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What is a task? Though tasks, naturally, lay at the core of task-based 
language teaching (TBLT), even experts in the field cannot agree on what 
exactly comprises a task. On the surface, this might seem problematic. From 
another viewpoint, however, the flexibility to interpret what a task consists 
of might broaden the appeal of TBLT and lead to greater diversity in its ap-
plications. As TBLT has become a mainstream approach to teaching a second 
or foreign language, there is a welcome addition to the literature with Task-
Based Language Teaching Theory and Practice, from the prestigious Cam-
bridge Applied Linguistics series. This volume provides a comprehensive 
and deep examination of TBLT by presenting unique perspectives from its 
collection of five authors.
This dense volume has three ambitious aims. The first is “to provide a 

broad-based and accessible state-of-the art account of TBLT by considering 
the pedagogical aspects of this approach and reviewing relevant theories 
and research” (p. xiii). However, I doubt if readers unfamiliar with TBLT 
would choose this as a first text to read on the subject, and I would certainly 
not recommend it as an introduction to TBLT as it is clearly not written with 
the novice reader in mind. Whilst it does provide an overview of the history 
behind TBLT, there is also an assumption that the reader will have a strong 
foundation in cognitive theory, which not every teacher has. For those lack-
ing in this area, there is however an extensive bibliography to draw on to 
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help fill in any gaps. The second aim is “to examine the effectiveness of TBLT 
in relation to other mainstream approaches to language teaching” (p. xiii). 
TBLT has now been around long enough for there to be substantial research 
showcasing its effectiveness, and so the authors provide a number of studies 
comparing this approach with said mainstream approaches and methods. 
The third aim is “to examine the criticisms of TBLT that have been advanced 
by advocates of traditional language teaching and then to identify a num-
ber of ‘real’ issues that need to be addressed” (p. xiii). It is this final section 
where the book is at its best, as it tackles critics of TLBT head-on, while 
also looking carefully at critiques of the TBLT approach by researchers who, 
though not critics of the approach itself, have found valid points of concern 
in its theory and application. The authors divide the book into five sections: 
the “Introduction,” “Theoretical Perspectives,” “Pedagogical Perspectives,” 
“Investigating Task-Based Programmes,” and finally, “Moving Forward.”

For readers new to the TBLT approach, the opening part provides a broad 
overview of the pedagogic background, starting by introducing the history 
and developments of the approach thus far, and concluding with a long list of 
questions about TBLT and some provisional answers. Part 2 concerns theo-
ry, and it contains five chapters, giving the reader a variety of lenses through 
which to view TBLT: “Cognitive-Interaction Perspectives,” “Psycholinguistic 
Perspectives,” “Sociocultural Perspectives,” “Psychological Perspectives,” 
and “Educational Perspectives.” With several decades of second language 
acquisition having been dominated by cognitive theory, Chapter 4 on socio-
cultural perspectives is a welcome addition to the research as its absence 
has been noted in other seminal volumes on the topic. Drawing mainly on 
the work of Swain et al. (2011), this chapter stresses how task implemen-
tation can be used to mediate effective learning. The three major areas of 
graduated feedback, collaborative dialogue, and dynamic assessment are 
covered in detail. The chapter concludes with a note that pedagogy should 
involve both cognitive and sociocultural frameworks in order to provide a 
long-term vision of TBLT and decisions on task implementation.

Part 3 deals with pedagogical perspectives which are taken up in three 
chapters: “Task-Based Syllabus Design,” “Methodology of Task-Based Lan-
guage Teaching,” and “Task-Based Testing and Assessment.” Chapter 7 on 
“Task-Based Syllabus Design” provides a comparison and contrast of four 
perspectives on scope, task selection, and sequencing from researchers 
Prabhu, Long, Robinson, and Ellis. Further, how the approaches have been 
put into practice in universities in Japan using actual task-based syllabuses is 
introduced. Finally, the advantages and disadvantages of each are discussed, 
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including operational or illuminative syllabuses. It concludes by advocating 
Ellis’s modular implementation as one that allows for more flexibility and 
better outcomes, than any single implementation would achieve on its own 
(p. 207). Chapter 9 on task-based testing and assessment will interest many 
educators, as assessment outcomes drive a major portion of the teaching 
industry. This chapter begins with an introduction to the basics of testing 
and the role of “ability for use” (p. 241) as a model for assessment. Four 
case studies are presented linking task-based research to assessment. For 
those invested in TBLT, it is a positive validation that what happens in the 
classroom can be successfully transferred to the testing arena.

