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Peer-mentoring programs have become increasingly popular in recent years due to the many
benefits they offer participating students. However, studies on peer mentoring in Japanese
education often focus on the benefits afforded to mentees and not the mentors. The development
of agency among student participants of a mentoring program in an English-language department
at a Japanese university conducted between 2012 and 2018 is investigated in this study. The
authors examined how the experience of mentoring a struggling underclassman encouraged
learner agency for student mentors. The authors conducted qualitative analysis using the KJ
Method of student interviews with four mentors and quantitative analysis of post-mentoring
session report data of 316 reports using a co-occurrence network diagram using KH Coder. The
results identify eight agency-related categories for mentors, indicating that the mentors’ agency
also developed through the experience, particularly with regard to their study behavior and use
of available language-learning resources.
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he term peer mentoring in post-secondary education is where students with more

experience (mentors) advise and give support to students with less experience
(mentees) with the goal of improving academic performance and other outcomes (Colvin
& Ashman, 2010). The content and scope of support varies depending on the context and
program goals, but commonly upperclassmen mentors provide underclassmen mentees
with information, advice, and emotional support.

Peer mentoring is a popular way for education programs in North America to
utilize resources for the maximum benefit of students. Collier (2015) reported that
65% of universities that responded to the 2010 American College Testing’s survey on
student retention indicated that they used student-mentoring programs. Furthermore,
approximately 90% of universities in Canada have adopted similar project activities
(Naka, 2012). Contrastively, in Japan mentoring activities are typically referred to as peer
support and are differentiated from terms such as counselling (performed by counsellors/
specialists) and peer tutoring (where the focus is on academic content) (Oishi, Kido,
Hayashi, & Inanaga, 2007).

Mentoring has benefited both student mentees and mentors. Sanchez, Bauer, and
Paronoto (2006) reported that university student mentees had a stronger desire to
finish their degree following participation. Other studies noted that student mentees
reported an improvement to their GPA (Pagan & Edwards-Wilson, 2002), a stronger
connection with other students and faculty (Roberts, Clifton, & Etcheverry, 2001), and
help in adjusting to university life, leading to increased motivation and feelings of self-
efficacy (Collier, 2015). Student mentors also benefit from the experience. Frith, May,
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and Pocklington (2017) reported that experienced mentors improved their confidence,
interpersonal skills, and developed a deeper understanding of their own learning process.
Collier (2015), similarly found that mentors reported improved academic performance
and communication skills, as well as an increased understanding of their own roles as
students.

Determining peer groups is an important factor for successful peer-mentoring
programs. In their report on one-to-one cross-age peer-mentoring programs, Karcher
and Berger (2017) identified several factors that influence the success of a mentoring
program. These included selecting positive-minded mentors who are genuinely
interested in contributing to their mentee’s success, not requiring or coercing student
participation, and providing mentors with the appropriate level of training and faculty
support. Other research has suggested that creating mentoring “teams” in which the
mentors had differing levels of experience (e.g. 3rd- and 4th-year student mentors on
the same team) provided additional opportunities for learning and support (DuBois &
Karcher, 2005).

There are only a few studies on peer mentoring in an ESL/EFL context. One study
conducted in a high school EFL program in Greece reported that mentees had increased
confidence in their ability to find and use language resources (Everhard, 2015). Another
questionnaire-based study at a Japanese university EFL program found that peer role
models helped younger students increase their intercultural competence by sharing
examples of their own intercultural experiences (Lingley, 2017). Peer mentoring has been
used to strengthen learning environments in tertiary foreign language education and was
successfully utilized to develop and support self-directed language learning courses in
Japan (Curry & Watkins, 2016) as well as to support ESL teacher training and colleague
interaction in Vietnam (Nguyen, 2013).

Studies on peer mentoring in Japan typically focus on K-12 education. Such
studies have explored the use of peer-support and peer-counselling programs for the
development of participants’ engagement in classroom activities (Okayama Prefectural
Education Center, 2005), social-skills and conflict-resolution (lkejima, Kuramochi,
Hashimoto, Yoshimura, & Matsuoka, 2005; lkejima, Matsuyama, & Oyama, 2012), and
self-efficacy (Aoki, Yamasaki, Kimura, & Miyake, 2013). The development of mentor
agency and self-efficacy in a university EFL setting in Japan remains an unexplored topic.

