0742-46-4724 
Jill Robbins 0745-45-1732 

Nllgata 
Wilma Wilcox 0254-43-2592 
Donna Fujimoto 0257-79-1818 

Okayama 
Medhankar Ravi o876-24-2979 (t/f) 

MBBTlNCS, cont'd on p. n 
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Joint IATEFL Special Interest Group/ 
British coundl Symposium 
Date· <;,,ptember 26-28, 1996 
P'. Lt Vienna, Austria 
Thernt•: EL T Links 
Contact: IATEFL 

rel: 
Fax 
E-mail: 

J Kingsdown Chambers 
King-.down Park 
1Vh1tstable, Kent, CT5 2DJ, UK 
+44·('1-122/-276528 

+44-<r1227-274415 
1 xYl;, 1127(i;Compuser\'e.com 

13th Conference on English Teaching In 
R.O.C.. 
Date 

Place· 

Theme· 
Cont,1Ct: 

Tel: 
Fa:-.:: 
E-mail: 

October 5, 1996 
~ational Tsing Hua Univer­
-.;itv, Hsmchu, Taiwan 
B~ilding Our Future Together 
11th TEFL Conference 
Department or Foreign Lan­
guages and Literature National 
Tsmg Hua University 
H,inchu 30043, Taiwan ROC 
81l6-35-715131, Ext. 4390 
886-35-718<J77 
11 TEFL~FL.nthu.edu.tw 

Society of Pakistan English Language 
Teachers (SPELT) 12th International Con­
ferences 1996 
Dates 0ctober 17-19, 1996 (Karachi) 

October 24-26, 1996 
(hlamabadi 

Contact: Mohsin Tejani 

SPELT F-25.D, Block-9, Clifton 
Karachi 756oo, Pakistan 

Fax: 92-<11-;326o4 
E-mail: Mohsin@spelt.khi.sdnpk.undp.org 

Second Language Research Forum 
(SLRF) '96 
Date 

Place. 

Themt.>: 

October 25-28, 1996 
University of Arizona, Tucson, 
Anzona, USA 
Crossing Disciplinary Bound-

Contact: SLRF '96 
c/o Second Language Acquisi­
tion and Teachmg (SLAT) 
Modem Languages 347 
University of Arizona 
Tucson, AZ 85721 USA 

E-mail· SLRF@ccit.arizona.edu 

August 1996 

Nordic Network for lntercuHural Com­
munkatlon: 3rd Annual Symposium 
Date: November 20-23, 1996 
Place: Aalborg University, Denmark 
Theme: Intercultural Communication 

and National Identity 
Contact: Center for Languages and 

Jntercultural Studies 
Aalborg University 
Havrevangen 1 

DK-<JOOO Aalborg, Denmark 
Fax: +45-()816-6566 
E-mail: nic@hum.auc.dk 

Moscow State University, Centre of 
Russian and Cross-<uHural Studies: 
Third International Conference 
Date: November 28-30, 1966 
Place: Moscow, Russia 
Theme: Russia and the West: the 

Dialogue or Cultures 
Contact: Anna Pavlovskaya or Elena 

Galotchkina 
The Centre or Russian and 
Cross-Cultural Studies 

Tel: +7-095-939-2070/5o82 
Fax: +7-095-939-2070/0373 

+7-09;-932-8867 
E-mail: Colorado@Glas.Apc.Org. 
(Contact by fax or e-mail recommended) 

English Education Forum Co-Hosted by 
Miyazaki International College and 
Kagoshima JAL T 
Date: November 30, 1996 
Place: Miyazaki International Col­

lege, Miyazaki, Kyushu 
Theme: Transitions in English Educa­

tion 
Deadline for abstracts: August 31, 1996 
Contact: 

Tel: 
Fax: 
E-mail: 

Roz Blanck 
Miyazaki International College 
140; Kano, Kiyotake-cho 
Miyazaki SBg-16 
o<)85-85-5931 
o<)85-84-3396 
rblanck@groupwise.miyazak.i­
mic.ac.jp 

Teaching Foreign Languages at the Gate­
way to the 20th Century 
Date: December 9-13, 1996 
Place: University of Habana, Cuba 
Themes: Teacher education, ELT 

methods/materials, CALL 
Deadline for Proposals: October 15, 1996 
Contact: Rube Redfield 
Fax: 0798-54-14;,6 
E-mail: Rube3g@aol.com 

