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This paper introduces a new yet natural way of providing massive amounts of
comprehensible input to learners of English as a Foreign Language (EFL). Learners
watch popular contemporary movies in order to internalize the meanings
presented in sounds and images. Then they read the accompanying eiga shoshetsu
(movie tie-in novels) in order to convert meaning into the target language. In
the pilot program using eiga shoshetsu described here, college learners made
significant gains in listening, reading and vocabulary measures through reading
the novels and seeing the movies.
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the English educational system in Japan to produce more

communicatively competent learners is lack of exposure to significant
amounts of meaningful input in the target language (see Koike, 1991,
for a discussion of the problems facing English education). My own
research has shown that typical Japanese college EFL students usually
cannot read English with proficiency (Redfield, 1992b, 1994a; 1994b;
1995), often do not have grammatical accuracy (Redfield, 1990, 1991a,
1991c¢, 19922) or good listening skills (Redfield, 1991b), although they
can leamn to listen (Redfield & Campbell, 1996), and often do not improve
significantly from one year to the next (Redfield, 1994c¢), even after
spending up to 800 classroom hours studying EFL (Redfield, 1992b).

It has been suggested that a major reason for the relative failure of
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Other researchers have suggested that EFL writing instruction may not
necessarily improve learners’ writing skills (Robb, Ross & Shortreed,
1986). As one way of addressing this problem, the following report
introduces methodology for delivering massive amounts of authentic,
thematically interesting, comprehensible input into the Japanese college
curriculum in order to provide students with more exposure to meaning-
focused use of English.

The Role of Comprehensible Input in Promoting Language Acquisition

A number of language acquisition specialists have advocated the use
of what has come to be known as the Comprehension Approach (Nord,
1974, 1975, 1980, 1981; Redfield, 1991b). At the base of the approach
lies the idea that comprehension is a requisite for learning. Simply
phrased, if learners do not in some way or another understand the
meaning of what they encounter in their learning environment, be it in
written or oral form, then the learners do not learn. Regardless of whether
one is inclined to support the strong version of the Interaction Hypoth-
esis (Ellis, 1991; Long, 1981, 1983, 1985), asserting that comprehensible
input leads directly to language acquisition (Krashen, 1981, 1982, 1985;
Pienemann, 1984, 1989), or the weaker version of the hypothesis, that
comprehensible input under certain restraints can, but does not neces-
sarily, lead to acquisition (Ellis, 1986, 1988, 1990; Fotos, 1993; Fotos &
Ellis, 1991; Schmidt, 1990, 1992; Sharwood Smith, 1981; White, 1987),
both researchers and classroom practitioners would agree that without
comprehensible input no meaningful language acquisition is likely to
take place. A corollary is that more input is probably better for learning
than less input. The amount of comprehensible input matters. Once
these fundamental ideas behind foreign language acquisition are un-
derstood and accepted, it then becomes a matter of applying this knowl-
edge to classroom practice.

If what the leading researchers such as Long, Krashen and Ellis sug-
gest is correct—that learners need massive amounts of comprehensible
input in order to acquire foreign languages and since such massive
input is not automatically available in the English as a foreign language
environment—then we as classroom instructors should attempt to pro-
vide such input. The study described below presents one such effort.