Peer-Mentoring Project

The current study was a part of a peer-mentoring project conducted from 2012 to 2018
with the aim of helping English-major students become more independent learners
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and develop agency in their study behavior. Agency is defined as the ability to act for

the purposes of modifying one’s own behavior to produce a particular effect and being
evaluated for those actions (van Lier, 2008). In this study, this refers to students’ ability to
take actions based on their own decisions to promote positive learning outcomes for the
mentees and themselves.

Every year between four and nine two-person teams of a 2nd-year and a 3rd-year
students (hereinafter mentors) supported a 1st-year student (hereinafter mentees)
throughout the year. Mentors provided consultation and advice about any issues related
to the mentees’ studies, including study habits, timely completion of assignments, and
balancing social life with school. Mentors also gave mentees information about the
different learning facilities and language-related events on campus. These mentors were
not tutors, and thus did not directly teach English nor help with assignments; instead,
they gave advice by sharing knowledge and study-skills they had developed as university
English majors.

Majoring in English not only requires development of appropriate language skills,
but also requires students to maintain motivation to constantly study and use the
target language. Finding this motivation can be a challenge, especially for new students.
Many new students are accustomed to the passive, structured education style typical of
Japanese high schools and struggle to develop new study habits and maintain motivation.
Peer mentoring can address this by helping students share their ideas and experiences
about how to overcome these difficulties, and ideally, become more independent
learners as a result. The process gives mentees the opportunity to regularly reflect on
and talk about their actions and study habits with experienced peers. Mentors also
have the opportunity to think about their own learning behaviors while supporting
the mentees. It was anticipated that most participating students would report changes
towards perceived agency in their English leaning and stronger relationships with their
classmates.

In this study, 61 2nd- and 3rd-year students were recruited between 2012 and 2018 to
participate as mentors for struggling 1st-year students (mentees). Participating mentees
were identified and selected during the first semester based on faculty recommendations
and the results of a questionnaire administered at the beginning of the academic year.
All participants signed consent forms after agreeing to participate. (See Appendix A for
a sample questionnaire.) The participants were English or communication majors who
selected English communication as their primary course of study. Mentors were former
mentees or students who were identified by the authors as having made significant
improvements to their academic performance and learning behaviors. The mentors’
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English proficiency was not the most important quality considered in selection. Mentors
were requested to attend weekly support meetings, which functioned as training and
sharing sessions among mentors and the coordinating teachers. In each meeting, the
mentors reported on the latest session, shared positive and negative interactions with
their mentees, discussed concerns, and exchanged ideas for support. This was followed
by open discussion with other mentors and faculty about ideas for improvement and
possible activities for future sessions.

Research Questions

The present study was conducted to answer the following questions:
RQ1: How did the mentors utilize their experience when advising the mentees?
RQ2: How is agency expressed through the experience of being a mentor?

Data Collection and Analysis

Qualitative and quantitative analyses were conducted on two primary data sources:
the retrospective interviews with mentors and their weekly post-session reports (see
Appendix B for the interview questions and Appendix C for a sample session report).
Four of eight mentors from the 2018 academic year were selected to be interviewed
based on their availability. The semi-structured interviews were conducted in Japanese
at the university’s International Exchange and Language Learning Center between
October 15 and 17, 2018, lasting 20 minutes each. In total 80 minutes were recorded
and transcribed for analysis. The interview questions were designed to assess the
mentors’ agency in their support of the mentees and in their own language learning.
Semi-structured interviews were selected as they have been shown to reinforce the
level of representativeness while allowing for a relatively small number of participants
(Suzuki, 2002). There were 316 post-session reports written between 2012 and 2018,
where mentors wrote about the content of each session and the advice they had given,
suggested topics or activities for future sessions, and noted any concerns about the
mentees that arose from the sessions. These reports were completed by the mentor
teams following each mentoring session and were then submitted to the authors during
the weekly support meetings.

The main research approach adopted in this study was triangulation of data from two
sources: the results from K] Method analysis of the four 20-minute mentor interviews
and analysis by KH Coder (a free-to-use software) of co-occurrence network diagrams
(see Appendix D for an example) of the 316 session reports. First, the interview responses
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were analysed using the K] Method, which uses an eight-step process to emphasize the
importance and relevance of independent ideas (pulled from a particular context or as
the result of brainstorming) and group them accordingly (Scupin, 1997). This method
allows for analysis of fragmented information among the qualitative data by integrating
and categorizing items into highly related groups (Sato, Kasuga, & Kanzaki, 2019).
Furthermore, the K] Method differs from the simple coding proposed in Grounded
Theory in that it enables researchers to analyse data and explore new perspectives,
attempting to establish a new theory while conceptualising subjective concepts (Yamada
et al,, 2013). K] Method analysis was selected because it enabled the authors to reveal
new insight from the interview responses.

