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With the proliferation of electronic devices in daily use and the
migration towards communicating online, the way languages
are taught has changed dramatically in the last few decades.
Information and Communication Technology (ICT) has had a
significant impact on English teaching classrooms, with tablet
computers, presentation screens, and web-cameras gradually
replacing pencils, textbooks, and blackboards. In Japan, that
change has been somewhat delayed relative to some other
developed countries. However, in recent years there has been
a movement to modernize English teaching curriculums. First-
ly, investment in ICT has steadily risen. Secondly, the number
of first-language English-speaking Assistant Language Teach-
ers (ALTs) employed to help with communication skills has
increased. Through a mixed-methods approach combining a
digitally distributed survey and online interviews to investigate
ICT use by ALTs, this study sought to determine how technol-
ogy helps these often novice teachers increase the commu-
nicative skills of students in Japanese classrooms. The study
concludes with some suggestions of how ICT implementation
could be improved in the Japanese English education system.
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technology (ICT) tools in the classroom in

recent years has naturally led to changes in
the way that languages are taught. Examples of ICT
tools include hardware, such as data-projectors and
mobile devices, as well as social media applications
and video-conferencing software. These tools give
learners more opportunities for genuine interaction
with speakers of their target language than ever

T he arrival of information and communication

before. They also provide educators with a myriad of
new resources for developing their teaching meth-
ods. Keeping pace with the capabilities of technology,
however, requires teachers to pay attention to tech-
nological developments and to maintain a working
knowledge of the tools at their disposal—a challenge
that is arguably best suited to younger teachers who
have themselves been educated with ICT.

Concomitant with the proliferation of ICT tools,
another measure intended to foster greater commu-
nication in language lessons in Japanese classrooms
has been an increased presence of Assistant Lan-
guage Teachers (ALTs). Typically, young and often
proficient with ICT, ALTs are thus well positioned
to take the lead in their team-teaching partnerships
as innovators in using technology in the classroom.

ICT in Japanese Education

Despite its image as a leader in information tech-
nology, in 2018, only 33% of secondary students in
Japan reported using ICT tools in foreign language
classes, the lowest figure among countries in the
Organization for Economic Cooperation and De-
velopment (OECD) (Programme for International
Student Assessment [PISA], 2018). In recent years,
however, there has been increased investment in
ICT tools in the Japanese education system (Min-
istry of Education, Culture, Sports, Science, and
Technology [MEXT], 2020). Despite agreement
that investment in ICT is necessary, critics such as
Aoki (2010) and Lockley (2013) have argued that the
increase in spending and the rhetoric behind the
resulting curriculum shift have not been met with a
clear plan and implementation strategy.

In its 2020 report on ICT progress, MEXT noted
that 96.6% of Japanese classrooms had high-speed
internet access, and 60% of classes had large elec-
tronic display screens. Moreover, 50% of Japanese
teachers nationwide had attended school-sponsored
ICT-specific training. Nevertheless, research by
Joshi (2010) and Mitomo (2018) has shown teachers
in Japan to lack confidence in their technology use,
with the former suggesting that ICT training for
teachers should be increased.
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ICT and Communicative Language
Teaching (CLT)

Recognizing the advantages ICT presents to
building communicative skills, MEXT (2011) out-
lined its plans to revise the national English educa-
tion curriculum, including five proposed measures
to “truly cultivate Japanese people with English
abilities” (p. 2). Specifically, its third proposal was
to “provide students with more opportunities to
use English through effective utilization of ALTs,
ICT and other means” (p.7). The Ministry suggested
a host of affordances that ICT could offer English
language classes, including the following:

o expanded opportunities for students to come
across practical English in the course of
team-teaching

e audio-visual and drill materials that can provide
iterative learning

o digital textbooks and instructor-made teaching
aids that can make lessons more comprehensible

e cooperative learning and international ex-
change activities that promote language learn-
ing outside the classroom

e deeper cultural understanding and higher stu-
dent motivation through a broader variety of
teaching methods (MEXT, 2011).

These measures not only recognize the vast po-
tential that ICT has for language education but also
present opportunities for greater ALT input, par-
ticularly in the areas of practical English, cultural
understanding, and instructor-made teaching aids.
However, effective utilization of these resources
would require a curriculum shift to allow for this
innovation. To achieve such a shift, professional
development for both Japanese teachers of English
(JTEs) and ALTsS is essential.

