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This paper examines student comments on surveys after one of three different types of
interventions: listening to L1 speakers (n = 18), shadowing L1 speakers (n = 41), or shadowing L1
and L2 speakers (n = 40). We compare the responses to Likert scale and open-ended questions
regarding changes in student confidence in judging English speaking ability (in themselves
and others), perceived improvements in speaking ability, and whether the interventions were
perceived as enjoyable and a good use of class time. We found that shadowing practice improved
student perceptions of their speaking ability and ability to evaluate speech more than listening
practice did. We also found that based on qualitative responses, shadowing both English L1 and
L2 speakers increased self-awareness of speaking to a greater extent than only shadowing L1
speakers and was perceived to be less difficult than shadowing only L1 speakers.

G CIET7 > — MABICKBEDEEEBE T HTLICLV LIFEEERADIAZ0Y (N = 18\ LIFEEEADY v F—
AN = M) LIEEELLFEDZFTEDY v R—1 7 (n = 40)D 3FBEON ADMRZH LS. BHPthEDEEBAL—
FUUBFHET DEOBEAE—F I NHALLIEEVSBRNAFELWNRE L Bofch\ BERBZEMICER T
ERRLCTEMICEL T Uy A— bRESBHEERICKVEONRIEDLRZ T o/, Vv F—A VI BHF VX Z VU BT
NCAE=F VI NRUOAE—F IR NDN KV AE<E LELIZEMB LT, e BRRAEICLDE L1/L22 v R—o
VIBEL v R—A VBN T AE—F27(IC2EER/AD BTV Vv F—A T2 AV I B RS =K G D
SfecEDHIBLT

NEXT PAGE »

mproving spoken fluency and comprehensibility is a common goal of language

learners. However, listening classes in Japan may focus on overall comprehension
rather than bottom-up skills such as phonological awareness, as they are not common on
entrance or standardized tests, while ESL classes in Western countries often emphasize
communicative language teaching (Hamada, 2021). As a result of this gap, shadowing
has become increasingly popular for developing listening skills as well as improving
pronunciation, especially in Asia (Hamada, 2021).

Shadowing means to “repeat speech aloud as they [learners] hear it, as precisely as
possible, while continuing to listen attentively to the incoming speech” (Kadota, 2019).
Shadowing is different from other pronunciation activities such as repetition in that it
is an on-line task, with no pausing and a focus on input speech sounds (Kadota, 2012).
Speech sources can include English textbook audio, recorded speeches, movie clips,
and live speakers (including the teacher). Shadowing can be beneficial for EFL learners
in terms of word accuracy, articulation speed, and listening comprehension (Foote &
McDonough, 2017; Hamada, 2015, 2016, 2019; Hori 2008; Kadota, 2012, 2019; Mori
2011; Tamai 1992, 1997). However, despite the growing popularity of this method in
Japan, there are still many areas that have yet to be studied, such as the differential effects
of L1 and L2 shadowing input.

The use of L2 speaker input can be important in listening activities as students
are more likely to hear other L2 speakers in EFL contexts like Japan. Furthermore,
L2 English users are more likely to have chances to communicate with L2 English
speakers, as speakers in what Kachru (1997) terms the extended circle outnumber
those in inner circle countries. Unless students are exposed to a diversity of accents in
English, nativeness principles (Levis, 2005) may be reinforced, which may lead students
to have negative attitudes towards accented English (Derwing & Munro, 2015). Some
teachers and students may be against the idea of L2 shadowing because they believe
that L2 English varieties are not accurate. However, all English speakers have an accent,
including Japanese English speakers. Therefore, recent pronunciation studies have
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argued that 1.2 English speakers should aim for intelligible rather than native-like
pronunciation (Munro 2020; Munro & Derwing, 2015).