Part 4 “Investigating Task-Based Programmes” has only two chapters: 
“Comparative Method Studies” and “Evaluating Task-Based Language Teach-
ing.” The first question addressed in the chapter is how effective task-based 
language teaching is compared to more traditional approaches. The authors 
note that studies comparing methods or approaches are challenging to de-
sign and often contain design flaws (p. 281). However, the research points 
to the benefits of a task-based program while calling for more studies com-
paring traditional approaches with TBLT. Chapter 11 illustrates how TBLT 
works in actual classrooms with both micro-evaluations (on particular les-
sons or tasks) and macro-evaluations (on whole courses) presented. These 
provide evidence for the effectiveness of TBLT in various teaching contexts, 
concluding that micro-evaluations are an especially effective way for teach-
ers to better understand TBLT and implement it in their classrooms (p. 330).
The fifth and final section “Moving Forward” also has two chapters: “Re-

sponding to the Critics of Task-Based Language Teaching,” and “Questions, 
Challenges, and the Future.” In keeping with the theme of this book, this 
section explores the interface between research-based and pedagogical-
orientated perspectives on TBLT. Presenting critiques from both insiders 
and outsiders, this “choir” of TBLT authors presents valid arguments for 
how to progress further with TBLT, openly detailing areas that require more 
research and discussing how to prepare for a future in which they envision 
TBLT being more frequently mandated by educational authorities.

I originally read this book as part of an online professional development 
course. One of the common challenges we all faced was the lack of a glossary. 
It is understandable, in that having one would make the text even longer 
than the hefty four hundred pages it stands at. However, many terms are 
not well defined, and an even more significant number are abbreviated in 
ways that can quickly get confusing. This is especially problematic if you are 
not reading the text from front to back, but flipping from place to place as 
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relevant situations occur in your context. Although the “Introduction” did an 
excellent job of outlining the history of TBLT, this volume is not targeted as 
the ideal first resource for those wanting to learn more about implement-
ing TBLT as a teaching approach. The authors clearly state that it is not a 
“how-to” text, and certainly, those looking for practical ways to implement 
TBLT into their courses and lessons may not find many immediate answers 
in this book as they might in the introductory guide to teaching with TBLT 
from Willis and Willis (2007) or in an activity resource workbook such as 
the one published by Anderson and McCutcheon (2019). True to its aims 
however, this book does provide a wealth of information and insight into the 
creation of a task-based syllabus based on rationale and evidence. Japan-
based teachers can also get insight on how the order and sequence of tasks 
in TBLT could align with recent educational directives from the Ministry 
of Education, Culture, Sports, Science, and Technology (MEXT). As such, it 
might also prove invaluable for materials designers and curriculum crea-
tors. Well-organized and with a strong overall flow and cohesion, this dense 
and theoretical read is nevertheless comprehensible. The argumentation for 
and against aspects of TBLT by a variety of researchers in the book’s final 
section was, for me, its most compelling aspect. JALT Journal readers who 
teach at the high school or tertiary level and are interested in a comprehen-
sive text covering the theory of TBLT in-depth, with support from up-to-date 
research, will find lots to ponder in this book. 
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Although based in sociology, Conversation Analysis (CA) has become a 
cross-disciplinary approach that seeks to account for the ways people un-
derstand each other through interaction. CA is both an analytical method 
and a social theory (Heritage, 2008), and interventionist CA researchers 
are increasingly proposing ways to apply its findings to practical problems 
(Antaki, 2011). The contributors to this volume, Classroom-Based Conversa-
tion Analytic Research, edited by Silvia Kunitz, Numa Markee, and Olcay Sert, 
take up this aim in relation to the second language (L2) classroom.

		  The book is divided into four parts focusing on CA in relation to (a) L2 
classrooms, (b) content-based language classrooms, (c) teacher education, 
and (d) assessment, with each comprising an overview from the editors and 
three or four chapters from leading researchers in the field of Conversation 
Analysis for Second Language Acquisition (CA-SLA). In line with the CA ap-
proach, the analysis is grounded in a detailed description of interactional 
practices that are made visible through transcripts of naturally occurring 
conversations. Each chapter also includes a section on the pedagogical 
implications of the research and each part begins with an overview from 
the editors, making the contributions of value to language teachers as well 
as specialist researchers. A fifth and final section provides two additional 
discussant chapters to conclude the volume.

Part I features four chapters on CA research in L2 classrooms, and a recur-
ring theme throughout them is that learning involves not just language, but 
also other phenomena like the sequential context, the interactants’ bodies, 
and the complex interactional ecology. Ali Reza Majlesi draws our attention 
to the way objects of learning emerge by and through multimodal interaction 
and how teachers and students jointly treat an unknown word as learnable. 
Similarly, Søren W. Eskildsen explores how one English learner’s use of the 
word “can” is embedded within the recurring daily routines of the classroom 
and how embodied interactional resources enable him to expand the way he 
uses that word over time. The learner achieves this not through language 
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alone, but through a repertoire of visibly and audibly available means, with 
Eskildsen proposing that “the semiotic resource known as ‘language’ is a 
residual of social sense-making practices” (p. 71). Nigel Musk documents 
spelling-related repair practices among pairs of Swedish students writing 
an English composition on a computer. He demonstrates that various distri-
butions of knowledge (between the partners or from the spellchecker) help 
make up an epistemic ecology that allows for opportunities for language 
learning within collaborative writing. Kunitz considers instruction-giving 
sequences in an Italian class, showing that the teacher provides detailed 
directions to the first group, but those instructions gradually become briefer 
as they are directed to other overhearing groups. One valuable take-away 
from this section is that language learning can happen while we are doing 
other things (i.e., while jointly undertaking actions and activities with oth-
ers), and may not always conform to the teacher’s lesson plan or agenda.