Because only four mentors participated in the interviews, the K] Method analysis
alone was insufficient to make any generalizations about how the results applied to
other mentors’ development of agency. Hence, a second analysis using co-occurrence
network diagrams on KH Coder was conducted utilizing the 316 session reports
(Higuchi, 2014). Using KH Coder, the authors could generate descriptive statistics that
indicated word keyword frequencies and word clusters from the source text (the session
reports). Initially, we searched for keywords yielded from the K] Method analysis, and
identified new keywords from the high frequency words and clusters in the descriptive
statistics. Following this, we used KH Coder to analyse the session report text data by
creating co-occurrence network diagrams that extracted and categorized keywords while
omitting function words and other high frequency words such as substantive verbs.
These diagrams showed how keywords related to mentors’ agency were used in the
context of the session reports and how they connected with each other. The following
section organizes and reports on key findings from these analyses. It should be noted that
the collected data and analysis were conducted in Japanese, and thus, the keywords and
related results are translations.

Results

Interview Responses Using the KJ Method

The data was organized in two broad categories:

1. agency-related actions carried out by the mentors in the mentoring sessions, and
2. the development of mentors’ agency resulting from the mentoring experience.

Eight subordinate categories (SC 1 to SC 8) were generated between the two broad
categories (see Figure 1).
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Category (1) Agency-related actions of the mentors

SC1 Giving suggestions on assignments and exams
SC2 Encouraging mentees to try new things

SC3 Sharing feelings or difficulties on learning English
SC4 Making use of personal experience

Category (2) Development of mentors’ agency

SC5S Raising awareness about their own learning behavior
SCo6 Learning from others in the group

SC7 Reflecting on one’s own English learning behavior
SC8 Noticing what they cannot do well

Figure 1. K] method analysis on interview responses.

Analysis Results of Session Reports by Co-Occurrence Network
Diagram

Using the counting function in KH Coder, a total of 14,828 words in 793 sentences were
identified in the reports. Repeated words and function words were then excluded from
the data, resulting in 1,476 content words to be used for analysis. For the analysis, each
SC phrase was divided into keywords. For example, the SC1 phrase “Giving suggestions
on assignments and exams” was divided into three keywords: “giving suggestions,”
“assignments,” and “exams.” By entering these keywords into the KWIC (key word in
context) finder function in KH Coder, similar words were extracted from the full session
report data of 14,838 words and counted. For example, giving suggestion (0), tell (9), advise
(1), inform (10), advice (806), assignment (76), exam/quiz (66), and so on. (The bracketed
number represents the frequency the word appeared in the data.) Fifty keywords (listed
below) related to the mentors’ development of agency were extracted from among the
sub-categories (SC 1 to SC 8).

SC1: tell, advise, inform, advice, assignment, exam/quiz

SC2:  back up, help, support, study, how to study, learning, the way of doing,
recommendation, recommend

SC 3:  understand, feelings, difficulties, difficult, worry, common, sympathy

SC4: experience, previously
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SC5:  awareness, realize, style, learn

SC 6:  how to learn, learn, follow, senior

SC7: look back, reflect, rethink, previously, learn, myself

SC8:  myself, realize, understand, need, fully realize, reform, behavior, look back, reflect,

rethink, previously, learn

Following this procedure, all instances containing the keywords above were extracted
from the 316 session reports and analysed to determine the extent to which they
connected with each other in the context of each sub-category. The degree of connection
between the keywords (including new keywords identified in this process) in each
sub-category was calculated in KH Coder and shown in the Jaccard coefficient. The
Jaccard coefficient is an indication of overlap between two data sources and was used to
determine the extent to which the keywords are correlated between the interview and
session report texts. The range of the coefficient is from 0 to 1, indicating low to high
correlation, respectively. According to Danowski (1993), a Jaccard coefficient of more
than .1 shows a degree of connection between the two items in a particular context. A
coefficient of more than .2 shows a higher degree of connection, while a coefficient of
.3 or higher shows the strongest degree of connection between the items. Conversely, a
coefficient of less than .1 indicates little or no connection. Table 1 displays the keyword
pairs and their coefficients, omitting items with a coefficient of less than .1.