This study examines data collected with the aim of improving speech intelligibility
among students in a listening class. Based on previous research, we predicted that
shadowing practice would be perceived as more effective than listening in terms of
improving speaking ability and phonological awareness. This is because shadowing
is an active and phonologically focused activity whereas listening is more passive and
meaning focused (Hamada, 2021). We also predicted that shadowing both English L1
and L2 speakers would be more effective for phonological awareness than shadowing
L1 speakers alone, as this allows students to compare and contrast the phonological
features of different speakers. Variation in spoken input in listening has been found to be
crucial in students’ perception of other speakers and judgment of their spoken output.
High variability training studies (e.g. Shinohara & Iverson, 2018; Thomson, 2018), where
learners are exposed to different varieties of English, show that L2 learners’ improvement
in perception and production of English is also extendable to the judgement of the
pronunciation of newly encountered speakers. The same reasoning applies to different
accents of L2 English (not just different speakers who share the same L1 English dialect),
which should help listeners understand incoming messages.

In addition, this study aimed to address the dearth of research into the perceptions of
learners regarding the benefits of shadowing. Foote and McDonough (2017) interviewed
ESL students in Canada, but the focus was narrow (enjoyment of shadowing and the
effect on pronunciation) and none of the participants were Japanese, so it is unclear
how Japanese students in an EFL environment would feel about the activity. While
Hamada (2017) examined Japanese EFL students, his questions focused on the ease
and difficulty of shadowing rather than the perceived benefits and overall experience.
Moreover, Hamada (2021) proposed that students peer and self-check their shadowing
for segmental accuracy, suggesting that it is important to examine student confidence in
rating speech input and how this confidence changes over time.

Research Questions

With gaps in previous research on shadowing in mind, we examined how activity
(shadowing vs listening) and input type (English L1 speaker samples vs English L1 & L2
speaker samples) affected students’ perceptions of:

RQ1. Changes in general speaking ability
RQ2. Changes in confidence judging English speaking ability
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RQ3. Usefulness and enjoyment of the activity

This paper focuses on student perceptions of shadowing and listening activities.
Quantitative ratings of samples (self-ratings by students and ratings by trained English
L1 raters) before and after shadowing and listening practice are discussed separately
(Head & Yamane, 2022).

Methods
Participants

All students were non-English majors (N = 101) in compulsory 1st-year university
English listening classes at a Japanese university. Intact classes were asked to listen to
English L1 samples (listening group, n = 20), shadow English L1 samples (L1 shadowing
group, n = 41), or shadow English L1 and L2 samples (L1/L2 shadowing group, n =
40). The research was approved by the university ethics committee, and all students
participated in the activity, though only data from students who signed an informed
consent form were analyzed.

Procedure

The experiment took place during class time (one class per week) over the course
of 5 weeks in total. The textbook series used in these listening classes focused on
understanding speech content rather than phonology, so during week 1 students
listened to an explanation of phonological concepts (segmental pronunciation,
rhythm, and intonation) in Japanese. They then recorded themselves reading a short
story (see Appendix A) using their smartphones, and then evaluated their recording
along with three other English L2 speaker recordings on a 9-point scale (1 equaling
totally incomprehensible and 9 being perfect) in terms of pronunciation, rhythm,
and intonation. The story was written using vocabulary that Japanese students study
in junior high school to minimize errors caused by unknown words. The story also
contained words that represented a wide variety of segmental and suprasegmental
phonological features, allowing production of accurate pronunciation, intonation, and
rhythm to be evaluated

Weeks 2 to 4 involved different interventions. The listening group listened to a
recording of an English L1 speaker reading the short story six times each session (this
was reduced to 3 times for weeks 3 and 4 due to students’ complaints about boredom).
The L1 shadowing group shadowed the English L1 speaker six times each session (two
times with the text displayed and four without). The L1/L2 shadowing group underwent
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the same procedure as the L1 group but alternated between shadowing recordings of the
English L1 speaker and an L2 speaker. A different L1 and L2 speaker was used each week,
and the same L1 speaker sample was used with all three intervention groups. All groups

were told to pay attention to the way the sample speakers spoke and to think about how
it compared to their own speech.

