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ON CHOGOSI NG A DI CTI ONARY

Jane W enmmn

The people | work with, translators in the International Depart-
ment of Kanebo, are highly proficient in English but still experience
sone difficulty in expressing themselves in clear, idiomatic English.
In checking their English, | kept finding unidiomtic, old-fashioned,
and sinply ungrarmatical sentences which they would justify by saying,

"That's how our grammar teacher taught us," "That's how we had to an-
swer questions on tests,” "That's how it is in the dictionary," and
the Iike.

As those of you who teach English in the Japanese school system
know, the main purpose of the force-fed English studied in the six years
of mddle and high school is to enable the students to pass entrance
exams. The English that a graduating senior has been exposed to com
prises a mnd-boggling amount of granmatical conplexities and vocabu-
lary items, but it bears so little resenblance to the English spoken
el sewhere in the world that it mght as well be an altogether different
language. "Janglish" is a coined word that seems to describe it very
wel | .

In translating Janglish into English, | felt there was nothing to
be done about rules learned in grammar |essons and overly precise analy-
ses of expressions menorized to pass tests. Cther foreign staff menbers
and | sinply rephrased the Janglish so that it seemed natural to us, and
built up exanples of English in practice, rather than going to theory.

Reliance on a dictionary was another nmatter. "The dictionary"
turned out to be one of Kenkyusha's. There are several, and they are
i ndi spensable.  But they have one weakness: they were put together by
Japanese, for Japanese, with only consultation by native English speakers.
There are nunerous cases of exanple English sentences and phrases which
are unidiomatic or ungrammatical, and many nore that are ol d-fashioned
or too literary for ordinary use. | strongly recomend that the trans-
lators start using dictionaries conpiled by native speakers of English.

Since that tine, our department has acquired a nunber of new dic-
tionaries, alnost all of American English (because the conpany has a
bias toward American English), and | have checked through them to see
how they are organized, what information besides words and definitions
is included, and made reconmendations.

The nost obvious use of a dictionary is to discover the range of
meanings of a particular word, the spelling(s), origin, part of speech.
Dictionaries also have a range of front and end matter which can be en-
tertaining and interesting. Sone have a concise set of grammatical and
stylistic fornms that are nuch easier to refer to than a textbook. Others
have articles on the history of American English and how it differs from
British English.
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In conparing these dictionaries | have done two things: sinply
listed the contents for quick reference and given the definitions of a
few selected words. After two years of experience with these dictio-
naries, | strongly recomrend The American Heritage Dictionary of the
English Language. Using it may not guarantee perfect English, but it
will help you understand it better.

| also urge you to encourage your Japanese students to start using
it or another English |anguage dictionary. It may seem formdable to
themat first, but they will quickly find that they can use it to expand
their understanding of the precise neaning of a word and its proper gram
matical and idiomatic usage. (O course this works both ways, and those
of us who are trying to gain some understanding of Japanese will find it
behooves us to refer to Kokugo Jiten as soon as we can.)

It has been ny experience, one shared by many of you, that correct-
ing and teaching nmy own | anguage in Japan has forced me to study it rather
than just take it for granted. Wiile | wish | had |earned as much Japanese
since |'ve been here as English, learning it has been fascinating.

In closing, a thought from Sineon Potter's Language in the Mdern
Worl d:

W should not allow ourselves to be deterred from
attenpting to learn anything at all about a |anguage on
the ground that we cannot hope to naster it conpletely,
since in some neasure all linguistic know edge, even
that of our native tonqur, is inperfect and fraqmentary.

DI CTI ONARI ES: AN ANNOTATED BI BLI OGRAPHY

Webster's Third New International Dictionary (Unabridged), 1971

Inside front cover: Merriam Wbster Pronunciation Synbols

Front matter: Biography and portrait of Noah Webster

Tabl e of contents, Plates and Fill-page Il us-
trations, Index to Tables

Preface; |list of edotors, staff, and outside con-
sultants

Expl anatory Chart

Expl anat ory Notes

Divisions in Boldface Entry Wrd?

Spel l'ing

Plural s

Capitalization, italization

The Witing of Conpounds

M W Pronunci ati ons Synbol s

"Quide to Pronunciation," Divisions in Respelled
Pronunci ati ons

Punct uati on

Forns of Address

Abbreviations Used in This Dictionary

Addenda Section

End matter: none
Inside back cover: MW Pronunciation Synbols
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The Anerican Heritage Dictionary of the English Language, 1969

Inside front cover: Key to special reference materials
Proof readers' narks
Usage
Punct uati on

Front matter: Intro: "a nmajor concern of the editors has been
the | anguage used in the word definitions
t hensel ves. Qur aim has been to phrase
definitions in concise, lucid prose."
"By know edgeabl e use of the dictionary
we should | earn where a word has cone from
precisely what its various shades of nean-
ings are today, and its social status."
Bl oonfieid, "A Brief Hstory of the English Language"
Watkins, "The Indo-European Oigin of English" (see
also end matter)
Bi shop, "Good Usage, Bad Usage, and Usage" (see also
usage notes)