Professional Development in ICT

Several studies have investigated the experiences
of ALTs and have found widespread under-uti-
lization of the significant cultural and linguistic
resource that they represent (Ohtani, 2010; Kano,
2015; Reed, 2015). A recurrent theme in the liter-
ature is the recommendation that ALTSs receive
more training in team-teaching (Crooks, 2001;
Kano, 2015), materials development (Birch, 2017),
and lesson planning (Ohtani, 2010). The growing
presence of educational technology in Japanese
classrooms presents another area in which ALTs
require training. However, technology itself offers
several opportunities for ALTs both to develop their
teaching skills and to increase the contribution they
make to their team-teaching partnerships.
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ICT offers teachers opportunities to collaborate
on materials, obtain feedback on their teaching,
share resources, and develop a more effective ICT
pedagogy together (Romeu, 2015). The development
of online communities in which teachers can learn
from each other has also been shown to increase
confidence in ICT implementation (Romeu, 2015).
For ALTs, many of whom lack teaching experience
and qualifications, online collaboration presents an
invaluable outlet for developing professional skills
and building confidence. Furthermore, ALTS own
educational experiences outside of Japan, often
including ICT, position them to provide alterna-
tive approaches to established Japanese teaching
methods.

The Present Study

MEXT clearly endorses ICT tools as an effective
way to expand opportunities for students to inter-
act in English. With as many as 20,000 ALTs work-
ing in Japanese schools (MEXT, 2019), ICT tools
represent a significant resource for making English
education more communicative, yet no studies to
date have examined how ALTs make use of them in
their classes.

This study aimed to investigate the experiences of
ALTs using ICT tools and to determine the effec-
tiveness of these tools in increasing CLT methods
in Japanese classrooms. The study addressed the
following research questions:

1. To what extent do ALTs in Japan have access
to and make use of ICT tools and resources in
their classes?

2. What are the perceived benefits to ALTs of
using ICT tools in English classes in Japan?

3. What are the perceived challenges to ALT's that
limit the successful implementation of ICT in
English classes in Japan?

Methodology

The present study used a mixed-methods ap-
proach, combining a survey and semi-structured
interviews. ALTs from around Japan were recruited
through Facebook ALT groups, with 72 ALTs com-
pleting the survey. The survey generated a signifi-
cant volume of open-ended responses, suggesting a
need for additional, contextual data. Thus, to both
illustrate and further explain the survey responses,
40-minute follow-up interviews were conducted
with four randomly selected ALTs to explore some
of the issues that they had raised.
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Survey

Conducted on Google Forms, the survey (see
Appendix) began with a short series of demograph-
ic questions and then followed with three main
sections: 1) perceptions of ICT use, 2) advantages of
technology use, and 3) barriers to technology use.
Each section presented 7 to 10 statements to which
the respondents were asked to agree, disagree, or
indicate neutrality. Each section concluded with an
open-ended question to provide respondents with
an opportunity to qualify their answers.

Interviews

A semi-structured interview schedule was
designed to further investigate open-ended re-
sponses from the survey, highlighting areas where
ICT seemed to impact the role of the ALT. Issues
particularly warranting attention included access
to materials and affective concerns such as teacher
confidence.

Interviews were conducted with four random-
ly selected current ALTs who were recruited as
participants from Facebook groups after complet-
ing the survey: “Ken,” a fifth-year ALT working at
four high schools in Shiga prefecture; “Delwyn,” a
second-year ALT working at a high school in Tottori
prefecture; “Rita,” a third-year ALT working in a
mixed junior and senior high school in Tokyo; and
“Vera,” a second-year ALT working at a junior high
school and four elementary schools in the Kyoto
area. The interviews were transcribed using Otter
speech-to-text transcription software (Otter.ai,
2021). The interview data were then classified into
three categories matching those of the survey data
sections.

Results

Perceptions of ICT Use

The survey showed that the majority of ALTs
had access to ICT tools in their classes, with digital
projectors and presentation software being the
most commonly used. A total of 57% of respondents
reported that they regularly used presentation
software (e.g., PowerPoint) in their classes, indicat-
ing that ALTs frequently create their own lesson
content to supplement the curriculum.

