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This paper will discuss the findings from an exploratory study on the benefits of incorporating
learner self-evaluation of oral presentation skills. To assess the efficacy of self-evaluation, two
research questions were asked. Firstly, were learners able to accurately evaluate their own
presentation performance? Secondly, did learners find the self-evaluation process beneficial?
Data was collected from a sample of 122 first/second-year students across three Japanese
universities. Students were asked to complete a self-evaluation rubric following their midterm
presentation. Additionally, learners completed a reflection questionnaire on their perspectives
of the self-evaluation process. Results showed that learners were able to accurately assess
their performance on most of the presentation competencies, and that they found the process
beneficial. In future, it is recommended that learners receive further training on how to use
feedback and self-evaluation scores to improve their overall performance.
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Research has shown that successful language learners are often able to self-assess
their own ability (Brown, 2007). Reflective practices and self-reflection have been
shown to benefit learners and improve future performance (Dhanarattigannon &
Thienpermpool, 2022). As learners become aware of their strengths and weaknesses,
they are better able to understand their current level of competence. Additionally, self-
evaluation can help focus learners and inform them on what is needed to achieve more
positive outcomes in future evaluations. This paper will look specifically at how learner
self-evaluation can be used in the assessment of oral presentation skills. The paper begins
by giving background to the current situation and existing research on self-evaluation.
Following this, the methods used in this research project are explained in detail. The
paper then presents the results of the study and discusses their implications for the use
of self-evaluation in improving oral presentation skills.

Background

In many Japanese school contexts, English language learners are often very
experienced in rote memorization of grammar and vocabulary (Kikuchi, 2013). Speaking
activities are often conducted irregularly for learners prior to entering university
(Koizumi & Yano, 2019). This can sometimes mean that learners are unfamiliar with
more communicative oral tasks such as presentations. Furthermore, Japanese classrooms
are usually teacher-centered (Tanaka et al., 2020), and students are inexperienced with
self- or peer-assessment (Cornelius & Kinghorn, 2014). However, these teacher-learner
roles can sometimes shift in university classrooms (Wakabayashi, 2008). Additionally,
at university, presentations are widely used to assess oral communication (Miles, 2014).
This suggests that upon entering university, learners are expected to perform a type of
assessment that they are inexperienced with, without having a clear understanding of
teacher expectations or an idea of their own abilities. Research has shown that self-
evaluation and reflective practice can greatly benefit language learners (Kumar et al.,
2023). Self-evaluation has been shown to help build motivation (Adams & King, 1995),
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promote critical thinking (Andrade, Du, & Mycek, 2010), and help learners become more
autonomous (Blanche & Merino, 1989). Self-evaluation also helps bridge the gap between
student and teacher interpretations of evaluation criteria (Shimo, 2011). However, some
researchers have expressed concern about the validity of self-evaluation (Brown et al.,
2015) and the effect of personality on students’ self-evaluation scores (Gaffney, 2018).
While these concerns are valid, it is hoped that through training in self-assessment,
learners can develop the skills to better reflect on their performance in giving oral
presentations and make future improvements in their English language learning. To
assess the effectiveness of such activity, the following research questions were asked:

RQ1. Are students able to accurately evaluate their oral presentation skills?
RQ2. Is the self-evaluation process beneficial for students?

Method

This action research project aimed to collect learners’ impressions of self-evaluation
and assess its effectiveness in developing oral presentation skills. The method and
materials used for this study are outlined below.

Participants

To address the research questions, 122 first and second-year students across three
Japanese universities participated in the study. Learner proficiency ranged from
Common European Framework of Reference (CEFR) A2 to CEFR B2. All classes were part
of the learners’ compulsory language education. All participants gave informed consent,
and the project was cleared by the university’s institutional review board.

Materials

For research question 1, a grading rubric adapted from Pond et al. (2021) was used to
provide feedback to the students (Appendix A). The learners used a translated version of
the same grading rubric to complete their self-evaluation. The grading rubric was broken
down into nine skill areas, and each skill was graded on a Likert scale from 1 (poor) to 5
(excellent).