At the end of data collection (week 5), students repeated the procedure of week 1
(without the video lecture) and afterwards completed a questionnaire containing 9-point
Likert-scale responses to statements (with 1 indicating strong disagreement and 9 strong
agreement), as well as space to provide open-ended responses explaining the reasons for
the Likert-scale answers (see Appendix B). All questions were written in both English and
Japanese, and students could write qualitative responses in either language.

Analysis

All statistical analyses of the quantitative survey data were performed using JASP
software (JASP Team, 2021). All qualitative survey comments were transcribed,
translated into English, and independently coded by the authors who then compared and
reconciled their results.

Results

Values over 5 on the 9-point scale were taken to indicate agreement with the statement
and values lower than S to indicate disagreement. ANOVA was used to compare the
means of the three intervention groups, with post hoc test p-values calculated using
Tukey correction and effect size using Cohen’s d. The nonparametric Kruskal-Wallis test
was used when the Levene’s test indicated that assumptions for ANOVA of equal variance
between groups were not met, with Dunn’s post hoc comparison p-values calculated
using Bonferroni correction and effect size using eta-squared. Raincloud plots showing
the distribution of quantitative results can be found in Appendix C.

Qualitative comments regarding reasons for the quantitative scores were coded and
then the prevalence of different responses for each group was compared by dividing the
number of each comment type by the total number of respondents in each group. Due to
the low number of responses from the listening group discussion of comments focuses
on differences between the two shadowing groups.
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RQ1: Changes in Speaking Ability

A Kruskal-Wallis test indicated no significant differences between groups in terms
of changes in speaking ability. The median scores for the two shadowing groups were
higher than the listening group and the mean scores of both the 1.1 shadowing (M = 5.49,
SD =1.10) and L1/L2 shadowing (M = 5.70, SD = 1.70) groups also indicated that they felt

that their speaking had improved after shadowing practice, while the listening group (M
=4.40, SD = 2.16) did not.

Student comments, summarized in Table 1, indicate that the main differences between
the two shadowing groups were that the L1 group was more likely to mention improved
fluency (28%) than the L1/L2 group (11%), whereas the L1/L.2 group was more likely to
mention awareness of their own speaking (27%) than the L1 group (13%). Overall, both
groups felt shadowing was good practice, improved their pronunciation, and increased
phonological understanding. However, some students lacked confidence, felt that there
was not enough practice, and had difficulty shadowing.

Table 1

Coded Student Reasons for Response to the Statement “I feel my speaking has improved after
shadowing practice”

L1 Shadowing L1/L2 Shadowing
Comment code description (n=39) (n=37)
Positive reasons
Good practice opportunities 9) (8)
23% 22%
Greater fluency (11) 4)
28% 11%
Awareness of own speaking (5) (10)
13% 27%
Improved pronunciation/mimicry (6) (4)
15% 11%
Greater understanding of phonology (5) (6)
13% 16%
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L1 Shadowing L1/L2 Shadowing
Comment code description (n=39) (n=37)
Familiarity with text (2) 4)
5% 11%
Negative reasons
Lack of confidence in own ability (3) (1)
8% 3%
Not enough practice 2) (2)
5% 5%
Difficulty shadowing/listening (1) (2)
3% 5%
Lack of fluency (1) (1)
3% 3%
Only improved text that was practiced (1) (0)
3%
Ineffective method (0) (1)
3%

RQ2: Changes in Confidence Judging English Speaking Ability

The next set of questions looked at how confident students were in judging the
English L2 speech of other people and themselves. Students were asked to recall their
confidence levels before and after the experimental practice sessions. Table 2 shows
that all groups were less confident judging their own speech than the speech of other
people. In addition, all groups recalled not being confident (mean score below 5) before
the intervention, although the scores for all groups increased, with the L1 and L1/1.2
shadowing group means for judging others and the L1/1.2 mean for self-judgement
increasing to above 5. To see which groups most improved in confidence, the initial
score was subtracted from the later score for each group. A Kruskal-Wallis test showed
significant group differences in change in confidence for both judging others (H (2)
=21.25,p <.001, n*=.196) and self-judgement (H (2) = 14.76, p < .001, n*=.130). A
Dunn’s post hoc comparison showed that the change in the L1 shadowing group was
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significantly higher than the change in the listening group (p < .001) when judging others
and significantly higher than both the listening (p < .001) and L1/L.2 shadowing (p = .010)
groups when self-judging. In addition, the L1/L.2 group change was significantly higher
(p =.004) than the listening group for judging others.

