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This article discusses the intent, methods, data and analyses of a one-semester quantitative
investigation examining the question: Does the method (Individual vs. Group) of selecting
a graded reader affect student engagement in an Extensive Reading activity? This research
was part of a larger project called the "2018 Quantitative Research Training Project”, the
purpose of which was twofold; 1) to educate English teachers in basic statistics theory and
methods, and 2) to have those teachers set up and run a quantitative investigation (Sholdt,
2018). The discussion presents evidence that learner engagement in ER-related activities is
affected by whether the individual or group chooses the reader.
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he literature concerning Extensive

Reading (ER) is broad, and numerous
studies focus on different aspects of en-
gagement and motivation in ER, such as
types of goals (Ames and Archer, 1988),
goals related to intrinsic and extrinsic mo-
tivation (Dornyei, 1998; Pintrich & Schunk,
as cited in Dornyei, 1998; Vallerand, as cit-
ed in Dornyei, 1998; Williams, as cited in
Dornyei, 1998), learner attitudes (Day and
Bamford, 2002, Yamashita, 2013), learner
accountability (Fenton-Smith, 2008), and
learner enjoyability (Kanda, 2009). Due
to space limitations, however, a full ac-
count of the material is prohibitive. In a
nutshell, and in agreement with the state-
ment by Dornyei (1998) below, results of
individual research studies represent only
a fraction of the total picture and should
not be extolled as a golden rule to follow,
no matter what the current “popular trend’
might be.

...motivation is indeed a
multifaceted rather than a uniform
factor and no available theory has
yet managed to represent it in its
total complexity. This implies that
researchers need to be particularly
careful when conceptualising and
assessing motivation variables,
and should be well aware of the
fact that the specific motivation
measure or concept they are
focusing on is likely to represent
only a segment of a more intricate
psychological construct (Dornyei,
p. 131).

The study discussed here is an attempt to
tease out some of these motivational vari-
ables of engagement for two parameters;
individual vs. collaborative decision-mak-
ing within the ER process. Results here
suggest that when individual learners
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select the reading, they are more concen-
trated in group discussion and they enjoy
the discussion more; however, when the
group selects the readers, they enjoy the
selection process more. Thus, a dichotomy
between individual vs. group cannot be
drawn here for engagement as an overall
criterion, but when more narrowly speci-
fied, certain aspects of motivation related
to the individual vs. group dimension can
be identified and quantified. Results by
Rosszell and Brown (2009) suggest that
both individually-and collaboratively-
chosen readers and activities have benefits
in a Japanese ER curriculum. This multi-
variate account of motivation is supported
by Day and Bamford (1998), who propose
four contributing elements to reading at-
titude: “L1 reading attitudes, previous L2
reading experiences, attitudes to the L2
and the related culture and people, and
L2 classroom environment” (Yamashita,
2013, p. 250). These results are in line with
Kubota (1999), who argues against an
overall dichotomy of Eastern vs. Western
(i.e., group vs. individual) learning strate-
gies often found in applied linguistics lit-
erature:

new knowledge constructed by
alternative research perspectives
has begun to challenge the myths
of Japanese education. This
critique of cultural differences
suggests that ESL teachers and
researchers critically examine
cultural differences rather than
take them as wunquestionable
truths (p. 30).

In other words, individual Japanese stu-
dents donot all learn in the same way even
though their group-oriented educational
backgrounds may be similar. The pres-
ent research sets out to clarify the discus-
sion of individual vs. group ER curricula
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by identifying and analyzing individual
and group oriented motivational factors
of participant engagement in reading, se-
lecting and discussing within an ER cur-
riculum.

Method

This 10-week project consisted of three
parts; language level-testing and a pre-
reading questionnaire (weeks 1~3), reader
activities and questionnaires (weeks 3~9),
and a post-reading questionnaire (week
10). During the six-week period of reader
activities, the participants read one book
per week which was chosen individually
or by the group on alternate weeks, so
that the participants read three individu-
ally-chosen books and three group-chosen
books in total. The ER library used was the
online service, XReading: Online Reading
Repository and Learning Management Sys-
tem. The weekly Engagement Question-
naires consisted of 3 types, all employing a
6-point Likert scale (i.e., Strongly Disagree
(1) to Strongly Agree (6)), with no neutral
option. The variables used to assess en-
gagement of Individual vs. Group in the
Selection, Reading, and Discussion activity
dimensions were: Interest, Enjoyment, Ef-
fort and Concentration. The statistics pack-
age used was IBM SPSS Statistics 23 for
Mac. Within that package, the dependent
t-test (two-tailed) was used to calculate
significance. Effect size using Cohen’s d
was calculated online at Social Science Sta-
tistics  (https://www.socscistatistics.com/
effectsize/Default.aspx).

