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The purpose of this study is to explore adult learners’ motivation for learning advanced-level
Japanese as a foreign language (JFL). Second Language (L2) motivation research over the past
decades has largely focused on motivation of English learning and not for languages other than
English (LOTE) and the little research on LOTE has focused on beginner-level or intermediate-
level university learners. Within the framework of the L2 motivational self-system (L2MSS), this
study examined factors that influence motivation of eight learners of advanced JFL learners, using
two types of questionnaires (the open-ended and Likert scale). The results of both questionnaires
showed that instrumentality (promotion) is a strong factor of advanced-level LOTE learners’
motivation. Another important result of this study is that L2 classical culture strongly influences
advanced-level JFL learners’ motivation.

AHZEDERIE. ERLNJVONEEE L TOBARTE UFL) OF BEEERE T 5 TH 2, BEMTFRDE_S5E
(L2) DENEDITIAZEIE, EICREBFBENRICEEIN TS, FEEEUN DS EE (LOTE) DEE DIFBRZRIE D WNED
SEML - PEL NIVDARBEDTREENTE, ABIZE TIE. L2 Motivational Self System (L2MSS)% FBUNT. 84D Lk
JFLEBEOBE DT ZRAE L, ZDOEBER (BERERE v A—RE) CEEHENBRICK D EGEENEKD
17 () B LR L NIV DLOTEFR BE DFBEMEDIRUMBRER ChoTe. AMRDESI—DDEEARERIE. L2EHHIL
D ERLANIVDIFLFEBEDEEDIH IR ET BT THD,

Research on second language (L2) learners’ motivation has recently been given

attention in second language acquisition (SLA) research (Dornyei, 2005; Dornyei,
Csizér & Németh,2006; Dornyei & Ushioda, 2011; Ellis, 2008), However, as Duff (2017)
points out, most L2 motivation studies have been English centered. The few studies of
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motivation for Japanese as a foreign language (JFL) learning (e.g., de Burgh-Hirabe, 2019;
Nakamura, 2016; Sakeda & Kurata, 2016) have been conducted in English-speaking
countries, such as in Australia or New Zealand with very few studies in the European
context. Furthermore, few studies have examined motivation of advanced-level learners
of a language other than English (LOTE).

The purpose of this study is to explore motivation for advanced-level JFL learners
in Germany within the framework of the L2 motivational self-system (L2MSS), which
Zoltan Dornyei developed based on previous motivation research. This study examines
factors related to motivation of adult learners of advanced-Japanese (LOTE) learners’
motivation.

Literature Review and Purpose of This Study

Dérnyei has established the L2 Motivational Self System (L2MSS) on the basis of the
L2 previous motivation research, such as Robert C. Gardner’s socio-educational model,
Deci and Ryan’s self-determination theory, and Markus and Nurius’s possible selves
theory (Dornyei & Ushioda, 2011). Gardner’s socio-educational model (Gardner, 1985)
consists of integrativeness and instrumentality. Integrativenes refers to L2 learners’
motivation to interact with L2 group members or be a member of the L2 community. It
includes individual L2 learners’ personal interests in the L2 people or culture associated
with the L2 and positive attitudes towards the L2 community. Instrumentality refers to
the pragmatic benefits of L2 learning, such as the perceived positive effect of L2 learning
on future careers (Gardner, 2001).

In addition, from the perspective of social psychology, Ryan and Deci advanced
the theory of self-determination in relation to motivation (Deci & Ryan, 1985). They
propose two types of motivation, intrinsic and extrinsic. Intrinsic motivation is defined
as “a learner’s internal curiosity about the target language or the interest generated by
participating in a language-learning activity” (Ellis, 2008, p. 969). Extrinsic motivation
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is defined as motivation “driven by external factors such as parental pressure, societal
expectations, academic requirements, or other sources of rewards and punishments”
(Richards & Schmidt, 2010, p.378).

Dérnyei (2005) proposes two types of L2 learners’ vision, the ideal L2 self and the
ought-to L2 self within the framework of the L2ZMSS. Thus, in the L2MSS, both the ideal
L2 self and the ought-to L2 self are influenced by the L2 learning experience (attitudes
towards 1.2 learning). Dérnyei (2005) suggested that L2MSS consists of the ideal 1.2 self,
the ought-to self and the 1.2 learning experience (attitudes towards 1.2 learning). The
ideal L2 self is defined as “one’s self-image of what one would like to become in relation
to the L2,” such as becoming proficient in the L2 (de Burgh-Hirabe, 2019, p.96). The
ought-to self is defined as “the attributes that one believes one ought to possess to meet
external expectations (e.g., from their parents, friends, or people around them) and to
avoid possible negative outcomes” (Dornyei, 2009, p.29).

Dérnyei (2009) also explains the relationships of the LZMSS to other previous L2
motivation models. The ideal L2 self is associated with integrativeness and intrinsic
motivation (orientation), while the ought-to L2 self is associated with instrumentality
(promotion: e.g., good promotion), extrinsic motivation, and instrumentality
(prevention: e.g., a poor score in English proficiency tests). Dornyei further indicates that
in the L2MSS both instrumentality (promotion: e.g., good employment opportunity)
and the 1.2 learning experience (attitudes towards L2 learning) influence the ideal L2 self
and the ought-to L2 self (Dornyei, 2009). More importantly, there is a consensus in L2
motivation research that integrativeness is the most important motivation factor and
that integrativeness is more influential for L2 motivation than instrumentality is (de
Burgh-Hirabe, 2019; Dérnyei & Csizér, 2002; Ellis, 2008; Taguchi, Magid & Papi, 2009).

