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This paper aims to develop and suggest self-evaluation check-
lists for English as a Foreign Language (EFL) teachers in Japan
as a reflection tool for their professional development. The
paper first reviews existing theoretical studies on EFL instruc-
tors’ professional competencies for creating a fundamental
framework for the checklists. This framework consists of four
parts: content knowledge and skills, pedagogical knowledge
and skills, classroom teaching skills, and professional devel-
opment knowledge and skills. Based on this framework, this
paper develops self-evaluation checklists. It also discusses
how they can be used to support EFL teachers’ professional
growth on the basis of the results of trial surveys with follow-up
interviews. The checklists are expected to help the teachers
periodically reflect on their overall professional competencies
and thus stimulate their growth as EFL instructors. However,
the efficacy of the checklists will need to be tested through
nationwide surveys of EFL teachers in Japan.
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[RESOURCES]

Greetings, and welcome to another edition of My Share. We
hope that during the long summer vacation readers have had
the opportunity to take a break from the hustle and bustle of the
average workday and ponder possible ways to innovate lessons
and challenge students. We certainly have had those questions
on our mind, and if you have too, why not make like the authors
below and share your ideas by submitting to My Share?

We start this issue with a submission by Charles McLarty, who
introduces some intrigue into the classroom with a whodunnit
mystery sure to capture the imagination of any student. Next
up, Rachel Manley draws from real life and authentic entertain-
ment materials to teach the absolutely essential skill of making
requests. Then, James Jensen suggests a way to ease student
concerns over pronunciation and simplify the regular past
tense. Finally, we end with Annie Menard, who proves once
more that Bingo is an inexhaustible source of educational fun.

Enjoy!

The Language Teacher ® Readers’ Forum

Jonathan Reingold and Philip

We welcome submissions for the My Share column. Submissions should be up to 700 words de-
scribing a successful technique or lesson plan you have used that can be replicated by readers,
and should conform to the My Share format (see the guidelines on our website below).
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The Whodunnit Mystery: A
Game that Gets Students
Listening Actively,
Thinking Creatively, and
Communicating

Charles MclLarty

Hokkaido University of Information Science
<charles@do-johodai.ac.jp>
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Quick guide

The Language Teacher ® Resources: My Share

» Keywords: Mystery, communication, cooperation
» Learner English level: Elementary to advanced

» Learner maturity: High school and above

» Preparation time: 10-15 minutes

» Activity time: 25-45 minutes, depending on class
size and level

» Materials: Blackboard and chalk

This game, recommended by a former colleague,
has gotten consistently favorable responses from
students. It provides practice using simple ques-
tions while getting students to listen carefully and
communicate better with classmates.

Preparation

Step 1: Tell students that a crime has happened on
campus and that they must solve it. After students
calm down, explain that this “crime” is a story you
have created and that they must solve the mystery
by asking you questions to determine what has
happened.

Step 2: Explain that students must find answers to
the four items written on the blackboard. They are:
(1) the criminal, (2) the victim, (3) the weapon, and
(4) the place. For advanced classes, you can add a
fifth item, the motive, but this is not necessary.

Step 3: Check student comprehension by provid-
ing definitions in their first language for criminal,
victim, weapon, and place. Tell students that both
the criminal and victim are in the classroom! When
I first play this game in class, 1 usually play the crim-
inal to see how soon students realize my chicanery.
After all, the teacher is also in the classroom!

Step 4: Tell students they must ask questions about
the four written items in order, finding the answer
to item 1 before asking about item 2 and the answer
to item 3 before asking about item 4. Only ques-
tions giving yes or no answers are allowed.

Step 5: Give additional hints as necessary. Write
suggestions on the board for ways students can
ask about items. For example, for item 1 ask “Is the
criminal wearing glasses, blue jeans, sports shoes?”
or for item 2 ask “Does the victim have black/
brown/blond hair?” and so on.