The sample consisted of 74 first year Nurs-
ing students, (female = 60, male = 14) at a
small, private university in Aomori Pre-
fecture. All participants were enrolled in
the required English I class for one semes-
ter. Ages were 23 (n=1), 19 (n=10) and 18
(n=63). All reported their first language to
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be Japanese, and all except two were edu-
cated exclusively in the Japanese educa-
tion system. Fifteen students had studied
English outside the public-school system
(less than one year (n=5), less than 2 years
(n=3), 2 years or more (n=06)). Two students
had studied abroad, one for 1 month and
one for 23 months. Thirty-four students
had taken the Eiken Test (Level 4 (n=2),
Level 3 (n=10), Level pre-2 (n=16), level 2
(n=7)). One student had taken the TOIEC
(score=315), and one student had taken
the Test of Commercial English (Level 1).
Some students took these tests during ju-
nior high school (#=7) while the remainder
took the tests during high school (1=27).

The students” English ability was evalu-
ated using a mini-lesson from the online
educational news site Breaking News Eng-
lish (Going to bed late shortens our life) and
was comprised of a short reading passage,
eight True or False questions, ten syn-
onym-matching questions, and ten phrase-
matching questions. In order to create lan-
guage level consistency within groups, the
class was divided into three levels: 0-15
(n=20), 16-21 (n=34), 22-28 (n=20). Groups
were divided by most equal numbers that
could be divided into three groups (where
the majority placed mid-range). The class
mean was 17.5. All students gave written
consent to participate in the study (n=74).
After the Xreading system was explained
and all expressed concerns and questions
had been addressed, participants regis-
tered and accessed the Xreading system
in class from their smart phones, tablets or
computers.

The participants were then asked to indi-
vidually choose a book. After all students
had selected the books, the Selection ques-
tionnaire was distributed to the students
(see Appendix A), filled out by them, and
returned to the instructor. Selection and
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Discussion Questionnaires (see Appendix
B) were filled out immediately after the
activities were completed; however, the
Reading Questionnaire (see Appendix C)
was completed at the beginning of the fol-
lowing class due to the participants’ com-
pletion of the reading for homework.

Each subsequent class adhered to the fol-
lowing procedure. 1) The teacher distrib-
uted, and participants filled out, the Read-
ing questionnaire, which was collected
upon completion. 2) The participants were
instructed to discuss the books they had
read for homework with their group. In
order to allow all participants a chance to
speak, they were instructed to each speak
individually about their book nonstop for
two minutes. This was followed by five
minutes of free discussion. Both activities
were time-controlled. 3) Discussion ques-
tionnaires were distributed, filled out, and
collected. 4) Participants were instructed
to choose a new book individually or as
a group, depending on that week’s itiner-
ary. 5) Selection questionnaires were dis-
tributed, filled out, and collected.

This five-step procedure was repeated
for six weeks. For the first two classes,
the participants chose their readers indi-
vidually. This was followed by two weeks
of group-chosen readers. The following
week’s reader was chosen individually,
that followed by a group-chosen reader in
the final week, totaling three individual-
ly-chosen and three group-chosen read-
ers. On the seventh week, the End of Study
Questionnaire was distributed, completed
and collected. This concluded the data col-
lection portion of the study.
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Results

Weekly Questionnaires

Of the 74 participants, 12 had incomplete
data sets due to absence or failure to com-
plete a reading assignment or fill out ques-
tionnaires. These were deleted from the
study, leaving a total of 62 complete data
sets. A paired-samples-t-test was conduct-
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ed to gauge levels of engagement for indi-
viduals and groups in three dimensions of
Activity: Selection, Reading, and Discussion
of online readers, and four dimensions
of Engagement: Interest, Enjoyment, Ef-
fort, and Concentration. Thus, a total of 12
dimensions were analyzed. Because the
same variables were tested six times over
the course of the study, a confidence level
of 99 percent was used to calculate signifi-
cance (see Bonferroni correction).