Although a large number of studies have been conducted within the L2ZMSS
framework (e.g., Taguchi, Magid, & Papi, 2009; Yashima, Nishida, & Mizumoto, 2017; You
& Dornyei, 2016), very little LZMSS research examined advanced-level LOTE learners’
motivation.

A few qualitative studies of JFL learners’ motivation were conducted mainly in
English-speaking countries, such as Australia or New Zealand (de Burgh-Hirabe, 2019;
Nakamura, 2016; Sakeda & Kurata, 2016) in the L2ZMSS framework. For example,
Sakeda and Kurata (2016) reported that 10 JFL students at an Australian university had
ideal L2 selves that were affected by their L2 learning experiences. Nakamura (2016)
also conducted a comparative study of JFL motivation in Australia and Korea and
found that Australian university students’ ideal L2 selves were linked to interest in L2
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popular culture and L2 learning experience. De Burgh-Hirabe’s case study (2019) of 16
JFL students at a New Zealand university indicated that integrativeness was the main
motivation for initially learning Japanese and that the students developed their ideal L2
selves through their JFL learning experiences. As an exception, Teo et al. (2019) examined
398 Chinese learners of Japanese in Chinese universities using structural equation
modeling (SEM) and conducted postsurvey interviews with 12 participants. It was

found that the JFL learners were interested in Japan-related products (e.g., comics and
popular culture), employment opportunities, and activities (e.g., popular music concerts)
related to Japanese culture. Few of these previous studies focused on the motivation of
advanced-level LOTE learners.

Method
Participants

The study participants were eight students enrolled in a Japanese study program at a
graduate school in Germany. 1 explained my research to the students and obtained their
informed consent. Participants’ demographic data are shown in Table 1. Four students
were German, two were Chinese and another two were Russian students. Seven students
were female, and one student was male. Five of them were advanced-level JFL learners.
Two students achieved N1 and five students obtained N2 on the Japanese-Language
Proficiency Test (JLPT). All participants have experienced studying in Japan for 1 to 3
years.

Procedures

Data in this study were collected from students in two elective content-based Japanese
classes (n = 5 and 3, respectively) at the graduate school in Germany. All the students
were majoring in Japanese studies and were taking the same class that consisted of 14
classes in the semester. Each class was 90 minutes long. The goals of this content-based
class are: (1) to learn current Japanese culture and society, such as topics like historical,
economic, or political backgrounds of Japan; (2) to compare Japanese culture with their
native culture; and (3) to learn other cultures more profoundly through discussion.
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Table 1
Participant Profiles
Name Age L1 Gender Years L2 (J)level JLPT  Years of Study
of JL grade in Japan
Lily 25 Chinese F 8 Advanced N/A 2
Diana 26 Russian F 5 Advanced N2 1
Anne 25 German F 45 N/A N2 1
Carol 23 German F 6 Advanced N2 2
Linda 36 Russian F 3 N/A N2 3
Yuna 29  Chinese F 4 Advanced N1 1
Rachael 23 German F 5 Advanced N1 2
Leon 30 German M 5 Upper- N2 1
Intermediate

Note. Names are all pseudonyms. JLPT = Japanese-Language Proficiency Test.

Two questionnaires, an open-ended and a Likert-scale questionnaire, were conducted.
The first one (Questionnaire 1) was modeled after de Burgh-Hirabe (2019) and the second
one (Questionnaire 2) was modeled after Taguchi, et al. (2009). The purpose of conducting
two L2MSS questionnaires was to obtain more in-depth data from a very small sample
size. Two open-ended questionnaires were conducted in the 7th week and the 14th
week, respectively, of the Japanese language class. The questionnaires, originally written
in English (de Burgh-Hirabe, 2019, p. 104), were translated into Japanese, and both the
English and Japanese versions were used. The second open-ended questionnaire which
included questions that require students’ reflection on the Japanese classes, such as “How
much did you enjoy your Japanese classes this semester?”, were conducted towards the end
of the semester (Appendix B). All students answered the questions in English.

The six-point Likert scale questionnaire was conducted on the last class of the
semester (Appendix C). Questions were adopted from Taguchi et al (2009) which in
turn was developed from the original questionnaire of Dérnyei and Csizér (2002)
developed for English learners. The questions were adapted in this study to suit the
Japanese learners. Taguchi et al. showed all the question items of three different-context
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(Japanese, Chinese and Iranian) studies. Thus, some questions have almost the same
meaning (content) but slightly different terminology. For example, “Studying English

is necessary for me because 1 don’t want to get a poor score or a fail mark in English
proficiency tests”. “Studying English is necessary for me because 1 don’t want to get a
poor score or a fail mark in English proficiency tests (TOEFL IELTS, ...).” Questions were
revised for the Japanese translation. This research used the eight motivation factors
included in previous L2MSS research (Taguchi et al., 2009) (Appendix C).

