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Twelve university students made an English presentation to introduce various puppet theaters from around the
world at an international conference as an extracurricular project. Considering the English presentation as a task for the
students, the teacher employed Task-Based Language Teaching (TBLT) and set four steps for the students to perform:
developing background knowledge of the topic, conducting research on puppet theaters in each country, writing and
revising a presentation script, and practicing making a presentation. The result of this project showed that TBLT worked
effectively in encouraging students to be actively involved in these four steps, utilize all four skills for a real-world purpose,
and successfully realize the English presentation. The students reported a high degree of satisfaction and a desire to
participate in more opportunities to communicate with foreign people. These steps can be applied to regular English
lessons to help students to make English presentations.
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n response to government encouragement starting in the 2000s, the number of

Japanese public and private universities making partnership agreements with local
prefectural and municipal governments began gradually increasing (Asaoka & Sawada,
2017; Fukanuma, 2010; Nakatsuka & Odagiri, 2016). According to Nakatsuka and
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Odagiri (20106), these agreements arose from two particular policies. First, due to the
2006 revision of the Basic Act on Education, universities became officially required

to contribute to the development of regional communities by broadly disseminating
the results of their educational activities. Secondly, following the implementation of
the National Spatial Strategy in 2008, prefectural and municipal governments were
encouraged to collaborate with universities for their regional development. Today,
universities are expected to contribute to addressing regional issues while conducting
educational activities outside their campuses. According to a survey by Asaoka and
Sawada (2017), from 2006 to 2012, the number of these agreements steadily increased
every year, and since 2013, more than 200 such agreements have been made annually.
As of March 2016, the number of these agreements has reached 1,510. Following this
trend, Tsuda University, where the author works as an English teacher, has also made a
partnership agreement with several cities and organizations in Japan so that the students
can be involved in field studies and practically learn about and experience regional
revitalization, which is an important issue in Japan today (Fukanuma, 2010; Nakatsuka
and Odagiri, 2016).

Tsuda University and lida City in Nagano Prefecture started collaborating in April
2018. That year was meaningful for lida City because the World Puppet Festival and
the annual General Assembly of Association Internationale des Villes Amies de la
Marionnette [International Association of Puppet Friendly Cities] (AVIAMA) were
held there for the first time in August. The 2018 AVIAMA assembly was attended by
representatives, mainly puppet theater professionals, of 16 cities from eight countries or
regions: France, Spain, Belgium, the Czech Republic, Poland, Korea, Taiwan, and Japan.

Based on the agreement, for this special occasion, the university’s students were
expected to make an English presentation introducing puppet theaters in each
representative’s country at the opening reception. In other words, they were given a
concrete task to be accomplished. Therefore, the author employed task-based language
teaching (TBLT) while instructing them as an extracurricular activity.
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The purpose of this paper is to show the effectiveness of TBLT in the development of
the students’ English presentation. More specifically, it addresses whether and how the
four steps set by the author based on TBLT effectively helped the students to create an
English presentation.

Theoretical Background

According to Ellis and Shintani (2014), TBLT “aims to develop learners’ communicative
competence by engaging them in meaning-focused communication through the
performance of tasks” (p. 135). In this project, the author considered the English
presentation at the AVIAMA General Assembly to be a task and employed TBLT to
instruct the students. Therefore, this literature review first focuses on the definitions of
a task and shows whether the presentation at the AVIAMA General Assembly qualified
as a task. Then, three principal phases in implementing TBLT are reviewed, and lastly,
previous studies suggesting the effects of TBLT are introduced.

Definition of Tasks

“What is a task?” seems to be a simple question, but there have been a variety of
definitions and classifications (Ellis & Shintani, 2014; Jackson & Burth, 2017; Richards &
Rodgers, 2014; Van den Branden, 2006). Among the various definitions, Ellis (2003) and
Ellis and Shintani (2014) suggested four criteria for defining a “task.”