H L Smith, Jr., "D alects of Engiish"

Chnmann, "G anmmar and Meani ng"

O Neil, "The Spelling and Pronunciation of English"

Kucera, "Conputers in Language Analysis and in Lexi-
cography"

Hoss, "Quide to the Dictionary"”
Pronunci ati on Key

End matter: Picture credits
Watkins, "Indo-European and the I|ndo-Europeans"”
Appendi x (Cui de) |ndo-European Hoots

I nside back cover: Indo-European Famly

Webster's New Col l egiate Dictionary, 1974 (based on Merriam Wbster's
Third International)

Inside front and back covers: Pronunciation synbols

Front Mtter: Explanatory chart
Expl anatory notes
Francis, "The English Language and Its Hi story"
Tabul ar H story of the English Language
Abbreviations in This Wrk
Pronunci ation Synbol s

End matter: Foreign Wrds and Phrases (pronunciation, definition)
Bi ographi cal Nanes (pronunciation, dates, brief defi-
nition)

Geogr aphi cal Nanes (pronunciation, |ocation)

Col | eges and Universities, US. and Canada (city,
date founded, type)

Signs and Synbols (astro, bio, bus, chem flowhart,
math, med, etc.)

Handbook of Style (punctuation, italicization, capi-
talization, plurals, footnotes, forms of address,
style in business correspondence)

I ndex
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The Random House Col | ege Dictionary (based on the Unabridged Edition,
1966- 1973)

Inside front cover: Etynology Key, Pronunciation Key, Foreign
Sounds, Languages (abbreviations)

Front matter: Preface, Table of Contents, List of editors and
consul tants
Tabl e of |ndo- European Languages
Hi storical Sketch of the English Language
Et ynol ogy key, Languages, Pronunciation Key, Foreign

sounds
Bronstein, "The Pronunciation of English"
McDavid, Jr., "Usage, Dialects, and Functional
Varieties"

A Quide to the Dictionary
Tabl e of Conmmon English Spellings

End matter: Signs and Synbol s

Directory of Colleges and Universities, U S. and
Canada (location, type, size, date founded)

English G ven Names (masculine and fem nine; deri-
vation and meaning)

Basi ¢ Manual of Style (punctuation, division of
words, abbreviation, capitalization, italics,
nuneral s, manuscript preparation, footnotes,
bi bl i ography, proofreading)

Inside back cover: Wights and Measures
Metric and U. S. Equival ents
Forei gn Al phabets

Funk & Wagnalls Standard College Dictionary

Inside front cover: Pronunci ati on Key
Speci men entries (full explanation)

Front matter Read, Allen W, "A Brief Hstory of the English Language”

Thomas, Charles K., "Regional Variations in Anerican
Pronunci ati on"

Avis, Wlter S., "Canadian English"

The Plan of This Dictionary, including brief articles
on Pronunciation (MMIllan), Level and Style
Label s (Cassidy) Etynologies (Mrckwardt),
and Synonyms (Hayakawa)

Pronunci ati on Key

Abbr evi ati ons

English Spellings

End matter: Col | eges and Universities in the U S A

Institutions of H gher Education in Canada

G ven Nanes (masculine, feninine)

Geek and Latin elenents in English

Practical reference guides (punctuation, capitaliza-
tion, correspondence, nanuscript preparation,
proofreaders' marks and exanpl es, special
signs and synbol s)

I nside back cover: Abbreviations used in this book
Wi ghts and Measures
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OTHER REFERENCE BOOKS

Arerican Heritage Dictionary, New Col | ege Edition

Contains all the naterial of the larger, regular edition. Snal | er
in size, perhaps handier to use. But type is also smaller, perhaps,
making it harder to read.

The Underground Dictionary (by Landy and Horiuchi)

A translation into Japanese of a dictionary of American "under-
ground" words and phrases conpiled by M. Landy. There is also a sec-
tion on British "underground" words, and a section on signs and synbols.
Fun, and probably useful too, since yesterday's "underground" words
often become today's popular (or popul arized) words.

Pocket Dictionary of American Slang (by Wentworth and Flexner), 1967.

"Almost all of the nmost common slang words in use today." Al nost
ten years old. Contains 50% of the words in the hardcover edition. Many
words or neanings unfamiliar to me, but not all the slang neanings of cer-
tain words. Both Anerican Heritage and Oxford Dictionary of Contenporary
Idionmatic English give nmore conplete information on nany words.

The New York Tines Everyday Reader's Dictionary of M sunderstood, M sused,
M spronounced Wrds (by Law ence Urdang)

Very sinple and straightforward definitions. Many obscure words
(goes to opposite extrene fromthe Underground Dictionary).

oxford Dictionary of Current Idiomatic English, Vol. I: Verbs with
Prepositions and Particles (by Cow e and Mckin), 1975.