The six-point Likert-scale questionnaire asked participants to rate their opinion and
attitude towards eight motivation factors: (1) Ideal L2 self, (2) Ought-to L2 self, (3)
Attitudes to learning Japanese, (4) Integrativeness, (5) Instrumentality (promotion), (6)
Instrumentality (prevention), (7) Attitudes to L2 community, and (8) Cultural interest.

Questions about Ideal L2 self and Ought-to L2 self consist of ten items. Questions
about Instrumentality (promotion) include eleven items; while questions about
Instrumentality (prevention), Attitudes to learning Japanese (L2 learning experience),
Cultural interest and Attitudes to the L2 community, and Integrativeness included nine,
six, four and three items, respectively. (Appendix C).

Ideal L2 self refers to “L2-specific facet of one’s ideal self” (Taguchi et al., 2009, p.74),
while Ought-to L2 self refers to “the attributes that one believes one ought to possess
(i.e., various duties, obligations, or responsibilities)” (Taguchi et al., 2009, p.74). Attitudes
to learning Japanese refers to “situation-specific motives related to the immediate
learning environment and experience” (Taguchi et al., 2009, p.74). Integrativeness refers
to “having a positive attitude toward the second language, its culture and the native
speakers of that language” (Taguchi et al., 2009, p.74). Instrumentality (promotion)
refers to “the regulation of personal goals to become successful such as attaining high
proficiency in [Japanese] in order to make more money or find a better job” (Taguchi
et al., 2009, p.74). Instrumentality (prevention) refers to “the regulation of duties and
obligations such as studying [Japanese] in order to pass an examination” (Taguchi et
al., 2009, p.74). Attitudes to L2 community refers to “the learner’s attitudes toward the
community of the target language” (Taguchi et al., 2009, p.74). Cultural interest refers to
“the learner’s interest in the cultural products of the L2 culture, such as TV, magazines,
music and movies” (Taguchi et al., 2009, p.74).

Analysis of Open-ended Questionnaire

The questionnaire was coded following de Burgh-Hirabe (2019) and Taguchi et al.
(2009). The author coded the data twice and the second coding was conducted one
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month after the first coding. The following nine categories were used for coding the
data:(1) Integrative motivation (e.g., interest in (popular) culture, attitude rewards the L2
community, and willingness to communicate); (2) intrinsic orientation (e.g., like learning
the L2 (intrinsic-stimulation) and intellectual challenge (e.g., intrinsic-accomplishment);
(3) ideal L2 self (e.g., desire to live in Japan and become fluent in the L2); (4) ought-to

L2 self (e.g., negative impact on life); (5) L2 learning experience (e.g., enjoy Japanese
class); (6) family influence; (7) instrumentality (promotion) (e.g., better employment
opportunities); (8) instrumentality (prevention) (e.g., fail L2 courses); and (9) multilingual
learning experience (e.g., like several different languages).

From the data, the category of multilingual learning experience, which refers to not
only the target L2 language experience but also other L2 language experiences, such
as enjoying learning several L2s is added to the original eight categories in this study
because multilingual learning experience seemed to appear in the relatively multilingual
European context in this study. Thirty-eight units were coded, and the inter-rater
reliability was k = 0.89. In addition, with regard to interest in L2 (Japanese) culture, based
on the data, four types of culture were extracted as subcategories: (1) anime; (2) manga;
(3) Japanese literature; and (4) musicals.

Analysis of Likert-scale Questionnaire

The Cronbach alpha was conducted to measure the consistency of items in the scale.
The Cronbach’s alpha, mean and standard deviation for each category are given in Table
4.

Results
Results of Open-ended Questionnaire (Questionnaire 1)

Table 2 summarizes the results with regard to motivation. Integrativeness was coded
the most (n = 15), followed by instrumentality (promotion) (n = 12), intrinsic orientation

Table 2

Result of Questionnaire 1 (Open-ended Written Questionnaire)
Factors n
Integrativeness 15
Instrumentality (promotion) 12

Intrinsic orientation

Ideal L2 self

Multilingual learning experience
Family influence

Ought-to L2 self

L2 learning experience

O O O = N W wn

Instrumentality (prevention)

Note. N = 38 units for analysis. k = 0.89.

Table 3 provides the types of Japanese culture in which participants were interested.
Anime (n = 5) was considered the most interesting aspect of Japanese culture, followed by
manga (n = 2), Japanese literature (n = 2), and musicals (n = 1). The anime title Detective
Conan was written as an answer indicating an interesting aspect of Japanese culture that
motivated Japanese learning. The Tale of Genji and MURAKAMI Haruki’s novels were also
specifically cited in the answers.

Table 3
Types of Japanese Culture Advanced JFL Learners Are Interested In

(n=75), ideal L2 self (n = 3), and multilingual learning experiences (n = 2). Type of Culture n
Anime 5
Manga 2
Japanese literature 2
Musicals 1
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Results of Likert-scale Questionnaire (Questionnaire 2)

Table 4 shows the results of Questionnaire 2. The mean score of Attitudes to learning
Japanese (5.4) is the highest of all the motivation factors in L2MSS, followed by ldeal L2
self (5.1) and Cultural interest and Instrumentality (promotion) (4.5 respectively) and
then by Integrativeness and Attitudes to L2 community (4.3 respectively). The mean
scores of Ought-to L2 self and Instrumentality (prevention) were low (1.9 and 3.9,
respectively), and correspond to scores in Questionnaire 1. The results of Questionnaire
2 differ from previous studies in terms of L2 motivation study because Integrativeness
was not the most influential factor.

