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Despite widespread criticism, native-speakerism within English Lan-
guage Teaching (ELT) continues to permeate global professional spaces 
(Rivers, 2020). Consequently, native-speakerism creates a ‘native speaker’ 
versus ‘non-native speaker’ dichotomy in ELT, which favors ‘native speaker’ 
teachers as inherently more qualified to teach English based on linguistic 
birthright. In (En)Countering Native-Speakerism: Global Perspectives, both 
‘native speaker’ and ‘non-native speaker’ teachers of English offer an insid-
er’s view on the state of native-speakerism globally. The book is divided into 
four parts and 12 chapters in which the authors qualitatively examine how 
labels associated with native-speakerism affect English language teachers 
and students. The authors explore how teachers construct their profession-
al identities in environments that favor native speakers and suggest ways 
through which native-speakerism in ELT can be minimized and eventually 
eliminated.

In the first part, “Exposing the Ideologies Promoting Native-Speakerist 
Tendencies in ELT,” Holliday outlines the ideology of native-speakerism and 
highlights the negative impact it has on both ‘native speakers’ and ‘non-na-
tive speakers’. On page 11, Holliday introduces the term “cultural disbelief,” 
which is the implication that ‘non-native’ English speakers are less compe-
tent because of cultural differences which limit their autonomy and abilities 
to teach English. According to Holliday, cultural disbelief is at the heart of 
native-speakerism. It places all speakers at a disadvantage by undermining 
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the achievements of ‘non-native speakers’ and reducing ‘native speakers’ 
to a list of marketable attributes (p.15). Therefore, Holliday advocates a 
shift to “cultural belief,” or the affirmation of the cultural contribution of all 
students and teachers, regardless of background (p. 20). Holliday endorses 
this practice as a step towards dismantling the native-speakerism cycle that 
commodifies teachers and hinders the understanding of English as a multi-
cultural language.

The second part, “Native-Speakerism and English Teachers,” which 
includes contributions from Southeast Asia, the United Kingdom, and 
South Korea, focuses on how teachers in different parts of the world deal 
with native-speakerism and how it affects their professional identities. In 
Chapter 5, for example, Yeonsuk Bae claims that the pressure associated 
with native-speakerism often results in a reversal of teacher-student power 
dynamics in Korean classrooms, such that even well-regarded teachers may 
lose confidence in their ability to speak English when encountering students 
who sound like ‘native speakers’.

The marginalization of ‘non-native speaker’ teachers is exemplified in 
Pamela Aboshiha’s study, in Chapter 3, where English teachers from Britain 
cling to the view that they have superior education, linguistic abilities, and 
pedagogical knowledge compared to their ‘non-native speaker’ colleagues. 
However, some encouragement can be found in reports like that of a teacher 
named Rachel, whose perception of her ‘non-native speaker’ colleagues was 
altered through professional development. Instead of viewing these teach-
ers as inferior, Rachel now perceives them as colleagues who face similar 
professional issues.

While Aboshiha discusses the attitudes of ‘native speakers’ towards ‘non-
native speakers’, Anne Swan discusses the opposite in Chapter 4. In her study 
on how English language teachers define their professional identity, ‘non-
native speaker’ teachers exhibited a high level of self-confidence unaffected 
by native-speakerism. This confidence is driven by their language learning 
experiences and knowledge of the local context. As Swan observes, the 
teachers took advantage of the skills of their ‘native-speaking’ colleagues to 
develop themselves and benefit their students.

The third part, “Native-Speakerism and Perceptions of Identity,” highlights 
the consequences of the labeling of identities on language learning 
communities. In Chapter 6, Yasemin Oral focuses on the problematic nature 
of labels such as ‘learner’ and ‘migrant’ in an English language learning 
community of Turkish nationals in Britain. Oral argues that categorizing 
language learners and users under the broad category of second/foreign 
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language learners ignores the dynamic and complex nature of identity, and 
treats it as static and straightforward. Furthermore, labels reinforce native-
speakerism by trivializing essential aspects of a ‘non-native’ speaker’s identity 
by placing them in particular groups despite their individual differences.