Table 2

Descriptive Statistics of Responses to the Statements I feel confident in my ability to judge
other peoples’ English speaking” and “I feel confident in my ability to judge my own English
speaking” Pre and Post Intervention.

Listening L1 Shadowing L1/L2 Shadowing
Mean (SD) Mean (SD) Mean (SD)
Statement type Pre Post Pre Post Pre Post
Judging others 3.60 3.70 3.51 5.07 433 5.45
(1.54) (1.56) (1.25) (1.35) (1.95) (1.87)
Judging self 3.50 3.65 3.15 4.61 4.28 5.08
(1.73) (1.81) (1.35) (1.58) (1.77) (1.75)

The comments of the two shadowing groups (Table 3) indicate that the L1 group
was more likely to mention improved skills (improved pronunciation, suprasegmental
awareness, and English ability) whereas the L1/L2 group was more likely to mention
increased awareness (improved overall awareness, ability to understand the difference
between speakers, and exposure to different voices). The most common negative reason
for responses given by both groups was low English ability.
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Table 3 L1 Shadowing  L1/L2 Shadowing

Coded Student Reasons for Response to the Statement “I feel confident in my ability to judge

(other people’s / my own) speaking” Others  Self  Others  Self

Comment code description n=38) (n=38) (n=36) (n=36
L1 Shadowing  L1/L2 Shadowing B ( ) ) { ) ¢ J
Still do not understand some parts 4) (3) (1) (0)
Others Self  Others Self 11% 8% 3%
Comment code description (n=38) (n=38) (n=36) (n=236) ’ ° °
._ Difficult to self-judge (0) (2) (0) (2)
Positive reasons
G 1 i d 8 6 10 9 >% 0%
eneral awareness ncrease ® ©) (10) ©) Not sure if judging correctly (1) (1) (5) (1)
21% 16% 28% 25%
3% 3% 14% 3%
Pronunciation awareness increased 9) (7) 3) 3)
Low confidence (2) (1) (5) (1)
24% 18% 8% 8%
5% 3% 14% 3%
Suprasegmental awareness increased (7) (5) (2) (3) No improvement 0) 1) 0) 1)
18% 13% 6% 8% 3% 39
Able to understand differences between (5) (1) (8) (7) Not h " 0) 1) 0) 1)
ot enough practice
speakers 13% 3% 2%  19% g1p
3% 3%
Exposure to different voices 4) 3) (7) (6) Not enough speaking practice (0) (0) (0) (1)
11% 8% 19% 17% 3%
Practice opportunity 6) 8) (7) (6) Neutral/no change (1) 2) (1) (2)
16% 21% 19% 17% 3% 5% 3% 6%
Improved English ability 3) (6) (1) (3) No reason (0) (0) 1) (0)
8% 16% 3% 8% 3%
Increased confidence (4) 4) (6) (0)
11% 11% 17% RQ3: Usefulness and Enjoyment of Activity
Opportunity to self-evaluate/record (0) (0) 1) ) All three groups felt that the activity was a good use of class time. There were also no
3% 6% significant group differences between listening (M = 6.10, SD = 2.43), L1 shadowing (M
=0.42, 8D =1.47), and L1/L2 shadowing (M = 6.63, SD = 2.15) according to the Kruskal-
Negative reasons Wallis test.
Low English ability (6) ™) (6) ®) Student comments about the usefulness of the shadowing activities during class
16% 18% 17% 22% time (Table 4) indicated that both groups felt they were good practice. However, the L1