Table 4

Result of Questionnaire 2 (Likert Scale Questionnaire)
Motivation factor a M SD
Integrativeness 0.55 4.3 33
Attitudes to L2 community 0.94 4.3 0.1
Cultural interest 0.70 4.5 0.1
Attitudes to learning Japanese 0.76 5.4 0.1
Instrumentality (promotion) 0.75 4.5 0.3
Ideal L2 self 0.90 5.1 0.5
Ought-to L2 self 0.73 1.9 0.5
Instrumentality (prevention) 0.94 3.9 04

Note. A six-point scale was used.

Discussion

The results of Questionnaire 1 (open-ended questionnaire) showed two strong
factors related to the motivation of advanced-level JFL learners: integrativeness, such as
(an) attitude towards the L2 community, or a desire to communicate in Japanese, and
instrumentality (promotion), such as the desire to obtain a job in the future (Table 2).
Unlike previous studies, the results of the Likert-scale questionnaire, this study showed
that Attitude towards learning the language, 1deal L2 self, Instrumentality (promotion)
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and Culture interest are factors more strongly influencing motivation in learning Japanese
language than Integrativeness which is the strongest factor for EFL learners’ motivation.

This study also suggests differences in motivational factors between beginner-
intermediate and advanced LOTE learners due to L2 proficiency levels. Participants in
this study were all adult graduate students at a prestigious graduate school in Germany.
Motivation for LOTE learning at this level may be strongly influenced by “instrumentality
(promotion)” (e.g., job promotion, scholarship) which is extrinsic motivation.

The results of Questionnaire 1 (open-ended questionnaire) illustrated that advanced-
level JFL learners were influenced by not only Japanese popular culture (anime or manga)
but also by classic or modern Japanese culture or literature (e.g., the Tale of Genji or
MURAKAMI Haruki) (Table 3).

Unlike previous studies (Nakamura, 2016: Teo et al. (2019), this study showed that
L2 classic or modern culture or literature are factors strongly influencing motivation in
learning. In the class discussion of the participants, three students (Chinese, German,
and Russian students) said that they empathized with the main character of DAZAI
Osamu’s novel when they first read the translated version in their first languages and that
this facilitated their interest in Japanese culture and motivated their Japanese learning._

With rising globalization, multilingualism and multicompetence have become
increasingly important factors for international and intercultural communication. As some
participants reported in this study, both popular and classic culture associated with the
target language influenced their L2 learning motivation. Based on the results, this study
suggests the need to support increased motivation for LOTE learning: For instance, an
internet-enabled system should be established so that people worldwide can easily access
classic literature from all over the world in either the original or translated versions.

Unlike in the relatively mono-lingual contexts, such as in East Asia (e.g., Japan), for
participants in this study, not only the target language (Japanese) learning but also
multilingual learning experience (environment) motivated their L2 learning. As one
student wrote in the open-ended questionnaire, “l have had a lot of chances to listen
to various languages since my childhood, so 1 came to be interested in several different
languages.” Following on Duff (2017), this study suggests that further research on
multilingual learning is needed to delve into motivation for learning L.2s other than
English in the European context.

It is challenging to conduct systematic quantitative research, particularly on advanced-
level LOTE learning because the number of LOTE learners is not large. However, it is
important to maintain language diversity, multilingualism and multicompetence in the
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face of globalization as multifaceted perspectives have become increasingly important in
solving global issues and problems and eventually bringing about world peace.

Conclusion

The results of this study are not conclusive primarily because of the small sample
size. However, considering the extremely small number of LOTE advanced learners in
general - mentioned above- the small sample size in this study corresponds to the small
population, and therefore statistically tolerable. Besides, as qualitative research, this
study was able to get a better grasp of participants’ intuitive and emotional impressions
by using the in-depth scores in the Likert-scale. Another limitation, besides the small
sample, was the Cronbach’s alpha score (0.55) for integrativeness in Questionnaire 2
suggesting low reliability. A larger scope study on a similar topic will help build on these
issues.

Despite these limitations, this study makes some contributions to L2 motivation
research. Theoretically, this study contributes to the knowledge of motivation
factors that facilitate advanced-level LOTE learning. The results suggest that besides
integrativeness, instrumentality (promotion) is one of the strongest factors related to
motivation for advanced-level LOTE learning. Integrativeness has consistently been
pointed out in previous L2 motivation research, but this study indicates the important
effect of instrumentality (promotion) in addition. Thus, LOTE learning schools/institutes
and other than English speaking societies should provide LOTE learners with good
employment or promotion opportunities, or study abroad.

Moreover, it has been found out that multilingual learning experiences promote
LOTE learning. In the European context, multilingual learning experiences are common
and can facilitate multilingual learning. Instructions that emphasize instrumentality
(promotion) are necessary to facilitate advanced-level LOTE learning. There is a need
to introduce not only popular culture but also classic culture which can be made easily
accessible (e.g., via the internet) for people around the world. This study has shed light on
LOTE motivation research for a more effective LOTE learning.
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Appendix A

Open-ended Questionnaire (Questionnaire 1) included in questions (Q1 to
Q12) for demographical data

7% —F Questionnaire (at the beginning of the semester)

A o i

10.
11.
12.
13.