In Chapter 7, Irasema Mora Pablo uses the experiences of teachers and 
students from a Mexican university to present a different perspective 
on labeling, particularly for ‘native English speakers’ from the United 
States. Pablo shows how Mexicans label ‘native speakers’ from America in 
derogatory ways, such as “gringos,” to disempower them. Yet, the identities 
of teachers and students are nonetheless shaped by the ‘native-speaker’ 
construct because the blue-eyed “gringo” remains the ideal teacher.

In Chapter 8, Ayesha Kamal discusses the assumptions that ‘native-speak-
er’ teachers in Kuwait make concerning student performance and motiva-
tion. Kamal notes that, despite proof of student success, her ‘native-speaker’ 
participants continued to discuss students in a tone of cultural disbelief. 
The teachers, for example, made preliminary judgments about students’ 
potential performance based on whether or not they wore traditional garb 
(p. 130). Kamal believes that negatively categorizing students limits their 
agency and ignores the more personal realities that shape their identities. 
The author concludes that teachers’ inability to recognize students’ indi-
viduality perpetuates native-speakerism and continues to harm students. 
Similar to Mahboob (2018), Kamal encourages teachers to recognize the 
dynamic nature of language teaching and to provide students with a posi-
tive learning environment focused on students’ potential rather than their 
inabilities.

In Chapter 9, Caroline Fell Kurban discusses the advantages of associa-
tion with the ‘native speaker’ label, through a focus on bilingual marriages 
between British ‘native English speakers’ and their ‘non-native speaker’ 
partners in Istanbul. She states that institutions, employers, and individu-
als alike regard Britishness and English as superior, resulting in bilingual 
partners having higher social-economic status within their community. Ac-
cording to Kurban, ‘native speakers’ enjoy symbolic and economic benefits 
while their ‘non-native speaker’ partners are considered legitimate English 
speakers and are favored for jobs even if they are underqualified.

The book’s final section, “Native-Speakerism in the Academic Environ-
ment,” distinctly focuses on what is being taught rather than who is teaching 
it. Victoria Odeniyi (Chapter 10) and Nasima Yamchi (Chapter 11) examine 
the discriminatory nature of standardized academic writing, characterized 
by generic writing styles, in higher education. According to them, despite 
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being framed as inclusive, neutral, and objective, academic writing pro-
grams have neo-racist undertones, and inadvertently portray learners who 
are unfamiliar with their underlying Western methodologies and cultural 
attitudes as lacking autonomy and critical thinking.

In Chapter 12, William Sughrua suggests that for academic writing pro-
grams to be inclusive, they must be framed using what he terms the “nos-
talgic modernist paradigm”. This paradigm promotes a more individualized 
writing style as an alternative to modernism’s generalized techniques and 
postmodernism’s “anything goes” mindset (p. 205), and includes story-
type writings such as journalistic, anecdotal, and autobiographical articles. 
Sughrua explains that, by adopting this approach, educators will be able to 
live up to Holliday’s concept of cultural belief (Chapter 1) as this paradigm 
provides a space in which academics can be seen and understood as such, 
without the discriminatory distinctions of ‘native’ and ‘non-native’ English 
speakers.

A key strength of (En)Countering Native Speakerism: Global Perspectives 
is the diversity of nationalities represented in the contributors, whose per-
spectives on the ‘native speaker’ versus ‘non-native speaker’ dichotomy are 
informed by their lived experiences. Their contributions help to provide 
valuable insight into the prevalence of native-speakerism in contexts we 
might not otherwise have access to. More importantly, these ELT practition-
ers provide recommendations on how teaching practices can be reframed 
to minimize native-speakerism and ultimately eliminate it from the field by 
practicing cultural belief.
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Narratives of East Asian Women Teachers of English: Where Privilege Meets 
Marginalization, by Gloria Park, narrates both the author’s lived experiences 
and those of six East Asian women as they recount their struggles and joys 
of learning and teaching English. Park examines the fluid, multiple, and con-
tested identities of the participants as she recounts their stories as scholars, 
mothers, and as immigrant women of color prior to and after coming to the 
United States. Additionally, she challenges the view that mothers are less 
academically productive as well as the cultural expectations that disadvan-
tage women scholars in higher education institutions.