Part II uses the CA approach to account for interactional practices in 
content-based language classrooms. For example, two of the chapters look 
at interaction in CLIL classes: Natalia Evnitskaya explores facework and 
collaborative learning among Spanish primary school students learning 
Math in English, and Leila Kääntä provides a multimodal analysis of the way 
Finnish teachers accomplish English definitions during History and Physics 
classes. These chapters include a variety of multimodal resources in their 
analyses, including gestures, objects, and the students’ first language. A 
third chapter by Yo-An Lee draws on data from content-based EFL classes 
at a university in South Korea. Going beyond the familiar IRF (Initiation-
Response-Feedback) sequence, Lee tracks longer extracts of talk to show 
how teachers adjust their explanations based on unfurling evidence of the 
students’ real-time understandings.

In Part III, the attention turns to some of the contributions CA can offer 
language teacher education. In his chapter, for example, Sert compares the 
way that various teachers respond to L1 use in their classrooms, then goes on 
to demonstrate a mobile application known as IMDAT that allows teachers 
to notate video recordings of their classes. Hansun Zhang Waring uses tran-
scripts of a class to undertake an analysis of the various voices that teachers 
draw on and then offers a plan for using such extracts for teaching training. 
Finally, Younhee Kim and Rita Elaine Silver look at how post-observation 
conversations between expert and novice educators provide opportunities 
for reflection and feedback. Overall, this section offers some very practical 
pedagogical applications of the CA approach, not just for students but for 
teachers themselves.
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The theme of Part IV is language assessment in L2 classrooms. It begins 
with a chapter by Nilüfer Can Daşkin, in which she traces the ongoing, con-
tingent, and flexible nature of formulative assessment, illustrating assess-
ment in practice through reference to a past learning event. The next two 
chapters explore assessment in relation to interactional competence (IC). 
Thorsten Huth outlines how interactional learning targets can be conceptu-
alized within a language curriculum and F. Scott Walters puts forward some 
considerations regarding validation in CA-informed oral testing.
Finally, in Part V two preeminent scholars from the field reflect on each of 

the previous chapters and suggest future directions for CA-SLA. Junko Mori 
highlights the links between researchers and classroom practitioners, advo-
cating for further CA investigations into pedagogical practices, for curricu-
lum reform that recognizes the difference between language and interaction, 
and for a deeper understanding of the multilayered interactional ecology of 
the classroom. Likewise, Simona Pekarek Doehler calls for greater aware-
ness of the notion of L2 interactional competence and outlines some crucial 
points of departure between it and the dominant view of language held in 
L2 education. She sees competence as jointly accomplished by both parties 
and therefore locally contingent and adapted in each instance of interaction. 
This reconceptualization (from language to interaction) calls for nothing 
short of a change to the central object of the field of Applied Linguistics.

CA was not originally intended as an approach to second language learn-
ing or teaching, but over the past 25 years, it has certainly become a sig-
nificant research tool for accounting for social interaction in such settings. 
While this book focuses on language use in the classroom, a companion 
volume in the same series (Hellermann et al., 2019) employs CA to look at 
second language use “in the wild” and may also be of interest to readers of 
this later Kunitz et al. volume. This book offers an accessible overview of CA 
research in a range of different classrooms and will be of interest to both 
researchers and teachers.
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This is the 5th edition of this popular title introducing the theoretical and 
empirical research background to second language acquisition and its rel-
evance to language teaching. The first edition was published back in 1992, and 
I have been familiar with the title since its third iteration when I was informed 
of it by a colleague who was beginning a master’s degree in TESOL. I then used 
it myself when I was doing my own Master’s and found it to be a very readable 
and easy introduction to several key topics in the field. I feel its main strength 
is the accessibility in terms of technical language, concepts, and constructs. 
Because of this, when I was asked to start teaching zemi cohorts a few years 
ago, I chose this title to use with my students to help them build towards writ-
ing a graduation thesis. With the growth in English as a medium of instruction 
(EMI) courses in Japanese universities (Bradford, 2018), teachers of such 
classes may find this type of book to be highly appropriate.