14.

15.

16.

%0 Name:

Rl Age: J#% years old

%5—5 8 (BLERER) First language (Mother tongue): _
HIZ Major:_____

“FHEAcademicyear:

P£51 Gender:_____

HAGE = FE5 Years of Japanese learning:

HAFEOL X)L 7L ~N)VBeginner #JH#L X)L Lower-intermediate  Hil LX)
Intermediate H' 8L )L Upper-intermediate _E#k1L-XJl Advanced

HAGERE /17t Bk (Japanese- Language Proficiency Test):
N1 N2 N3 N4 N5

HANDEZHEH Years of Study Abroad in Japan: 4
¥47# L7235 Place in the Study abroad: #53& FF IR
HAADFAH Visits to Japan: Once More thanonce

O THAGE TR Z R DI DR TN eI Ik ZH BE LIz ?
When did you first become interested in Japanese? And why?
BTN AATEZ S E T HE AT
What are your reasons for learning Japanese?

HIRIZOAARFEFEDOHAIE?
What is your goal for learning Japanese?

RFFE (RF) 2 2 B O ?
What are your plans after getting your graduate or undergraduate degree?

17. #ISHR, RO H AGE A E O BIIHOEL N ?
How much influence does your family (especially parents) have on your studying
Japanese?

18. MEDHBIEOAARFEFEDETEF N—2a>DLN)E?
How would you describe your present state of motivation for learning Japanese in
general?

19. Hrz7zld, mEZ DL ANVZEBNETM?
Please state reason(s) why you think you are in that state.

20. EDIITEFAN—a &ML THETM?
How do you manage to stay motivated?

21. AFEFEOBET, EFAR—a2&2a2 bO—)LLEED, @OZDLTHETN? Do you
have any strategies for dealing with, controlling, or maximizing your motivation
during the course of your study?

22. HEAGRSAEITOWTHHRIH/R/2DBE A 2L T RS,
Please feel free to make any comments related to the learning of Japanese.

HRS1HOINESTINEL,
Thank you for your cooperation.
7 >r—hk Questionnaire

Appendix B
7Y —bF Questionnaire
Open-ended questionnaire (Questionnaire 1) at the end of the semester
1. SHHORABEOI I AIEDREZRLNSLTIN?

How much did you enjoy your Japanese classes this semester?

2. A COBWHABOESRICEHLELIED?
How much effort did you put into the Japanese course this semester?

3. FHIRELAN THAGE TOEEE LE L2 PEEICEE L 2N ZE NS DIEEIZE DS
EIZISSE”?E’ TEOTRYZZERNETn?
Did you engage in any activities involving Japanese outside class this semester? How
important is it to do such things other than course related work?

4. HAFBFEHIIOWTHHIZHZ/ZDE ZZL#H L T F I, Please feel free to make any
comments related to the learning of Japanese.
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Appendix C S. E$§§?E’LCNX]‘%E\'<DTUBE>E:,E.E'\UXi@_Q
Likert scale questionnaire (Questionnaire 2) Ithink that | am doing my best to learn Japanese.
(Criterion measures items) 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
1. R¥BET, BAROBEENOIL, Zi#L7Z0, disagree disagree agree agree
If a Japanese course was offered at university or somewhere else in the future, 1 (>_<) (* ® -0 (r0*) (A_A) (AOM)V
would like to take it.
1.Strongly | 2. Disagree | 3.Slightly | 4. Slightly 5. Agree 6. Strongly 6. FAF. HAGEEE OIS DR ZFNZNTT,
disagree disagree agree agree 1 would like to spend lots of time studying Japanese.
> ) ) (ro°) =) (NOMv 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
2. G, ZAREIR AARBORENHIR, 2L, >_<) * ® (- ) (-0+) ("N (AOA)
If a Japanese course was offered in the future, I would like to take it.
1.Strongly | 2. Disagree | 3.Slightly | 4. Slightly 5. Agree 6. Strongly 7. RIMOFEE IOBAARGEAEITEBLIZNTT,
disagree disagree agree agree 1 would like to concentrate on studying Japanese more than any other topic.
> ") ) (o) =) (NOMv 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
3. FAld BHAGBOMEZEN AT TNET, (>_<) * - -) (*0+) (AN (AOA)Y
I am working hard at learning Japanese.
1. Strongly | 2. Disagree | 3.Slightly | 4. Slightly 5. Agree 6. Strongly 8. HDMDIFIAA—RELIL T, Fhid, /R0 —ERBaMRL THE T,
disagree disagree agree agree Compared to my classmates, 1 think 1 study Japanese relatively hard.
>_<) () ) (ro) ) (AOMv 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
4. HIE HAFBAEHOZOIEEHT5DH0DTT, (>_<) *_* (-_-) (ro0r) (h_N) (ANOMV
I am prepared to expend a lot of effort in learning Japanese.
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly 9. BLATTardWMETIZRW) HAGEDOHEN SIS, RAEL TITNET,
disagree disagree agree agree If my teacher would give the class an optional assignment, I would certainly
(>_<) * % (- (*0+) (A_N) (AOAYY volunteer to do it.
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(><) *_" () (ro°) ("7 (N0
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10. BETRASTOHARHEZMMLIZNTT,
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14. A3 AANDOKECRIBEAAEZE L TWHHN 2B TEXT,

I can imagine myself speaking Japanese with Japanese friends or colleagues.