shadowing group was more likely to mention improved listening (21%) than the L1/
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L2 shadowing groups (8%), as well as the activity being motivating or fun (11% for L1 L1 Shadowing L1/L2 Shadowing

shadowing and 3% for L1/L.2 shadowing). Conversely, the L1/L.2 shadowing group was

more likely than the L1 shadowing group to report improved general speaking (19% vs bt ol s =) (n=37)
8%,), awareness of own speaking (16% vs 5%,), improved pronunciation (14% vs 8%,), Improved fluency (1) (2)
improved rhythm/intonation (8% vs 3%), and improved fluency (5% vs 1%). 3% 5%
Improved understanding (1) (0)
Table 4 3%
Coded Student Reasons for Response to the Statement “I feel listening/shadowing practice was )
a good use of class time” Unclassified (0) (1)
3%
L1 Shadowing L1/L2 Shadowing Neaati
Comment code description (n=38) (n=37) egative reasons
Positive reasons Difficulty shadowing (3) (2)
Good practice (17) (10) 8% 5%
45% 27% Dislike activity (0) (1)
Improved pronunciation 3) (5) 3%
8% 14% Group practice is difficult/embarrassing (1) (1)
Improved listening (8) (3) 3% 3%
21% 8% No improvement 0) (1)
Improved speaking generally (3) (7) 3%
8% 19% Unmotivated (1) 0)
Awareness of own speaking ) (6) 3%
5% 16%
Improved rhythm/intonation (1) 3) Although there were more mentions by the L1 group of the activity being fun (Table
3% 8% 4), when the two shadowing groups were specifically asked if it was fun to do shadowing
Motivating/f 4 1 practice, the L1/L2 shadowing group generally agreed (M = 5.98, SD = 1.89) while the
otivating/tun ( Z (o) L1 shadowing group disagreed (M = 4.59, SD = 1.96), with the difference in scores being
11% 3% significant [F(1,79) = 10.55, p =.002, n?=.118] and post hoc tests indicating that the L1/
New experience (1) (2) L2 shadowing group scores were significantly higher than the L1 group scores [t =-3.247,
3% 5% d= -0.72, p= 002]

Comments regarding the reasons for the enjoyment of the shadowing activity (Table
5) revealed the following trends: Similar numbers of students mentioned positive effects
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like improved ability (L1, 16%; L1/L2, 17%), enjoying shadowing (L1, 13%; L1/L2, 17%), L1 Shadowing L1/L2 Shadowing
improved fluency/speed (L1, 11%; L1/L2, 8%), and enjoying speaking (L1, 8%; L1/L2, 6%). c de descrinti _ 38 _ 36
However, the L1/L.2 group was more likely to mention enjoying matching the sample omment code description =21 =21
(L1, 3%; L1/L2, 17%), having a new experience (L1, 3%; L1/L2, 14%), and self-awareness New experience (1) (5)
(L1, 0%; L1/L2, 11%). In addition, the L1 shadowing group was more likely to mention 3% 14%
negative aspects such as difficulty shadowing (L1, 39%; L1/L2, 17%), the sample speed . .
being too fast (L1, 16%; L1/L2, 8%), and a lack of English ability/confidence (L1, 11%; L1/ Enjoy speaking (i) (i)
1.2, 0%). 8% 6%
Among the comments summarized in Table 5, some L1/1.2 shadowing group students Self-awareness (0) 4)
mentioned that the variety of accents made the experience interesting (“There are 11%
various pronunciations and it’s kind of interesting”). In addition, others mentioned Familiarity/practice makes it easy (1) 0)
that shadowing L2 speakers was easier and thus more enjoyable than shadowing L1 .
speakers (“It’s not fun because 1 cannot keep up with the shadowing of people whose 3%
pronunciation is too beautiful or too smooth to read. However, 1 enjoyed the shadowing Enjoy seeing new ways of reading (0) (1)
of people who were at my level”). 3%
Unclassified (1) (0)
Table 5 39
Coded Student Reasons for Their Response to the Statement “I feel it was fun to do shadowing .
practice” Negative reasons
L1 Shadowing L1/L2 Shadowing Difficulty shadowing ;19?)/) 1(763/
Comment code description (n=38) (n=36) ° °
— Too fast (6) 3)
Positive reasons 16% 8%
Enjoy shadowing (5) (6) ’ °
13% 17% Lack of English ability/confidence 4) (0)
11%
Improved abilit (6) (6)
P Y 16% 17% Embarrassing (1) 2)
3% 6%
Improved fluency/speed 4) (3)
1% 8% Not fun 0 (3)
8%
Enjoy matching the example (1) (6)
3% 17% Too repetitive 0 (1)
3%
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Discussion