The book consists of six chapters, each containing the narratives of the 
participants, and should be read in their given order because the later chap-
ters provide reflections based on the earlier chapters. In the Prologue, Park 
introduces the five participants and their pseudonyms, and why they came 
to the United States. Han Nah Jung is a native of South Korea who joined an 
MA TESOL program while waiting for her husband to complete his graduate 
course. Liu Li from Beijing joined a TESOL master’s degree program to learn 
how to teach English effectively. Xia Wang, also a native of Beijing, joined a MA 
TESOL program to develop effective and engaging teaching materials. Both Liu 
Li and Xia Wang came to the United States with the goal of returning to China 
after completing their studies. Yu Ri Koh, from South Korea, joined a TESOL 
master’s program hoping to further improve her English language and teach-
ing skills. Lastly, Shu-Ming Fun, originally from Taiwan, is a self-identified non-
native English speaker (NNES) despite her long-term residence in the United 
States where she is completing her master’s in TESOL while volunteering to 
teach survival and citizenship classes to immigrants, refugees, and asylum 
seekers. As Park notes (p. 24), despite coming from different backgrounds, 
the English language remains a symbol of power and privilege in each of their 
lives, yet it is also a mark of linguistic marginalization. The Prologue ends with 
Park noting that one of the book’s goals is to advocate for students and col-
leagues in the field, especially minority women scholars.
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Chapter 1 begins with Park’s autobiographical poems which she refers 
to as “autobiographical poetic waves” (p. 34). Each poem describes how 
Park came into her career, starting with her family immigrating to the 
United States in 1976, to becoming an established researcher and educa-
tor in academia. Through her poems, Parks tells stories of alienation and 
discrimination. For instance, she was perceived as a native English speaker 
(NES) in South Korea, which resulted in her being hired as an educational 
consultant despite not having any background in English language teaching 
(ELT). Park noticed that although her linguistic abilities put her in a position 
of privilege in South Korea, she also faced discrimination due to her gender 
and her identification as a Korean-American, causing her to be marginalized 
by South Koreans (p. 37).

In Chapter 2, Park focuses on literature discussing the gender, race, and 
class connections to teaching English in the United States and in the partici-
pants’ home countries. Park also connects the transnational identities borne 
from immigration and access to English language education in her and her 
participants’ home countries. For example, she addresses how their profes-
sional and personal development endeavors provided them with opportuni-
ties but at the same time led to marginalization in the United States and in 
their home countries (p. 45). Park also mentions the suppression of their 
struggles perpetuated by the model minority myth, which describes Asian 
Americans and Asians as economically successful and hardworking in the 
United States (p. 56). Another theme covered in this chapter is the scarcity 
of voices of women of color in the TESOL field, which has furthered their 
disenfranchisement. In the chapter, the women shared their experiences of 
working harder than NESs to claim credibility and legitimacy as ELTs, es-
pecially as they do not possess the white racial status that is equated with 
power, credibility, and being ideal teachers of English (Kubota & Lin, 2006).

In Chapter 3, Park discusses her reasons for choosing evocative qualita-
tive inquiry as her methodology in the book. The narratives of the women 
were collected via interviews, and discussions were conducted in an interac-
tive dialogic manner where Park also shared her experiences so she could 
engage in conversations with her participants. She draws her approach from 
a wide range of authors such as Ivanic (1998), Norton (2000), and Shohamy 
(2004), focusing on narrative inquiry as a research methodology for under-
standing human experiences.

In Chapters 4 and 5, Park explores the narratives of Han Nah, Liu, Xia, and 
Yu Ri. She positions gender as a lens to demonstrate the need to explore 
the experiences of women not only at the institutional level but also at the 
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personal level to fully understand their perspectives. In these chapters, Park 
depicts the participants’ engagement with English in their home countries, 
their experiences in working for professional companies, and their experi-
ences leading up to joining MA TESOL programs in the United States. One re-
current theme explored in the narratives is how all participants were made 
to question their legitimacy as TESOL professionals in English language 
learning and teaching communities. In Liu’s case, she felt excluded in class-
room conversations while also having to negotiate her credibility when she 
contributed to group projects during her studies (p. 114). Xia also wrestled 
with issues of credibility as a woman of color applying for jobs in the United 
States, for instance, when a recruiter erroneously assumed that she was not 
able to correct K-12 multilingual essays because she was a NNES.