I would like to study Japanese even if | were not required.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree disagree disagree agree agree
(>_<) *_" (-_) (s0") ("1 ("OMv (><) *_" (D) (r0r) ("1 ("OMv
(Ideal L2 self items) 15. F3. BAFEEFE T ZENTELHNERBTEET,
11. FAld. BRICHEAHAETT A ANy a AN RGBT HIENTEET, l imagine myself as someone who is able to speak Japanese.
I can imagine myself living in Japan and having a discussion in Japanese. 1.Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly disagree disagree agree agree
disagree disagree agree agree (>_<) (* %) (- -) (0") (A_N) (AOA)y
> *_") ) (o) Q) (AON)

12. #d BARIEABARE THAANERFRAZ 22— a2 E5(AL— AR T2)TE

MTELHNZRURTHILENTEET,

16. RiZ. BAMWHEAANDRAT 4T AL —H—DIIICHAGEZFETHSZ B TEET,
I can imagine myself speaking Japanese as if 1 was a native speaker of Japanese.

1. Strongl 2. Di 3. Slightl 4. Slightl 5. A 6. Strongl
I can imagine myself living in Japan and using Japanese effectively for disa r;);g y isagree disalfee y a releg y gree a rezong y
communicating with the locals. 8 8 & &
(>_<) (*_*) (-_-) (r0r) ("7 (AOA)Y
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree 3 ; B .
_— - A VI 17. ROFROLEFEEZEAZLENDD, HAFERZ > TWSEDNEEGESNET.
(><) Q) ) (s0*) ) ("OMv Whenever 1 think of my future career, | imagine myself using Japanese.
S 1. St 1 2.Di 3. Slightl 4. Slightl 5.A 6. St 1
13. Bt BB EAAEARBEHEL TV BIRHA G TEET ([ A— T TEET), disagrf;g Y 1sagree disa;gree Y agreleg Y gree agrezong Y
I can imagine a situation where 1 am speaking Japanese with Japanese people.
(>_<) (*_*) (-_-) (ro0r) ("7 (AOA)Y
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree o B o
_— — A VN 18. Bk LIZNWZ &S, BABZ OB ENHDET .
(><) Q) ) (f0*) ("7 ("OMv The things 1 want to do in the future require me to use Japanese.
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(> (**) () (00 (") ("0
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19. T RTOEENHAGE THEIHSND R EFY/ R FTHRT DHREA AT TEXT,

1 can imagine myself studying in a graduate school/a university where all my courses

are taught in Japanese.

JAPAN ASSOCIATION FOR LANGUAGE TEACHING « JALT2022 » Learning from Students, Educating Teachers—Research and Practice

Suzuki: Second Language Motivational Self System of Advanced JFL Learners

23. ROFAVDADRITHFL THHD T, HABFEIILETT,
Learning Japanese is necessary because people surrounding me expect me to do so.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>_<) (*_*) (D) (r0r) ("1 ("OMv

24. ROWmiEIE. BENITIRD72DI121E, BARGEZ MR LT UTR572NEZE X TNET,
My parents believe that I must study Japanese to be an educated person.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>_<) *_" (-_) (s0") ("1 ("OMv
20. Al MIBICHATE TA— N Z2EZBNZBIBRTEXT.
I can imagine myself writing Japanese e-mails fluently.
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>x) ") (-0 (s0°) ("M ("OMNv

(Ought-to L2 self items)
21. B O RWENHAFFIZRYIEEEZEZ TNSDT, HAEZMRLET.

I study Japanese because close friends of mine think it is important.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>_<) *_*) (--0) (s0") ) (RO

22. ROWBNAAGEZ MR URWFACR SO LRWISICHAEZ MR L RT U0 Et

Hue

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(><) ") (-_) (s0°) ("M ("OMv

25. BT B NZBM, HARGEIIFE TERELEZATNADT, HABEAE IR THS
ERTHENWET,
I consider learning Japanese important because the people I respect think that 1
should do it.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(><) *_") () (ro) Q) (AOA

26. PP/ e /5 ERNCRD SN 720, HAR S HIIHETY,
Studying Japanese is important to me in order to gain the approval of my peers/

I have to study Japanese, because, if I do not study it, 1 think my parents will be teachers/family/boss.
disappointed with me. 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly disagree disagree agree agree
disagree disagree agree agree (>_<) (* %) (- -) (*0+) (A_N) (AOA)Y
(>_<) *_" (-_) S ("1 ("OMv
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27. AARGESHE
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ZLBWE, O NEITY AT ADEENHOET,
1t will have a negative impact on my life if I don’t learn Japanese.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>_<) (*_*) (-_) (s0") ("1 ("OMv

28. BHEANTHNL, HAGEIFFE T IENTELEEZEZSNTNDSDT, HAGEY

HETT,

FHIRCEST

Studying Japanese is important to me because an educated person is supposed to be
able to speak Japanese.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>x) *_") (--0) (s0°) (D) (rOMv

29. HABOHBEMH B NE, BRINDOT, HARBEFHIEHEETT,
Studying Japanese is important to me because other people will respect me more if 1
have a knowledge of Japanese.