Procedure

Step 1: Write the four answers down on paper to
avoid any temptation to change them during the
game. Next, assign groups. 1 usually put students
into groups of two or three. When students find
all four answers, the game is over. Offer rewards

or bonus points to groups who announce answers
correctly during the game if feasible.

Step 2: Decide the order in which groups ask
questions. In round one, each group decides (either
by janken or coin toss) which member will ask the
group’s question. After one round, go back to the
first group. The member who did not ask a question
in round one must do so now. For three-student
groups, the two who have not asked a question can
decide who will ask next.

Step 3: Choose some common object as the weap-
on (1 usually choose an object in the classroom).
Sometimes, 1 choose things that could not be real
weapons, like my sunglasses.

Step 4: By now, many classes will have found answers
to items 1 and 2. When students have found answers
1-3, tell them to guess number 4 by gut instinct. |
usually make number 4 a place everyone knows,

such as the school library. If class time is waning, let
groups guess number 4 by raising hands. When a
group gets answer 4, give them a reward or prize.

Conclusion

This is a good game to play after lessons on de-
scribing people. This game requires students to

pay attention to other groups’ questions as well

as teacher responses in order to gain hints about
what to ask on their next turn. | have witnessed an
increase in students talking to members of other
groups, people they had seldom tried to communi-
cate with previously. Also, students are motivated
to communicate with their own group to help each
other get bonus points or rewards. The atmosphere
of tension and excitement slowly builds as students
both compete with and cooperate with their class-
mates to get the answers. For these reasons, 1 highly
recommend teachers try this game.

A Pragmatic Activity
Rachel A. Manley

Kanda University of International Studies
<ramanley1@gmail.com>

Quick Guide

» Keywords: Pragmatics, requests, speech acts,
media, movies, TV Shows

» Learner English Level: Intermediate
» Learner Maturity: High school to adult
» Preparation Time: 15 minutes
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» Activity Time: 60 minutes
» Materials: Copies of appendix worksheets.

Speech acts are an important concept for students
to learn, because it is essential for them to under-
stand and create language appropriate to different
situations they might encounter. This paper deals
with the speech act of requests. However, any
speech act is teachable using the activities provided.
Students might not know which requests are appro-
priate for certain situations in the target language.
Finding authentic language in an EFL setting is
difficult. One way students can learn speech acts in
an EFL setting is through media such as movies and
TV shows.

The Language Teacher ® Resources: My Share

Preparation

Print out appendices A, D, E, and F for each student
and print one copy of appendices B and C for every
two students. You can modify the documents to suit
your needs.

Procedure

Step 1: Start the class with the warm-up question:
“What is a request?” Students brainstorm what
factors influence requests, why they occur, and why
they are needed.

Step 2: Pass out the dialogue worksheet (Appendix
A) and two pair work activities (Appendices B & C).
Students practice making requests orally to better
understand requests. During the activity they will
have a conversation with each other in order to
practice speaking. You can have the students share
their dialogue created with Appendix C.

Step 3: Students get into groups of two or three and
create a dialogue using one of the topics listed on
their worksheet (see Appendix D). The scenarios
are different from one another and feature request
topics students might encounter. The topics are
also vast and realistic, which helps with authentici-
ty. Once students finish creating dialogues (usually
ten lines per person) you can have them share their
dialogue with the class.

Step 4: Pass out the data collection worksheet
(Appendix E). After you explain the different parts
of the worksheet to the students, they will complete
it with a recent request event that has happened to
them, whether they did the requesting or someone
requested something from them. This activity can
also be done as homework. Teachers can adjust the
worksheets according to the criteria they would like
students to focus on.

Step 5: Next class or if time permits: Students are
given another data collection worksheet. Play a
movie or TV show and have students find the prag-
matics (i.e. requests) in the media. Using media pro-
vides examples of authentic conversations as well as
violations of acceptable behavior, which is import-
ant especially if students are in an EFL setting. A
short but effective sitcom would be The Big Bang
Theory. It is good to show students when violations
occur and the reaction others have toward them.
Also, students can be asked how they would rectify
their mistake if they were to make this violation.