The first criterion is a primary focus on meaning. Ellis and Shintani (2014) explained
that here, “meaning” refers to semantic and pragmatic meanings. Learners focus on
encoding and decoding messages rather than linguistic forms. From the teacher’s point
of view, a task is provided to students not to make them practice language features but
to “create communicative contexts for using language” (Ellis & Shintani, 2014, p. 1306).
The second criterion is the existence of information gaps between learners and their
interlocutors; for example, there should be a need to convey information to others.
Thirdly, learners should largely rely on their own linguistic and nonlinguistic resources
to complete the activity, which means that “learners are not ‘taught’ the language they
will need to perform a task” (Ellis & Shintani, 2014, p. 135). Lastly, a clearly defined
outcome other than the use of language is set; in other words, learners are given a goal
they are expected to complete, and language serves as the means for achieving the
outcome.

The above criteria support the author’s decision that the English presentation at the
AVIAMA assembly was a task for the students:

FRONT PAGE PREVIOUS PAGE

NEXT PAGE

1. While creating an English presentation, the students primarily focused not on
language but on the content of the presentation; therefore, their primary focus was
on meaning.

2. The students were expected to make a presentation and convey their messages to
the audience; therefore, there was an information gap between the students and the
audience.

w

To create the English presentation, the students had to learn the necessary
knowledge and language by themselves. In other words, they largely relied on their
own resources.

4. The defined outcome was the presentation at the conference, and English was the
means for achieving the outcome.

Three Phases in Implementing TBLT

Following Richards and Rodgers’s (2014) explanation that various tasks are employed
in various lesson formats, there are different terms used to describe task-based lesson
designs. Several researchers have proposed three phases in task-based lessons: pre-task,
main-task, and post-task (Ellis & Shintani, 2014; Richards & Rodgers, 2014; Willis, 1990).

The pre-task phase is used for introducing a topic and task. In many cases, teachers
provide students with the necessary vocabulary to perform the task, show models
(such as a model essay or performance), and provide students time to brainstorm or
plan how to do the task. “Schema-developing” (Ellis & Shintani, 2014, p. 142), in other
words, developing background knowledge, is also conducted in the pre-task phase, and
the teachers provide, elicit, and extend students’ knowledge of the topic. Background
knowledge can also be defined as prior or basic knowledge utilized for interpreting a
text. Without background knowledge, readers and listeners often find it difficult or
even impossible to understand what they read and listen to (Grabe & Stoller, 2011,

Li & D’Angelo, 2016; Richards & Burns, 2012). Therefore, to facilitate the students’
comprehension, developing the background knowledge, in other words, schema-
developing is necessary.

In the main-task phase, students, often in pairs or groups, use their existing linguistic
and nonlinguistic resources and try to accomplish the task. Teachers monitor the
students, encourage them to communicate effectively to perform the task, and take time
to provide explicit instruction on some linguistic features. Finally, in the post-task phase,
students report and share the outcome of the task. Teachers also give comments and
provide feedback on their performance.
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Considering that the students in this project were taking regular English lessons on
campus but did not know much about puppet theaters, these pre-task, main-task, and
post-task phases seemed as though they would be effective to help them realize the
English presentation at the AVIAMA General Assembly.

Effects of TBLT

Previous studies have uncovered the positive effects of TBLT on learners’ L2
performance. Bryfonski and McKay (2017) conducted a meta-analysis examining the
effects of TBLT implementation in language classrooms. They selected 52 studies based
on criteria such as “studies accessible in English” (p. 609) and “studies that examined the
effects of the TBLT program’s implementation on some outcome measure” (p. 610). In
particular, they focused on 29 between-group studies which showed an overall positive
and strong effect size for the effectiveness of TBLT programs on L2 learning outcomes,
compared with either a comparison or control group. The researchers also examined 13
perception studies and reported that almost 80% of the participants’ perceptions of TBLT
was positive.

Other researchers have indicated that TBLT is also effective for raising learners’
motivation. Van den Branden (2016) showed that one benefit of practicing TBLT is that
tasks can enhance learners’ motivation in class. Chen and Brown (2012), employing
TBLT in writing instruction for high-beginner-level adult learners, suggested that the
learners were engaged in a “dynamic motivational process” (p. 450); they were motivated
by the tasks, and their task completion in turn led to motivation for completing
subsequent tasks.