General Introduction
Content and Arrangenent
Key: Headphrase, Order of Headphrases, G anmmatical Codes and Tabl es,
Style and Reqgister, Definitions, Collocations, Illustrations,
Grammatical and other notes, COoss-reference System
[Note: This Key is very long, but it explains very thoroughly
how to understand the entries in this dictionary and
how to correctly use an idiomin various ways. The
needs of learners of English, as well as native speakers,
formthe basis for this extensive explanation. You
shoul d take the time to study it.]
Li st of Sources
Al phabetical list of particles and prepositions
Abbrevi ations and synbol s used

An excel l ent reference. Contains much of value not found in other
dictionari es. Vel worth the trouble of l[earning how to use it. Al t hough
this volume is limted to idioms involving a verb plus preposition or
particle, and so not all the idioms you will want explanations of are
contained in it, it does contain many idionms of the nost difficult to
understand sort and explains how to use them correctly.
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2

contact:

2 contact:

contact:

contact:

contact:

con-tact:

A COWPARI SON OF DI CTI ONARY DEFI NI TI ONS

b: to make connection with: get in comunication with: REACH -
used often where the neans is not precisely specified | —
your |ocal dealer] [the salesmant~ed a few prospects] c: to
talk or confer with: INTERVIEW apply to: APPROACH [the first
conpany you~ may not...use your services--W J. Reilly]

[the department... was=ed to learn of availability and costs--
R C. Emery]

--Webster's Third New International

vt 1. to bring into contact 2a: to enter or be in contact
with: JONDb: to get in comunication with [~your |ocal
deal er]

--Wbster's New Col |l egiate

-v.t 7. to put or bring in contact. 8. to communicate with
(a person): "We'll contact you by nail or telephone.”
-Usage. 7.8. Many verbs in English have derived from nouns;
grammatically at least, there is no justification for the
criticismcomonly heard of contact used in these senses:
"He contacted us about the shipnents." Despite the nany oh-
jections of teachers and editors to this use on personal,
stylistic grounds, its currency is so w despread sinply be-
cause there is no other single verb in the | anguage to ex-
press the sane idea, that there is little doubt of its be-
com ng universally acceptable in the future.

--Random House Dictionary, 1966

-v.t. 6. to put or bring into contact. 7. to conmmunicate
with (a person): "We' [l contact you by tel ephone.™”

--Random House Col | ege Dictionary

-tr. 1. To bring or put in contact. 2. Informal To get in
touch wth. See Usage note bel ow.

Usage: Contact, meaning to get in touch with, is wdely used
but still not appropriate to formal contexts, according to
66% of the Usage Panel. Contact (noun) denoting a person as
a source or assistance, is better extablished and is accept-
able to 61% of the Panel in formal usage.

--Arerican Heritage Dictionary

v.t. 1. To bring or place in contact; touch. 2. | NFORVAL

To get in touch with (soneone). *This informal usage, re-
garded with disfavor by sone, is widely used.
v.i. 3. To be or cone in contact; touch: with with

--Funk & Wagnall's Standard Col | ege
Di ctionary
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depl ore

depl ore:

depl ore:

depl ore:

depl ore:

: 1. obs: to regard or abandon as hopel ess. 2a: to feel or ex-

press deep grief for: sorrow over [~the death of a close friend]
b: to regret strongly [I~ that | cannot conformto that prac-
tice--Tor Uving] <c: to consider as very unfortunate or to be
strongly lanented [they~ the fifteen years of slow whittling
away of basic liberties--E. A Mwer] [their zeal to~ the in-
ferior position to which men have shoved wonen--Paul Engle]

3. obs: to tell of or recount with sorrow.

syn DEPLORE, LAMENT, BEWAIL and BEMOAN agree in signifying to
show grief or sorrow for sonething. DEPLORE usual ly inplies
keen and profound regret for, but as comonly inplies strong
grieving objection to, especially the irreparable, calanitous,
or unavoi dabl e [hel ping the process of noral decay which he
depl ores--New Republic] [he deplores the fact that there is

di ssension within the Church--Robert Corkeyl [how profoundly

a man, holding that view, mnust deplore the whole course of
academcal literary study--A. T. Quiller-Couch] [purist de-
plore slang--Quarterly Journal of Speechl

--Webster's Third New International

la: to feel or express grief for b: to regret strongly
2. to consider unfortunate or deserving of deprecation

--Webster's New Col | egi ate

1. to regret deeply or strongly; |anent: "to deplore the
present state of norality.” 2. to feel or express deep grief
for or in regard to: "The class deplored the death of their
teacher."