Variation

For Step 5, you can also use a modified data collec-
tion worksheet (Appendix F). This can be used for
a movie where one or more speech acts are used
(or more than one request is made) for students to
practice more.

Conclusion

Learning pragmatics is essential for students,
especially when they study abroad or come in
contact with people from other countries. In order
to avoid miscommunication, misunderstandings,
and other problems, knowing the correct form of
pragmatics is necessary. Students learn what their
topic is (pragmatics), practice it, apply it to real-life,
and then observe a situation where it occurs (using
media).

Appendices

The appendices are available from the online ver-
sion of this article at <http://jalt-publications.org/
tlt/departments/myshare>.

The Regular Past: Teaching
Only Two Pronunciations

James C. Jensen
Aka-Kara English
<jensen@leto.eonet.ne.jp>

Quick guide
» Key Words: Regular past tense
» Learner English Level: Low
» Learner Maturity: Junior high and above
» Preparation Time: 5 minutes
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» Activity Time: 20 minutes
» Materials: Chalk and blackboard

Say liked with the past tense phoneme d instead
of the proper t. The regular past tense t/d distinc-
tion is inconsequential; it makes no difference in
comprehensibility. I would venture that it is minor
compared to other pronunciation problems your
students have, so | suggest reducing the regular past
tense to two pronunciations. Tell your students to
consider t and d interchangeable as long as they do
not add an extra syllable, the Id, which should only
be used for verbs that end in t or d. And important-
ly, students must not add o or u to the end of the
word as is common with Japanese speakers.

Procedure

Step 1: Start with an explanation in simple English
of the regular past tense. Teach or review the dif-
ference between voiced and unvoiced consonants.
This should be easy because Japanese signals voicing
in its writing (e.g., &£ &). Tell the students the verb
suffix -ed is pronounced t with verbs that end in
voiceless sounds and as d in verbs ending in voiced
sounds (including vowels).

Step 2: Explain there is a natural reason for this
and draw a chart of the consonants English has in
common with Japanese on the board: P/B, T/D, S/Z,
K/G. To show why the past tense has three pronun-
ciations, and to explain that it is natural, demon-
strate how the pronunciation works. That is, say a
word such as tap, circle the P, and draw a line to the
voiceless T. Say “tapped.” Repeat this with several
examples and then do the same with words that end
in voiced consonants. Circle G, a voiced consonant,
and say “jogged” drawing a line to the voiced D.

Step 3: Tell the students the t/d distinction is
important, but that they need not worry about
pronouncing it. As their English improves it will
become natural. In the meantime, it does not mat-
ter! Stress how the distinction between t and d is an
inconsequential mistake as long as they do not add
an extra syllable, saying “tap-ped”, or even worse,
“tap-ped-do” for example.

Step 4: Returning to the chart of consonants, show
that the only verbs that add an extra syllable are
those that end in t or d. Explain how a vowel is
inserted between the last consonant and the final

d, and, point out how Id is added to make a syllable.
Land, for example, becomes lan-ded, and the two-syl-
lable word vi-sit, becomes three syllables vi-si-ted.

Step 5: To check whether the students understand
and can hear the difference between the voiced,

The Language Teacher ® Resources: My Share

unvoiced, and Id pronunciations, write some verbs
on the board (Examples are given in the appen-

dix). Write t, d, and Id on the board. Pronounce the
words and have students put them into the correct
column. Then have students pronounce them to
each other and stress that t and d are interchange-
able as long as the speaker does not add an unneces-
sary syllable before the suffix or an o or u after it.

Conclusion

The greatest benefit of presenting the regular past
tense in this way is the relief it affords beginner
level students. 1f you tell your students not to worry
about the t and d, that it makes little difference,

and that the distinction will come naturally as their
English improves, it will go a long way in easing
their anxiety.