For research question 2, a questionnaire was created using Google Forms to elicit
student perspectives on the self-evaluation process (Appendix C). The questionnaire
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consisted of seven closed questions, six of which invited learners to choose a response on
a Likert scale from 1 (strongly disagree) to 5 (strongly agree). Questions included asking
how easy they found it to identify their own presentation strengths and weaknesses, and
whether they felt that self-evaluation helped them improve for their final presentation.
All questions were translated into Japanese to ensure learners’ understanding.

Procedure

Students gave three presentations over a 15-week semester. Firstly, learners
delivered an unassessed mini-presentation in week 2 so that the teacher could gain an
understanding of the learners’ current proficiency levels. Following this, whole-class
feedback was given to inform learners of teacher expectations and areas for improvement
for the first assessed presentation. In the following weeks, learners were taught the
presentation skills they would subsequently be assessed on and introduced to the grading
rubric to ensure they were familiar with how they were to be graded. In week 7, learners
gave their midterm presentation.

After completing the midterm presentation, learners completed a self-evaluation
rubric, scoring themselves on how well they achieved the presentation goals. They were
then given feedback by the instructor using the same rubric, as well as personalized
written feedback. Learners were then asked to compare their self-evaluations with the
teacher’s feedback. Learners were then given further training on giving oral presentations
before their final presentation. After the final presentation, learners completed an
anonymous questionnaire to assess their perspectives on the self-evaluation process.

Results

The following section will outline the results of both the self-evaluation and student
perspective survey, as well as presentation performance.

Midterm Presentation Performance

Results of the teacher’s assessment of the midterm presentation (Figure 1) showed the
mean ratings for each of the nine presentation competencies. This data would later be
compared to learners’ self-evaluations to assess their accuracy in self-assessment of oral
presentation skills. Overall presentation strengths and weaknesses were also used by the
teacher to give whole-class feedback and help learners improve for presentation 2.
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Figure 2.

Comparison of Mean Ratings of Midterm Presentation and Student Self-Assessment by Skill.
(N=122)
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Figure 1.
Mean Ratings of Teacher Evaluation of Midterm Presentation Performance by Skill (N =122)
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As revealed in the above chart, learners demonstrated some aptitude in the delivery
of the body of the presentation (M = 3.89, SD = 0.53). Likewise, learners showed similar
ability in their presentation length, content, and their use of English (M = 3.48, SD
=0.61). To a lesser extent, learners showed acceptable competence in pronunciation
and intonation (M = 3.26, SD = 0.49), volume and speed (M = 3.38, SD = 0.61), and use
of visual communication (M = 3.43, SD = 0.57). The weakest areas of most learners’
presentations were in the use of gestures (M = 2.31, SD = 1.21) and in the delivery of the
conclusion section (M =2.39, SD = 0.70).

Student Self-Assessment Accuracy

Figure 2 below displays the mean scores for the teacher’s evaluation and learners’ self-
assessment of the nine presentation competencies.
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As indicated, learners showed a good ability to accurately self-assess many of the
presentation competencies. Specifically, learners were able to accurately evaluate their
performance in the performative skills of their presentation. Additionally, learners were
able to accurately assess the performance in the length, content, and language criteria on
the grading rubric, with both the average teacher evaluation (TE) and student evaluation
(SE) being the same (TE = 3.48, SE = 3.48). Learners demonstrated similar accuracy in
evaluating their pronunciation and intonation (TE = 3.26, SE = 3.25). Furthermore,
learners showed reasonable ability in self-evaluating their eye contact (TE = 2.95, SE =
3.14), use of gestures (TE = 2.31, SE = 2.43), volume and speed (TE = 3.38, SE = 3.47) and
use of visual communication (TE = 3.43, SE = 3.28).