--Random House Col |l ege Dictionary

tr.v. 1. To feel or express deep sorrow over; to |ament.
2. To feel or express strong disapproval of; to censure:
"Amrerican educators have |long deplored our use of bargain-
basement prices for education.” (L. M Kable)

--Anmerican Heritage Dictionary

Vv.t. plored, ploring To have or show regret or sadness over;
| ament . Syn. See MOURN

Synonynms (listed under MOURN) MOURN, REGRET, RUE, DEPLORE and
BEWAIL nmean to regard with sorrow or renorse...DEPLORE neans
to express regret strongly; it usually refers to actions of
others, and suggests a feeling of righteous indignation: to
deplore a salesman's vacillating tactics.

--Funk & Wagnall's Standard Col | ege
Di ctionary

ki mono

ki mono

(ko-m6'na, ki-mo'™no) n. pl. -nos 1. A |loose robe fastened with
a wide sash, worn in Japan as an outer garnent. 2. A wonman's
negli gee. [ Japanese]
--Funk & Wagnall's Standard Col | ege
Di ctionary

(ke-m5'na, -n6) n., pl. -nos. 1. A long, loose, wide-sleeved
Japanese robe, worn with a broad sash. 2. A bathrobe or dressing
gown nodel ed after this. [Japanese, "thing for wearing": Ki, to
wear + nono, person, thing] [I'l'lustration]

--Anmerican Heritage Dictionary
7
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PRONUNCI ATI ON PO NTERS - |
FI NAL N

Thomas N. Robb

Final Nin English is a persistent problemeven with many fluent
Japanese speakers of English. M spronunciation can often be tolerated
since context will often clear up any potential confusion. There are
times, however, when m spronunciation can make a crucial difference.

One such case is that of numbers. The difference between the -TEEN s
and the -TY's is only a difference of the presence or absence of the
final N, plus a difference (often ignored) in stress. Car el ess pronun-
ciation can easily turn 16 eggs into 60. Serious mnistakes in business
dealings can be, and have been, made due to confusion of the two.

Before going into technique for inproving the student's pronuncia-
tion, let us take a brief look into the ontology of the problem To be-
gin with, there is no one "correct" pronunciation for English -N the
actual articulation varies depending on the sound which follows. Thus,
IN PARIS is often pronounced /inmparis/ in casual speech, and | N COURT
is pronounced /inkort/. A sinilar phenonenon is found in Japanese as
well. The problem then, occurs at tines when Japanese and English treat
-N differently--nmost conspi cuously before words beginning with a vowel .
In this situation, three interrelated phenomena cone into play:

1) Nasal Resonance--English -N has a much nore resonant quality.
Those speaking both | anguages can denonstrate this for them
selves by lightly feeling both sides of the nostrils while
pronounci ng Japanese SAN and English SUN The vibration felt
shoul d be somewhat greater in the case of English SUN

2) Place of Articulation--Japanese uses a velar (back of tongue)
[nl, or nasalizes the preceding vowel without having the tongue
touch anywhere, while English uses a palatal (ridge behind teeth)
[n] before vowels.

Liai son--in English, the articulation of -Nis maintained and
connected to the initial vowel of the follow ng word.

Bel ow are some techniques for curing this problem which |I have
found to work with varying degrees of success with different students:

1) Tell the students that the katakana spell ing for Engl ish final
N and NG is not the best possible:

BAD BETTER
sun U] UV
sung Yo UM

2) Do a sound discrimnation exercise. Wite on the bl ackboard:
1. SUN OR 1. SUN
2. Yo 2. SUNG

Have the students call out ONE or TWD (correct those m spro-
nouncing ONE!) while you call them out randomy with a con-
sistent falling intonation.
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3) Have them exaggerate the final N S| XTEENNNNN If their
tongues are in the correct possition, they should be able to
say NA at the end:  SI XTEENNNNNNNNA.

4)  The rhythmor neter of sentences is often such that one word
is prolonged, so that the next word can be said at the appro-
priate tinme. In this case, the vowel prior to a final N, is
often stretched out, the N being articulated with a follow ng
word. Have the students say rhythmcally:

/ /
They bought sixteeeeen:apples.

5)  Try having them pronounce words where the unstressed vowel pre-
ceding final Nis deleted, the N beconming "syllabic," taking
over the vowel function in the syllable, as often happens in
casual speech:

ACTI ON /eksn/

ACTI ON AT /ekbnat/

6) Constant reminder and chiding. Frown when they pronounce it
wrong. They'll stop and correct thensel ves. Mnic their
wrong pronunciation with a puzzled | ook of inconprehension.
If done good-naturedly, the students will cooperate. This
has actually turned into something like a running joke in
one of ny classes--but with results!

NEXT |SSUE: F and H

KALT Newsletter
Kansai Association of Language Teachers

Contributions to the newsletter are wel cone and shoul d be sent to Nancy
Nakani shi, Editor, KALT Newsletter, Nagoya Col | ege of Foreign Languages,
1-7 Myani shi-cho, Chikusa-ku, Nagoya 464. Hook reviews, interesting
teaching techniques, news about items or events of interest to |anguage
teachers, are all welcone.