Discussion
Interpretation of the Co-Occurrence Network Diagram Analysis

First, in Category 1, the Jaccard coefficient in SC 1 between advice and study was

.22, between study and exam was .23, and between study and assignment was .20.
Therefore, in the case of SC 1, this indicates that more advice was given about studying,
assignments, and exams/quizzes than anything else. In SC 2, the coefficient value between
recommendation and attend was .25. Hence, mentors often recommended that mentees
attend university events, including study abroad fairs and English communication
activities with native speakers of English. In contrast, the connection between
recommendation and the keywords related to strategies for studying English (e.g. extensive
reading) was not strong. In SC 3, the coefficient between trouble and feelings was .30,
between feelings and common was .18, and between common and think was .18. Thus, the
mentees’ problems (trouble) discussed in the sessions were often those which the mentors
felt they themselves had. In SC 4, the coefficient between previously and experience was
.29, and between experience and advise was .67. Hence, the mentors tended to advise
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mentees about the English study methods which were previously experienced by the In Category 2, the coefficient in SC 5 between myself and think was .21, between think
mentors. and opportunity was .42, and between opportunity and study was .25. Therefore, it can be
Table 1. Jaccard Coefficient for Select Keywords inferred that the sessions with the mentees were opportunities for the mentors to think of
their own study of English. In SC 6, the coefficient between senior and learn was .55, and
Subcategory Keywords Jaccard coefficient between listen and learn was .25, indicating that mentors were likely to try to use English
SC1 advice, study* 22 learning methods which they learned from their senior. In SC 7, the coefficient between
. look back and set aside was .50, and between rethink and set aside was .20, showing a
study*, exam .23 o RS .
strong degree of similarity between these words. This indicates that, through the sessions
study™, assignment 20 with mentees, the mentors look back and rethink whether or not they themselves set aside
SC2 recommendation, attend* 25 time to study English in their school life. In SC 8, the coefficient between transfer and
5C3 trouble, feelings 30 follow was .43, between set aside and reflect on was .38, between set aside and I also can’t
’ do that was .22, and between reflect on and International Center was .50. The complicated
feelings, common 18 combination between the keywords and their relatively high coefficient level indicates
common, think* 18 that when mentees make efforts to study, their hard work is transferred to the mentors,
SC4 ousl ; and as a result, the mentors subsequently want to follow the mentees’ study behavior. It
previously, experience .29 1 : L.
also indicates that the mentors reflect on and check if they have set aside time to study
experience, advise* .67 English, only to realize that they also can'’t do that. They also reflect on and realize that
SC5 myself*, think* 21 they should go to the International Center, the university’s main office for language
think®, opportunity™ 4 learning resources.
opportunity*, study* 25 . . .
. Integration of Interview Responses and Session Reports
SC6 senior, learn .55 . .
Table 2 integrates and compares the results from the two data sets, revealing that the
listen™, learn 25 keywords from the interviews were employed similarly in the session reports. To give an
SC7 look back, set aside* .50 example of this, in SC 2, the interview responses uncovered that mentors encouraged
rethink. set aside*™ 20 mentees to try new things. Comparatively, the session report analysis found that
’ mentors recommended that mentees attend university events for learning English, such
SC8 transfer*, follow* 43 as study abroad fairs and English communication programs, revealing a deeper level of
set aside*, reflect on .38 understanding of actual advice that was alluded to in the interview response. Thus, by
set aside™ 1 also can't do that*™ 22 comparing both data sets in a similar context, we have a better understanding of the
’ thought processes that the mentors had when they were advising their mentees.
reflect on, International Center* .50

Note. * indicates new keywords identified from the co-occurance network diagram.
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Table 2. Integration of Analyses from Interview Responses and Session

Reports
SC# Interviews Session reports
(1) Mentors’ agency-related actions
SC1  Giving suggestions on Mentors advised mentees about exams and quizzes

assignments and exams through studying English.