This study used surveys to examine how type of practice (shadowing and listening)
and input (English L1 speaker samples alone or alternating with L2 speaker samples)
affected student perceptions of their speaking abilities, confidence evaluating speech, and
enjoyment of the activities. We will summarize and discuss these results in the following
sections.

Changes in Speaking Abilities (RQ 1)

Students in the two shadowing groups felt that they improved their speaking abilities
more than the listening group, although the difference was not significant. This result
may be because the shadowing groups had more practice producing the sounds that
they listened to, thus seeing improvement and gains in confidence. This is supported
by comments mentioning improved pronunciation and phonological understanding.
The L1/L2 shadowing group also mentioned greater awareness of their own speaking
more than the L1 group, which may have been due to them trying to match the speaking
of both L1 and L2 speakers, although the L1 group mentioned improved fluency more
often.

Changes in Confidence Judging Speaking Ability (RQ 2)

All groups were more confident judging other peoples’ speech rather than their own,
both before and after the intervention, and reported low initial confidence. However, both
shadowing groups became more confident after the practice sessions than the listening
group, with both the L1 and L1/L.2 shadowing group changes significantly higher than the
listening group’s for confidence judging others, and the L1 shadowing group significantly
higher for judging their own speech than the other two groups. However, the L1/L2 group
had higher mean scores than the other groups for judging others and themselves both
before and after, which might be why the changes were not as large as the L1 shadowing
group, which reported lower initial confidence. As the listening group did not change
much in confidence, we can surmise that simple familiarity with the source material is not
sufficient, but rather that the phonological awareness that comes from trying to match the
sample speeches led to increased confidence.

Both of the shadowing groups mentioned low English ability as the main reason for
low confidence in judging, although reasons for increased confidence differed, with the
L1 group more likely to mention improved speaking skills but the L1/L.2 group more
likely to mention increased awareness of speech.
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Enjoyment and Usefulness of the Activity (RQ 3)

There were no significant differences among the three groups in terms of the perceived
usefulness of the activity. However, it should also be noted that the listening group
complained that the activity was boring whereas the shadowing groups did not. This
may be due to different classroom dynamics, but is likely because the active nature
of shadowing kept students engaged. When looking at reasons for the scores, the L1
shadowing group was more likely to report improved listening than the L1/L2 group,
whereas the L1/1.2 group was more likely to report improved speaking ability and
awareness of their own speaking.

Although both shadowing groups found the activities useful, the L1/L2 group reported
significantly higher enjoyment. In their comments, the L1 group was more likely to
mention difficulty shadowing or that the sample was too fast, while the L1/L.2 group
was more likely to mention enjoying matching the sample, having a new experience, and
increased self-awareness. Perhaps the 1.1/1.2 group enjoyed the activity more because the
L2 samples may have been slower and thus easier to shadow. In addition, by comparing
themselves to other speakers making errors rather than “perfect” L1 speakers, it may
have increased their self-confidence. The L1/L2 group may also have enjoyed the greater
variety of speaker samples.