Park concludes the book with an epilogue by reflecting on critical inci-
dents from her own autobiographical narratives and by discussing parallel 
themes from the stories of the participants. In one incident, she recounts 
her experience of becoming a new faculty member shortly after giving birth. 
Park acknowledges the privilege of being given an easier schedule due to 
her status as a new mother, but she also grappled with the assumption that 
new mothers were less career-oriented. At that time, she countered this as-
sumption by publishing more research papers than others in her faculty. In 
authoring this title now, Park reflects on critical incidents in her academic 
career which guided her to become proud of her multilingual teacher iden-
tity. She also states that she hopes the narratives shared will raise critical 
awareness of incidents like those recounted here which, based on her expe-
rience and that of her interlocutors, are not uncommon in academia.

Overall, this book captures the fluid identities of women scholars who 
wrestle with issues surrounding privilege and marginalization while also 
initiating conversations regarding embedded ideologies in academia. As a 
female Asian educator, processing these narratives was emotional, as they 
clearly resonate with my own experiences. This is a recommended reading 
for people who share these experiences firsthand, as well as those who wish 
to gain greater empathy and understanding about identity, race, and the 
(dis)empowerment of women scholars of color in the academy.
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Researchers looking at language teacher education and development 
frequently emphasize language teacher identity (LTI), a concept that de-
fines how language teachers see themselves with respect to their work 
and how they are perceived by their colleagues, students, and employers 
(Barkhuizen, 2021). However, researchers debate how to theoretically and 
methodologically conceptualize and investigate language teacher iden-
tity, with commonly discussed LTI frameworks being social identity theory, 
communities of practice, and post-structuralism (Varghese et al., 2005). In 
Language Teacher Recognition: Narratives of Filipino English Teachers in 
Japan, Stewart proposes recognition theories as an alternative for analyzing 
language teacher identity. Stewart utilizes narrative interviews to gather the 
career histories of nine Filipino English-language teachers, which she then 
recounts in detail over nine chapters. Stewart uses this to then discuss is-
sues related to language teacher identity, such as how marginalized groups 
are affected by racial bias and native-speakerism, and the role of language 
teacher associations (LTAs) in identity formation and identity politics.

Stewart begins Chapter 1 by arguing for recognition theories through 
critiquing the commonly-used post-structuralist theory on identity. Stew-
art argues that recognition, the act of acknowledging or respecting others 
how they would like to be identified, rests at the core of all identity theories 
(p. 17). In Stewart’s view, recognition is integral to developing pride in our 
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identity or sense of self. However, the concept of recognition differs signifi-
cantly between recognition theorists. As Stewart explains, the individual in 
the post-structural concept of identity formation recognizes herself as the 
subject of ideologies or preexisting identities. These ideologies do not con-
sider the more fundamental issues of ontology or reality, and so people un-
derstand themselves through the identities they are given, not because they 
truly represent who they are, but because they are expressed in language 
they know (p. 29).

Alternatively, Stewart asserts that in recognition theories, self and other 
are mutually co-constructed, with a desire for recognition or affirmation 
constituting the basis of identity formation (p. 34). In essence, Stewart be-
lieves that an individual’s identity is not situated in ideologies but rather 
in the strengthening of one’s ontological ‘inner core’ through mutual rec-
ognition—the validation one receives when others acknowledge the quali-
ties that they recognize within themselves (p. 18). She stresses that, unlike 
post-structuralism, recognition theories emphasize the affective nature of 
identity. Stewart points out that people are motivated by loyalty and pride in 
their achievements and qualities, but they also experience prejudice when 
their abilities are underappreciated, or they are denied rewarding work 
based on nationality, race, or language identity (pp. 36–37). Accordingly, 
Stewart examines the emotions of pride and prejudice embodied in the sto-
ries told by Filipino English teachers whose contributions to the teaching 
profession, she claims, have historically been overlooked in Japan due to 
racial and linguistic biases.