In her follow-up interview, Delwyn said she felt
that these tools were integral for conducting her
lessons, explaining “without those PowerPoints, 1
couldn’t really carry my lessons out how 1 would
like to.” She further said that, as a novice teacher,
she initially found it difficult to maintain students’
attention when using conventional tools such as the
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textbook and whiteboard, but she discovered some
techniques to make the classes more appealing by
experimenting with PowerPoint. Other respondents
cited the engaging teaching materials, the diversity
of teaching methods, and the reduction in lesson
planning time as key reasons for using ICT in their
classes.

Advantages of ICT Use
ALTs Leading Classes

Another key reason why ALTs used ICT in their
lessons was to take a more active role in their
team-teaching relationship. Rather than having
the JTE translate the ALT’s lesson instructions,
the increased independence that ICT offered ALTs
meant that activities and content could be present-
ed primarily in English with visual guidance on the
screen, thus reducing the need for Japanese lan-
guage use in the class.

Figure 1

Survey Responses to the Statement “ICT tools are useful
in helping me lead the class by myself.”

4%

m Agree
Neutral

m Disagree

As Figure 1 shows, 72% of the survey respondents
agreed that ICT helped them lead their classes. Ken
was among those who agreed that ICT was useful
for this purpose, and in his follow-up interview he
was asked to explain why. He responded that by
connecting his computer to the interactive white-
board in his class, he was able to use presentation
software to run his classes. “It helps me to introduce
topics or vocabulary or give directions. I can model
things quickly by animating things on the screen
while the students follow along.” By leveraging the
technology to communicate instructions to the
students rather than relying on his JTE to translate
into Japanese, he claimed not only that his classes
progressed more smoothly, but that ICT provided
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him with more confidence in leading classroom
activities as well.

Accessing Teaching Resources

Many of the survey respondents reported being
challenged with an expectation to produce class-
room games and practical communication activities
on demand. Most ALTs relied on the internet for
both ideas and activities, as shown in Figure 2.

Figure 2
Survey Responses to the Statement “Using technology
makes it easier to access teaching materials.”

3%

10%

m Agree
Neutral

m Disagree

87%

The data showed that 87% of respondents be-
lieved technology to be useful for accessing teaching
materials, indicating that the practice of accessing
teaching materials online is commonplace. Ken
agreed with this statement, and in his follow-up
interview he was asked to explain why. He shared
that when he began as an ALT, he was overwhelmed
with planning lessons, stating, “1 used a few online
resources, like [now defunct] ‘Englipedia’ was great,
they had everything broken down by textbook
level.” He relied upon these websites for proven
activities that were targeted at Japanese learners.
Many other survey respondents indicated having
searched for ideas across multiple different databas-
es, Facebook groups, and websites.

Barriers to Technology Use
Security and Privacy Constraints

An issue that emerged from the data collec-
tion was the matter of security and privacy rules
preventing access to ICT resources. Respondents
reported trouble in accessing the internet, using
hardware, and sharing materials with colleagues,
which increased the difficulty of the lesson planning
responsibilities they held.
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Limitations on how ALTs could use the internet
on their school computers prevented some respon-
dents from completing simple lesson planning
tasks. Vera was one of the survey respondents who
reported trouble in this area, and in her interview,
she explained her frustrations by saying, “l am not
allowed to use my own USB drive to upload things
onto the school computer. 1 can’t even download
pictures.” This sentiment was echoed by the other
interviewees, who all agreed that security measures
were extremely strict.

Another security issue was the revocation of
access to resource-sharing sites and cloud-sharing
portals that ALTs used to share lesson ideas. Ken
also reported trouble in gaining access to online
teaching materials, and he was asked to clarify this
issue further in his interview. He explained that in
his prefecture, ALTs had uploaded their teaching
materials to a cloud-sharing portal to help newcom-
ers. After contributing several hundred lesson plans
and activities, however, ALTs were blocked from ac-
cessing the platform because of the perceived threat
that file-sharing could pose to network security.

Limited Training for ALTs in ICT Use

Many Japanese classrooms incorporate techno-
logical tools, which ALTs are in turn expected to use
in their teaching. However, as Figure 3 illustrates,
many ALTs had limited opportunities to learn how
to do so.

Figure 3

Survey Responses to the Statement “Sufficient guidance
and support is given to me from administration about
how to make use of ICT tools.”

7%

mAgree
Neutral

m Disagree

The survey data showed that only 7% of respon-
dents found the guidance given to them about
utilizing ICT to be sufficient. ICT tools are intended
to help increase communication in English classes.
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However, very few ALTs seemed to be aware of the
connection between ICT and CLT.