These studies have suggested that TBLT can positively affect learners’ L2 outcomes,
bring a high degree of satisfaction, and enhance their motivation. That is why the author
decided to employ TBLT while helping the students to create an English presentation.

Method
Participants

Participants were solicited by the university in April 2018. Tsuda University has two
campuses, both in Tokyo, and is located about four hours by bus from lida City. The
requirements for the participants were to: (a) visit and stay for about three days in lida
City in August 2018, (b) interact with the representatives from overseas, and (c) make a
group presentation in English introducing the puppet theaters of 16 cities at the opening
reception of the conference.
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Twelve students voluntarily participated in this project. The author estimated their
English proficiency to be from intermediate to upper-intermediate (approximately
Common European Framework of Reference B1 to B2). Of the 12, nine second-year
students majored in policy studies and studied at one campus, while three students
(one second-year and two first-year students) majored in liberal arts and were located
in the other campus. Therefore, the students and teachers, including the author of this
paper, communicated by holding online meetings and using emails and the instant
message application LINE. To better understand their perceptions, a questionnaire
was administered to the students using the online survey platform SurveyMonkey
(www.surveymonkey.com) after the completion of the English presentation at the
AVIAMA General Assembly. The questionnaire was voluntary, and of the 12 students,
nine answered the questionnaire. To get their honest opinions, the questionnaire was
anonymous and did not require the students to disclose their names. The questionnaire
was conducted in the students’ L1, Japanese (see Appendix for the questionnaire items),
and the students’ answers cited in this paper were translated from Japanese by the
author. All participants gave informed consent to the author.

Table 1

Reasons for Participation in this Project

Reason Number

[ was interested in regional revitalization. 7
I wanted to use English for real-world purposes.

I was interested in performing arts including puppet theaters.
I was interested in intercultural exchange.

Others

S b 1

Note. N = 9. Multiple answers allowed.

The students’ motives for participating in this project are shown in Table 1. The most
common motive was their interest in regional revitalization. The second most common
motives were their interests in performing arts, including puppet theaters, and their
hope to use English for real-world purposes.

ONLINE FULL SCREEN


http://www.surveymonkey.com

JAPAN ASSOCIATION FOR LANGUAGE TEACHING « JALT2020 » Communities of Teachers & Learners

JALT2020

COMMUNITIES OF
TEACHERS & LEARNERS

Oshima: A Task-Based Approach to Creating English Presentations in Extracurricular Settings

Teachers

Two teachers were involved in this project. One was a professor at Tsuda University
who oversaw the whole project with lida City and acted as a liaison between the
university and lida City. The other was the author of this paper, a research fellow and an
English teacher at Tsuda University, and was mainly in charge of teaching the students
to make the presentation. She had experienced managing several performing arts events
before, which led to her involvement in this project.

Procedure

The instruction for making the presentation was conducted from May to August 2018
by the author as an extracurricular project. In the first two months, the students and
teachers held biweekly online meetings and also communicated by email. From July until
the AVIAMA assembly in August, the author held individual or small group meetings
twice or three times per student depending on their progress. The students went through
the four steps illustrated in Figure 1. All four skills were integrated into these steps to
accomplish the task. More specifically, while creating the presentation, the students had
to use English to read various references to conduct research, write and revise a script,
and practice the presentation.

Figure 1
The Four Steps of Creating a Presentation

Pre-task phase = Main-task phase

Develop the Conact

research

background
knowledge

making a
presentation
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Step 1: Developing the Background Knowledge

No students participating in this project majored in performing arts. Some of them
had an interest in theater or had experienced theatrical plays before; however, from
chatting with the students, the teacher found that none of them had any knowledge of
puppet theaters at the beginning of this project. Therefore, it was considered necessary
to develop their background knowledge first. The teacher arranged two opportunities
for the students to do field study. In both, the students used their L1, Japanese. The first
was a visit to the Japanese traditional marionette theater company Isshi-za, where the
puppeteer explained traditional puppets in Japan and his productions. The students also
learned how to hold and operate a puppet (see Figure 2). Secondly, they visited executives
of the Foundation Modern Puppet Theater, which is the leading puppet organization
in Japan and has introduced both Japanese and overseas puppet theaters to Japanese
audiences. The students interviewed the executives and learned about puppet cultures in
Japan and in other countries, especially those participating in the 2018 AVIAMA General
Assembly.