The Third International Conference on 
World Englishes 
Date: December 19-21, 1996 
Place: East-West Center in Honolulu, 

Hawaii 
Contact: Sara Rabie 

Education and Culture 
East-West Center 
1 m East West Road 
Honolulu, HJ 96848 

Fax: 8o8 944-7790 

The 8th Conference on Second Language 
Research In Japan 
Date: January 18, 1997 
Place: International Uruversity of 

Japan, Tokyo Offices 
Hiroo, Minato-ku, Tokyo 

Abstracts: J copies, up to JOO words 
(English) or 1000 Japanese 
characters (attach a summary 
in English) 

Deadline: September 15, 1996 
Contact: Mitsuko Nakajima 
Tel: 0257-79-14<)8 
Fax: 0257-79-1187 
E-mail: con/eren@iuj.ac.jp 

Dictionaries In Asia: 
Research and pedagogical lmplkatlons 
Date: March 26-29, 1997 
Abstracts: Up to 250 words for individual 

papers, workshops and collo­
quia related to dictionaries 
must be received by September 
14, 1996. 'The announcement 
sent by the organizer did not 
contain contact information. 
Those interested in this confer­
ence should try to contact the 
organizer: 
The Language Centre 
Hong Kong Uruversity or 
Science & Technology 

Fax: +852-335-0249 
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time Lecturer positions. Qualifica­
tions & Requirements: Japanese 
national proficient in English, espe­
cially conversation, or native 
speaker of English fluent in spoken 
and written Japanese. Applicants 
should have a minimum of five 
years teaching experience in a uni­
versity setting. Preference will be 
given to applicants with a strong 
literature or CALL background. 
Duties: Teach English conversation, 
listening/comprehension, composi­
tion, etc.; 7 classes (4 days) a week. 
Salary & Benefits: salary based on 
the general university scale, social 
insurance benefits, etc. Application 
Materials: Send resume (English 
and Japanese "rirekisho"), list of 
publications and copies of two or 
three major publications. Deadline: 
August 31, 1996. Contact: Isamu 
Ichikawa, Foreign Languages De­
partment, Musashi Institute of 
Technology, 1-28-1 Tamazutsumi, 
Setagaya-ku, Tokyo 158. Tel: 03-
37o3-3111, ext. 2328. Fax: 03-570'7-
2167. 

(TOKYO-TO) Geos Communica­
tions International announces a part­
time corporate instructor position. 
Qualifications & Requirements: 
native-speaker competency, teaching 
experience, working visa, and uni­
versity degree. Duties: teaching 
business English on-site corporate 
lessons. Salary & Benefits: ¥4,000/ 
hour or ¥100,exx> per month retainer 
(up to 3 classes a week). Application 
Materials: resume, copy of working 
visa and university degree. Dead­
line: on-going. Contact: Linda 
Downs, Shin Osaki Kangyo Bldg. 4f, 
6-4 Osaki 1 chome, Shinagawa-ku 
Tokyo 141. Tel: 03-5434-0220. 

(TOKYO-TO) International Chris­
tian University in Mitaka City an­
nounces a full-time Adjunct 
Instructor position starting April 1 
and September 1, 1997. Qualifica­
tions & Requirements: M.A. in 
TESOL or related field, EAP teach­
ing experience; seeking both Japa­
nese and non-Japanese instructors. 
Duties: teaching and working on 
curriculum in ICU's English lan­
guage program. Salary & Benefits: 
based on age and experience accord­
ing to Japanese salary scale. Appli-
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___________________________ Positions 

cation Materials: CV, names and_ 
contacts for three references, copies 
of main publications. Deadline: on­
,oing until filled. Contact: Peter 

~lcCagg, JCU, 3-10-2_0sawa, Mitaka, 
Tnkvo 181. mccagg@icu.aqp 

(TOKYO-TO) Tsuda College in 
t,..odaira City announces a full-time 
tenure-track or tenured Instructor 
( ko,hi"') position starting April 1, 