Table 1. Engagement: Individual vs. Group: (p<0.01)

Selection Mean Standard Deviation significance Cohen’s d
(2-tailed) (effect size)

Individual Interest 5.08 0.213 0.127009

Group Interest 497 0.936

Individual Enjoyment 4.94 0.671 0.006 0.223024

Group Enjoyment 5.1 0.761

Individual Concentration 4.94 0.831 0.155 0.147034

Group Concentration 5.06 0.801

Individual Effort 4.76 0.812 0.157 0.133645

Group Effort 4.87 0.834

Reading

Individual Interest 4.69 0.706 0.403 0.103769

Group Interest 4.6 1.003

Individual Enjoyment 4.55 0.784 0.325 0.129695

Group Enjoyment 4.42 1.181

Individual Concentration 4.7 0.711 0.954 0.012406

Group Concentration 4.69 0.891

Individual Effort 4.38 0.817 0.157 0.157954

Group Effort 451 0.829

Discussion

Individual Interest 5.22 0.685 0.158 0.141066

Group Interest 5.12 0.732

Individual Enjoyment 5.2 0.696 0.013 0.317442

Group Enjoyment 4.97 0.752

Individual Concentration 5.26 0.597 0 0.644319

Group Concentration 4.83 0.731

Individual Effort 4.95 0.788 0.231 0.098917

Group Effort 4.87 0.829
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Shown in Table 1 are the Mean, Standard
Deviation, Significance and Effect Size
for the 12 dimensions of Engagement. Sig-
nificance was found for the dimensions
of Discussion Concentration (t(61) = .0000,
p<.01), Discussion Enjoyment (t(61) = 0.013,
p<.01), and Selection Enjoyment (t(61) =
0.006, p<.01), all skewed in the Individual
direction, suggesting that students were
more engaged in these three variables
when working individually. However,
only the Discussion-Concentration variable
displayed anything larger than a small ef-
fect, with a medium effect of (d = 0.644).
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End of Study Questionnaire

The data in Table 2 concerns the End of
Study Questionnaire (see Appendix D).
It shows overall, final impressions of par-
ticipant engagement related to Individual
vs. Group activity. Significance was found
in the Discussion dimension (M = -.2419,
SD = .6699, t(61) = -2.844, p<.001, d = .006),
suggesting that participants were more
engaged in discussion when the readers
were chosen by the group (thus the nega-
tive association) compared to readers that
were chosen individually.

Table 2: End of Study Questionnaire: Comparisons of Paired Questions 1-6

Paired Differences Sig.
Mean  Std. De- Std. 95% Confidence Inter- > tailed
viation Error val of the Difference t df (2-tailed)
Mean Lower Upper
Pair 1
) 0.0484 0.7339 0.0932 -0.138 0.2348 0.519 61 0.606
Selection
Pair 2
] -0.0806 0.5216 0.0662 -0.2131 0.0518 -1.217 61 0.228
Reading
Pair 3
) . -0.2419 0.6699 0.0851 -0.412 -0.0718 -2.844 61 0.006
Discussion

This contradicts the results for the Weekly
Questionnaire data noted above, an out-
come that is discussed below.

Conclusions and Discussion

According to the results of the weekly
questionnaire data (d = 0.644), first-year
university Nursing students in Japan who
choose readers individually will likely be
more concentrated when discussing their
reader with other students. One possible
reason for this may have to do with neu-
ral processing load for new information
(compared to old information (e.g., books
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chosen by the group)), where more con-
centration is needed for comprehension
when new information is presented. The
result reflects research suggesting that

novelty stimulates and supports memory
(Kroll, 1995).

Other interesting results, although dis-
playing only small effect sizes, appear in
the variables of Discussion (d = 0.317) and
Selection (d = 0.223), both relating to En-
joyment. These results tentatively suggest
that when participants select readers indi-
vidually, they enjoy the discussion slight-
ly more, but when they select readers as
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a group, they enjoy the selection process
more. These results point to motivational
factors in which group negotiation to de-
cide the fate of the group (i.e., democratic
rule) was considered enjoyable. However,
in the discussion of book content, each
participant not knowing the others” con-
tent (new information) provided enjoy-
ment, providing a further, albeit different,
kind of support for the results in the previ-
ous paragraph (as well as the popularity
of information gap-type activities).