How Languages Are Learned is divided into an Introduction, with an open-
ing task, and seven main chapters. As with some other introductions to SLA 
(e.g., Hummel, 2021), Chapter 1 begins by looking at first language acquisi-
tion and describing some of the key theoretical approaches from the fields 
of psychology and linguistics including behaviourist, innatist, and interac-
tionist perspectives. In Chapter 2, the authors shift toward second language 
acquisition and discuss key concepts such as developmental sequences and 
cross-linguistic influence. While the main focus here is on grammar, there 
are also sections covering the acquisition of vocabulary, pragmatics, and 
pronunciation. Chapter 3 identifies the key individual differences that can 
influence SLA success, including aptitude, motivation, and age. Chapter 4 
outlines some of the main theoretical approaches to SLA from behaviourism 
through to sociocultural and complex dynamic systems theory. In Chapter 
5, attention turns to the findings of empirical, mainly classroom, investiga-
tions into L2 learning and teaching. The book is very much designed to build 
towards Chapter 6, in which some of the most important and influential ap-
proaches to language teaching are described and appraised. Finally, Chapter 
7 returns the reader to their responses to the opening task from the intro-
duction and summarizes the key concepts and ideas of the book.
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The book also contains activities and guidance for further study. Chapters 
1 to 7 conclude with three to four useful suggestions for supplementary read-
ing. Throughout the book, references to seminal studies allow the reader to 
explore and discover more about their specific areas of interest. There are 
also a few activities including the analysis of learner language and reflection 
on one’s own experiences and preconceptions of L2 learning. In addition, 
each chapter closes with Questions for reflection, which might be useful for 
motivated solo readers but are more likely to be effective when taken up in 
a class as they are likely to stimulate discussions on diverse views. While 
there is not a large number of tasks contained within the book, it is pos-
sible to access more through the online resources (https://www.oup.com/
elt/teacher/hlal). Among the most useful expansion contents are the 126 
supplementary discussion questions, which are organized by chapter and 
sometimes sub-sections of a chapter. The ten extra activities provided online 
are also helpful, especially when the book is used as the main text for an 
introduction to SLA course.

As explained by Spada in one of the videos on the companion website, it 
is not the case that new material has simply been added to the 5th edition, 
but previous content from the older 4th edition – judged to have become less 
relevant – has been omitted. First of all, it must be said that while the revisions 
from the 4th edition are welcome, they are often rather modest and essentially 
woven into the existing structure of the book. There are no new chapters (not 
that I am contending any are necessarily needed) and section changes within 
the chapters are minimal. Mostly, the revisions involve additions, of varying 
length but typically brief, describing topics (e.g., translanguaging in bilinguals, 
complex dynamic systems theory, EMI) or pedagogical approaches and tech-
niques (e.g., CLIL, TBLT, corrective feedback) that have attracted attention of 
late; the reorganization of some sections and paragraphs (e.g., sections on 
language aptitude and motivation have been reworked); and the updating of 
further reading suggestions (e.g., three recommendations in Chapter 2 are all 
new). There are very few sections that have actually been cut; however, one 
example where this has been done is with the discussion of intelligence as 
an individual difference determining L2 learning success, which had its own 
section in previous editions, but has now been eliminated.  
One of the greatest benefits of the 4th edition for me was the Japanese-

language version that was released alongside it. At the time of writing, it 
appears that there is no plan to release a Japanese version of this latest edi-
tion. For my purposes, I found that by having both the English and Japanese 
versions of the book, I was able to handle mixed-ability classes with more 
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ease. Those confident or more highly motivated students would tend to use 
the English version exclusively. However, less confident students could turn 
to the Japanese version to confirm their understanding of a given section or 
chapter in English, or perhaps read the Japanese version first so that they 
could more confidently tackle the English-language version and contribute 
more actively in tasks and discussions. It is slightly disappointing for me in 
my particular context that a Japanese version is seemingly not on its way.

For teachers wishing to build their knowledge of SLA research, or for 
graduate students of TESOL, this book continues to provide both an accessi-
ble introduction to the field and a springboard to reading further to explore 
specific areas of interest. I have primarily used the book as the main text 
for my seminar course with students at an English proficiency level usually 
between IELTS 5.5 and 6.0. Although the concepts can still be somewhat 
challenging to process in their second language, I have found the book to 
be quite suitable for my zemi students. Compared to other introductory SLA 
books, this title from the Oxford Handbooks for Language Teachers series 
is written in relatively simple language, and the extensive glossary of key 
terms is helpful for students and has also provided me with an additional 
resource for assessment. In addition, my students seem to have found the 
tasks (particularly the supplementary ones) and the discussion questions 
to be helpful and engaging. These have also lifted some of the burden off me 
when planning how to deliver the courses and approach each chapter.
Overall, How Languages Are Learned remains a comprehensive and read-

er-friendly introduction to second language acquisition and L2 teaching. 
Although the changes from the 4th edition are not particularly substantial, 
each chapter has been moderately revised and updated from the previous 
edition with a discussion of the most significant recent developments in re-
search and examples of empirical studies. So, although it is certainly useful 
for anyone embarking on a graduate programme in TESOL, I would also rec-
ommend it for any university instructors who are teaching an introductory 
SLA or TESOL course, in a seminar, or perhaps an EMI course.
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Emerging in the late 20th century, with the establishment of the Poetics 
and Linguistics Association (PALA) in Sheffield, England, in 1983, Pedagogi-
cal Stylistics (PS) has sought to activate and consolidate learner acquisition 
and deeper understanding of (especially literary) language worldwide via 
the tailored teaching of and research into discourse analysis (PALA, 2019). 
Dedicated to PALA founding member Ronald Carter (1947-2018), who trans-
formed and elevated the study of literary linguistics by championing and 
systematizing the linguistically-informed interpretation of literary texts, the 
opening sentences of the “Preface” to this new collection make substantial 
claims for PS and for seeking silver linings in our COVID-clouded recent past: 
“Never have Ron Carter’s words [“seeing new horizons is always the hardest 
part of the journey”: the section’s epigraph] been more pertinent than now. 
Just as this volume had been commissioned, the world came to a standstill, so 
new ways of learning, working and communicating had to be devised” (p. vii).