Figure 2
Visiting the traditional marionette company Isshi-za (all those depicted here gave written
consent to the author for their photographs to be included).
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Step 2: Conducting Research

Each of the 12 students became a member of two or three study groups, for a total of
16 groups representing the 16 cities participating in the AVIAMA General Assembly. The
students started research on puppet theaters in each city.

Table 2
Sources Used for Research by the Students

Source Number

English sources on the Internet 9
Japanese sources on the Internet
Visiting organizations

Japanese sources at the library

English sources at the library

e e LY Y SN ]

Others (Interviewing on the phone)

Note. N=9. Multiple answers allowed.

According to the questionnaire, all respondents (N= 9) answered that they read
English sources on the Internet (Table 2). To conduct research and gain the necessary
information to make a presentation, the students had to purposefully read many English
sources. Depending on the students’ needs, the teacher provided information, such as
cultural organizations from each country which the students could visit, and references
including websites and books they could refer to.

Step 3: Writing and Revising a Script

Based on their research, first, the students in each study group wrote a draft and made
PowerPoint slides to introduce each city. Then, the teacher checked each group’s draft
and slides and gave feedback on content and grammar. For instance, when a draft seemed
lacking in information, the teacher told the students to research further and develop
the content. When a draft contained numerous grammatical errors, she indicated
the location to be revised so that the students could correct these errors themselves.
Depending on the quality of drafts, the students and the teacher repeated this sequence
several times until each draft was finalized.
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While writing a draft on each city, the teacher asked the students to think of the flow
of the presentation. More specifically, they thought of how to start the presentation,
how to sequence the 16 cities, how to make the transition from one city to another,
and how to conclude the presentation. Some of the students, who had already finished
writing drafts on their cities, started writing the opening and closing parts of the overall
presentation, on which the teacher also commented.

Finally, using the online browser-based word processor Google Docs, the students
combined all of the drafts into one long script and all of the slides into one slideshow.
Although the students had considered the flow of the presentation in advance, once
combining all the drafts into one script, they found many parts which were hard to
follow or not coherent. Therefore, all the students and teachers, connected by Google
Docs, edited the combined script online together so that the script became logically
organized.

Step 4: Practicing

After editing the combined script, the students practiced their presentation for
three days, spending 12 hours in total. From the 12 students, five voluntarily became
presenters. These five presenters practiced giving the presentation in English. The other
students and the teachers listened to the presentation and gave feedback. If the listeners
felt that any words or phrases were unclear or unnatural, the students and teachers
further revised the scripts and slides.

Through these four steps, the students and the teachers finalized the presentation
scripts and slides. The script and slides can be viewed on Tsuda University’s website
(Oshima et al., 2019).

Results and Discussion

The task, or in other words, the English presentation was successfully performed (An
excerpt of the students’ presentation can be viewed on the official JALT YouTube channel
at https://youtu.be/7vglStiERMw). When the presenters introduced each country or
region, the audience reacted with enthusiastic cheers. After the presentation, audience
members gave many favorable comments to the students and teachers. For instance, the
representatives from Spain said that they enjoyed the presentation very much, and one
from Belgium said that he had participated in the production which had been introduced
in the presentation. The teachers were also complimented on aspects such as the
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potential for this presentation to be a precious document comprehensively introducing
the world puppet history and cultures.

Table 3
Students’ Satisfaction with the English Presentation
Degree Number
Very satisfied 2
Satisfied 6
Unsatisfied 1
Very unsatisfied 0

Note. N=9.

The post-presentation questionnaire showed the students’” high degree of satisfaction
(Table 3). Among the nine respondents, eight students’ reaction (89%) to the presentation
was “very satisfied” or “satisfied.” Although one student answered “unsatisfied,” her
reaction could be interpreted as being due to her high motivation because in her
comments, she wrote in Japanese, “l could have deepened the content more, and 1 could
have practiced speaking more.”