However, learners struggled to accurately evaluate their delivery of the organizational
elements of their presentations. In particular, learners were unable to assess their delivery
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of the presentation conclusion (TE = 2.39, SE = 3.18). This discrepancy of 0.79 points on
the five-point scale indicated that learners overestimated their performance by almost one
point, or grade rating, in the rubric criteria. Likewise, learners also overestimated their
delivery of the introduction (TE = 3.16, SE = 3.60), demonstrating an almost half-point

difference between learner and teacher evaluations. Finally, learners greatly underestimated

their delivery of the body section of their presentation (TE = 3.89, SE = 3.32). Implications
of these discrepancies will be further examined in the discussion section.

Responses to the Student Reflection Questionnaire

Learners completed a reflection survey on the benefit of the self-evaluation process
immediately after receiving teacher feedback on their final presentation performance.
The questionnaire was conducted in Japanese and the items have been translated here
for discussion purposes.

Firstly, over half the learners reported that they already had an idea of their
presentation strengths and weaknesses (Figure 3). However, over 20% of learners neither
agreed nor disagreed with the statement, while a small number of learners felt they did
not have a clear idea of their presentation abilities.

Figure 3.

Item 1: Before doing the presentation self-evaluation I already had a clear idea of my
presentation strengths and weaknesses. (N = 122)

0%

21%

56%

= Strongly disagree = Disagree Neither agree or disagree Agree = Strongly agree
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Following this, learners largely agreed that they found it easy to identify their strengths
and weaknesses in the self-evaluation (Figure 4). Only a small number reported finding it
difficult.

Figure 4.
Item 2: It was easy to identify my presentation strengths and weaknesses in the presentation
self-evaluation. (N = 122)

0%

64%

= Strongly disagree = Disagree Neither agree or disagree Agree = Strongly agree

Most learners found that the self-evaluation process helped them to consider their
strengths and weaknesses, with 94% either agreeing or strongly agreeing with item 3
(Figure 5). However, 1% (one student) strongly disagreed that the self-evaluation helped
them consider their presentation proficiencies and limitations.
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Figure 5. Figure 6.
Item 3: The presentation self-evaluation helped me to consider my presentation strengths and Item 4: Did you compare your presentation self-evaluation with the feedback the teacher sent
weaknesses. (N = 122) toyou? (N=122)
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% 0%

48%

m Strongly disagree = Disagree = Neither agree or disagree Agree = Strongly agree mYes ®No =|didn’tlook at the teacher’s feedback

The majority of the learners compared their self-evaluations with the feedback the Most learners. cither agreed $68 %) or strongl.y agreed (13 A’) that thelroself-evaluatlon
. . matched well with the teacher’s assessment (Figure 7). Additionally, 13% of learners
teachers sent them (Figure 6). However, 20% of the learners reported not looking at

) . ; . neither agreed nor disagreed with the statement in item 5, which indicates that their
the teacher’s feedback, while 5% of them looked at the teacher’s feedback, but did not 8 8re P ) o
. . . assessment matched well in some areas but not others. Few either disagreed (5%) or
compare it to their self-evaluation.

strongly disagreed (2%).
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Figure 7. Figure 8.

Item 5: The strengths and weaknesses I identified in my presentation self-evaluation matched Item 6: Identifying my first presentation strengths and weaknesses in my presentation self-
the teacher’s feedback well. (N = 122) evaluation helped me to improve my second presentation. (N = 122)

2% 0% 1%
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Finally, most learners strongly agreed (70%) or agreed (28%) that reflecting on
Most learners felt that self-evaluation of the midterm presentation helped them performance could help them improve their English in the future (Figure 9). A small
improve in the final presentation, with 44% strongly agreeing and 48% agreeing with percentage neither agreed nor disagreed (2%), while 1% disagreed.
item 6 (Figure 8). Furthermore, 7% of learners neither agreed nor disagreed with the
statement, while 1% (one learner) strongly disagreed.
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Figure 9.