These assertions are worth considering, thence upholding, since knowing 
and re-evaluating the realities of the past is an effective yet seldom discussed 
go-to procedure along any self-developing educator’s journey to consistent 
classroom success. The latter contention—that historical and technological 
progress necessitates novel modes of human interaction—is indisputable, 
though whether new means better is debatable. The former claim, with its 
insinuation that Carterian PS (gleaning insightful communicative praxis 
from the literary by “using linguistic description to substantiate textual in-
terpretation” (p. viii)) remains relevant and inspirational today, and is what 
the variously informed but unanimously pragmatic chapters of this book 
seek to confirm and celebrate. The editors have been here before: this intel-
ligently plotted book critically revisits and updates their equally ambitious 
Literature and Stylistics for Language Learners (Watson & Zyngier, 2007), 
and is divided into four sections. 

Part I “Assessing and Broadening the Scope of Pedagogical Stylistics” 
instructively illustrates the current landscape. Geoff Hall (Chapter 1) sum-
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marizes recent and ongoing research and lists essential literature, paving 
the way for Violeta Sotirova (Chapter 2) to delineate the traditional and re-
sidual disconnects and frictions between linguistic and literary criticism in 
a chapter both informative and playful, syntactically parsing a Pound poem 
by means of the skillful, linguistic-critical prestidigitation that was Carter’s 
own forte. In Chapter 3, David I. Hanauer explores the efficacy of course-
based research (CURE) on learner agency, demonstrating how it stimulates 
meaningful student engagement with socio-political issues, and in Chapter 
4, Marcus Bridle and Dan McIntyre also advocate learner empowerment, 
reporting Japanese EAP students’ heightened alertness to linguistic appro-
priacy as a direct result of hands-on application of principles drawn from 
corpus stylistics.

Part II is titled “Cognitive Perspectives.” Analyzing Shakespeare and 
Waugh, via Barthes and Jerome McGann, Peter Stockwell proposes an expe-
riential “readerly” (p. 107) notion of textuality in Chapter 5 “The Principle 
of Moments” (moments plural; not singular, as it is mis-rendered in the 
“Preface”). His essay offers theoretical and rhetorical redefinitions of what a 
“text” is and is not, and should be compulsory reading for educators hoping 
to use literature (poetry in particular) effectively in EFL. Stockwell proposes 
measured introspection as a “schematic of the textual moment … [which] 
can serve as an account of textual momentum in readerly experience” (p. 
120). Marcello Giovanelli and Chloe Harrison (Chapter 6) next reclaim the 
intuitive aspect of Cognitive Grammar in an illuminating trio of case stud-
ies that finds them workshopping ideas, methodologies, and “different 
models of grammars that have been used in stylistics; and some overarch-
ing principles of cognitive grammar” previously outlined in their Cognitive 
Grammar in Stylistics: A Practical Guide (Giovanelli & Harrison, 2018, p. 1). 
Like the previous chapter, but here practically rather than theoretically, 
Giovanelli and Harrison’s project suggests that redefining — carefully bridg-
ing the disconnect between outmoded negative preconceptions and the 
newly repurposed usefulness of PS to teacher, student, or reader, thereby 
decompartmentalizing language and literature — is key to this discipline’s 
continued development (and can be said to be the main theme of this book). 
Keeping an eye on conceptualization, in Chapter 7 “A Text-World Pedagogy 
for Young Stylisticians,” Ian Cushing examines Text World Theory — the 
notion that language is processed and understood based on personalized 
imaging schemata: “mental representations, or text-worlds” (Gavins, 2007, 
p. 2) — explaining measurable benefits of this undersubscribed cognitive-
stylistic pedagogic modality to teachers in training. In Chapter 8, Esmeralda 
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V. Bon and Michael Burke assess the effects that the analogue-to-digital shift 
has had on situational and cognitive aspects of reading. Their study discov-
ers that contemporary “literary reading behavior is more traditional than 
assumed” (p. 184). As with all the best parts of this book, a logical argument 
lucidly expounded here makes for a pleasant, persuasive, and productive 
reader experience. 

Frank Hakemulder opens “Part III: Reader Engagement and Feelings” 
with a solid, empirically-driven exposition in his chapter subtitled “Reader 
Response Research in the Classroom,” encouraging intersectional envision-
ing of classroom dynamics to promote EFL learner self-awareness. Anna 
Chesnokova and Sonia Zyngier (Chapter 9) then offer pragmatic compara-
tive cultural reflections on usage of poems in translation, in a smooth fusion 
of literary and linguistic techniques. In Chapter 10 “Teachers’ Intertextual 
Identities and English Education,” Jessica Mason ruminates on identity and 
applies an intersectional frame to reader sense of self. This part of the vol-
ume showcases dedicated teachers who are committed to student empow-
erment, and the book is better for it.