Limitations

The participants were not randomly assigned but rather were in intact classes, so there
were likely variations in ability and motivation levels between classes. In addition, the
listening group practiced three times per class rather than six for the shadowing groups,
meaning that they had less exposure to the audio input than the other groups. One
further limitation is that the results of the pre-test for RQ 2 are based on recalled values
rather than actual values recorded before the interventions.

Conclusion

This study sought to compare shadowing practice to listening practice, as well as
explore the effect of shadowing both English L1 and L2 speaker samples. The results
indicate that shadowing increased perceived gains in general speaking ability and
confidence in speech judgement compared to listening. In addition, shadowing both
English L1 and L2 speakers may be more enjoyable for students and appears to be at
least as effective as shadowing only L1 speakers in terms of improved speaking ability.
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Shadowing both L1 and L2 speakers may also increase awareness of students’ own
speaking and be easier to practice relative to L1 only sample input.

Based on these results, teachers should consider introducing shadowing into their
classes and should have students record and listen to their own speech to gain self-
awareness of and improve speaking abilities. In addition, teachers who wish to use
shadowing in their classes may wish to start with slower speech samples and use both
English L1 and L2 speakers to help raise awareness of the differences in phonological
features between the students’ L2 speech and the target sounds.
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Appendix A + 1feel it was fun to do shadowing practice. > F—1 > 7 IR LNEESD,
Mr. Mouse o Why? Z2sEZ5ENETH,

Mr. Mouse went to visit Ms. Cat and found her in a big room, making some clothes.
The mouse said, “What are you doing in your room Ms. Cat?”

The cat replied: “Well, 'm making a hat for myself. I'll finish it and wear it to work.” So
you see, the cat would wear her hat to work. And then the cat asked the mouse about his
day in return.

The mouse said that he went to the market this morning. He found a shiny dollar on
the road and he bought some pudding with the dollar right away. Then a dog took it
away and ate it near the window. The mouse was sad that the dog ate his dessert in front
of him.

Appendix C
Raincloud Plots of the Distribution of Student Survey Question Responses

Figure 1
Raincloud Plot of Responses to the Statement “I feel my speaking has improved after listening/

shadowing practice”

L1L2 Shadowing —
. . Appendix B o o':"'o.
Survey Questions (English and Japanese) a

« 1felt confident in my ability to judge other peoples’ English speaking before |2"

(listening/shadowing) practice. (VAZ> 7o v B—1 27 D) ##E % 21T, fltA c

DIFFEAE—F > 7 Oz HEE2F>TTE . 2 L1 Shadowing —
o 1feel conﬁd?nt in mygability to judge other peoples’ English speaking. ftfi AD3%EE A g ° : ' ' g °

E—F2 7 OiHiiZAEZFF>TTES, > o
« Why? 2EZIBNET N, QL
« 1felt confident in my ability to judge my own speaking before (listening/ =

shadowing) practice. (JAZ 702w R—A 27 D) #EZ T 21T, B OHFH AL Listening — —4%

—F TR DOFHEE HIE 2> TTE 2, i . g ® ' s
«+ Ifeel confident in my ability to judge my own speaking. /3 DFEEAE—F > 7 HES] .

DOFHliE FEZRi>TTE S, I I | | | | | | |
o Why? a8 25H0WETH, 4 -2 0 2 4 6 8 10 12
+ I feel my speaking has improved after (listening/shadowing) practice. (JAZ22 %

Dy R—A 2T D) HE DR T, FEEAE—F 2 TN EELZEK LS,
o Why? ZEE5BNET A,
+ 1feel (listening/shadowing) practice was a good use of class time. #ZZEREIC (V2=

TR R AT D) HEET DR IELD.
o Why? 2823 BNET),
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Figure 2 Figure 3
Raincloud plot of the difference in confidence judging other peoples’ English speaking before Raincloud plot of the difference in confidence self-judging English speaking before and after
and after intervention. intervention.
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Figure 4 Figure 5
Raincloud plot of the responses to the statement “I feel listening/shadowing practice was a Raincloud plot of the responses to the statement “I feel it was fun to do shadowing practice”
good use of class time”
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