Explanation for the contradictory results
for the Discussion variable of the Weekly
and End of Study Questionnaires is, as of
yet, unresolved. One possible reason may
have to do with human memory and the
way it functions. It is now known that
memory is not akin to a photograph (where
amemory remains constant through time),
but that memory changes every time it is
recalled. Those changes have to do with
the person’s emotional and mental state
and environmental situation at the time of
recall as well as an imagined future (Sie-
gel, 2007). In other words, it may be pos-
sible that the memory that the participants
‘created” of the Discussion component
while filling out the questionnaire at the
end of the study replaced the real-time ac-
counting of that activity during each of the
weekly questionnaires.

Another, more mundane possible cause
for this discrepancy may have to do with
questionnaire fatigue. Participants were
asked to fill out three questionnaires dur-
ing each 90-minute class, each question-
naire having an average of 18 questions.
This averages out to one questionnaire
every 30 minutes for six weeks. This, cou-
pled with the physical age of the partici-
pants (teenagers) along with the extremely
hectic schedules the Nursing Department
imposes on students, might have led to
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apathy when filling out the weekly and/or
End of Study Questionnaires, resulting in
data that is not completely accurate.

Overall, the lack of large or very large ef-
fects for all variables does not in itself dis-
count the data nor should it be dishearten-
ing. The data indicating significance, even
though effect sizes ranged from medium
to very small, are an indication that there
is a possible relationship between engage-
ment and individual/group reading choices
for these variables. Further investigation
is needed, perhaps with a larger sample, a
longer-term study, different engagement/
motivational variables, and/or more pre-
cise psychometric tools.

The social sciences face many challenges
due to the constant variance of subject,
experimenter and environment, but re-
liance on the scientific method remains
a constant reassurance that researchers
are getting closer to a consensus on valid
theories of learner motivation. The future
will likely see neuroscience and social sci-
ence cooperate more fully in order to ob-
jectively observe (non-invasively) the ef-
fects of teaching methods on the neural
functioning of their subjects. Admittedly,
this is also not as straight-forward as it
seems due to the multi-functionality and
plasticity of the brain. But there will hope-
fully come a time when all educational
theories, methods and techniques will be
based on neuroscientific evidence for the
majority of the learner population. Until
that time, social science continues to im-
prove its research methodology and add
to the ever-increasing amount of data col-
lected on the intellectual and emotional
psychology of learners. It is my hope that
the results of this study spur further re-
search into the relationships between Eng-
lish teachers and quantitative methods of
research, Extensive Reading, Student En-



Journal of Extensive Reading 2019 Volume 7 ISSN: 2187-5065

gagement and Motivation in EFL contexts.
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Assignment

1. Graded Reader Name (£KD%A L) :
2. Selection Method (R J774I12DWQ): (circle one)

Directions

2019 Volume 7

Appendix A: Weekly questionnaire for Selection

Name ([K#):

ISSN: 2187-5065

ID (F4E7):

Date (H-H):

Self H7r &R

Group 7L —7"CiEEiR

Please rate the following statements based on your own opinions using the scale below.
INSDERNIC T LT HEDRARITIE DT MU T D@ S i bl L T2 D ZIE N5 S0,

Strongly Moderately Mildly Mildly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree
2T HLYTI PRUTUT PRUTUE HLBTE ETHHTZ
ELYAR ELSAAE F57450 £% £% %
1 2 3 4 5 6

1. It was interesting to browse the readers while making a choice.
RICHOUAZIR LD O DORICHZ BT Z EIFAIEHD 72,

2. I was focused on finding a good reader during the selection time.
R BN LICEFTES,

3. I feel I had little control over the choice of the reader.
AROFERICBIL A ORI EA LK TE QRN EKRL T,

4. 1 felt irritated during the selection process.

