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Selecting the Information to be sent to each Google
Doc
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The Google Form can then be shared with the
students, who can complete it by providing appro-
priate feedback and sending it using the “Submit”
button. Students can fill out the form as many
times as needed to provide feedback to one or more
peers. The comments will appear in the designated
Google Doc file within the drive, which can be ob-
served by each student individually, allowing them
to access the feedback from their peers.

Conclusion and Other Possible Uses

Overall, I have found this to be a highly effective
method for providing students with feedback from
their peers in my debate classes. 1 use the same form
as the students to provide my own feedback. 1 hope
to continue using this method when, and if, we
return to the classroom in the future.

Whilst 1 have used this method in my debate class,
1 envisage it being used for several other potential
purposes. For example, it could be used by the teach-
er to give feedback to individual students, or even for
students to give feedback to the teacher. Although
I have primarily used it for feedback in speaking
classes, it could also be used to provide peer feedback
in writing classes. This add-on offers various poten-
tial applications. Furthermore, using Google Forms
eliminates the need to provide paper-based materials,
which also makes it environmentally friendly
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ral presentations represent one of the most
O popular speaking activities in language

classrooms. One way to implement oral
presentations in the classroom is using simultaneous
presentations in which students give presentations
in small groups. These types of oral presentations
have several benefits, such as giving students more
speaking time and reducing speaking anxiety, which
is a pervasive problem in public speaking (Woodrow,
20006). One drawback of simultaneous presenta-
tions is that it is nearly impossible for the teacher to
monitor all the concurrent sessions and evaluate the
students individually. For this reason, many teach-
ers adopt some sort of a peer feedback procedure to
involve the students in the feedback process. In this
article, I will introduce PeerEval: a simple and cus-
tomizable mobile-based system that allows students
to evaluate their peers and give individual comments
in real time.

Benefits of Peer Feedback

Peer feedback has several potential benefits for
both students and teachers. First, peer feedback can
promote greater student involvement in the presen-
tations. As students become “evaluators” in the peer
feedback activity, they are likely to develop a sense
of responsibility and autonomy in the learning pro-
cess (Topping, 2009). Second, effective implementa-
tion of peer feedback can help the teacher save time
on giving feedback to individual students. Research
suggests that through training, students are able to
acquire an ability to make judgments of their peers’
performance in a similar manner as the teacher
(Patri, 2002). Students’ feedback may also be richer
and more individualized than teacher feedback,
especially in simultaneous presentations in which
the teacher is often unable to attend to the details
of the presentations. Finally, peer feedback can
help students to increase meta-cognitive awareness
about the assessment criteria (Saito, 2008). In other
words, the act of evaluating their peers can assist
the students in realizing the purposes and objec-
tives of the learning task. This in turn may enhance
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their learning process and lead to improvement in
their speaking performance.

Advantages of PeerEval Over Paper-Based
Peer Feedback

Although peer feedback could be a valuable asset
to classroom teaching, the traditional paper-based
peer evaluation has some drawbacks, such as having
to collect and manage substantial paperwork, the
delay in the feedback process, and the lack of ano-
nymity. PeerEval addresses these problems effec-
tively. With PeerEval, the teacher can collate and
store all the evaluations in real time on an online
platform. PeerEval also provides the students with
immediate access to their evaluation results, which
is one of the most attractive features of PeerEval
from the students’ perspective (Gobel & Kano,
2019). If they wish, students can take a screenshot
of their evaluation results on their smartphone
and keep a record for later reference. PeerEval also
protects students’ anonymity, as all the individual
marks and comments are sent anonymously via a
non-face-to-face medium. The anonymity in the
peer feedback process may contribute to reducing
the students’ pressure in giving honest and critical
feedback to their peers (Wu & Miller, 2020). In the
next section, I will describe how to set up PeerEval
and use it in the language classroom.

Overview of PeerEval
Initial Setup

PeerEval (https://peereval.mobi) consists of two
components: (1) a website for the teacher to set up
the class, and (2) a mobile app or a browser-based
system for the students to use in the classroom.
Teachers can use PeerEval for free for a one-time
use only with time-limited access to data, or pay
a fee for permanent access. To set up PeerEval for
classroom use, the teacher should follow the steps
below:

1. Create a class on the teacher website

2. Input a student list manually or by uploading a
.csv file

3. Setup asession (e.g., “Presentation #1”)

4. Choose an assessment rubric

An assessment rubric can be chosen from the
sample rubrics provided on the website, or teachers
can customize their own using 4-point and 5-point
Likert-scale measures (Figure 1).
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Figure 1
Rubric Setup
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In-Class Procedure

In the classroom, students will use the iOS app or
the browser-based system that can be used on any
electronic device. To use the system, students must
enter the access code and username provided by the
teacher. Note that the username must match the
name pre-inputted by the teacher during the initial
setup (otherwise an error message will appear). At
the start of each student presentation, students will
select the name of the presenter. During or after
the presentation, students will evaluate their peer’s
presentation by tapping the numerical scores and
writing individual comments. Students can revise
their evaluations at any time if necessary (the pre-
vious submission will be overwritten). Once all the
presentations are finished, the teacher can view the
results on his or her computer. Students can also
check their individual scores and comments by tap-
ping the gear icon on the top right corner (Figure 2).

Using PeerEval for Group Presentations

Although PeerEval is designed to be used for
individual presentations, 1 have found it useful for
group presentations as well. To adapt for group pre-
sentations, the teacher would need to add the group
names to the student list. For instance, if there are
three groups, the teacher would add Group 1, Group
2, and Group 3 (or using names of one’s own choice)
in the same way as in adding individual students.
When evaluating each group presentation, students
would then choose the group as the presenter. Once
all the presentations have been finished, students
should log out of their student account and re-login
using their group’s account (by inputting the group
name). This way, students can collectively access
and view the feedback results as a group.
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Figure 2
Student Mobile Screen
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Challenges with PeerEval

Teachers should be aware of some potential
challenges in using PeerEval (these also apply to
paper-based peer feedback). First, students often
tend to rate their peers leniently. This could be due
to social power relations (Wu & Miller, 2020) or stu-
dents’ lack of confidence in assessing their peers’ oral
proficiency (Cheng & Warren, 2005). To elicit more
appropriate and accurate peer evaluations, some
sort of training might be necessary (Saito, 2008;
Patri, 2002). Another concern with peer feedback
is that some students might fail to see the value in
the peer feedback activity. Moreover, distrust in the
peers’ ability to give accurate feedback could result
in dissatisfaction with the peer feedback process
(Zhou et al., 2020). Hence, it might be beneficial to
discuss with the students the purposes and objectives
of peer evaluation as well as basic manners in giving
feedback to their peers. The issues of manners and
respect might be especially important considering
the anonymous nature of PeerEval.

Conclusion

PeerEval is a useful mobile-based peer feedback
system that has the potential to increase student
engagement during in-class presentations. By allow-
ing for real-time and anonymous feedback, PeerEval
provides solutions to some of the practical problems
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that traditional paper-based peer feedback poses. By
understanding its strengths and unique features, in-
structors can use the system in a way that best serves
their classroom teaching and encourages learners to
be actively involved in collaborative learning.
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