SC2  Encouraging mentees to Mentees were recommended to attend events about
try new things learning English, such as study abroad fairs, English
communication activities with foreign students
SC3  Sharing their feelings or Mentees’ problems or trouble were similar to the
difficulties on learning problems the mentors also experienced.
English
SC4  Using their own Mentors give advice about the English study
experiences for mentoring  methods that they previously experienced.
(2) Development of mentors’ agency
SC5  Raising awareness about Mentoring sessions were opportunities for the
their own learning mentors to re-think of their own English study
behavior behavior.
SC6  Learning from others in Mentors were likely to use English study methods
the Group that they learned from their seniors.
SC7  Reflecting on their own Mentors look[ed] back and re[thought] about
English learning behavior =~ whether or not they set aside time to study
English in their school life.
SC8  Noticing what they cannot  When the mentees try to study hard, their hard

work is transferred to the mentors and they
become interested in follow[ing] the mentees’
study behavior. Mentors reflect and confirm if
they had set aside time to study English, realizing
they also can'’t do that. Mentors also reflect and
realize they need to utilize university facilities
such as the International Center.

do well

Note. SC = Subcategory.
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Answering RQ1: How did the mentors utilize their experience when
advising mentees?

According to the results of the interview response data analysis, particularly in SC 4, the
mentors did in fact use their experience as a basis for their mentoring. Specifically, the
data from session reports indicated that the mentors tended to suggest English study
methods that they had experienced themselves, such as attending the university language
lab. The data also indicated that mentors sometimes followed their own suggestions if
they felt that their experience lacked with regard to a particular issue or suggestions they
felt would benefit the mentees. For example, in one interview the mentor reported that
when she didn’t have the relevant experience, she tried the suggested study methods
herself first before relaying the information to her mentee. Therefore, not only did the
mentors tend to use their own experiences when guiding the mentees, in some cases,
they also proactively sought out new experiences explicitly to use in future mentoring
sessions.

Answering RQ2: How is agency expressed through the experience of
being a mentor?

In this study, agency is defined as the ability for student mentors to take actions based
on their decisions to promote positive learning outcomes both for the mentees and
themselves. The analyses, particularly those for SC 5 (“Raising awareness about their
own learning behavior”), SC 6 (“Learning from others in the group”), and SC 8 (“Noticing
what they cannot do well”), indicated that the mentors regarded the sessions as not only
a chance to support the mentees, but also as an opportunity to raise their own awareness
concerning their English study behavior (SC 5 and 6). In SC 8, reflecting on their study
behavior, mentors indicated whether they could actually employ their suggested English
study methods themselves, concluding that they sometimes did not or could not study
enough, largely due to lack of time. Interestingly, when mentors witnessed their mentees
making a strong effort to study hard, this inspired some of them to follow the mentees’
example by improving their own study behavior. Therefore, we conclude that the
experience of being a mentor prompted at least some of the mentors to make a conscious
effort to create better learning outcomes for themselves by altering their study behavior.

Conclusion

In this study, there were two analyses (qualitative and quantitative) about the mentors’
agency development: one utilized the K] Method (qualitative analysis) to explore
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the interview responses data, and the other utilized co-occurrence network diagram
(quantitative analysis) for session reports (qualitative data) from KH Coder. In the first
analysis, we found that the data related to mentors’ agency development were divided
into eight sub-categories: (SC 1) Giving suggestions on assignments and exams; (SC 2)
Encouraging their mentees to try new things; (SC 3) Sharing their feelings or difficulties
on learning English; (SC 4) Using their own experiences for mentoring; (SC 5) Raising
awareness about their own learning behavior; (SC 6) Learning from others in the group;
(SC 7) Reflecting on their own English learning behavior; and (SC 8) Noticing what they
cannot do well. The second analysis confirmed that those sub-categories related to the
mentors’ agency development were supported by the session report data while also giving
additional context to the first analysis.

To conclude, this peer-mentoring project helped 1st-year students (mentees) who were
struggling with their new university life through regular meetings with thoughtful and
invested student mentors. Support from the mentors not only had a positive effect on
the mentees, but the mentors also benefited from the process, particularly with regard
to their learning agency and increased use of university resources. While more studies
are needed to verify their effectiveness, it is likely that peer-mentoring projects such
as the one described in this study can be an effective way to promote mentor students’
development of agency and to enable them to become more independent learners.

Acknowledgements

This study was conducted with the support Tokiwa University, and was funded by

the Tokiwa University Grant-in-aid of Research (Kadai Kenkyu Jyoseikin) for the 2018
academic year. The authors would like to thank all of the students who participated

in this study, as well as the staff at the Tokiwa University International Exchange and
Language Learning Center for their support. Finally, the authors would like to give a
special thanks to the late Robert Betts, without whom this peer-mentoring project would
have never started.