1997 Qualifications & Require­
ments: native speaker of English 
with \1.A or above in relevant field; 
preference \-Viii be ?iven to ~andi­
datt.>s with university teachmg 
experience; Japanese ability helpful. 
Duties: teaching EFL classes, cur­
riculum planning, materials devel­
opment and other require~ routine 
functions. Salary & Benefits: Salary 
commensurate with age and qualifi­
cations; bonuses and full benefits. 
Application Materials: C.V. with 
recent photograph; list of publica­
tions; copies of up to three articles/ 
lhes,•s; letter of certification of latest 
dt?gr....e from issuing institution; two 
letter~ of recommendation. Incom­
plete applications will not be consid­
ered Deadline: September 18, 19¢. 
Contact: EFL Search Committee, 
English Department Office, Tsuda 
College, 2-1-1 Tsuda-machi, 
Kodaira-shi, Tokyo 187. Fax: 0423-
42-5'5 2· Enquiries by mail or fax 
only Applications by mail only. 

(TOKYO-TO) G. Harris announces 
an unusual business opportunity to 
take over an English juku estab­
lished in 1982 in Denenchofu (stu­
dents, house, know-how and more; 
from early 1997). Qualifications & 
Requirements: native speaker and 
Japanese-speaking spouse preferred. 
Application Materials: For details 
send profile (brief resume), phone 
number and best time to to receive 
phone calls. Deadline: on-going 
until filled. Contact: G. Harris, 3-14-
5 Denenchofu, Ohta-ku, Tokyo 145. 
Fax: 03-3722-0404. 

(TOYAMA-KEN) Toyama College of 
Foreign Languages in Toyama City 
a1mounces a full-time Lecturer posi­
hon. Qualifications & Require­
ments: 8.A./8.Ed. in TESL, TEFL or 
History; nahve-speaker; minimum 2 
years teaching experience in Japan; 
some Japanese language ability; 
knowledge of computers and video 
produchon will be an advantage. 

Duties: Teach 15 hours per week 
including 4 hours of World History; 
office hours 8:30-17=00, M-F; attend 
staff meetings and participate in 
school events. Salary and Benefits: 
B.A. ¥300,000 per month, M.A. 
¥325,000 per month; sponsorship 
available; subsidized housing or 
housing subsidy; 5-week summer 
vacation, 3-week winter vacation and 
3-week spring vacahon. Application 
Materials: resume, copy of university 
degree(s), cover letter. Deadline: 
September 9, 1996. Contact Susan 
Urakami, Toyama College of Foreign 
Languages (Toyama Gaikokugo 
Senmon Gakko), Otemachi 6-14. 
Toyama City 930. Fax: 0764-91-1349. 

MEET1r-:cs. co,it'd~from __ P_· _68_. ____ _ 

Okinawa 
1996 OKINAWA PREFECTURE SUM­

MER ENGLISH SEMINAR FOR JUNIOR 
& SENIOR HIGH 5<:HOOL TEACHERS 

(Various Speakers) 
Monday, Tuesday and Wednesday, 
August 19-21. Registration: 11:30 011 
Monday, ltoman Youth Center; Fees: 3 
days Y 8,500 2 days Y 6,000 1 day Y 3,000; 
Ray A. Welch: 098-964-6911(1/f) 
102466.23;,@compuserve.eom. Kiyoshi 
Oshiro (ltoman Senior High School) 098-
994-20,2 

For the first time ever, the Okinawa 
Summer English Seminar will be con­
ducted by JALTOkinawa members and 
open to JALT members and everyone 
interested in teaching English. Lectures 
by professionals in the field and 7 work­
shops cover Oral English in the Class­
room, Fun Activities for Teaching 
English, Oral Communication, Enter­
ing High School Students' English Abil­
ity, English Club Activities, Team 
Teaching Demonstration ... and more. 
A Cultural Exchange Party and an 
Evening Icebreaker Barbeque are part 
of the seminar schedule. Communica­
tion brings learning to the classroom! 

0miya 
Lisa Sanders 0422-37-4354 

Osaka 
Kimiko akamura o6-376-3741 
Jack Yohay o6-771-5757 

Sendai 
Lome Spry 022-291-6738 
Kazuko Honma 022-717-4177 

Shizuoka 
Glenn Sanders 054-264-5211 
Tim Newfields 0543-48-6613 

Suwa 
Mary Aruga 0266-27-389 

Tochigi 
Nick Miller 0289-62-7339 
Michiko Yamawaki 028-624-1465 

Tokushlma 
No August meeting. 