Part IV addresses “Innovations in the Educational Setting” and contains 
two out of the three chapters of the collection’s main 14 that specifically dis-
cuss EFL in Japan. The exception, Jane Spiro’s evaluative survey of patterns 
and developments in tertiary teaching of academic writing, concludes in 
recommending adapted discourse awareness (via peer reviewing) as fertile 
ground for flexible educators wanting to “enable writers to acquire owner-
ship of their target writing community” (p. 290). Paul Sevigny (Chapter 13) 
methodically but innovatively evaluates Japanese EFL literature circles in 
terms of collaboration, relevance, evidence, and alignment, deducing from 
his findings that instructor-instigated extension of role-based circles into 
spaces beyond the classroom generates “gains in self-efficacy for all” (p. 
339). Finally, in Chapter 14, Azumi Yoshida, Masayuki Teranishi, Takayuki 
Nishihara, and Masako Nasu controversially, but convincingly via meticu-
lous qualitative cross-linguistic stylistic analysis of EFL learner written out-
put, argue that evident correlation between L1 (Japanese) and L2 (English) 
proficiency confirms the importance of a structured primary duo-lingual 
education (with emphasis on reading) for optimum subsequent English 
proficiency. Admitting the limitations of their relatively modest study, these 
researchers nevertheless offer provocative and engaging insight. 

There is much to admire in this anthology. Most major aspects of PS are 
serviceably tackled: contributors address corpus stylistics, creative writing, 
literary-linguistic criticism, student research, critical discourse, cognitive 
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and multimodal stylistics, classroom discourse, literary language, and more, 
including “the virtual world, and … how pedagogical stylistics can promote 
political and social awareness” (p. ix). For the JALT Journal readership, EFL-
related considerations surface usefully throughout. Though careless lapses 
such as “language patterns, especially those that turn into verbal art” (p. 
viii) and “the scope of this book is quite comprehensive in terms of contexts” 
(p. ix) infuriate, arguments are clearly articulated and studies precisely de-
scribed throughout. Minor gripes? Co-authors of joint-authored books are 
occasionally omitted in biodata: unforgivable in academic work. “Keywords” 
(which some chapters include, but others do not) seem a hasty afterthought: 
often woefully redundant (e.g., “language acquisition”), yet, in a book about 
Pedagogical Stylistics, “pedagogical stylistics” is listed in “Keywords” for 
only 4 of 15 chapters. 

Given the task of writing the “Afterword,” Michael Toolan asks: “Where 
might—or should—pedagogical stylistics go from here, in the next few dec-
ades? How might it adapt and thrive, and what might be its priorities? The 
editors of this volume have invited me to use this space to give my views” (p. 
372). Surely the editors’ own predictions at such a juncture would have been 
more pertinent and more aptly satisfied Carter’s original vision? Nonethe-
less, this valuable book goes a good way towards answering, from various 
angles, the question posed by Michael Burke (2010) in his seminal paper 
“Why Care about Pedagogical Stylistics?” and, for that reason alone, it merits 
attention.
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The concept of noticing will be familiar to anyone with even the most 
cursory knowledge of SLA literature. The term was first used by Schmidt 
(1990) in his “noticing hypothesis”, and forms a central component of Ske-
han’s (2002) model of language aptitude. In this accessible, evidence-based 
study, Jackson aims to give an account of another form of noticing: language 
teacher noticing. Jackson defines language teacher noticing as “a form of 
reflection entailing processes of attending to events, interpreting them, and 
deciding how to act on them, which occurs during engagement with learn-
ers” (Chapter 1, para. 2). As he points out, noticing, as opposed to reflection 
or cognition, has been a neglected area in the SLA literature. He argues for 
the need to address this gap in the literature on the grounds that a deeper 
understanding of language teacher noticing can help develop rapport, aid 
acquisition, foster participation and reflection, and guide observation.
Jackson sets out his five research questions, looking at whether task 

complexity or perspectival memory affects recall of teacher noticing, what 
teachers notice about students’ use of embodied and verbal resources, and 
finally, as this is a mixed methods study, how quantitative and qualitative 
data can be integrated to form an understanding of language teacher notic-
ing. In the remainder of the first part of the book, Jackson gives an over-
view of the literature on teacher noticing in general and language teacher 
noticing in particular (including literature from education fields other than 
language teaching). Jackson skilfully brings together data and insights from 
various disciplines, forming an account of the key concepts underlying his 
study. This coverage is thorough and clearly structured to be accessible to 
the general reader while remaining insightful and instructive to anyone 
already well-versed in the areas he draws on.