1. Strongly | 2. Disagree | 3. Slightly | 4. Slightly 5. Agree 6. Strongly promotion in the future.
disagree disagree agree agree 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
(>_<) (*_) (-_-) (r0r) ("_1) ("OMv disagree disagree agree agree
(>_<) *_" _) (o) =) (AOA
30. AP HAFEZ IR L 7ZNEHDD NER>MDESETLRNET,
If I fail to learn Japanese I'll be letting other people down. 34, (hRSHET) A ESEELENOT, AAESE I EE T,
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly Studying Japanese is important to me because 1 would like to spend a longer period
disagree disagree agree agree living in Japan (e.g. studying and working).
(><) *_*) (-_0) (s0") ("_1) ("OMv 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>_<) *_") () (o) ("N (AOM
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31, FERBWHERICH<DIRINDEESD T, HARBEFFIIHEETT,
Studying Japanese can be important to me because I think it will some day be useful
in getting a good job.
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>_<) (*_) (-0 (ro) ("1 ("OMv
32. HAFERIDETNEZIABLE/LILNTELLESOTHAHRSHIIEETY,

Studying Japanese is important because with a high level of Japanese proficiency |
will be able to make a lot of money.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(><) ") (-_) (s0°) ("M (AOMV
33. FPROFEDIZDICHATERE NN E/SOTHAE A EIZEETY,

Studying Japanese is important to me because Japanese proficiency is necessary for
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35. BADHMESSITMIRT H720ITREZEESDT, HA
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ZhH AL
e

Suzuki: Second Language Motivational Self System of Advanced JFL Learners

ISEETT,

Studying Japanese can be important for me because I think I'll need it for further
studies on my major.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>_<) (*_*) (-_) (s0") ("1 ("OMv

36. FEROMFDTZDITHAARGE SN ELEESD T, HAFEFH
Studying Japanese can be important to me because 1 think I'll need it for further

WERICESTHETT,

studies.
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>x) *_") (--0) (s0°) ("M (rOMv

37. HAENTEDE, 70—V ZENTESEESIOTHAFIZEETT,
Studying Japanese is important to me because with Japanese 1 can work globally.

39. HAFEIL, RO NETHLWIKE 5 TNLDT, HAESHIZEETY,
Studying Japanese is important to me because it offers a new challenge in my life.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>_<) (*_*) (D) (r0r) ("1 ("OMv

40. Felzz B (B2, A0SR IEORD) 12, BER
Studying Japanese is important to me in order to achieve a special goal (e.g. to get a
degree or scholarship).

SH AL

P E T ES>THEHETY,

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(><) ") (-_) (s0°) ("M ("OMv
41. JDEWHSBEEHRLIENTELO THARBFEIIEETY,

Studying Japanese is important to me in order to attain a higher social respect.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly disagree disagree agree agree
disagree disagree agree agree (>_<) (* %) - ) (0°) (A7) (AOAW
>_<) (*_*) (- (=0r) ("7 (rOMWY
(Instrumentality (prevention) items)
38. FERLIZWIEDDITIZHARNLETT, 42. AAGEOEEEE NALBN (G LBV EFEETERNOT, HAREFE LTI
The things | want to do in the future require me to use Japanese. HhA,
1.Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly 1 hegze to learn Japanese because without passing the Japanese course 1 cannot
disagree disagree agree agree graduate.
>_<) (* %) (- ) (~0-) (A_7) (N0 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree
(>_<) *_" (GD) (o) ("1 ("OMv
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43. HABOREENALBNWEFMEBRTERNO T, HAFEEEZ LTI EE A,
I have to learn Japanese because without passing the Japanese course 1 cannot get my

Suzuki: Second Language Motivational Self System of Advanced JFL Learners

47, HAFEREIRBR TEVWREZRDZ</NDT, HAREZMIRT 52 EIIMNETT,
Studying Japanese is necessary for me because 1 don’t want to get a poor score or a

degree. fail mark in Japanese proficiency tests.
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree disagree disagree agree agree
(>_<) (*_*) (-_) (s0") ("1 ("OMv (><) *_" (D) (r0r) ("1 ("OMv

44, AAFEOREEEELIZIEVNOTARERITRDZIENWDOT) BAEEZZE L Fudzn

FEA.

I have to learn Japanese because 1 don’t want to fail the Japanese course.

45. RZOHAREOEHE TENREEIRD/Z<BND T, HAEZMELZTIUTRDER A,
I have to study Japanese because 1 don’t want to get bad marks in it at university.

48. HAFBOHGRMNIENERWFEAEE RRINIENOTHABZMIRT DT EIFRICE>TEE

TY,

Studying Japanese is important to me because, if 1 don’t have knowledge of Japanese,
I'll be considered a weak student.