Item 7: Reflecting on my own performance can help me improve my English in the future. (N =

122)
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Comparison of Midterm and Final Presentations

A comparison of students’ midterm and final presentation evaluations revealed
changes in learner performance (Figure 10).
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Figure 10.

Comparison of Mean Teacher Evaluation of Midterm Presentation and Final Presentation. (N
=122)
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The results show that learners were able to make an improvement on their
presentation conclusion with a mean improvement of 0.53 points on the five-point
Likert scale. Learners showed very small improvements in their delivery of the
introduction (0.14), use of gestures (0.11), and in the length, content, and language
criteria (0.12). Students showed little improvement in the body, and eye contact and
posture skills. Small decreases were recorded in the students’ pronunciation, volume
and speed, and use of visual communication. The implications of this will be further
discussed in the next section.

Discussion & Conclusion

Research question 1 asked whether students were able to accurately assess their
oral presentation skills. As Figure 2 demonstrates, learners showed strong ability to
self-evaluate the oral performance categories of pronunciation and intonation, length,
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content, and language. This suggests that learners may have previously had feedback
on their oral performance prior to taking this class. Furthermore, learners showed
reasonable ability to self-evaluate the other performative attributes such as use of
gestures, eye contact and posture, and volume and speed.

However, learners had difficulty in self-evaluation of the organizational attributes
in their presentation. Learners overestimated their performance in the delivery of the
introduction and the conclusion and underestimated their delivery of the body. This
is somewhat surprising as these attributes are assessed objectively, and the criteria for
achievement were clearly outlined in the grading rubric. For example, to achieve 5 out of
S points in the introduction section, learners needed to give a greeting, state their name,
introduce the topic, give a reason for their presentation, and outline the contents of their
presentation. For each item missed in the introduction, learners would lose one point.

Learners consistently overestimated their performance by an average of one point,
which would suggest that learners believed they had included more than they actually
did. One of the most common areas in which learners missed the opportunity to gain
points in the introduction was by forgetting to say their name or give a greeting. This
discrepancy could be attributed to nervousness as learners give their presentations in
front of the whole class. It also demonstrates that self-evaluation can be somewhat
unreliable, either due to learners being unable to clearly recall how they performed or
not carefully reading the grading criteria on the self-assessment form. It is possible that
this was also the case for the underestimation of performance in the body section. To
achieve a full score, learners needed to have three clear main points and link each of their
main points well with transitions between sections. Learners possibly believed that they
were being graded on the quality of the body section rather than the delivery, although
more investigation is needed to determine these divergences.

Research question 2 considered whether the learners found the self-evaluation process
beneficial. The results of the student survey revealed that learners felt able to complete
the self-evaluation, found it beneficial, and considered it useful for future improvement.
Notably, 92% of learners either agreed or strongly agreed that they felt self-evaluation
helped them improve in presentation 2. Additionally, the number of learners (98%) who
felt that reflecting on their performance could help them improve their English in the
future supports the inclusion of self-evaluation in English language classrooms.

However, some learners did not compare their self-evaluation with the teacher’s
feedback. Specifically, 20% of learners did not look at the teacher’s feedback, while 5%
of learners stated that they did not compare their self-evaluation with their teacher’s
feedback, meaning they looked at both, but did not compare them. The number
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of learners that did not look at the teacher’s feedback may be explained by lack of
motivation and learners perhaps not having a strong desire to improve, or it might be
due to learners only looking at their overall score rather than examining their feedback
in detail. There is also a possible issue with student surveys of this kind as both results
could be influenced by learner “prestige bias” (Dérnyei & Dewaele, 2022), or trying to
give an answer they feel is good or desirable. Again, more investigation is needed into
learners’ beliefs about the self-evaluation process.