Extensive Reading to Provide Meaningful Input

Krashen claims that one of the most effective ways to provide input
is through reading (1982, 1985, 1989). Mason and Krashen (1997) present
evidence from Japan suggesting that the use of graded readers in an
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extensive reading program can improve reading scores. Today most
scholars recommend using authentic reading materials, and I have a
related suggestion. Students should read what is known in Japan as
“eiga shosetsu,” the script-based English-language novel about an En-
glish-language movie that is published at the same time as the movie
so that viewers can preview the movie or read about the theme in more
detail after viewing it. Unlike novels upon which movies are based,
where the two different versions, print and celluloid, clash more often
than not, eiga shosetsu have the advantage of following the plot accu-
rately right down to the dialogue. Unlike screenplays or tape scripts,
eiga shosetsu have narrative and descriptions as well as dialogue. Mak-
ing no pretensions towards literature, they are eminently easy to read.
A particularly significant point is that if the EFL learner sees the film
first, she/he already has absorbed the meaning of the story. As a pre-
viewing activity eiga shosetsu are equally as good. Here, the learner
reads the book first, which facilitates processing the meaning of what is
heard during the movie. Eiga shosetsu are popular with college-aged
learners since they represent authentic use of the target language and
are relatively easy to read. When read rapidly for enjoyment, they po-
tentially provide massive meaning-focused comprehensible input. The
trick, of course, is to get the learner to read them, and then to provide
objective evidence that reading eiga shosetsu actually helps learners
acquire English. That is what the present study attempts to provide.

Research Focus of the Eiga Shosetsu Pilot Program

It is suggested that the following positive results will be observed
after Japanese college EFL leamers are exposed to the massive amounts
of meaning focused input involved in watching six English-language
movies and reading seven English-language eiga shosetsu about movies
they have watched.

Research Hypotheses

1. The learners will receive significantly higher scores on a reading
post-test than they did on a reading pre-test.

2. The learners will receive significantly higher scores on a listening
post-test than they did on a listening pre-test.

3. The learners will receive significantly higher scores on a vocabulary
post-test than they did on a vocabulary pre-test.
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Method

Participants

The 28 participants in this study were drawn from an intact group of
36 students taking an English composition class at a private Japanese
unijversity. The majority were English majors retaking the class as a
required course after having failed it the previous year. Several English
majors were taking the course for a third time. There were also educa-
tion majors, a group of French majors, and a graduate student in litera-
ture taking the course as an elective. All of the students were
upperclassmen (or above), meaning that they had had a minimum of
eight years of formal English instruction, many a good bit more than
the minimum. Their ability levels ranged from false beginner through
elementary to intermediate, with two fairly advanced learners also tak-
ing part. One of these advanced learners had graduated from an inter-
national school in India, and the other had studied two years in San
Francisco after graduating from a Japanese junior college. In other words,
this was a very mixed group.

Procedures

The twenty-four week Japanese university school year was di-
vided into six four-week sessions. Pre and post -reading, listening and
vocabulary tests were administered to all students at the beginning and
end of the six-session program. In the initial week of each session, the
learners were shown the first part of a contemporary popular film. In
the second week, the original film was viewed until its conclusion. In
the third week the students were instructed to silently read the eiga
shosetsu corresponding to that particular film. Students who did not
have the correct book with them were allowed to read other material in
English, often eiga shosetsu that they had not yet finished. The fourth
session was devoted to writing a film review on the movie in question.
Students were thus asked to read one eiga shosetsu per month as home-
work.

The movies chosen for viewing were Dead Poets’ Society, My Girl,
The War, Bravebeart, The Net, and The Assassins. The students were
also required to read a novel of their choice as summer vacation home-
work (most, but not all, choosing other unrelated eiga shosetsu). Weekly
homework journals were also kept, assigned by the instructor on themes
related to the movies. Except for written comments in the students*
journals, there was no overt language instruction in the class.

In order to encourage students to complete the assignments, each
student was asked how many pages he had read on the current eiga
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shosetsu each week when the class role was called. In order to demon-
strate that the instructor believed that massive comprehensible input is
necessary for second language acquisition to take place, during the
silent reading sessions the instructor read a novel in Spanish. Although
many of the learners probably did not finish all seven novels (the six
assigned during the school year, and the seventh read as summer home-
work), they read at least parts of all of them, as witnessed by the
instructor during the silent reading sessions. Even the least diligent
members of the class averaged at least fifty pages read per novel, for a
minimum total of 350 pages. The most diligent students read all seven
novels, for an estimated total of over 2,000 pages. And all learners saw
the six films for an additional 10-12 hours of aural input. Furthermore,
many of the learners reported viewing the films at home a second time
for more listening practice.