Figure 4

Survey Responses to the Statement “Information has
been provided to me explaining the opportunities ICT
offers in teaching communicative English.”
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Figure 5

Survey Responses to the Statement “I have confidence
in teaching with ICT tools.”

25%

m Agree
Neutral

54%
m Disagree

21%

5%

10%

mAgree

Neutral

m Disagree

L

85%

As Figure 4 shows, only a quarter of respondents
indicated having received information about using
ICT to teach communicatively. Although I1CT is
increasingly being used by ALTs in the classroom,
some open-ended comments suggested concerns
about the lack of training. One respondent stated,
“As an ALT, | have received no training or support
whatsoever in regard to ICT. My town’s Board of
Education seems to think that if you just put an
iPad into each student’s hands then they’ll automat-
ically learn more.” These findings suggest that ALTs
require more guidance from education authorities
in incorporating ICT into their classes.

ALT Confidence in Incorporating ICT

Despite limited training in how to use technol-
ogy in language teaching, 85% of survey respon-
dents reported being confident in teaching with
ICT tools (see Figure 5). Moreover, it appears that
confidence and expertise in using ICT in general
allowed them to make a unique contribution to
their team-teaching partnerships. As one survey
respondent stated, “Teachers don’t know how to
use ICT and are nervous to try. They often ask for
ideas from their more 1CT-savvy ALTs,” suggesting
that the practice of delegating technological tasks
to ALTs is common.

The interviewees were asked if they were entrust-
ed by their JTEs to create ICT content and, if so, to
provide some examples of how they did this. Rita
explained that she was asked to locate videos and
images to show at the start of her lessons to set an
enjoyable tone for the class. Ken explained that his
students loved playing interactive games he creat-
ed using PowerPoint, and that his team-teaching
partner liked the way that lower-level students who
had previously often been uninterested in class
were now actively trying to solve English problems
to help their team win.
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Vera described a problem-solving activity that she
had created for her classes, where students worked
in groups to exchange audio messages through their
iPads. She explained, “You could see them excited
and working together to complete [the activity].

It was great to see technology making learning
more effective.” She shared that her co-teachers
were impressed to see that ICT tools could be used
to stimulate greater communication between the
students.

Discussion
Collaboration

One clear benefit of ICT apparent in the findings
came not while actually teaching, but rather in
class planning, as 87% of respondents used com-
puter networks to share ideas and resources. This
practice appears to be widespread, demonstrating
that ALTs were active in locating diverse learning
content and activities for students. The website
that Ken described, on which ALTs in his prefecture
share teaching materials, illustrates the potential
of online databases to promote cooperation be-
tween ALTs, who are largely novices in the field of
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teaching. The development of these communities
corroborates Romeu’s (2015) suggestion that online
collaboration allows teachers to develop a more
effective ICT pedagogy together. As ALTs essential-
ly learn how to do their jobs as they go, working

in tandem with others is crucial in helping them
develop their teaching skills.

Training

Japanese teachers are offered training in teaching
with technology. However, the study results showed
very few respondents to have felt that they had
received sufficient opportunities for professional
development in using ICT. MEXT (2011) advocated
that ICT should present opportunities for greater
ALT input in practical English, cultural under-
standing, and instructor-made teaching aids, yet
the study data here showed that ALTs were given
very limited information about how to practically
achieve those goals.

With the need for further ICT training for ALTs
established, it is imperative to consider the content
of the training. Although technical skill develop-
ment and idea-sharing are valuable, theoretical
principles of teaching with technology should also
be communicated to maximize the potential of ICT.
Many study participants described ICT use as sim-
ply displaying content on a screen. Glover and Mill-
er (2003) describe this practice as didactic teaching,
in which information is delivered to students who
passively receive the lesson content. Although
pedagogically accepted, this method of instruction
is teacher-centric and does not radically change the
way that classes are taught, meaning that classes are
not necessarily becoming any more communicative.

Development of methods that make use of in-
teractive practices will allow technology to have a
greater impact on students’ communicative abili-
ties. An example of the theoretical perspectives in
which teachers in Japan need further training is
offered by Warschauer and Meskill (2000), who call
for the use of more enhanced interactive methods,
whereby students’ cognitive and social development
is stimulated.