ENt SN RN Bl

5. I am looking forward to reading this story.
CDARZGEDZHL AL TS,

6. Selecting the graded reader was a challenging task.

R BEZDODEL Doz,

7. I found my mind wandering while choosing the reader.
KZEATORLESITE) ZE2EAT L Eo T,

8. I tried hard to find a good reader.

WOAREZERLIB LT,

9. I felt bored while looking for a good reader.

RKEBRTZEIZOF S 0o,

10. It was easy to find a reader that I wanted to read.
AT DA Z IR T DI 5 72,

11. I was mostly interested in finishing the selection process as quickly as possible.

TELTHFLEOND L) ITRZEYITEAT,

12. My preferences were an important part of the selection process.
B3 OB IGESZEDTEL,

13. I successfully completed the task of selecting the reader.

FAED X ZORZESMEHEZTE T LT,
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14. I felt I had sufficient English ability to successfully select the reader.
Ko AL —RITESYGEIRHTICEH B LIEL T,

15. I enjoyed the process of selecting this reader.

AR7Z B SIBIEDEE L Do 7z,

16. I had troubles understanding the English descriptions of the stories.
KIZOWTDOREFEDHHZ FFT 2 Z LIZHEL 2272,

17. 1 felt engaged in the task of selecting a reader.
KRN LITRAL T2,

Appendix B: Weekly questionnaire for Discussion

Name (F4):

ISSN: 2187-5065

ID (“#4EHS):
Date (H-H):

Assignment
1. Graded Reader Name (KD#A kL) :

2. Selection Method (GZER /7125 >70): (circle one)  Self H2yr TR
3. Finished the reader? (fxt% % CitAi&d o7222): (circle one) Yes lF\»

Directions

Group 7V —7"Ti&ER
Now 2

Please rate the following statements based on your own opinions using the scale below.
INSDERNIC T UT HEDRARITIE DT MU T ORI S i bl L T2 D ZIE N5 S0,

Strongly Moderately Mildly Mildly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree
TR PLYTIE PRUT PRYTE HLYTIE ETHYTUE
F5740 ELYAAE ELYAR %% X4 %%
1 2 3 4 5 6

1. I tried hard to contribute to the discussion.

FAAA YT a AZHBL X9 EEE -7,

2. My group’s discussion was interesting.

DN —=T DT 4 A1y avidHA»- T,

3. I had sufficient English ability to discuss the book with my group.

D XN = ERDWNFICBILTEEE TS T ANy > a vy TE,

4. I was focused on understanding what all of my group members were trying

to say.
D X N—DFEL T BNEZ LR LTHENAI E LT,

5. I had troubles finding opportunities to add my ideas to the discussion.
FTHAD YT avy Il HoDERZ SV R o7,

6. It was fun to hear what other students in my group thought.
AL TN —TRN—DERAEETEL o7,

7. My mind was wandering during our discussion.

TAAA Yy arhlibENERTE LD o7,

41
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8. I did my best to express my opinion about the reader.
KIBLCOETDORERZFH S L L) EB L7,

9. I was an active participant in the discussion.
TET A ATy > a ARSI 5 2 L8 TE T,
10. Overall, I enjoyed discussing the story.
BRELTRONEDTA ANy avid o7,

11. It was difficult to express my ideas in English.
TAARA YT avh BEECHETHILITH Lo 7,

12. 1 felt bored during the discussion.

FY ANy avidBHE o7,

13. I brought some good ideas into our discussion.
ET A Ay avh ROERZHSTE,

14. It was difficult to understand what my group members were saying.

ADFELTHEINEZEHE R TE o7,

15. I felt engaged in the discussion activity.
FA Ay > a7,

Appendix C: Weekly questionnaire for Reading

Assignment

Name (F4):
ID (“#4EHS):
Date (H-H):

ISSN: 2187-5065

1. Graded Reader Name (KD#A L) :

2. Selection Method (GZER /7125 >0): (circle one)  Self H2r TR
3. Finished the reader? (Jxt% % CitAi&d o7222): (circle one) Yes lF\»

Directions

Group 70— 7" TiER
Now 2

Please rate the following statements based on your own opinions using the scale below.
CNSDERNIC T UT HEDRARITIE DT U T D@ R S i bl L T2 D ZIE N5 S0,

Strongly Moderately Mildly Mildly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree
TR PLYTIE PRUTE PRYTE HLYTIE ETHNTIFES
ELSAAE ELSAAE ELYAAR £% X4
1 2 3 4 5 6

42
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1. The plot of the story was interesting.
SROMXIH A2,
2. I feel good that I could read a whole book in English.
PE O AR Z GiAaf& b o 2 EIZion L i &2 5 5,

3. I became immersed in the story while reading.
FEALEDS  BEAFRICADIAAT,
4. The plot of the story was difficult to follow.

