repetition, active use, and contextual learning, with a focus on
both word form and meaning (e.g., Nation, 2001; Schmitt &
Schmitt, 2020). The question is: How best can these elements
be integrated into an L2 classroom? Working with examples
from the Official TOEFL Vocabulary Guide, we will explore
learner-centered techniques for designing tasks, lessons, indi-
vidual practice, and assessments that will support meaningful
L2 vocabulary development. Given the growing role of tech-
nology in L2 instruction, we will also discuss how technolo-
gy can assist L2 vocabulary learning, especially for self-study.
Participants will be invited to engage in hands-on creation of
their own teaching materials that emphasize the activation of
vocabulary knowledge for communicative purposes.

Shaping Meaningful
LanguageEducation in the
Digital Age

What does meaningful second lan-
guage (L2) learning, teaching, and as-
sessment look like in the age of tech-
nology? This article reviews some of
the key principles of second language
acquisition (SLA) and discusses how
technology might enhance or aug-
ment opportunities for SLA in light
of students’ real-world, communica-
tive needs and goals. It also explores
potential challenges that technology
presents and how we might overcome
those challenges to make meaningful
L2 education happen.

(L2) learning, teaching, and assessment has

changed dramatically over the past 50 years.
When JALT was first established in 1976, person-
al computers were just beginning to emerge, the
internet and email were not yet publicly accessible,
and computer-assisted language learning was still in
its infancy (Warschauer & Healey, 1998). Now, half a
century later, it is all-too-common to own a personal
computer and mobile devices, and the COVID-19
pandemic has further accelerated society’s shift to
engaging in nearly every aspect of work, education,
and leisure communication via online platforms.
Social media has become prevalent in our daily lives,
and the rise of generative Al has, with little doubt,
completely changed the game. As this rapidly evolv-
ing state of affairs inevitably shapes how and where
we communicate, it also raises the critical question:
What does meaningful L2 learning, teaching, and
assessment look like in the current era?

T he landscape surrounding second language

Before considering the role of technology in
second language acquisition (SLA), we should first
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review the most basic principles of SLA. The past
50 years has also witnessed tremendous progress in
our understanding of SLA, with numerous theories
proposed by various researchers and the accumu-
lation of considerable evidence about language
learning. To demonstrate how such core principles
of SLA may be reinterpreted in the current context,
here, 1 will focus in particular on three seminal
ideas: the input hypothesis (Krashen, 1985), the
output hypothesis (Swain, 1985), and the interac-
tion hypothesis (Long, 1983). In short, accumulated
research evidence suggests that input, output, and
interaction are absolutely critical conditions for
SLA. In other words, L2 learners require plenty of
opportunities to actively and intentionally listen
and read (input), speak and write (output), and
interact with others for meaningful purpose in the
target language, especially when communicative
ability is the goal of language learning. In what
follows, 1 will discuss how opportunities for these
basic principles of input, output, and interaction
can be effectively created in the context of today’s
technological advancements.

Input

With the spread of technology, it has become
easier to gain access to authentic input in both
oral and written modalities. Movies, YouTube
videos, podcasts, news articles, and social media
posts are now just a fingertip away. Even in foreign
language contexts, learners can easily be exposed
to real-world language use by a variety of speakers
and writers. Although this availability of authentic
input is certainly beneficial for SLA, it also intro-
duces an important challenge: how to make input
comprehensible to L2 learners. If choosing between
audio-only input (e.g., podcast) and multimodal
(i.e., audio plus visual) input (e.g., YouTube videos),
opt for multimodal input to facilitate learners’
comprehension of the content. Here, if the purpose
is to push learners’ language acquisition through
comprehensible input, presentation of complemen-
tary information in multiple modalities (e.g., nar-
ration plus visual support that adds to information
provided orally) lowers the overall cognitive load
and thus promotes comprehension (Sweller et al.,
1998). At the same time, care should be taken when
using multimodal input. For example, providing on-
screen texts, such as subtitles in the target language,
is not always a good idea. Findings from multimedia
learning suggest that concurrent presentation of
redundant information in multiple formats (e.g.,
voice-over plus text that is identical to the narra-
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tion) may interfere with, rather than facilitate, com-
prehension (Sweller et al., 1998). Having to process
the same information in different formats causes
cognitive overload, especially for L2 learners with
limited proficiency. An effective alternative might
be to familiarize learners with the content through
a pre-task activity or to pre-teach key terms. These
strategies will lower the overall cognitive load of a
task and thus facilitate learners’ comprehension of
the input content, potentially allowing them to fo-
cus on language use as well (Sasayama et al., 2025).