As part of her exploration into the Filipino teachers’ experiences, Stewart 
provides an overview of the history of English teaching in Japan in Chapter 
2. According to Stewart, since its inception in the late 1800s (p. 56), English 
education in Japan has favored native English speakers from “inner-circle 
countries” (Kachru, 1992). She further explains that Japan’s language 
teacher hiring practices are influenced by native-speakerism, a bias against 
‘native speakers’ based on their status as native English speakers (p.19). 
Consequently, marginalized ethnic groups, such as Filipinos, have been denied 
English teaching jobs because they are not considered ‘native speakers’.

Stewart states that despite structural changes in the Japanese education 
system that have now enabled Filipinos to work in English language 
teaching (ELT), they still face stigmatization that devalues them as teachers. 
Accordingly, in Chapter 3, Stewart discusses the concept of “investment” 
among Filipino teachers to secure their professional identity. Teachers Lori 
and Elma described feelings of under-appreciation, which motivated them 
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to invest time and money to increase their marketability and job security 
in what Stewart terms Japan’s neoliberal English education landscape. 
Although Stewart applauds the actual investments teachers make in their 
profession, she questions the use of this term to conceptualize language 
teacher identity. She states that Filipino teachers make investments that 
are intended to maintain and enhance cultural capital, that is, their value 
as English teachers owing to their experience and education (Norton et al., 
2011). However, according to Stewart, because of the fact that their value 
as teachers fluctuates with ideological shifts (pp. 76–77), employers and 
society should instead grant mutual recognition of Filipino teachers’ skills 
and abilities and preserve their value and security.

In Chapter 4, Stewart takes a closer look at LTAs, specifically Filipino 
English Teachers in Japan (FETJ) and its role in promoting the recogni-
tion of Filipino teachers. Stewart describes LTAs as facilitating members’ 
professional development and positively influencing public perceptions of 
language teaching and learning issues for their group (p. 96). For example, 
FETJ’s members benefit from set normative standards for teaching that are 
documented in the organization’s teaching guidelines handbook, as well as 
regular professional development training, and job placement assistance. 
Through these services, Stewart says FETJ is committed to improving the 
status of Filipinos in Japan and cultivating pride among its members.

FETJ’s contribution to enhancing Filipinos’ status is exemplified in the 
successful career stories of Anna Maria, Shin, and Katrina, whose accounts 
Stewart uses in Chapter 5 to address whether EFL teachers have careers. 
The teachers cited various reasons for pursuing teaching careers, including 
financial benefits, skill development, and social status enhancement; how-
ever, they all recounted situations in which they had to negotiate unfavorable 
working conditions to get better jobs. Stewart describes this negotiation as 
part of a new work order, in which people act as entrepreneurs responsible 
for enhancing and marketing themselves (p. 122). Stewart sees this percep-
tion as supplanting the notion that teaching careers are a series of stages 
that result in progressively higher wages and status and are only available 
to teachers in the public sector. Therefore, she concludes that EFL teachers 
do have careers when viewed as entrepreneurs.

The success stories of Renata and Carmela in Chapter 6 provide a unique 
perspective on the Filipino language teacher identity from teachers whose 
careers are not supported by FETJ. To gain insight into these teachers’ 
identities, Stewart employs membership categorization analysis, a method 
for interpreting how people categorize themselves in their interactions 
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with others (Fitzgerald, 2015), to analyze the use of relative and collective 
pronouns in Renata and Carmela’s stories. Stewart found that despite both 
participants expressing pride in their Filipino identities, their professional 
identities took precedence. Neither thought their nationality disadvantaged 
them professionally; in fact, Renata viewed it as an asset enhancing the 
teaching community’s diversity (pg. 148). Both teachers acknowledged 
FETJ’s contribution to the advancement of Filipinos in Japan but implied 
Filipinos no longer need to be saved from social stigma.

Overall, Stewart’s insights into the role of recognition theories in discuss-
ing identity add substantially to the dialog on strategies for eliminating 
identity-related biases in ELT. Her use of narratives to examine language 
teacher identity provides a thought-provoking look at how marginalized 
groups in Japan’s ELT field navigate the discrimination they may face due 
to racial and linguistic biases. Furthermore, Stewart delivers a convincing 
argument against post-structuralist identity theory and proposes a different 
approach to discussing identity, one that emphasizes reality over discourse, 
and teaches mutual recognition as a way to dismantle identity-based biases.
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