In Part 2, which forms the largest part of the book, Jackson gives a detailed 
account of his study. He begins by outlining the context and describing the 
study design, goes on to give the quantitative results in full and an overview 
of the qualitative results, and ends the section with an analysis of the study’s 
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findings. The study was conducted at a private university which, judging by 
Jackson’s description, seems to be an institution that places a great deal of 
emphasis on peer tutoring and other forms of collaborative learning. The 
participants were pre-service English teachers on a teacher education pro-
gramme. The study involved pairs of these pre-service teachers taking the 
roles of both teacher and student, and the participant in the teacher role 
leading the participant in the student role through a map-based task (pro-
vided in Appendix A). This was followed by the teacher participant watching 
a recording of the task and commenting on what they remembered noticing 
at different stages. Both simple and complex tasks were used, and the re-
cordings were made in both field (i.e., from the view behind the teacher) and 
observer (from behind the student) perspectives. In this way, both quantita-
tive and qualitative data were generated. Quantitative data was produced by 
setting certain criteria for what constituted incidents of noticing and then 
totalling the number of these in each task iteration. Qualitative data, on the 
other hand, was derived from the content of the comments made by the par-
ticipants. Jackson argues that this “embedded” (Chapter 5, para. 16) design, 
with both qualitative and quantitative data collected from the same source, 
allowed for a richer understanding of the study’s findings.

Jackson appears to have been somewhat disappointed with his study’s 
quantitative findings. Many of the results that initially looked meaningful 
were found not to be statistically significant. In fact, only the effect of task 
complexity on recall was found to be significant, with complexity having 
no significant effect on noticing and perspective having no effect on either 
recall or noticing. Despite this, as Jackson points out, the results raise inter-
esting questions. The results suggested, for example, that there might be a 
greater effect for perspective in more complex tasks, and this is something 
Jackson suggests would benefit from further research. Despite these weak-
er-than-hoped-for results, Jackson’s account of his study’s design offers 
many insights that would be useful to novice researchers or those taking up 
a mixed methods study in this or related areas. It is clear that a great deal of 
thought went into task design and how to code for noticing, to ensure that 
the stimulated recall gave as true a picture as possible of what was noticed. 
Even where mistakes were made, Jackson admits to them, and subsequently, 
the reader should be able to learn from them also.

It is in the qualitative results that Jackson’s study really comes into its 
own. Jackson first looks at what the pre-service teachers noticed in terms of 
“embodied resources” (Chapter 7, para. 3) (e.g., gestures, facial expressions). 
He gives a detailed analysis of several excerpts from his transcripts (which 
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included detailed annotation covering these embodied resources). His 
analysis provides fascinating insight into the role that embodied resources 
play in student-teacher interaction. Jackson also raises the issue of teach-
ers’ sensitivity to embodied resources as an area where further study could 
be beneficial. This is followed by his account of what the teachers noticed 
in terms of “verbal resources” (Chapter 8, para. 2). Here, too, a number of 
well-selected excerpts are provided by Jackson which illustrate commonly 
occurring themes. In particular, his findings led to a fascinating reflection on 
the difficulties faced by teachers facilitating tasks in progress, and the con-
cerns over their choices in terms of when and how to intervene. This section 
of the book is likely to be very useful to teachers at any stage of their career, 
from pre-service to highly experienced. The situations and issues noticed 
(and not noticed) will resonate as familiar, and should serve to encourage 
the teacher to reflect on their own noticing in class.
In the final part of the book Jackson looks to the future, suggesting a num-

ber of areas for further research, and also giving his views on how language 
teacher noticing research can be applied in language teacher education and 
training. For those looking for new areas of research, there is ample inspira-
tion here for potential research projects in an exciting, emerging field. There 
is also a great deal that should be of interest to those involved in language 
teacher education, whether as future teachers or their instructors. For this 
reviewer, apart from the ideas for possible future projects, the main takea-
way was the opportunities for reflection occasioned by the in-depth analysis 
into episodes of interaction between student and teacher. Although always 
familiar, these interactions tend to be the sort of thing that teachers may 
take for granted, or perhaps have their own, almost unconscious ways of 
dealing with. This reviewer noticed his teaching and practice in these areas 
challenged, and believes he grew as a teacher as a result.
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Bridging the Humor Barrier: Humor Competency Training in English Lan-
guage Teaching, edited by John Rucynski Jr. and Caleb Prichard, came into my 
hands in 2021 at an opportune time. I had just finished skimming through 
Bell and Pomerantz’s (2016) Humor in the Classroom: A Guide for Language 
Teachers and Educational Researchers, which although interesting, did not 
prove directly helpful to a project I had been contemplating starting: an 
educational video explaining sarcasm in the English language to non-native 
English speakers. I had received several questions about this type of humor 
from students and had encountered enough personal experiences in the 
classroom relating to my intentional use of sarcasm going unrecognized, 
misunderstood, or unappreciated, that I thought it potentially useful to cre-
ate a video demystifying this type of humor. Propitiously, one of the JALT 
YouTube channels published a video presentation created by Rucynski and 
Prichard. The editors then hosted a follow-up Q&A session to their video 
for an online JALT conference. After keenly digesting their presentation and 
talk, I immediately purchased their book, Bridging the Humor Barrier. Chap-
ter 7, co-authored by the editors themselves and titled “Humor Competency 
Training for Sarcasm and Jocularity,” included exactly the information I had 
been searching for. 

After completing my video project (Mork, 2021), I sat down to read the 
remainder of the book, which includes three chapters in Part 1 on humor 
competence development outside the class, three chapters in Part 2 on in-
tegrated humor instruction, and four chapters for Part 3, on explicit humor 
competency training, two of which were written by the editors. 