The Newsletter is published four times a year in January, April, July,
and COctober. Deadlines for articles or advertising subnitted for pub-
lication are the 30th of the nonth preceding publication.

Advertising should be solicited through Thomas M Pendergast, Jr., Awaza
Central Heights, No. 812, 30 Enokojima H gashi nomachi, N shi-ku, Osaka

550, tel. (06) 345-1272. Notices of job openings are free of charge and
will be inserted according to available space. Contact Nancy Nakanishi.
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REPORT OF THE GRCUP DI SCUSSI ON OF
THE JUNI OR AND SENI OR HI GH SCHOOL TEACHERS

KALT MEETI NG OSAKA, FEBRUARY 27, 1977

Bar bara Fujiwara

In the high school teachers' group, we had a very interesting dis-
cussion with a lot of participation by everyone in the group. CQur dis-
cussion ranged freely over a variety of topics but always cane back to
the central dilemm of high school English teachers: how to teach "com
nuni cation English" when one's responsibility is to teach "entrance exam
English.” W came to no solution of this central problem but we did
share our concern and offer sone partial answers. W tried to exam ne
what skills were really being taught and | earned under the present sys-
tem Sone teachers believed that reading and witing were being taught;
others felt that only translation was being taught. There was al so a
controversy over the value of translation. A few teachers felt that
translation was a worthwhile activity and necessary to maintain student
notivation, other teachers felt the opposite, that translation was in
reality a kind of deciphering with detrimental effects on other linguistic
skills and on creative ability.

Many of the teachers presented sone ideas they were using for teach-
ing "conmmunication English,” at least in a small way. Some teachers tried
to use English in the classroomfor a few m nutes each day. Those teachers
who didn't feel enough confidence in their own pronunciation or speaking
ability used tapes to introduce or review their |essons. But a few teach-
ers had problens using tapes, one major disadvantage being that they had
no control over the speed. ©One of the American teachers said he believed
many Japanese teachers worried too nmuch about their pronunciation and
that they should feel free to use their own English.

W al so gave our opinions about the materials now being used in
secondary schools. One juku teacher mentioned that she had read that
within the first year of junior high, 50%of the students had already
begun to dislike English, thus indicating the lack of interest in either
the teaching naterials or the teaching methods. Another problem was
that the textbook materials were too difficult to be used as the basis
of oral work. Another teacher agreed that the |evel of textbook English
was too difficult, thus making the amount of English studied very limted,
since it took so nuch time to cover the materials in the text. One
teacher suggested using interesting materials, such as selections from
Anne Frank's diary, which would encourage students to regard the sel ec-
tion not just as sonething to be translated but as something to really
understand and think about. At one school, the students must listen to
the NHK radi o and TV broadcasts and get the NHK nmagazi nes. Their teacher
said that about 20% of the students do listen regularly, but she ruefully
added that the major notivation seened to be a short test on the contents.

One of the participants, who has been involved in educational re-
search, was very interested in inproving witing ability. To work on
conposition skills, one teacher had her students summarize tapes or
stories in English or wite paragraphs about controversial subjects.

Wien grading the conpositions, she gave high marks for creative answers.
Anot her teacher gave his students the assignnent to summarize Hell o,
Anerica during sunmmer vacation. He said the witten conplaints about
the assignment represented a genuine expression of student thought!

10
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Finally, as a kind of "three birds in one throw' solution, one
teacher suggested that the Japanese governnent hire native speakers to
teach in the public schools, thus helping to solve both Japan's trade
i mbal ance and the unenpl oynent problem of the English-speaking countries.

Partici pants

Mori zawa (Wakayame Kita Senior H gh School)
Kamitani (Seirin Senior H gh School, Wkayama)
Kobayashi (Educati onal Research Center, Wkayama)
Sakurai (Juku Junior H gh Students, Kobe)

Morizawa (Toin Senior H gh School, Wkayama)
Breslin (Nanzan Junior H gh School, Nagoya)

Wal sh (Nanzan Juni or Hi gh School, Nagoya)

Ki nura (H gashi Toyonaka Seni or H gh School, Osaka)
Chara (H gash-Mzu Senior H gh School, Sakai)
Kusunoki (Osaka Municipal School for the Visually Handi capped)
Yano (Juku teacher)

Fujiwara (Seifu Senior H gh School)

FrreSSSSFSES

NOTI CES

Friends Wrld College is offering a series of Interna-
tional Seminars nmeeting once a week from April 13 to
July 14. Some of the classes are: Asi a- China Sem nar,
O al Comuni cati on, Yoga, and Childhood Devel oprent.
There are also Saturday Seminars on various topics
(Y500 per session), and Japanese |anguage instruction

for beginners (10 weeks and 50 class hours). Al t hough
it is a little late for this series, for information
on future semnars, call or wite Friends Wrld Col-

|l ege, FEast Asia Center, 6 Tadekura-cho, Shi nogane,
Sakyo- ku Kyoto 606, tel. (075) 781-2120.