Bio Data

Hidenori Kuwabara is an assistant professor at Tokiwa University in Mito, Ibaraki. His
interests are Foreign Language Anxiety (FLA), Fear of Negative Evaluation (FNE), and
Second Language Acquisition (SLA). Currently, his focus is on the effectiveness of peer
mentoring in the development of students’ agency as independent learners. <kuwabara@
tokiwa.ac.jp>

FRONT PAGE PREVIOUS PAGE

NEXT PAGE

Kevin M. McManus is an assistant professor at Tokiwa University in Mito, Ibaraki. Prior
to teaching, he worked in university administration at Tokiwa University and University
of Tsukuba in support of various international exchange and language learning
programs. His research interests are study abroad preparation efficacy and the effects of
short-term study abroad on language learning and motivation. <mcmanus@tokiwa.ac.jp>

Mayumi Watanabe is an associate professor in the Department of Communication at
Tokiwa University in Mito, Ibaraki. Her research interests are in learner development,
including learner autonomy, collaborative learning, and supporting language learners in
English language teaching. Her current focus is on optimizing the coaching of language
learners for individual learning styles. <mayumiw@tokiwa.ac.jp>

References

American College Testing. (2010). What works in student retention? Fourth national survey. Public
four-year colleges and universities report. Retrieved from https://www.act.org/content/dam/act/u

nsecured/documents/Retention-PublicFour-YrColleges.pdf

Aoki, T., Yamazaki, A., Kimura, M., & Miyake, M. (2013). /NZAEZEM G E L2287 Mg St SLARH
7075 LOMER — B NEEFRGEIREOB 75— [The effects of peer mediation program
compact on elementary students: From the point of view of self-efficacy and school adjustment].
JREREERF BB E FWIERHNCE [Bulletin of the Graduate School of Education, Hiroshima
University], 62, 1-7. https://doi.org/10.15027/35326

Collier, P. (2015). Developing effective student peer mentoring programs: A practitioner’s guide to
program design, delivery, evaluation, and training (1st ed.). Sterling, VA: Stylus Publishing.

Colvin, J. W., & Ashman, M. (2010). Roles, risks, and benefits of peer mentoring: Relationships
in higher education. Mentoring & Tutoring: Partnership in Learning, 18(2), 121-134. https://doi.
org/10.1080/13611261003678879

Curry, N., & Watkins, S. (2016). Considerations in developing a peer mentoring programme for
a self-access centre. Studies in Self-Access Learning Journal, 7(1), 16-29. Retrieved from https://
sisaljournal.org/archives/mar16/curry_watkins/

Danowski, J. A. (1993). Network analysis of message content. In W. D. Richards Jr. & G. A. Barnett
(Eds.), Progress in Communication Sciences XII. (pp. 197-221). Norwood, NJ: Ablex Publishing.

DuBois, D., & Karcher, M. (2005). Handbook of youth mentoring. London, UK: Sage Publications.
https://doi.org/10.4135/9781412976664

Everhard, C. . (2015). Implementing a student peer-mentoring programme for self-access language

learning. Studies in Self-Access Learning Journal, 6(3), 300-312. Retrieved from http://sisaljournal.
org/archives/sep15/everhard

ONLINE FULL SCREEN


mailto:kuwabara@tokiwa.ac.jp
mailto:kuwabara@tokiwa.ac.jp
mailto:mcmanus@tokiwa.ac.jp
mailto:mayumiw@tokiwa.ac.jp
https://www.act.org/content/dam/act/
https://doi.org/10.15027/35326
https://doi.org/10.1080/13611261003678879
https://doi.org/10.1080/13611261003678879
https://sisaljournal.org/archives/mar16/curry_watkins/
https://sisaljournal.org/archives/mar16/curry_watkins/
https://doi.org/10.4135/9781412976664
http://sisaljournal.org/archives/sep15/everhard
http://sisaljournal.org/archives/sep15/everhard

TEACHER
EFFICACY

LEARNER
AGENCY

* JALT2019 » Teacher Efficacy, Learner Agency

Kuwabara, McManus, & Watanabe: Peer Mentoring and Development of Student Agency

Frith, L., May, G., & Pocklington, A. (2017). Palgrave study skills: The student’s guide to peer mentoring.
London, UK: Palgrave Publishing.