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree disagree agree agree 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
>_<) ) ) (-0°) (A7) (AOAW disagree disagree agree agree
(><) ") (-_) (s0°) (D) (AOMV

49. HAFEDRANENERTNLNDOT, HABEZMR T HIEE3RICESTEHETT,
Studying Japanese is important to me, because 1 would feel ashamed if 1 got bad

1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly rades in Japanese
disagree disagree agree agree & P i
(>_<) (* %) ) (v0+) (A_7) (AOA)y 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
= = disagree disagree agree agree
46. FE. BAMEMMLAITNEBDER A, 25U A0EATRE )T () TR AN ) ¢ C) (o) = ot

WET,

[ have to study Japanese; otherwise, 1 think I cannot be successful in my future

career. Studying Japanese is important to me because 1 don't like to be considered a poorly
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly educated person.
disagree disagree agree agree 1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
>_<) (* %) ) (0°) (A_7) (AOA) disagree disagree agree agree
(>_<) () (G) (ror) (D) (RO
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(Att,tudes to /earn/ng Japanese items) 56. HAGEZMIBL TWAEREBANE D DINENTTN?
51, L. AABOR S B ST =TT Do you think time passes faster while studying Japanese?

1 like the atmosphere of my Japanese classes. 1.notatall |2.notsomuch | 3.so-so 4. alittle 5. quite alot | 6. very much
1.Strongly | 2. Disagree | 3.Slightly | 4. Slightly 5. Agree 6. Strongly (>_<) (*_*) (-_-) (ro0°) (") (NOMv
disagree disagree agree agree

(><) *_" () (s0°) (A_N) (NOA)Y (Cultural interest items)
57. HARODFHE (F=& 2 TR 1 ILFETT N
52, HAEEIA MK LNTT, Do you like the Japanese music (e.g. pop music)?

1 find learning Japanese really interesting. 1.notatall |2.notsomuch | 3.so0-so 4. alittle 5. quite alot | 6. very much
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly (>_<) *_*) (-_-) (=0") ("_N) (AOMV
disagree disagree agree agree

> ") (G)) (o) () (NOMNv 58. HADWEIIAFETITA?
Do you like Japanese films?
53. WOBHABOIITAMKLATT l.notatall |2.notsomuch | 3.s0-so 4. alittle 5. quite alot | 6. very much

I always look forward to Japanese classes.

(><) *_") (-0 (s0") () ("OMv
1. Strongly | 2. Disagree | 3. Slightly 4. Slightly 5. Agree 6. Strongly
disagree - disagree agree agree 59. HADMERS, Hiff, RaEHETIN?
(>_<) *_" (-_-) (ro*) () (rOMv Do you like Japanese magazines, newspapers, or books?
4 ETHHLLHABEFELCOET l.notatall |2.notsomuch | 3.s0-so 4. alittle 5. quite alot | 6. very much
. ES Eepae g KT
1 really enjoy learning Japanese. (>_<) ¢ S (ro) ") (O

60. HADT LEFMIIHFETIN?

1.. Strongly | 2. Disagree 3.. Slightly 4. Slightly 5. Agree 6. Strongly Do you like Japanese TV programs?
disagree disagree agree agree
> <) * %) -5 (o) (AN (AOAY l.notatall |2.notsomuch | 3.so-so 4. alittle 5. quite alot | 6. very much
(>_<) *_") (-9 (s0") "M ("OMv

55. R THAFBEDOL Y AL b EZIFTNTIN?
Would you like to have more Japanese lessons at school?

l.notatall |2.notsomuch | 3.so0-so 4. alittle 5. quite alot | 6. very much
>-<) *_" () (ro-) (D) (rOMv
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(Attitudes to L2 community items)
6l. HAZKRITT H5DIIFETIMN?

Suzuki: Second Language Motivational Self System of Advanced JFL Learners

66. HAEADIDIZEDELZS, EOKLNWHAADIIIIZZDIZNEBNETN?

How much would you like to become similar to Japanese people?

Do you like to travel to Japan? 1.notatall |2.notsomuch | 3.so-so 4. alittle 5. quite alot | 6. very much
1.notatall |2.notsomuch | 3.so-so 4. alittle 5. quite alot | 6. very much (>_<) (*_*) (-_-) (ro0°) (") (NOM
(>_<) (*_) (-) (o) ("_1) ("OMv
67. HARIZEDISWFETYIN?
62. AAMIEETTMN? How much do you like Japanese?
Do you like Japanese people? 1.notatall |2.notsomuch | 3.so-so 4. a little 5. quite alot | 6. very much
1.notatall |2.notsomuch | 3.so-so 4. alittle 5. quite a ot | 6. very much (>_<) (*_*) (-_-) (r0r) ("_1) (NOMV
(>_<) (*_*) () (o) ("M ("OMv
63. HADANERSDIFHZTIIN?
Do you like meeting Japanese people?
1.notatall |2.notsomuch | 3.so-so 4. alittle 5. quite alot | 6. very much
(>_-<) *_*) () (ro") Q) (NOMV
64. HAENIZDWTHSEHIDIZNTTN?
Do you like to know more about Japanese people?
1.notatall |2.notsomuch | 3.so-so 4. alittle 5. quite alot | 6. very much
(>_<) *_*) (GI) (ro0) Q) (NOMV
(Integrativeness items)
65. AARDULPEMITONTHESZOICAREFHIIEDSSNEELZLHNETN?
How important do you think learning Japanese is in order to learn more about the
Japanese culture and art?
l.notatall |2.notsomuch | 3.so-so 4. alittle 5. quite alot | 6. very much
(>_-<) (*_*) () (o) ("_1) ("OMv
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