The biggest concern a teacher might have is that
mispronounced words may become fossilized. This
should not be a concern. There is a phonetic reason
for the different pronunciations and as the students
improve those natural factors will come into play.

Appendix

The appendix is available from the online version
of this article at <http://jalt-publications.org/tlt/
departments/myshare>.

Educational Bingo

Annie Menard
Tokai University Foreign Language Center
<shamuskii@gmail.com>

Quick Guide
» Key Words: Methodology, speaking, vocabulary
» Learner English Level: Beginner and above
» Learner maturity level: Any
» Preparation time: About an hour
» Activity time: From 10 minutes to the whole class

perio

» Materials: The handouts you created

Every student, no matter how old, enjoys playing
bingo. I have used bingo in my classes for years, but
always with an educational twist to it. This version
includes group work, a worksheet, a vocabulary list,
and finally, the bingo sheet itself.
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Preparation

Stepl: Decide on the theme of your bingo game:
Summer, sports, adjectives, Halloween, etc.

Step 2: Make a vocabulary handout with 25 pic-
tures on it. Each picture has an empty line under it
for the students to write the word for the picture.
On the back of the handout, in alphabetical order,
write all the answers that go with the pictures. This
ensures that every student has the same answer for
each picture. It also provides them with the cor-
rect spelling and cuts down on time taken to use a
dictionary.

Step 3: Using the same pictures, create bingo sheets
for your students. One bingo sheet per student; all
bingo sheets should be different.

Procedure

Step 1: In class, put the students into groups of
three or four, depending on your class size. This
way, they can help each other match the pictures
and vocabulary.

Step 2: Distribute the vocabulary handouts. Tell
the students they have all the answers on the back,
and all they have to do is to write the correct word
under the correct picture.

Step 3: While the students are matching words and
pictures on their handouts, take one extra bingo
sheet, cut out all the pictures individually, and place
all of them in a small bag. During the game you will
draw the pictures from the bag to choose the next
word to call out.

Step 4: Go over the answers as a class to ensure
every student has the correct word matched to the
correct picture.

Step 5: Distribute one bingo sheets to each student.

Step 6: Give the students the bingo rules. Rule 1:
They must memorize the words and not write them
down on their bingo sheet. Rule 2: When students
achieve a bingo they come to the teacher and say
the words that form the bingo. Rule 3: They can get
multiple bingos. The game does not end after the
first student gets a bingo. It continues until there

is no more time left or until there are only four
pictures left in the bag.

Step 7: After you have verified a student’s bingo,
cross it out on their bingo sheet using a highlighter,
as they will be back with other bingos later on.

Variations

Any vocabulary topic can be used for this game
depending on your needs. You can either give the
students color or black and white copies of the

handouts and bingo sheets. You can easily skip the
preparation step 3 and have the students make their
own bingo sheets, but it takes more class time and
more supplies such as scissors and glue. Also, there
is no need to use 25 pictures. The game can easily
be reduced to 16 or 9 vocabulary items. Finally, you
can provide the vocabulary again on the back of the
bingo sheets for extra help.

Conclusion

This is one of my most successful games. I also
noticed that the more useful the vocabulary, the
easier it is for the students and the more effort the
students put into it. By grouping the students, they
help each other with the answers, looking for the
pictures during the bingo game, and memorizing
the vocabulary for their trip to the teacher’s desk.

I also noticed that they repeat the words after 1

call them, again, in preparation for their trip to the
teacher’s desk. Bingo can be so much more than just
a time killer. Be creative!

Do not miss this!
Other Language Educators
invite you to the

4th Annual JALT OLE SIG Conference
Language$S PLUS

Language learning and teaching beyond the first
foreign language
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Venue: Chukyo University, Nagoya, Aichi
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Conference information: http://www.geocities.jp/dlinklist/
ENG/20150LE-Conference.html

Please inform teachers of languages other than English and
Japanese of this opportunity. We look forward to meeting
you, so you can

e tell us about the FL teaching situation at your school

e network with colleagues, students, and others
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