Those desiring information on Yutaro and Elizabeth
Kitamura's materials for teaching children may contact
them at:

404 Sakurazuka Mansion

|-21-40 M nam Sakur azuka

Toyonaka- shi , Osaka-fu 560

tel. (06) 841-9043

The next KALT nmeeting in Osaka wll be on June 19,
1977, at 1:00 p.m Topi c: The Direct Method.

11
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LANGUAGE PROGRAMS AROCUND JAPAN

Hiroshima YMCA English School

"The power of sound has al ways been greater than the power of sense."

--Joseph Conrad

The function of any |anguage school, whether its students are
doctors or plunbers or schoolchildren, is to provide these same with
the tools to re-express and enlarge their experience of thenselves in
a further linguistic idiom Hroshima YMCA English School with a sub-
stantial staff of full-time and part-time teachers and |ocated in the
city center seeks to expand that function and in so doing neet the spe-
cial role of Hroshima as a city of peace and international understanding.

Established in 1962 as a full-time teaching establishnent, our
English School has the opportunity of devel oping English tuition on mul-
tiple levels. The present nunber of students totals sonme 700. Cour ses
i ncl ude: three prc-school parent and child classes which neet once a
week, Gade School, Junior and Senior H gh School, which conprise 10, 6,
and 4 classes respectively and which enploy the "Graded Direct Method"
of instruction. Further courses include an Interpreters' C ass (what sone
have dubbed the "Interrupters" Cass!) and a Gaduate O ass in speech
communi cation, the former newy organized for the com ng senester and
both now | ed by trained specialists in this field. In addition to
Ladies COasses, a split level Intensive Course and a 14-class Adult
Course, the school also provides for the study of French (elementary and
intermedi ate) and Japanese, though on a smaller scale.

The ever increasing selection of E.F.L. texts and teaching materials
now provides the nmodern English school with a wide range of choice, and
our department uses prinmarily commercial publications, although it has
been found necessary on occasion to prepare our own material.

The English Language is a multilateral activity for all who w sh
to participate. Lanyuage, as the philosopher w ttgenstein rem nds us,
is a "game" which, when the rules are |learned and applied with ease,
nmakes possible the neaningful relationship between individuals. Wth
this perspective, our staff of five full-tine teachers, American and
British--in addition to three full-tine teachers for Gade School and
Juniors, and some 30 part-time instructors are encouraged to maintain
a consistent but experimental approach to their work. Qur recent experi-
ence of the "Silent Way nmethod has proven a useful addition to the tech-
ni que of some of our teachers and we trust that this openness to the di-
versity of technique which is at once an openness to |anguage as an ac-
tivity will continue to bring results.

Mari e Tsuruda

Wuld You like to let others know about Yyour | anguage progranf
Send a full description to the editor. One programwll be
featured in every issue hereafter.
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BOOK REVI EW6

Core English One, by Wlliam R Slager, et al., Gnn & Co., International
Division, P.O Box 2649, 1250 Fairwood Ave., Colunbus, OH 43216, U.S A,
1972, $130. 00.

Nancy Nakani shi

Core English One is the first of a series of four levels which con-
stitute a strictly oral approach to English as a Second Language. It is
desi gned for pre-school children in the U S., but the naterials are ex-
tremely flexibly and have al nost conplete applicability to the situation
of teaching elementary school children of any age |evel in Japan. In ad-
dition, class size is not a problem the materials were designed for
classes of over 10 students but may al so be used with classes down to
four or five students.

Core English One is not actually a book, but rather a Teacher's Kit,
whi ch includes the following materials:

1) Teacher's Manual - - about 400 pages long. As the basis of the
course, it contains detailed teaching instructions for 48 |essons, each
| esson designed to |ast about one hour.

2) Workbook--reviews sonme of the structures fromthe |esson as
the teacher discusses the page with the students. Also concentrates on
left-to-right eye tracking noverments (by having the student copy on the
right, pictures which he sees on the left, for exanple).

3) Wall Charts--16 color pictures with four children who consti -
tute the main characters of the series (named A, T .M
and B; ( you supply the nanes).

4 Picture Cards--150 color cards, mainly pictures of vocabul ary
learned in the lessons, and pictures of the four main characters.

4) Puppets--three puppets, which are used to introduce all dia-
logs. After the teacher nodels with both puppets, the students mani pu-
late the puppets thenselves.

6) Flannel Kit--65 "flannel" (vinyl) pieces, which are shapes,
objects learned in the lesson, and the nain characters. Good for spa-
tial relationships--in the circle, on the table, etc.

7) Language Games and Songs for Core English--a separate book
with additional games and a transcript of the songs on the record.

8) Core English Songs--a record with the songs conposed for the
Core English One program Patterns in the song are patterns fromthe
I esson. The music is not folksongish, but sonething on the order of
child rock. Quite often the background band overpowers the voices on
tape.