Table 4

Willingness to Participate in Future Activities

Moreover, this English presentation enhanced the students’ motivation for future
activities (Table 4), and they showed a willingness to participate in similar activities. One
student wrote the following comment in the questionnaire:

Based on our research, 1 could talk with puppet theater professionals, discover new
things, and learn more about other countries, all of which were very meaningful
for me. 1 want to participate in this kind of intercultural exchange project again....
1 could learn a lot of things, such as how to research, how to make a presentation,
and how to attend to the guests.

Conclusion

The results of this project showed the effectiveness of TBLT in the creation of an
English presentation at an international conference. TBLT implementation encouraged
the students to be actively involved in each of the four steps, utilize all four skills—
listening, speaking, reading, and writing—for a real-world purpose, and successfully
realize the English presentation. The students’ response to the post-presentation
questionnaire showed a high degree of satisfaction.

It cannot be denied that this project has several limitations which interfere with
generalizability. First, it might be argued that this presentation was only made possible
because an authentic international setting was provided. The English presentation at
the 2018 AVIAMA General Assembly was a result of the partnership agreement between
Tsuda University and lida City, and all instruction was conducted as an extracurricular
activity. Additionally, it might also be pointed out that the presentation was successful
because the students were more highly motivated than typical Japanese EFL college
students, given that they voluntarily participated in this project. However, as previous

Future activities Number studies (for example, Mahdi, 2015; Sakai & Koike, 2008) suggested, extracurricular
Having more opportunities to communicate with foreign people 8 activities themselves can be a motivator for students to learn English. Sakai and Koike
Participating i . . e (2008) showed that even short-term participation in international events as volunteers

articipating in the projects of regional revitalization at Tsuda 8 s . , - .
facilitated the improvement of students’ motivation to learn English. Therefore, teachers
Participating in intercultural exchange programs 6 may consider exploring whether their institutions already have similar partnership
Finding more opportunities to make an English presentation 5 agreements which can lead to opportunities for students to use English in real-life
Others 3 situations. If there are no such agreements, it is recommended to look for international
. events in which students can participate as extracurricular activities.
Studying overseas 1 Another limitation was the small sample size with the questionnaire results. The
Note. N=9. Multiple answers allowed. author could not obtain responses from three of the 12 students, which lowered the
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validity of the questionnaire results. Future studies can include follow-up interviews or at
least make questionnaires obligatory for students who voluntarily participate in a project.

Other than in extracurricular activities, the proposed four steps based on TBLT
can be also effective in regular English lessons to teach students how to make English
presentations. In a 15-week course for the four skills, this presentation using four steps
can be a course project. For a listening and speaking course, still, the four steps can
scaffold students to successfully make a presentation. Although instruction would vary
depending on students’ English proficiency and classroom settings, one of the following
points, which correspond to the four steps, can be applicable for a wider range of
students:

1. As the students here had researched world puppet culture, choosing an authentic
topic can motivate students to do research and create an English presentation.

2. Regardless of the topic and students’ English proficiency, it is necessary to ensure
students’ background knowledge. During this project, one student said that she
could not have understood what a book said without understanding the basis of
puppet theaters. Ensuring and, if necessary, developing background knowledge can
aid students’ reading comprehension.

3. While having students write a script, teachers’ feedback over the course of multiple
drafts is essential. Although it was time-consuming, the quality of the students’
scripts greatly improved through several revisions.

4. Encouraging students to take a listener’s point of view is effective in refining the
script and making a more appealing presentation. Even when presentation scripts
were grammatically correct, listeners sometimes found it difficult to comprehend
the presentation if the word choice, sentence length, and delivery speed were not
appropriate. Conducting rehearsals provided the students opportunities to notice
this.

The above four steps using TBLT can encourage students to utilize all four skills of
English as a means of communication and successfully accomplish a task. Although a
large number of studies have supported the effectiveness of TBLT, there are not enough
studies targeting Japanese EFL college students, as Bryfonski and Mckay’s (2017) meta-
analysis did not include any study targeting L1 Japanese learners. More studies are
needed to examine the effectiveness of TBLT on Japanese EFL students, and this paper
partially addresses this need. For future studies, it is worth examining how students
with different levels of English proficiency and motivation in regular classroom settings
respond to the four steps using TBLT.
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Appendix
The Students’ Questionnaire (English translation added)

1. SHOHH T O =/ MIBME ROl A TZEW (@ EE% 7)) . Why did you
participate in this lida project held in August? (Multiple answers allowed)
EFAFICEIRN B o 72N D
NI - S5 AR AN 572005 1 was interested in performing arts and puppet
theaters.