While student surveys can reveal important information about learner beliefs, it
can also be argued that for the self-evaluation process to be beneficial, learners need
to improve in subsequent performance. In terms of presentation scores, while a very
slight improvement in mean presentation performance was made overall, no significant
improvements were made following the self-evaluations. One positive outcome,
however, was that learners managed to make improvements to their introduction and
conclusion sections. This indicates that highlighting errors learners were making in these
sections can help them improve their performance. However, learners received lower
overall scores in the pronunciation and intonation, volume and speed, and use of visual
communication (slide design) sections. It seems unlikely that learners’ pronunciation
and speed of delivery would deteriorate over the course of the semester. Therefore,
it is thought that this fall in scores could be explained by stricter grading in the final
presentation, or through learner fatigue at the end of the semester.

Limitations

This study has a number of limitations and areas of improvement for subsequent
investigations. Firstly, this was a short-term study encompassing only a single semester,
and learners completed only one self-evaluation. For more improvement, perhaps a
more long-term self-evaluation process could be more beneficial. Additionally, in the
study, learners were taught presentation skills over the course of the 15-week semester.
This means that they were still being taught new skills after the midterm presentation.
This is not ideal as it makes comparison between the midterm and final presentations
difficult. Furthermore, the nature of self-reported questionnaire data is sometimes
unreliable. Dérnyei and Dewaele (2022) point out some of the problems associated
with questionnaires such as unreliable respondents and self-deception. Additionally,
learners successfully identified their weakest area, gestures, but were unable to make
improvements in this area. Learners could perhaps benefit from more direct instruction
and by viewing examples of good practice in this aptitude. Finally, learners only had
the opportunity to voice their opinions on the self-evaluation process through closed

ONLINE FULL SCREEN



‘

questions in the survey. Inclusion of open questions might reveal better insights into
learner beliefs about self-assessment.

Suggestions for Future Research

To improve on the current study, it is suggested that learners need to engage more
actively with their self- and teacher-evaluation. For example, having learners identify
differences between their self-evaluations and the teacher feedback, choosing one or
two areas to improve on for their final presentation, and deciding a concrete plan for
how to make these improvements could lead to improved presentation performance.
Additionally, learners only completed a single self-evaluation over the course. By
including a final self-evaluation, it would be possible to determine if learners were
able to improve in their ability to self-evaluate. Furthermore, the inclusion of peer-
assessment could also bring potential benefits in terms of learner experience and future
improvement. This would eliminate problems associated with self-reported data.
However, learners would need extensive instruction on how to accurately and tactfully
assess each other’s performance. Finally, further investigation of some of the outlying
answers to the survey could be revealing. For example, one student answered that they

strongly disagreed that self-reflection could help them improve their future performance.

Further investigation into these beliefs could provide valuable insights.

Pedagogical Implications

This project was initiated because the teacher believed that learners often deliver a
presentation, and once it is finished, never reflect on it, or consider what was successful
or unsuccessful about it, thus limiting opportunities for future improvement. Self-
reflection and evaluation can help learners consider their performance and formulate
their own goals for improvement. Overall, the learners were able to self-assess their
own oral presentation performance well, and they overwhelmingly felt it was beneficial.
Therefore, careful use of self-evaluation should be considered in other classroom
contexts to help learners develop autonomy and build the skills necessary for future
improvement.
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Appendix A
Presentation grading rubric (English)
Poor Below expectations Satisfactory Good Excellent YOUR
(Fail) (Fail) (Pass) (Pass) (Pass) SCORE
1 2 3 4 5
Introduction There was no introduction Included one or two of the fol- | Included three of the following | Included four of the following | Included all of the following
section. lowing points: self intro, topic, | points: self intro, topic, reason, | points: self intro, topic, reason, | points: self intro, topic, reason,
reason, outline, instructions outline, instructions outline, instructions outline, instructions
Body No structure or logical se- Satisfactory structure and order. | Good structure with a logical Well-structured with a logical Very clear and logical struc-
quence. No transitions or Occasional use of sequence order. Used sequence markers order. Good use of transitions ture. Used clear transitions to
sequence markers. markers but no transitions. and occasional transitions. and sequence markers. introduce each section and used
sequence markers.
Conclusion There was no conclusion Included only one or two of the | Included three of the following | Included all of the following Included all the conclusion
section. following points: summary, rec- | points: summary, recommenda- | points: summary, recommenda- | points with extensive details in
ommendations, saying thanks, | tions, saying thanks, asking for | tions, saying thanks, asking for | the summary and recommenda-
asking for questions. questions. questions. tion sections.
Eye contact and | Didn't face the audience and Made eye contact only occa- Made eye contact reasonably Made eye contact most of the Made eye contact all the time.
posture didn’t make eye contact. sionally. Very often looked at often. Also often looked at time. Very occasionally looked | Always faced the audience.
the screen, poster or looked at | the screen, poster or looked at | at the screen, poster or looked | Didn’t use notes.
notes notes. at notes.
Gestures Didn’t use any gestures. Occasionally used gestures. Used gestures some of the time. | Used gestures most of the time. | Used clear gestures all the time.
Pronunciation | Didn’t make any attempt to use | Occasionally used appropriate | Used appropriate pronunciation | Used appropriate pronunci- Used appropriate pronunciation
and Intonation | appropriate pronunciation and | pronunciation and intonation. | and intonation some of the ation and intonation most of and intonation all the time.