Innovation

The study results showed that ALTs were regular-
ly entrusted with providing teaching materials that
used ICT tools. This responsibility gives ALTs the
opportunity to introduce more innovative activities,
which in some instances better fulfill the need for
more enhanced interactive teaching methodologies.

Vera’s example of using iPads to exchange audio
messages between groups is a clear illustration of
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how technology can be used to facilitate interac-
tion between students. It also demonstrates how
ALTs can assume the role of technological activa-
tors, using their creativity and 1CT-savvy status to
introduce and spearhead activities that make better
communicative use of the technological tools that
are available.

Security

Cybersecurity in Japanese secondary schools is
exceedingly strict, and for ALTs who are trying to
create interesting lessons with content relevant to
young English learners, not being able to access
and share materials is particularly frustrating. One
of the goals of the ALT role is to promote Japanese
learners’ cultural understanding, and an important
pathway to achieve that goal is through display-
ing typical foreign educational practices, such as
teaching with technology. The limits enforced in
Japanese schools appear overly stringent and coun-
terproductive for ALTs who want to create lessons
with modern tools.

Recommendations

One recommendation is to offer ALTSs training
and basic information about using ICT in their
classes. Many ALTs may be confident and skilled at
using technology in creative ways, but this confi-
dence does not mean that their methods are nec-
essarily pedagogically sound. Many of the teaching
examples that surfaced in the present study were
representative of a didactic methodology, which
is not the most conducive to the development
of communicative competence. MEXT currently
distributes training videos via YouTube for ALTs to
promote recommended practices and examples for
team-teaching, and similar videos could be pro-
duced for teaching with technology.

Another recommendation is to advocate and
leverage online ALT collaboration and material
sharing. A potential way to promote this collabora-
tion would be to establish online portals on which
ALTs can share content ideas and suggest improve-
ments for existing teaching materials. As ALTs
often work alone at their schools, communicating
with ALT peers about teaching matters can help
them become more adept and confident in their
roles. Furthermore, as ALTs routinely use technol-
ogy to access lesson ideas, websites have become
indispensable for planning their classes. Providing
online spaces specifically for ALTs would not only
foster improved quality in their lesson content but
also allow for sharing ideas that relate specifically
to the familiar contexts that ALTs teach in. This
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online collaboration would help to promote a more
reflective and iterative pedagogy and contribute to
a raising of the standard in teaching practices of
ALTs.

A final recommendation is to make adjustments
to the security systems within school networks to
allow ALTs access to the resources necessary to
plan and teach their classes. These changes do not
require compromising security; rather, some of the
technological capabilities that are already available
to Japanese teachers (such as proxy servers) could
simply be extended to ALTs.

Limitations of this Study

One limitation of this study is the small scale of
the data collection, especially the number of par-
ticipants in the follow-up interviews. Perhaps even
more important, however, is the lack of any data
regarding the opinions and experiences of JTEs.
Further studies could include investigations of JTE-
ALT pairs to give a more complete picture of how
they negotiate ICT implementation in their lesson
planning.

Concluding Remarks

Device use and online communication is a
natural way that young learners interact with the
world around them, so it is essential that language
teaching methods adapt to the contexts that its
learners experience. This research indicated that
the shift towards 1CT-integrated language learning
is progressing in Japan, yet it also confirmed calls
for further advancements by authorities as well as
for additional professional development not only
for ALTs but for all teachers using ICT.

Thanks to the valuable input from the partic-
ipants in this study, it is clear that ALTs have an
important role to play in influencing the way ICT is
leveraged in classes in Japan. ICT offers the poten-
tial to make better use of the technological abilities
and creativity that ALTs possess. Greater utiliza-
tion of these assets could ultimately result in more
communicative teaching methods being adopted
and further justify the increase in ICT investment
in Japanese education.