Output

Output—speaking and writing—plays a critical
role in promoting SLA. One advantage of technolo-
gy in this respect is its ability to make output-based
tasks more reflective of real-world scenarios. Take
an email-writing task as an example. Helping
learners develop abilities to select the appropriate
register, to express politeness, and to craft impact-
ful messages are all important learning outcomes,
but additionally, students must learn how to do all
these things in a meaningful, real-world context.
In reality, we often need to write an email quickly,
in a noisy café or busy train station, where we have
limited time and numerous distractions. Technol-
ogy is useful in replicating the real-world scenario,
allowing us to add relevant visuals and background
noise (Norris et al., 2023) or to simulate real-life
contexts through the use of virtual or augmented
reality (Bahari, 2022). One thing to keep in mind
when implementing simulation-based learning is
that high-fidelity tasks pose high cognitive demands
(van Merrienboer et al., 2003). Having to deal with
time-pressure and background noise, for example, is
extraneous to the task at hand and thus may inter-
fere with learning if not introduced appropriately. It
is critical to gradually increase the degree of fidelity
and, as a result, the level of cognitive demands
(Robinson, 2010), so that students can learn to deal
with real-life extraneous factors in a step-by-step
manner and eventually to execute the task success-
fully outside the classroom. In a similar vein, tech-
nology-mediated, high-fidelity tasks offer a unique
advantage in assessment. Given their proximity to
reality, such tasks better gauge learners’ ability to
use the language for real-world communication
purposes (Norris, 2016). This aspect of technology is
particularly important because it helps us tailor our
instruction towards real-life goals.

Interaction

Similarly, communicative interaction has become
increasingly technology-mediated and Al-driven.
Technology-mediated interaction may help address
the problem of a lack of interlocutors, especially in
foreign language contexts. Given the criticality of
interaction for SLA, this advancement in technol-
ogy is no doubt beneficial. A recent meta-analysis
has found that Al interventions, including interac-
tion with Al agents, promote language acquisition
(Wu, 2024). Al can provide useful feedback based
on spoken production and interaction patterns,
which helps enhance the availability of an import-
ant learning mechanism. Having acknowledged
these potential benefits, we should not forget that
communication is fundamentally human in nature,
especially spoken interaction with its immediacy
and intimacy. Most of the time, we learn how to
communicate with others in a new language to
talk to people, not Al agents. The question then is
whether the skills acquired through Al-mediated
communication can be transferred to real-world
scenarios where learners are expected to interact ef-
fectively with fellow humans in the target language.
More research is needed along these lines, and we,
as language educators, should continue to strate-
gically balance and augment the use of Al with an
understanding of our learners’ real-world commu-
nication needs. A good dose of human-to-human
interaction remains a vital component of meaning-
ful language teaching.

Technology will continue to evolve and play a
critical role in L2 learning, teaching, and assess-
ment. Although the value of input, output, and
interaction for SLA remains constant, we should
carefully consider how opportunities for these
basic principles can be offered and tailored to each
student’s real-world needs. Technology is useful,
but it may at times present a double-edged sword.
We should strive to take advantage of it while being
aware of its potential challenges and their possible
solutions.
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Plenary Session

From Barriers to Bridges: A Decade of ASP
Impact

Over the past decade, the Academic Support Program (ASP),
implemented through the Laos-Australia National Scholarship
and The Asia Foundation, has been instrumental in advanc-
ing educational equity in Laos. As the Head Teacher, | have
had the privilege of working closely with students from mar-
ginalized communities, including those with disabilities, who
face substantial social, economic, and structural challenges
to accessing higher education. This presentation reflects on
the evolution of the ASP and its comprehensive approach
to supporting students. The program integrates English lan-
guage instruction, IT skills training, soft skills development,
personalized counseling, extracurricular activities, and teacher
professional development. Through inclusive pedagogy and
a flexible curriculum design, ASP has empowered hundreds
of students with the confidence and skills necessary to suc-
ceed both academically and personally. A core aspect of the
program is its focus on student well-being and resilience,
providing not only academic support but also emotional and
psychological counseling, mentorship, and community-build-
ing opportunities. ASP also fosters a culture of inclusion and
equity by providing professional development workshops for
educators on inclusive teaching strategies and practices. As
a testament to the power of targeted, student-centered sup-
port, ASP has demonstrated how barriers to education can be
transformed into bridges for success. This session will discuss
the program'’s impact and offer a model for replicable inclusive
educational practices in resource-constrained settings.

Plenary Workshop
Soft Skills and English Language Teaching

This research investigates the workplace soft skills most need-
ed by graduates from the Department of English, Faculty of
Letters, National University of Laos (NUOL), with a focus on
their integration into English teaching. In today's increasingly
competitive job market, graduates are expected to possess
not only academic knowledge and language proficiency but
also a wide range of soft skills essential for effective commu-
nication, collaboration, leadership, and professional growth.
The study employed a quantitative research design, using sur-
vey data from alumni to identify the most in-demand soft skills
and analyze them across gender and age groups. The findings
reveal significant gaps between the soft skills emphasized
in the current English curriculum and those expected in the
workplace. Key areas lacking include human skills, self-confi-
dence, work ethic, personal organization and time manage-
ment, and leadership. To address these challenges, the study
provides practical recommendations for implementation.
These include integrating soft skills explicitly into English lan-
guage courses, updating teaching methods to promote active
learning and communication, strengthening teacher training,
and providing student support services focused on soft skills
development. The research highlights the need for a more ho-
listic approach to English education that aligns academic in-
struction with real-world expectations. These insights are valu-
able for educators, administrators, and policymakers working
to improve graduate employability and the quality of English
language education in Laos.
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