intonation.

Sometimes difficult to listen to
and follow.

time. Fairly easy to listen to and
follow.

the time. Easy to listen to and
follow.

Very easy to listen to and follow.

Volume and
speed

Too quiet or too fast to be
intelligible.

Occasionally spoke loudly and
slowly enough. Difficult to
understand at times.

Spoke loudly and slowly enough
some of the time. Mostly easy to
understand.

Spoke loudly and slowly enough
all of the time. Easy to under-
stand.

Louder and slower than natural
voice all the time. Very easy to
understand.
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Use of visual
communication

Didn'’t use any visual communi-
cation, or visual aids were not
appropriate.

Used some satisfactory visual
communication. Occasionally
introduced or described them.

Used some good visual com-
munication. Introduced or de-
scribed them some of the time.

Used some very good visual
communication. Introduced
and described them most of the
time.

Used high-quality visual com-
munication. Introduced and
described each slide clearly and
logically.

Length, content

Much shorter than required.

Meets minimum time require-

Appropriate length with good

Appropriate length with very

Appropriate length with excel-

and language Inadequate or copied content. ment. Satisfactory content but | content. Regular errors with good content. Occasional errors | lent, well researched content.
inaccurate use of language and/ | language and/or vocabulary with language and/or vocabu- Accurate use of language and/or
or vocabulary. lary. vocabulary.
Appendix B

Presentation grading rubric (Japanese)