Higuchi, K. (2014). #t&REO7=D O &ETF AN ANE ST OREREFEIEE B L T. [Quantitative
text analysis for social researchers: A contribution to content analysis]. Tokyo: Nakanishiya Shuppan.

lkejima, T., Kuramochi, Y., Hashimoto, M., Yoshimura, F., & Matsuoka, Y. (2005). ARIBEfRE Ak
BENZ RO DHNRIE T OT T LOERNDEBALZD JEH. [The development of lesson plans
“the activities of the conflict resolution” for getting the formative ability of human relations
in elementary school for sixth]. & REE R FEE EEREG £ ¥ —WFEkE [Nara University of
Education Center for Educational Research and Development Bulletin], 14, 133-139. Retrieved from
https://www.nara-edu.ac.jp/CERT/bulletin2005/b2005-H03.pdf

lkejima, T., Matsuyama, Y., & Oyama, T. (2012). B—2)b - ¥ LA THEI T ADOH DILFEMEEH. [The
case study of the circle time session makes a fellow feeling for students in the classroom]. %%
BEE RFBIR AT [Nara University of Education Bulletin of School of Professional
Development in Education], 4, 61-66. Retrieved from http://hdl.handle.net/10105/8501

Karcher, M., & Berger, J. (2017). One-to-one cross-age peer mentoring: National Mentoring
Resource Center model review. Office of Juvenile Justice and Delinquency Prevention. Retrieved
from https://nationalmentoringresourcecenter.org/images/PDF/One-to-One_Cross-Age_Peer_
Mentoring_Model_Review.pdf

Lingley, D. (2017). The power of peers: NPRMs in the EFL classroom. B 744} [E3E K 2#HF 5%
it [Kansai Gaidai University Journal of Inquiry and Research], 106,185-195. https://doi.
0rg/10.18956/00007769

Naka, R. (2012). K#IZBIFZET YR —MEBNT DWW T SR ERR K 2 TOFEE R E LR MR E 0%
A ADIHBZEHULIT [Peer support activities at university: A focus on support for physically
and mentally disabled students at Suzuka International University]. #5FEEE B K505 [Suzuka
International University Journal], 19, 147-161.

Nguyen, H. T. (2013). Peer mentoring: A way forward for supporting preservice EFL teachers
psychosocially during the practicum. Australian Journal of Teacher Education, 38(7), 31-44.
https://doi.org/10.14221/ajte.2013v38n7.3

Okayama Prefectural Education Center. (2005). /NEBAKZEITBIT HET - B — MBI 9 BB
%%. [Practical research on peer support in lower grades of elementary school]. LR &HF &> & —
AL E [Okayama Prefectural Education Center Journall, 263, 1-26. Retrieved from http://www.
edu-ctr.pref.okayama.jp/chousa/study/kiyoPDF04/04izumi.pdf

Oishi, Y., Kido, K., Hayashi, N., & Inanaga, T. (2007). E7 YR —R~-ET ATV FI2BT 53 E
2 [Peer support and peer counseling: a review of the literature]. [l 37 K4 218 ki 52
[Bulletin of the Faculty of Social Welfare, Yamaguchi Prefectural University], 13, 107-121. Retrieved
from: http://ypir.lib.yamaguchi-u.ac.jp/yp/metadata/336

FRONT PAGE PREVIOUS PAGE

NEXT PAGE

Pagan, R., & Edwards-Wilson, R. (2002). A Mentoring Program for Remedial Students. Journal of
College Student Retention, 4(3), 207-226. Retrieved from https://pdfs.semanticscholar.org/1606/c5d
ae1d06e825783ca83bdeca2d39b387061.pdf

Roberts, L. W., Clifton, R. A., & Etcheverry, E. (2001). Social capital and educational attainment: A
study of undergraduates in a faculty of education. Alberta Journal of Educational Research, 47(1),
24-39. Retrieved from http://www.firstlight.cn/upload/plusfile/20159/22/201592217134546.pdf

Sanchez, R. J., Bauer, T. N., & Paronto, M. E. (20006). Peer-mentoring freshmen: Implications for
satisfaction, commitment, and retention to graduation. Academy of Management Learning &
Education, 5(1), 25-37. https://doi.org/10.5465/AMLE.2006.20388382

Sato, T., Kasuga, H., & Kanzaki, M. (2019). BHIBIZEER Y E > 7 —Kefla DG, 16 H 5729012, [The
mapping of qualitative research methods]. Tokyo: Shinyo-sha.