Tokyo 
No Meeting. Assistance needed from 
members willing to serve as volunteer 
officers and to help organize monthly 
meetings and special presentations. 
Please help our 5oo+ chapter members 
share their ideas, teaching techniques, 
and classroom research. Contact Peter 
Ross 0423-28-780'7 (w) -m4 (w /f) 

Toyohashl 
No August meeting. 
Richard Marshall 0532-47-0111 
Yumiko Kiguchi 0427-92-2891 

West Tokyo 
Joseph Dias 0462-55-1104, 
jodias@kiasato-u.ac.jp 
Yamagata Ayako Sasahara 
0236-22-9588 (w) -9587 (f) 
Fumio Sugawara 0236-85-2468 (h) 
-84-166o (w) 
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YAMAGUCHI 

Yayoi Akagi o836-65-4256 
Eri Takeyama o836-31-4373 

YOKOHAMA 

Ron Thornton 0467-31-2797, evenings 
Yumiko Ki.guchi 0427-23-8795 
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Membership Information ~ 
JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for the 
exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field. JALT, 
formed in 1976, has an international membership of over 4,000. There a recurrently J8 )ALT chapters throughout Japan (listed below). , 
It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other Languages) and a branch of IATEFL I 
(International Association of Teachers of English as a Foreign Language). I 

Publications - JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional 
concerns, and the semi-annual JALT Journal. 

Meetings and Conferences - The JALT International Conference on Language Teaching/Leaming attracts some 2,000 partici­
pants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers' exhibition of some 
1,ooom1

, an employment center, and social events. local chapter meetings are held on a monthly or bi-monthly basis in each JALT 
chapter, and National Special Interest Groups, N-SIGS, disseminate information on areas of special interest. JALT also sponsors 
special events, such as conferences on Testing and other themes. 

Chapters - Akita, Chiba, Fukui, Fukuoka, Fukushima, Gunma, Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Kagawa, 
Kagoshima, Kanaz.awa, Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama, Okinawa, 
Omiya, Osaka, Sendai, Shizuoka, Suwa, Tochigi, Tokushima, Tokyo, Toyohashi, West Tokyo, Yamagata, Yamaguchi, Yokohama, 
Kita Kyushu (affiliate), Kochi (affiliate). 

N-SIGs - Bilingualism, College and University Educators, Computer Assisted Language Leaming, Global Issues in Language 
Education, Japanese as a Second Language, Leamer Development, Materials Writers, Teacher Education, Jr./Sr. High School, 
Video. JALT members can join as many r-.:-sics as they wish for a fee of ¥1,000 per N-SIG. 

Awards for Research Grants and Development - Awarded annually. Applications must be made to the JALT President by 
September 3. Awards are announced at the annual conference. 

Membership - Regular Membership (¥7,000} includes membership in the nearest chapter. Student Memberships (¥4,000} are 
available to full-time, undergraduate students with proper identification. Joint Memberships (¥12,000), available to two 
individuals sharing the same mailing address, receive only one copy of each JALT publication. Group Memberships (¥4,500/ 
person} are available to five or more people employed by the same institution. One copy of each publication is provided for every 
five members or fraction thereof. Applications may be made at any JALT meeting, by using the postal money transfer form (yubin 

Jurikae) found in every issue of Tire Lnnguage Teacher, or by sending a check or money order in yen (on a Japanese bank), in dollars 
(on a U.S. bank), or on pounds (on a U.K. bank) to the Central Office. Joint and Group Members must apply, renew, and pay 
membership fees together with the other members of their group. 

CENTRAL OFFICE: 
Urban Edge Building, 5th Aoor, 1-37-9 Taito, Taito-ku, Tokyo 110 

Tel.03-)837-1630; fax. 03-)837-1631 
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Save up to 50%* when you use IT J's Super Family Line to call your family. 
Any Time. Any Where. Any ONE! 

We automatically subtract I 3% from every call you make to your 5 favorite numbers. 
And that's in addition to our economy and discount savings. 

Joining's easy. Just call us and start saving. 

0120-75-0041 
For more information, please call toll-free i;i;j 0120-44-0041 

No Need to Pre-Register! Simply dial: 
[. •,111111 • 'J· 

ITJ Access Number 

0041 
Country Code 

► 1 ► 

Area Code 

212 
Local Number 

► 123·4567 0041 