WFEERBMICHE > THMN -5 1 wanted to use English for real-world
purposes.

5 OIEHEALICELR B >72 25 [ was interested in regional revitalization.
Z DA Others

1 was interested in intercultural exchange.

2. AVIAMAL 72 a2 TOTLEANTDONT, FEHLETT 2 B8Z TEIN ERIEERD.
Which city did you research for the presentation at the AVIAMA? (Multiple answers allowed)

3. TLENERDI0, EATRFHETHELE L) (EEIEIE AT 2 To create the
presentation, how did you conduct research? (Multiple answers allowed)

A2 =2 LOEREF A (HAFET) Japanese sources on the internet
A2 =2y EOEREF AT (3435 T) English sources on the internet

B E B TERE N7z (HAFE T) Japanese sources at the library

BB TEBIE T2 (JE3ET) English sources at the library
HLERHREZFA L 72 Visiting organization

TOff  Others

4. FF LTS ER KBS 2 B A T<7ZE W (ER(RE 7)) . Which organization did you visit?
(Multiple answers allowed)
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5. 8HTOY 7 N AVIAMAT LY N)ICSINT BRTEANT, 1955 R TEBRASH Wk

DHEITEITHVEL /A Did you feel any change in your perceptions of English or
intercultural exchange before and after participating in the lida project (the AVIAMA
presentation)?

RKWNTE{LA B -7z Greatly changed
ZAt/nd-7z Changed
HEDEALNE) ST Little changed
<L EN->7=  No change

6. AVIAMAL t 7> a>TOT LY %, B EHOEEZR NS, BAH-TA MeE, &
ZINTENF LN A REH 5572 AT, BARRIZENTLZE N, After the AVIAMA

presentation, did you gain some feedback from the audience? If so, please share what
kind of comments you were given.

7. AVIAMAT LB~ B HETO, HHADOEE DY R—MIDWT, BEZHA TS
VY, How did you feel about the Tsuda teachers’ support during the process of creating the

AVIAMA presentation?
NI SvAsY Very useful
EAVIES AVASY Useful
HEDRITIL /e Tz Rarely useful
LIV 2787 Never useful

8. AT OY 7 MAVIAMAT LY NZDNWT) Z2IRDIES T, B2 Ot B E 24 i TRl L

TLZEW, Please evaluate your satisfaction level about the AVIAMA presentation.
4 (RWIZHGE)  Very satisfied
3 (W) Satisfied
2 (RNifg) Unsatisfied
1 (RWIZimifd) Very unsatisfied

9. HHTOZ M (7T 2 RIZOWT) ZHRDIE-S T, A7 O R 2 4 s A TRk L T<7ZE
W, Please evaluate your satisfaction level about attending to the guests at the AVIAMA
assembly.

4 CRWIZ ) Very satisfied

3 (i) Satisfied

2 (R fd) Unsatisfied

1 CRWIZAf2) Very unsatisfied

10. AVIAMATOE# 2 5F A, EOLIICHD DG EDIEINTIENL THEZNEBNET ) (
BEEIZE T]) ? Based on the activities at AVIAMA, what kind of future activities would you
like to participate in? (Multiple answers allowed)
HSHEANDF EDZEFRD L HNIFEMRINITS N %, Having more opportunities to
communicate with foreign people
WRET LT a2 OBERICHBIIZS N 4. Finding more opportunities to
make an English presentation
T FH A D ML S B CRERAY 122 N9 % Participating in the projects of regional
revitalization at Tsuda
BHREDFYUT Ty 71k I %, Studying overseas
BB L2 F L ANE UL DO HIEZ RO HIE BTSN %, Participating in intercultural
exchange programs
ZDft Others
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