In summary, the Eiga Shosetsu Pilot Program required the students to
watch six contemporary films, read seven movie tie-in novels, and write
seven formal film/book reviews. The reading and viewing activities
were designed to furnish massive comprehensible input.

Pre and Post-Testing

Three tests, a reading test, a listening test, and a vocabulary test,
were administered on the first day of class in April, 1996 and again on
the last day of the academic year in January, 1997. The results were
scored, tabulated, and statistically analyzed using the StatView (1988),
JMP (1994), DataDesk (1995), and Statistica (1994) statistical packages
for the Macintosh computer. Out of an original class of 36, 28 learners
took both the pre- and post- tests in two areas, and 26 took both tests
in the third area. Students who only took the tests during a single
administration were eliminated from the study. The tests are described
in detail below.

Reading Test

The Scholastic Research Associates Reading Laboratory (SRA) is a
well-known reading program used in the US to improve learners’ read-
ing abilities. The accompanying SRA Placement Test measures Ameri-
can grade school children’s reading skills. It consists of two reading
passages followed by five and nine (for a total of 14) reading compre-
hension items respectively. Each passage is timed, with students hav-
ing exactly three minutes to complete reading the passage and to answer
the multiple choice questions accompanying each reading. The same
version of the SRA Placement Test was administered as both the pre-
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test and the post-test. The test is easy to administer, score, and inter-
pret. It also has proven reliability with American learners.

Listening Test

The Campbell Listening Test (CLT) was developed by Professor Pe-
ter D. Campbell (Campbell & Redfield, 1996) to measure Japanese stu-
dents’ listening abilities in English. The test consists of 30 multiple choice
items, based on grammar and vocabulary found in the Mombusho’s
school curriculum. The test is administered by playing an audio cas-
sette containing instructions in both English and Japanese and the 30-
item sentences, read by a female native speaker of “mid-Pacific” English.
Students have an answer sheet only. Administration of the test takes
approximately 25 minutes. The test was normed with Japanese college
students drawn from the same population as those involved in the
present study, and has a reported reliability of .8429 (Campbell &
Redfield, 1996).

Vocabulary Test

The vocabulary level test was a modified version of Nation’s Aca-
demic Vocabulary Test (AVT) (Nation, 1990). It consists of 18 items
from each of five levels of a word count list, for a total of 90 items. The
items were randomly selected from the 2,000, 3,000, 5,000, 10,000 and
university word level] lists. Participants had to match sets of three defi-
nitions from a column on the right with six words in the column on the
left. There were six sets of three items each for each of the levels, for a
total of 90 items. Learners were allowed 30 minutes to complete the
vocabulary test. Although not normed with Japanese college learners,
the test is purported to be highly reliable.

Statistical Analysis

For each test, the pre and post-test scores were combined to check
the distribution, with a Shapiro-Wilk W test (Hatch & Lazaraton, 1991)
performed to determine if the distribution was normal. Descriptive sta-
tistics were then calculated and differences between the pre and post-
test scores were analyzed to determine whether they were significant
using a paired one-tailed t-test. However, because there were only 26
participants (t-tests should be used when there are 30 or more partici-
pants), the non-parametric Wilcoxon Matched Pairs procedure (Hatch
& Lazaraton, 1991) was also performed. The alpha level for statistical
significance was set at the .05 level, usual for studies in the field.
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Results

Reading

As described above, the pre and post-test SRA scores were combined
to check the distribution. A Shapiro-Wilk W test was performed to de-
termine if the distribution was normal. It was, barely (W= 0.9512, p <
0.0584). Descriptive statistics were then calculated and differences be-
tween the pre and post-test performances were observed (Table 1). A
paired t-test was performed to determine the significance of the differ-
ence between the pre and post-test scores (¢ = 7.759, p <.0001). The
post-test scores were significantly higher than the pre-test scores. Thus
the learners improved significantly over the course of the year.