LD D>

5. I could read at a steady pace.

DI Doz,

—EDRETH L ENTE T,
6. While I was reading, I stayed focused on the task.
EATCOBET o EERICERL 72,
7. 1 did everything that [ was assigned to do.
MEDY AT 2§ XTHE [ LT,

8. I felt engaged in the reading activity.
e C EITRIAL 72,

9. I enjoyed

reading the story.

LA TWT L o7z,
10. My mind was wandering while [ was reading.

PAEIE  R—o T BIbH -7,

11. I did my best to finish the reader by the deadline.

DY) FCICEEAIK DS LIRS 72,

12. I often stopped for unknown words.
HS R WHEEZ TR0 ED EE 572,
13. I felt bored while reading the story.
ZORZGFLDILRIEZ -7,
14. I put a lot of effort into this assignment.

S RlOFEICH BTz,

15. The language was easy to understand.

CDORDYEZE]

I. Selection Method and Engagement in the Graded Reader Activity

ITPNPThotz,

Appendix D: End of Study Questionnaire

ISSN: 2187-5065

Please rate the following statements based on your own opinions using the scale below. Ry 27 AN

DHEHEIHE T ELOE NN 2 At 2

WA/ T TORLUEZ O, 1 28 TUEES L

2—"1LY

TdESR 3= UIFELR 400U TUIEE 5—DPLYTUIEDL 6-LTHYTUIES
Strongly Moderately Mildly Mildly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree

YT HLYTIE PRYTIE PPYTIE HLYTE ETHHTR
ELYAE ELYAE ELYAE %% EA) %%
1 2 3 4 5 6
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Self-Selected Readers H4r B TAZEALZ L&

1. I was engaged in the selection of the graded readers when I selected them on my

own. 7THE CARZEAI, A& Z D GESRR) ISR L 72, —
2. I was engaged in the reading of the graded readers that I selected them on my own.

HITHE CARZEAIG & Bt JEITRIHL 72, E—
3. I was engaged in the discussion of the graded readers that I selected on my own.

HITHS TARZEALLG G TH ANy a ISR T, —
Group-Selected Readers7 ) — 7 CARZE AL LS

4. I was engaged in the selection of the graded readers when I did it with a group.

TN —TTRZEATZ G Z DIESHE (BB IR THL 72, E—
5. I was engaged in the reading of the graded readers that I selected them with a

group. 7 —7"CiE AR E LG A D IS 7, E—
6. I was engaged in the discussion of the graded readers that I selected with my group.
IN—=TTRZIENIZG 5 TA R A a /IR LT, -
Comparison: SelectionA%3E3Z LI DO\WTDLLEL

Overall, when selecting graded readers, ---

7. It was more interesting to select one with a group than alone.

— N TCERLD N =7 TREIF A LDV, E—
8. It was more enjoyable to select one with a group than alone.

—ANTESLD IV —TTEITTDRE L7, —_—
9. I concentrated more on the task when selecting one with a group than alone.

— NTEIFITHAN 7V =7 TARZESFIC LD EFTE 7, —
10. I tried harder to find a good book when selecting one with a group than alone.

— N TCEIRFITHAR 7V — 7 TARZESIFIC L DR > 72, E—
11. I felt more in control of the decision when selecting one with a group than alone.

— ANTEIGLD VN =7 TCEERGOTT B AR Z ) E{ar Fr—LTETRHLELT, E—
12. I feel that better books were chosen when selecting one with a group than alone.

—ANTESID N =T TEALRGOTTN RORZESI LN TEL)ITH), —
13. I felt more motivated while selecting one with a group than alone.

— AN TESLD N —TTEALZD I D550, E—
14. I was more engaged in the activity while selecting one with a group than alone.

— ANTESLD V=T TEALRG 77 T4 T4 =KD BB L7 (R BD-T) —
Comparison: Reading#ide Z &12D\WTOLLE

Overall, when reading the graded readers, - e

15. It was more interesting to read the ones selected by a group.
TN —T CEAIEARZ G KA LDIb T, —_—

16. It was more enjoyable to read the ones selected by a group.

PN =T CIBAIERZ GO ST L D572, —_—
17. I concentrated more when it was selected by a group.