Poor
(Fail)
1

Below expectations
(Fail)
2

Satisfactory
(Pass)
3

Good
(Pass)
4

Excellent
(Pass)
5

YOUR
SCORE

Introduction AN TR RORA L IDIDEZII2DNEE | ROIDDRALIREENTND: | ROIDDRA L INEENTNE RKDOTRTORA L IREENTN
NTWSHHEHN. hEYs, Bl | BERN. hEvs, #iH, #EE, I HOREN. NEY s, B, B FIHOHM. NEY s, B,
BE. S = = s = s
Body RERRDNEN JEFE DGR TRV | BRORBEWHEREIER - Frrs BUOWHREREBEARIET >—7 > | imBENRIEF CEUIcERSNT | EFICHE CRERNSER ThS -
Koo aGEOBAT) > — 0L | =T AXR—H—ZMHTETNS | AN—H—2FHTETNS LEIT | WD hF2PTati—4F 2 AR | DTV Prar bl —r
AR —H— FEOERGEFH | A hTPra i TE TR o orazifTETNS —H—ZEYNERTETND AR —A—ZEA LU TR EZHH
ilF) 2 LTy LTWw5
Conclusion FERMANTRN RDORA L EDIDEZII2DETD | KDIDDRALINEENTND: | ROTNTORAIINEENTY | RDOTRTORA IR EFTLEE
BENTODRFE(EED) . RE. | BiE(FED). IBR. OS5 %, 5 65 (FLD) | IR, BKiHos TS G (&) . 2R, B
O ZE, Bz RH< Bz < %=, BHMEH< DEZE. BRzH<
Eye contact and F =TT A(HEP) LAEE FEERLDNTATL I 2L TWR | AT (AL FIRELTWENAY | FEHICT ALY 2L TS | HIZTAA I 2L TV HIT
posture STWRWN-TAA Y &L T We A= RRAY—, ATZH | V—2F0RAY—, ATZ/ZDTS | ZLERICATV—2F0ORAT— A | =T AT AEREEOTNS: A
[AYA3% 7209 5ZENELHD ZEHEL<DH B EZHTVWS EEMHEHLTHRN
Gestures P AFr—ZMAL TR RV AFr—2EHL TS | AP AFv—2 AL TS FEFICO I AFy—2FHLT HIZONORTNS T AF v—2 1l
N3 AL TW5%
Pronunciation | MURREEZEAMr—Tar ezl | ZRICEYARFESTEM S br—2a | BrEbaREE > hr—ar | FEEICEYRESTEI S M r— YR REETEA S r—a

HLNLENHD

EA%

S
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Volume and
speed

T ELHLUTHE T ECHRE
TERN

FEICRERFTOoDEFHERT
W52 NIV ENDH S

& RE7LHE TP-<DEFEHEETY
% BBODRONDLTN

HIZREBFETOODEFETY
2 OINDRT N

HIZSKRERFTO-DEHLRIT
FEETWS. EZTHONDP TN

Use of visual
communication

EXay)Vaza=g—ar (A71
RZ757-Fr—h-BHE)Z/HAL
TWRWN - HBNEHE Y] TR0

PBROREWE a7V aAIa=y
—2 g 2V ONEHLTNS:
EEIZENSEFBNEITFHBHL
TWws

BWEDay)a3a=r—a %
WDONMERL TS g 25
RN EEHAL TV S

FEEICHRVWED a7 dIa = —
TarEWDOMMERLTWS- 1Z
FHICENSERALUTHALT
w5

EREOEY a7V AIa = —
a>EFEHLTNWS: £ 251 K%

BARED DR BRI L. 3BAL
Tn5s

Length, content

pics SN S RSN 1AM T B S

BER/NFEZERZL TS BB

BWAR-BYREETHL 720

FEHICRNNA - B2 ESTH

BN, THCHAESNZNE i

and language ZRBIE—ENEILTIYTHD | DREVWNALLN, SiHECHERD | LU SHCHROROND S % JeRICS R EITEER DD Yiaks, - SiELiRRE ERMICHE
RN EMTDS NH5 AL TW3
Appendix C
Student Reflection Survey
Question Response
1. Before doing the presentation self-evaluation 1 already had a clear idea of my presentation Strongly disagree Disagree Neither agree nor Agree Strongly agree
strengths and weaknesses. disagree
2. It was easy to identify my presentation strengths and weaknesses in the presentation self- Strongly disagree Disagree Neither agree nor Agree Strongly agree
evaluation. disagree
3. The presentation self-evaluation helped me to consider my presentation strengths and Strongly disagree Disagree Neither agree nor Agree Strongly agree
weaknesses. disagree
4. Did you compare your presentation self-evaluation with the feedback the teacher sent to you? No 1didn’t look at the Yes
teacher’s feedback
5. The strengths and weaknesses 1 identified in my presentation self-evaluation matched the Strongly disagree Disagree Neither agree nor Agree Strongly agree
teacher’s feedback well. disagree
6. 1dentifying my first presentation strengths and weaknesses in my presentation self-evaluation Strongly disagree Disagree Neither agree nor | Agree Strongly agree
helped me to improve my second presentation. disagree
7. Reflecting on my own performance can help me improve my English in the future. Strongly disagree Disagree Neither agree nor Agree Strongly agree
disagree
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