Scupin, R. (1997). The K] method: A technique for analyzing data derived from Japanese
ethnology. Human Organization: Summer 1997, 56(2), 233-237. https://doi.org/10.17730/
humo.56.2.x335923511444655

Suzuki, A. (2002). FHERIEHEDFLIE [The technique of the research interview]. Kyoto, Japan:
Nakanishiya Shuppan.

van Lier, L. (2008). Agency in the classroom. In Lantolf, J. P., & Poehner, M.E., (Eds.) Sociocultural
theory and the teaching of second languages (pp. 163-186). London, England: Equinox. Retrieved
from https://pdfs.semanticscholar.org/f4da/4bc41faecd9ba8aabe6fd70dfaaf7d4df2d9.pdf

Yamada, Y., Aso, T, Sato, T., Nochi, M., Akita, K., & Yamori, K. (2013). EHJ.LERS: N> RT W7 [The
handbook of qualitative psychology]. Tokyo: Shinyosha.

ONLINE FULL SCREEN


https://www.nara-edu.ac.jp/CERT/bulletin2005/b2005-H03.pdf
http://hdl.handle.net/10105/8501
http://nationalmentoringresourcecenter.org/images/PDF/One-to-One_Cross-Age_Peer_
http://nationalmentoringresourcecenter.org/images/PDF/One-to-One_Cross-Age_Peer_
http://nationalmentoringresourcecenter.org/images/PDF/One-to-One_Cross-Age_Peer_
https://doi.org/10.18956/00007769
https://doi.org/10.18956/00007769
https://doi.org/10.14221/ajte.2013v38n7.3
http://www.edu-ctr.pref.okayama.jp/chousa/study/kiyoPDF04/04izumi.pdf
http://www.edu-ctr.pref.okayama.jp/chousa/study/kiyoPDF04/04izumi.pdf
http://ypir.lib.yamaguchi-u.ac.jp/yp/metadata/336
https://pdfs.semanticscholar.org/1606
http://www.firstlight.cn/upload/plusfile/20159/22/201592217134546.pdf
https://doi.org/10.5465/AMLE.2006.20388382
https://doi.org/10.17730/humo.56.2.x335923511444655
https://doi.org/10.17730/humo.56.2.x335923511444655
https://pdfs.semanticscholar.org/f4da/4bc41faecd9ba8aabe6fd70dfaaf7d4df2d9.pdf

TEACHER
EFFICACY

LEARNER
AGENCY

>

#JALT2019 « NAGOYA 11.1-11.4

JAPAN ASSOCIATION FOR LANGUAGE TEACHING « JALT2019 » Teacher Efficacy, Learner Agency

Kuwabara, McManus, & Watanabe: Peer Mentoring and Development of Student Agency

Appendix A

Mentor Questionnaire
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Appendix B

Interview Guide

B

FRERLIZ2EME 2 3 4

MenteefE8E  HD AN

Peer MentorD#EBR 2 HRD IR > TNANAEZ TSI,

(1)MentorL TWBEEIZ, B OHWTEMRINTHR—RL7z TEZI LM TLEN?EIRIC
BoTNAIERE, BATHER TTOTHATIZIWN,

) B DOFEAEMEICZBIZAE CE LN 2 FEADRE O L I IE BN DS INI DN TDE Z T
PEH HEOHBHLREITODWTHATIZEN,

Q)Y AR—NT2, BHOKRFELL TORBOREBELEHEELLTORBEEDISITIEALE
L7z

) B oL U AN U LB ST RIEHDRL N T NN EDL DR, TDE
{LZFR# L TEDE UM BEATIIZE N,

(5) Z DAfitl, MIMBHSTZHBAT RS,
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Appendix C
Mentoring Session Report

Date

The Student Present | Absent | Location (Place)

Mentors Time

Junior

to

Sophomore

Mentoring Activities
Circle the one you work on today.

1. Assignment from a class (IZ3£D###) 2. Learning strategies/ styles (*#& D /- T.
K+ AFA))

3. Learning behavior/ goal setting (*#& 1781, HEE:RE, Study Journal)
4. Campus Life (¥, KA, 7IVNA R2LE)

Please describe the content/problem/question by your mentee concretely. Then write
about instructions/advice you gave to your mentee and/or the thing(s) to do that he/
she decided in order to solve the problem. (You can also take a note of the task for the
next meeting.)

Please write your reflections below: your feelings, ideas, problems, questions or your
concerns, etc...
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Appendix D
A Sample of the Co-occurrence Network Diagram by KH Coder

Subgraph:
[Jot [Joz2
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