References

Birch, G. C. (2017). JTEs’ and ALTS’ views on textbook
usage and teaching materials. Journal of the Chubu
English Language Education Society, 46, 9-16. https://
www.jstage.jst.go.jp/article/celes/46/0/46_9/_pdf
https://doi.org/10.20713/celes.46.0_9

Enright: The Use of ICT Tools by ALTs in Japanese Classrooms

Crooks, A. (2001). Professional development and the JET
programme: Insights and solutions based on the Sendai
programme. JALT Journal, 23(1), 31-46. https://doi.
org/10.37546/jaltjj23.1-2

Glover, D., & Miller, D. (2003). Players in the management
of change: Introducing interactive whiteboards into
schools. Management in Education, 17(1), 20-23. https://
doi.org/10.1177/08920206030170010701

Joshi, A. P. (2010). Role of computers in educating young
children: U.S. and Japanese teachers’ perspectives.
Computers in the Schools, 27(1), 5-19. https://doi.
0rg/10.1080/07380560903536249

Kano, A. S. (2015). Barriers to effective team teaching with
ALTs. In P. Clements, A. Krause, & H. Brown (Eds.),
Focus on the learner (pp. 74-82). JALT. https://jalt-
publications.org/files/pdf-article/jalt2015-pcp_011.pdf

Lockley, T. (2013). Answers to outstanding questions
about Japanese student ICT competencies and a
glance into a mobile future. The Asia-Pacific Education
Researcher, 22(4), 603-617. https://doi.org/10.1007/
540299-013-0063-3

Ministry of Education, Culture, Sports, Science
and Technology-Japan. (2011). Five proposals
and specific measures for developing proficiency in
English for international communication. https://
www.mext.go.jp/component/english/__icsFiles/
afieldfile/2012/07/09/1319707_1.pdf

Ministry of Education, Culture, Sports, Science and
Technology-Japan. (2019). FFITCAF B [ 3555 80F E ik
WA 4EZ [Outline of the 2019 English Education
Implementation Survey]. https://www.mext.go.jp/
content/20220513-mxt_kyoiku01-000008761_2.pdf

Ministry of Education, Culture, Sports, Science and
Technology-Japan. (2020). fHIUCAEERICHBIT
HHEDEMALD KEFITH T 2AERE R [ICT in
education progress report]. https://www.mext.go.jp/
content/20201026-mxt_jogai01-00009573_1.pdf

Ohtani, C. (2010). Problems in the assistant language
teacher system and English activity at Japanese public
elementary schools. Educational Perspectives, 43(1),
38-45. https://files.eric.ed.gov/fulltext/E]912113.pdf

Organization for Economic Co-operation and
Development. (2018). Programme for International
Student Assessment (PISA) results from 2018. https://www.
oecd.org/pisa/publications/PISA2018_CN_IDN.pdf

Otter.ai. (2021). Otter (Version 3.20.0) [Computer
software]. https://otter.ai

Reed, N. (2015). Pedagogical teacher training for ALTs in
Japanese public schools. In P. Clements, A. Krause, &
H. Brown (Eds.), Focus on the learner (pp. 83-89). JALT.
https://jalt-publications.org/files/pdf-article/jalt2015-
pep_012.pdf

Romeu, T., Guitert, M., & Sangra, A. (2015). Teacher
collaboration network in higher education: Reflective
visions from praxis. Innovations in Education and
Teaching International, 53(6), 592-604. https://doi.org/1
0.1080/14703297.2015.1025807

Y

L SNDO4 1vr L SIXVd 1TVF

THE LANGUAGE TEACHER 47.4 o July / August 2023 17



Warschauer, M., & Meskill, C. (2000). Technology
and second language learning. In J. Rosenthal (Ed.),
Handbook of undergraduate second language education
(pp- 303-318). Lawrence Erlbaum.

Kieran Enright received his
Master’s Degree in Applied
Linguistics from Massey Uni-
versity in New Zealand. With
12 years teaching experience in
Japan, including 6 years work-
ing as an ALT, his research in-
terests center in teaching with
technology, and leveraging
ICT to promote intercultural
exchange. He currently works
as a Coordinator for Interna-
tional Relations at the Tottori Prefectural Govern-
ment and is involved in Youth Exchange programs
between students in Tottori and their Sister Regions
in Westmoreland, Jamaica, and Vermont, USA.

Appendix
Survey

I am currently doing a research project on the
use of information and communication technology
(ICT) in the classroom by ALTs in Japan.

With the growing influence of technology in educa-
tion, | am interested in investigating how tools such as
tablet computers, interactive whiteboards, and projec-
tors are used in classes, and whether ALTs believe they
are effective in promoting communication.

I am sending invitations to participate in this
study to current ALTs working in Japan. You can
participate by answering the questions in the sur-
vey. Doing so implies your consent.

You are under no obligation to accept this invita-
tion. If you decide to participate you have the right
to decline to answer any particular question.