The 48 lessons in the teacher's manual are organized into twelve
units, each of which has an area for application of the grammatical
structures: Cl assroom |l dentification, ldentification and Location,
Concepts of Shape, Noun Plurals and Nunbers from One to Six, etc. An
interesting point in the sequencing is that numbers are not introduced
until Lesson 13, and colors are not introduced until Lesson 25. Many
grammatical patterns are presented, while vocabulary is kept at a mni-
mum  Each | esson has a "Review and Warnup" section, the main body of
the lesson, and then an "Enrichnment Activities" section. The patterns,
once presented, are used throughout the book. Students not able to
"get" the pattern first tine around are given nmany chances to acquire

it gradually.
There are no drills per se. Presentation is always contextual,
and the question-answer format is "meaningful," in Christina Bratt

Paul ston's sense of the term that the student nust understand the
situation in order to answer the question, but there is only one cor-
rect answer, which the teacher knows. Repetition of patterns is
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acconplished largely through games, where the patterns are used by the
children in order to acconplish sone desirable goal. There are al so
ganmes which require thoughtful use of structures. Cccasionally there
are very short dialogs, mainly to teach social expressions, and these
are always done using puppets. About halfway through the book there
begin to be short "talks" by the teacher, i.e. the teacher tells a
story using patterns and vocabul ary known to the students. Here is a
talk from Lesson 20:

(uses Chart 8, showing children and a birthday cake)

Teacher: This is Bob. He's seven years old. This is Msaaki.
He's six years old. This is Akiko. She's five years
old. Today is Tam ko's birthday. It's her birthday.
This is her birthday cake. \Wat is it?

Chi l dren: It's a cake.

Teacher: These are candles: They're on the cake. How many
candl es are there?

Chi l dren: Si X.

Teacher: That's right. Tamiko is six years old, and there are
six candles on her birthday cake. How old is she?

Chi | dren: Si X.

Al structures were known previously.

Anot her feature of Core English One which sets it apart from many
English texts for children is that it rarely requires the type of full-
sentence answers which are so often used for practice and so rarely used
for real conversation. One of the first things taught in Lesson One is
the questions-answer pattern,

Teacher: What' s your nane?
Chi | d: Fum aki .
Later in the book the conplete pattern, My nane is is presented,

but students answering with a one-word answer would certainly be correct.

Unfortunately, Core English One is only sold as a total kit; only
st udent wor kbooks may be purchased separately. However, once the ini-
tial investnment is nade, the coordinated materials and the high quality
of all the pictures provide a good base from which to generate |anguage.
The sane characters continuing through the series give a feeling of con-
tinuity to the series. In addition, all the characters have bl ack hair,
a refreshing change fromthe usual display of blondes in English texts.
G ving the characters Japanese names is simlar in purpose to the old
concept of giving students English nanes so that they could relate to
the material.

| have been using Core English One for the past year to teach a

group of children ranging in age from6 to 13. | have found the ma-
terials to be the nobst suitable for teaching children that | have ever
used. | have noticed that meaningful practice, while nore interesting
than mechanical drill, still does not captivate the students' attention.

When the answer is obvious, why bother to say it? However, there is
such an abundance of material in this text that much of the neani ngful
practice can be elimnated in favor of commnicative practice. The ganes
do an excellent job, not only of stinmulating repetition of the pattern,
but also of providing a format where the student needs sone information,
and it can only be obtained by asking for it. This is a real notivation
to speak! Bather than calling out single words to name objects and pic-
tures, as is so often the case in children's |anguage classes, children
are communi cating in sentences. For these reasons, | feel Core is one

of the Best English sets for children that is avail able today.
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Idions in Action: A Key to Fluency in English, by CGeorge Reeves, New
bury House, 1975, 100 pp., $3.95.

Nancy Nakani shi

The goal of this book is stated as, "Cetting your students to un-

derstand, speak, and wite everyday idionms in everyday English." Mre
specifically, the book deals with 150 of "the nmpbst frequent idionms in
English.”" The author feels the book is appropriate for students who

can recogni ze approximately 2,000 words and understand sinple tenses.
The book is a collection of 30 "exercises" (lessons), each enpha-
sizing five idions. [Each exercise begins with a dialog consisting of
a French woman named M m and a Japanese nen naned Sam who have con-
tinual discussions (and di sagreenments) about American culture. As the

book progresses, a ronmance devel ops, and, well, you can guess the con-
cl usi on.

After the dialog in each "exercise," there are five or six "parts,"”
which all involve filling in blanks except the last "part," which is a

conposition exercise. Part A is a story with blanks where the idions in
the lesson should be filled in. Each blank is divided into spaces for
each letter, as the student will check spelling and tense. Part B re-
quires rewiting a sentence and substituting an idiomfor its boldface
definition, e.q.

Mnm tries really hard to pass the test. 7 .. daca hev besl <0 pasa ths Zesk.