TN =7 CEAERE GO O BE )RR TE, —

18. I tried harder when it was selected by a group.
TN —T CEATARZ GO, XIS 72, -

19. I was more successful completing the activity when it was selected by a group.
IN—T"CREBIIZRGD ST TV TAETA — %) EAMADTETER, -
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20. I felt more motivated to read the ones selected by the group.

TN —TTRZEIIZRGD ST, XD Feb) L)k a7z,

21. I was more engaged when reading the ones selected by the group.

DN —TTREFEALZRGD 03, LOFELBID S LN TER,

Comparison: Discussion 74 A4y a lDWTO K

Overall, compared to discussing the graded readers I selected on my own, -

22. It was more interesting to discuss the ones selected by a group.
TN —TCREIEATIRGD ST IS E D I DDNFE T2,

23. It was more enjoyable to discuss the ones selected by a group.
DN =T CREBATLZRGD ST RED L D572,

24. I concentrated more on the discussion when the reader was selected by a group.

TN —TTREEALGD ST BLDEFTE,
25. I tried harder to participate when the reader was selected by a group.
TN —TTARZEATRG, LOHR > TSI 72,

26. My English skills were better suited to discussing readers that the group selected.

HITDIEEENE N — T TEAIZARIOWTTA Ay a v 2T 5DICMGTR 5 LU,
27. 1 felt more motivated to discuss readers selected by the group.

TN =T TCRZENIZRGDTTISED 5503 T,

28. I was more engaged when discussing the readers selected by the group.

TN —TCREIEITIGD ST E DAL 7= (RBID D ZEDTER),

II. Student Perspectives on the Graded Reader Activity
Graded readeriZ oW T2 EED

ISSN: 2187-5065

Please rate the following statements based on your own opinions using the scale below. &y 27 AN

DFIEICHE | P EIDE NI 2 A2 2§ 5 B 5 TR L TLE S,
1 -2 TIESRe 2=PLYTEES Ry 3 -0 UIFEo R

40PN TUIEE 5L

TEFEs 6—LTHYTUIES

Strongly Moderately Mildly Mildly Moderately Strongly
Disagree Disagree Disagree Agree Agree Agree
TR LT PRUT PRUTUE HLATIE ETHYTUR
ELYAR £5750 E57%\0 ERA) % EX4)
1 2 3 4 5 6
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Using Xreading.com  Xreading®fifificou>T

29. I learned how to use Xreading without difficulty.
ThlZXreadingD i /7 2 # e SR T ESTE R, —_—

30. Once I understood how to use Xreading, it was easy to use.

—EXreadingD i\ 2B L 7 bH & T G- 7z, —
31. I felt comfortable reading the graded readers online.

474 v Cgraded readerZ gitr 2 EIFPLE 572, —
32. I had to read the graded reader carefully to do well on the quiz.

A X TR EZE B 7edicidreader 2 I ERFECTRE R T UT RS o7, E—

33. I felt that using Xreading.com was convenient.
Xreading.comZ{#i9) Z LI fFEF] 2L B o7z, —

34. Using Xreading.com seems useful for learning English.

Xreading.com# {9 Z & IFHEFEZ L SDIBNLOD TR L, —
35. I am interested in using Xreading even if it is not required for a class.

FHEDT-DITNIET{ ThXreading TGRS G AR % G T\, —
36. I enjoy using the Xreading system.

XreadingZ i) DHMFETT, -

37. I am knowledgeable about how to use the Xreading system.
XreadingZ iV EHILTHET, -

38. I would rather read paper readers than online readers.
AV 74V DL AL VRO RDFHATNATT, E—

39. I would rather use the Xreading library than a regular library.
T3 O F AR X D Xreading D HIFH A D /7 2 i 720T

English Graded Readers¥&i5% s

40. I enjoy reading graded readers in English.
Hizkoraded readerszH LDV E T, —_

41. I regularly read graded readers in English in my free time.
Z2nT 0 BIRRIC K {EGEgraded readerszii A E 7, E—

42. I would read graded readers even if it is not required for my classes.
KD T DITHEETZ CTH IR, graded readers ZHiAa7z\e, _

43. I understand the benefits of doing extensive reading. %D EZHELTVE T,

44. 1 believe that extensive reading can help me improve my English.
%it CHT DWEFED LIETELLMVET,

Graded Reader Activity Graded Reader 777474 —
45. The instructor explained the goals and the steps of the activity clearly.