Opening Questions

For how many years have you been working as an
ALT?

e Lessthanl e Between3and4
e Betweenland?2 e Between4and5
e Between2and3 e Over5

What school level do you teach at? (Select as many
as apply.)

o Kindergarten »  Junior High School

e Elementaryschool ¢ High School
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How would you rate your Japanese language skills?
Little to none o Daily conversational
e Basic conversational e Relatively fluent

Do you have any teaching qualifications? (Select as
many as apply.)

o TEFL Certificate

o CELTA certificate

o Bachelor’s degree in education

e Master’s degree in education

o Other: (Please specify)

Do you have your own computer at your base
school (i.e., the school where you teach most fre-
quently)?

e Yes, 1do.
e No, but I have access to a shared computer.
e No,ldon't.

Usage of Instructional Resources

Please indicate the frequency with which you use
the following teaching tools:

o Inalmosteveryclass ¢ Almost never

o Several timesaweek e Never

e Around once a week

1. Whiteboard

2. Printed materials (worksheets, pictures, books)
3. Textbooks

4. Television/Video

5. CD Player

6. Digital Projector / TV screen

7. Presentation software (Powerpoint, Keynote)
8. Digital textbook (interactive software accompa-

nying printed textbook)
9. Web camera
10. Interactive Whiteboard
11. Tablet computers
12. Other (Please specify):

Perceptions about the Use of ICT
Please indicate the extent to which you endorse the
following statements:

o Agree e Neutral e Disagree
1. 1use other resources more than I use ICT. (such

as books, worksheets etc.)
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I am confident in teaching classes that use ICT
materials.

I am confident in creating my own classroom
presentations that make use of ICT tools. (Such
as Powerpoint, YouTube etc.)

I want to use more ICT tools to teach English
in the classroom.

The more 1 use ICT tools in class, the more
competent 1 become in planning activities that
use ICT.

I think that usage of ICT makes it easier to pre-
pare course materials (activities, games etc.).

I think using ICT allows me to contribute more
in class as an ALT.

ALTs should be provided with more training to
make more use of ICT tools in class.

ALTs should be provided with more ICT mate-
rials and resources to teach classes.

ALTs should be provided with more online
spaces for collaborating on resources.

Advantages of Technology Usage

Please indicate the extent to which you endorse the
following statements:

e Agree o Neutral e Disagree

1. 1think the use of ICT increases the interest of
students toward learning English.

2. 1think that ICT tools are useful in presenting
cultural information to the class.

3. 1think that ICT tools are useful in presenting
practical and real-life English to the class.

4. 1think that ICT tools are useful in helping me
lead the class by myself.

5. 1think that ICT tools are useful in helping me
explain difficult concepts to the students.

6. 1think that ICT tools are useful in helping me
give instructions to the students.

7. 1think that technology supported teaching
makes learning more effective.

8. 1think that using technology makes it easier to
access teaching materials.

9. 1can address the different learning styles of my
students by using ICT.

10. 1am aware of the opportunities that ICT offers

in teaching communicative English.

Enright: The Use of ICT Tools by ALTs in Japanese Classrooms

Please answer the following open-ended question
or move on to the next section.

Are there any other ways in which ICT use in your
class is useful or effective?

Barriers to Technology Usage

Please indicate the extent to which you endorse the
following statements:

Neutral

Agree

Disagree

I have sufficient time to prepare materials that
make use of ICT.

I have access to ICT hardware (computer, pro-
jector, interactive whiteboard etc.).

The ICT hardware available to me is modern
and easy to use.

There is an adequate number of hardware units
(computer, tablet etc.) for effective use of ICT.
The infrastructure and layout of ICT tools
allow for teaching communicative classes.

The ICT software available to me is adequate
for teaching communicative English classes.

1 have sufficient guidance and support by
administration about how to make use of ICT
tools.

I have opportunities for professional develop-
ment to gain knowledge and skills about using
ICT in classes.

I have opportunities to see how other ALTs
make use of ICT tools in class.

I have opportunities to share ideas and collabo-
rate with other teachers on ICT resources.

Please answer the following open-ended question
or move on to the next section.

Are there any other barriers you face to using ICT in
your classes?

Final Question

Are there any other comments you would like to
make in regard to ICT use in your classes?

This is the end of the survey. Thank you for your
time and your valuable responses. Your coopera-
tion is greatly appreciated.
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