This part and Part E are the only places in the | esson where the defini-
tion is given. Until the student does Part B, he has been guessing at
the nmeaning of the idioms fromthe context.

Parts C and D are situations with blanks where the student fills
in the appropriate idions. Part C has five blanks for the five idions
in the lesson;, Part D has 10 bl anks which include the five idions from
the previous exercise also. Part E has the student substitute an idiom
for the bol df ace equival ent and al so conpl ete the sentence. Part F asks
the student to wite a paragraph on a thene, using all five idionms, e.g.
"Wite one paragraph about why you | ove your country. Use all five idi-
ons." (as much as, change one's nind, cone from get rid of, go on)

At the end of each three "Exercises" there is a test, rather easy
and interesting. The purpose of the tests seens to be as a review and
to encourage the student as he sees he is nastering the idiomns.

On the whole, Idions in Action is interesting and appears to be
extremely useful for the students. The idions do seemto be very conmon
ones, and they are presented in a variety of contexts of nore than one
sent ence. The exercises help the students to remenber the idionms by ac-
tively working with themrather than passively nenorizing them The
continuing story ties the book together and fosters a desire to continue
tothe end. Mm is a female w thout nuch substance who delights in
every opportunity to criticize Anerican culture. Samis role is to give
M ni the reasons why Anmericans act as they do, and to accuse her of com
plaining all the tinme. Fortunately the characters do not have quite
enough depth to cause us to feel that they are not accurately enough
representing the three cultures involved, although this could be a
touchy point for sensitive people. As an appeasenent, it is refreshing
that there is no Anerican character doing the tal king about Anerican cul -
ture and trying to "educate" the foreigners.

Dependi ng on how the exercises are used and whet her suppl enentary
activities are done, such as having students wite their own dial ogs,
each of the 30 Exercises would take an estimted one to two hours, de-
pendi ng on student |evel and anount of tine avail able.
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fromthe editor.............

This newsletter, nunber three, is late this time but is nonethel ess
nore newsy than the two previous newsletters. Nagoya is centrally |o-
cated but is not, unfortunately, the central repository of information;
if I get ny notice of a neeting, 1 can be pretty sure that everyone else
has gotten theirs. But perhaps other nenbers outside the environs of
Csaka and Tokyo have sinmilar feelings of isolation.

Tom Pendergast has been in the U S visiting Educational Solutions
(Silent Way headquarters) and a Counseling-Learning Wrkshop (Comunity
Language Learning). Last year at the TESCL Convention in New York Cty,
when Sharon Bode and Tom asked about TESOL affiliate status, there were
about twenty menbers of KALT, all in the Kansai area. One year later
there are nearly 200 nenbers spread out over nmuch of Japan, and two
local branches (Osaka and Tokyo). The incredible rate of growh points
to the need felt by the menbers for the kinds of services an organized
group can provide. Now that JALT nenbers will not have a chance to see
menbers outside their local area branches more than once a year at the
TEFL Convention, the newsletter becones the main resource for the trans-
mssion of information to other menbers. Feel free to use it! [If the
information you want to pass on does not fit a colum you have seen in-
cluded so far, don't worry; a new colum wll be created. W are (and
probably will remain) a small enough organization that we can be flexible
with no effort.

A Tokai branch of JALT is in the process of being formed. There
was an organizational meeting on May 15, which around 20 people attended.
Anyone in the Tokai area who is interested should contact Charles Adanson
at the Nagoya College of Foreign Languages, |-I M yanishi-cho, Chikusa-ku,
Nagoya 464, tel. (052) 741-2304. If you are interested in joining the
Tokyo branch, contact David Bycina or Doug Tominson at (03) 407-0961.

| have received about 70 - 1977 catal ogs from Newbury House Pub-
lishers. If you would like one, drop ne a line. | wll be carrying as
many of themas | can pick up to the June KALT neeting in Gsaka, if you
are planning to attend, you nay prefer to wait and pick one up at that
tine.

Wien | offered the 20% discount off the Japan price for Newbury
House books, | was under the inpression that the Japan bookstore con-
version rate was Y370 to the dollar. | have now been inforned that the
rate fluctuates around Y420-450, but in any case never goes below Y400.
O course this rate covers the inporter's postage, duty, and paynent
charges, but even so this figure nust evoke quite a few sighs from
prospective buyers.

In addition to this savings over the bookstore, | have found it
possible to reduce prices even further than | originally thought | could.
These new rates will not only offer a huge savings over ordering through
the bookstore, they are cheaper than what you would pay if you ordered
them from the US. yourself. Here are the revised rates:

Newbury House  10% off US. retail price (Y300 = $1.00)
Prentice-Hal | U S retail price (Y300 = $1.00)

Because the rates are so low, | do ask that you pay the postage charge
for shipment of the books to you within Japan--international postage
will still be paid.

Nancy Nakani shi
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