FNET 7 T4 T4 —DOHESRFIEZBHAEICTHL 72, B—

46. The instructor gave me help with the activity when I needed it.

FHIZATDT 7 T4 E T4 — I 720, FEHT LT, —_—
47. The materials provided for this activity were helpful.
ZDTITAETA—ZATICTDITE RSN E NI > T, —
48. The amount of reading assigned each week was reasonable for homework.

G 26N 72) —T4 v 7 OmIIEEE LTS Rm o7, —

49. Reading the same graded reader with other students seems valuable to me.
fhp A E U graded readerziids 2 EIFZFAZE S THER I L o7, —_—
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50. Switching between group-selected and selected graded readers seems valuable to

me. 7)L—7ERE AT HBC LB ARDERZZRTIT) TEIFRICE>TEHELRI L7, E—
51. Taking the short quiz after reading a graded reader seems valuable to me.

REFA Dl AR ZZITHZEFFICESTHEERIEL 7, B—

52. Talking with other students after reading a book seems valuable to me.
REGATDHE ZIUDWTUDAELGE ST ZLIFRIC L > THREAR I LIS T, —

53. The grading of this activity was fair.

DT 7 TAET 4= Bl T2 L, —
54. My English improved by doing this reading activity.

ZDTITAETA — %4127 ZE TS DEFENZ B3 -7 B9, E—
55. T would like to do this reading activity again in another English class.
UDHEFED I FATHID) —T4 = I 77 TAETA—= LT\, e
56. Please rank (1-6) from most (1) to least (6) preferred for six ways of choosing
readers, then briefly explain why you chose this ranking. As®&R 712> S NEA %
DIFTUES 0, 1ECFHT) ~6 (V) %722 DB 2 fif UG L T2 S0,

_ only self(F£[n[H 77 TiES%)

__only group (f#[a| 7))L —7"Ci#ER)

_ only teacher (f#[|JcA4:755.50)

_ mix self and group (H77 & 7V —7IC L 2 #RDOHA G D)

_____mix self and teacher (H4&ed:ick 2:# IRDMAA G HE)

__ mix self, group, and teacher (H4%r. 7V — 7 Je:1c X 2B IROfA A DE)

57. Reason (Ffif)

[1I: Additional Thoughts about the Activity ZFDfthod#E%

Please provide some additional thoughts about your engagement in the graded reader activity.
Graded reader77 74 74 —ICED XD S 7DITDOWT, H72 7D Z 2 HETLEZ Vv,

58. What device did you usually use to read the online graded readers?

FvF4 vCgraded readerzgitr & B E DY — L2 E LD,
a. smart phone b. tablet c. notebook computer d. desktop computer
a.AvHh b.#7Lvyk.c./—t¥Vay d. TAZby7arEa—y—

59. Where did you usually read the online graded readers?
#v74 vCgraded readerz ittty , &2 TtA TR E L7,
a. home b.on campus c. while commuting d. other

60. What was the best way (device and location) to read online graded readers? Why do you
think so? 4> 54 v Cgraded reader# i & (7 — LRI L) il 23 —F\ W\ HEL LG E T,
PRI RATT D,

61. Explain what you liked and didn't like about using Xreading?
XreadinglZ DWW TAUC A D72 RIS A B o T i 2 B LT 720,
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62. Describe any differences in how you engaged in the graded reader activity (selection,
reading, discussion) when you choose the book on your own compared to when you chose the
book with a group? AZHTTOERLGE. V=7 TERLZGAICBWT 7774 ET4 — (KD
BIRJTE G ZE AR FBRDTA AA vy ay) NOH ) T (RO E SO ISECRH o7 LS, 2D
EHOIZODWTRRTLZZ N,

63. Explain what you liked and didn't like about the graded reader activity. How would you

improve it? Zdgraded reader77 74 E54 —IZOW TR 7228 B oIkl Hnl-DIEM
ZHPE LI F L GHBREDIICIDT I TAETA—2YE LSV LRITOWRTHHFNTLEZ D,
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