In the introductory section, Rucynski and Prichard state that although 
there is an expanding body of research on humor in English language in-
struction, much of the concern has been with the use of humor as a tool, 
rather than as an objective (p. viii). They explain that humor competence 
requires several steps: recognizing, comprehending, appreciating, respond-
ing, and producing. They then outline six guidelines useful for teachers in 
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implementing humor competency training (p. xii – xiv) and offer seven key 
areas for research into humor competency (p. xv).

Anne Pomerantz opens Part 1 with a chapter on preparing language 
learners to not only interpret humorous discourse in a second language, but 
also to “position learners as creators and enactors of interactional humor” 
(p. 2). Pulling from research literature dealing with descriptions of learners 
using humor of their own accord, in addition to international comedian Gad 
Elmaleh’s successes and failures in performing for different linguistic and 
cultural groups, she posits that four areas of humor production are impor-
tant: (a) creating, establishing, and checking for shared knowledge; (b) play-
ing to and with expectations; (c) making intentional repertoire choices; and 
(d) focusing on pronunciation and timing in the delivery. She also delves into 
the intersectionality of humor competence and intercultural communicative 
competence. 

Jules Winchester (Chapter 2) discusses the role of sociopragmatic knowl-
edge when expressing humor in intercultural contexts. He reminds us that 
in addition to having language knowledge, we need to be social and cultural 
to successfully comprehend and produce humorous discourse.

In Chapter 3, Maria Ramirez de Arellano relates second language humor 
competency development to cross-cultural adaptation, especially emotional 
adaptation. Her findings show a close interrelation between the commu-
nicative, social, and psychological effects brought about through humor in 
intercultural interactions.

Mohammad Ali Heidari-Shahreza opens Part 2 on humor instruction with 
a chapter on teaching with and about humor. His research-supported class-
room experience prompted him to coin the term humor-integrated language 
learning (HILL), a methodology that he positions as an attempt to improve 
learners’ humor competence and L2 proficiency. 

Scott Gardner describes the interactional humor (humor intentionally 
spoken by a character in a dialogue) found in 32 English language textbooks 
targeting learners in Japan, Greece, and global audiences at the junior high 
school level. He shares the underlying reasons for the inclusion of interac-
tional humor, argues that conversational humor is cultural and a valuable 
pragmatic resource despite the often-contrived nature of the dialogues.

The reading of jokes in English is the topic of Nadezda Pimenova’s chapter, 
in which she explains how English language learners understand and appre-
ciate humor. After outlining two theories of verbal humor, she explains how 
the cultural background and L2 proficiency of the participants in two stud-
ies she conducted are related to humor comprehension and appreciation.



172 JALT Journal, 45.1 • May 2023

Part 3 of the book was the most interesting to me, as it deals with explicit 
humor training for competency. Prichard and Rucynski (Chapter 7) describe 
how they go about training Japanese students to recognize, understand, 
and appreciate sarcasm (irony) and jocularity in English. They recommend 
avoiding, or at least putting off, training learners to produce sarcasm, since 
it might easily have harmful effects if not conducted well.

Richard Hodson follows with a summary of three studies he conducted 
which contain four pedagogical elements he deems important in the teach-
ing and learning of humor competence: (a) familiarity with theories of hu-
mor, (b) cultural content knowledge, (c) the provision of input models, and 
(d) the provision of output opportunities. For instructors with little time, 
confidence, and materials for humor competency training, he recommends 
single-skills training such as structured activities with model examples (in-
put) that allow learners to create and evaluate their own humorous output.

In Chapter 9, Maria Petkova suggests the use of diaries to research and de-
velop second-language humor competence, since journaling, among several 
other benefits, “can encourage more and deeper reflection on past humor 
or humor attempts with interlocutors and in the media” (p. 219). Her study 
made use of a curriculum that included humor diaries as an instructional 
tool in addition to being a data collection method. After writing in response 
to prompts about humor for eight weeks in addition to receiving humor 
competency instruction, quantitative results showed definitive gains in hu-
mor comprehension and appreciation.
The final chapter by Rucynski and Prichard focuses on training Japanese 

learners to recognize satirical news. This comprised the second part of their 
JALT conference presentation mentioned earlier, the first being about sar-
casm recognition. The authors argue that the ability to identify satire is im-
portant for improved media literacy and critical thinking, as well as to have a 
better understanding of the cultural bases for humor in the target language. 
This is especially true in Japan, where humor in the form of manzai (stand-
up comedy duos) and rakugo (solo storytelling) is popular, but satire is less 
so. The authors shared the results of a study involving a tool they developed 
to test the extent to which Japanese learners of English can identify satire, 
as well as the results of an experiment testing the efficacy of implementing 
humor training into a reading course.

This publication will be of obvious interest to humor scholars and inter-
culturalists, but also to any second or foreign language instructors who have 
ever asked themselves, “Why aren’t they laughing?” after cracking a joke, 
making a snide quip, or joshing around—all in the simple hope of deliver-
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ing instruction or guidance in a more enjoyable way. Through this volume, 
second language educators might become inspired and better equipped to 
integrate humor competence training into their own teaching.
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