Table 1: Reading Test Descriptive Statistics

Number Mean Std. Dev. Std. Err.
Pre-test 26 6.577 1.579 31
Post-test 26 9.769 1.966 386

As mentioned, since there were only twenty-six subjects taking this test,
the non-parametric Wilcoxon Matched Pairs procedure was also performed
(z = -4.197, p = .0001). This test also indicated that the students scored
significantly higher on the post-test than on the pre-test. The first hypoth-
esis regarding significant reading gains was therefore confirmed.

Listening

Again, the pre and post-test CLT scores were initially combined to
check the distribution. A Shapiro-Wilk W test was then performed to
determine if the distribution was normal. It was (W = 0.9637, p < 0.1813).
Descriptive statistics were calculated (Table 2) and a paired t-test was
performed (¢ = -2.195, p < .0184). The post-test scores were again sig-
nificantly higher than the pre-test scores. It is therefore suggested that
the eiga shosetsu program led to progress in listening.

Table 2: Listening Test Descriptive Statistics

Number Mean Std. Dev. Std. Err.

Pre-test 28 16.786 5.1521 974
Post-test 28 18.464 4.67 .883
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Again, because of the limited number of students, the Wilcoxon
Matched Pairs procedure was also performed ( z = 1.991, p < .0465).
Here as well significant gains were observed. The second hypothesis
was therefore confirmed.

Vocabulary

Following the same procedures, the pre and post-test vocabulary
scores were combined to check the distribution. A Shapiro-Wilk W test
was then performed (W = 0.9765, p < 0.5575), indicating that the distri-
bution was normal. Descriptive statistics were calculated (Table 3) and a
paired t-test performed (¢ = -2.469, p < .0101). Again, the post-test scores
were significantly higher than the pre-test scores, indicating that the
learners had improved significantly over the course of the year. Thus,
the eiga shosetsu program led to significant progress in vocabulary ac-
quisition. However, once again because there were only 28 participants,
the non-parametric Wilcoxon Matched Pairs procedure was also per-
formed (z = -2.362, p < .0182). Here, as well, the students scored signifi-
cantly higher on the post-test than on the pre-test, which, it is suggested,
can be attributed to the eiga shosetsu program. The third hypothesis was
therefore confirmed.

Table 3: Vocabulary Test Descriptive Statistics

Number Mean Std. Dev. Std. Err.
Pre-test 28 53.25 7.881 1.489
Post-test 28 56.003 8.792 1.661
Discussion

As indicated by the significant gain scores in reading, listening and
vocabulary comprehension, the results of the Eiga Shosetsu Pilot Pro-
gram were most satisfactory, especially the reading results. As mea-
sured by the SRA Placement Test, the participants improved an average
of over 1.5 grades in reading skills over the course of a year, from
roughly beginning third grade, second semester, to final fourth grade,
second semester. This is impressive because it had taken the learners at
least eight years to reach the third grade level in reading, and yet, after
a single course, they were now almost at the fifth grade level. Massive
pleasure reading of the seven eiga shosetsu is suggested to be the rea-
son. To paraphrase Frank Smith, students learn to read by reading
(Smith, 1982).
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Although no formal student program evaluation was included in the
pilot study, informal conversations and written journal entries indicate
that the participants felt that it was easier to read at the end of the
program than it had been at the beginning. When the students first took
the SRA Placement Test, they had a difficult time, even though the class
carefully went over a sample test before taking the actual exam. It ap-
peared that these students had little experience of reading for meaning,
especially under time constraints. At the end of the program, however,
they easily completed the SRA Test.

There were also significant gains in listening ability. After watching
six movies, reinforced through the subsequent reading of the movie tie-
in book, these learners significantly improved their English listening
skills, as measured by the Campbell Listening Test. Although the gains
were not as dramatic as those evidenced in reading, these learners still
improved over 5.5% over the course of the program. Massive input
through twelve hours of movie viewing is suggested to have signifi-
cantly improved the learners’ listening scores since this was the primary
listening activity of the course. All of this, it should be emphasized, was
a result of massive input through pleasure viewing, and not a result of
direct instruction.

The positive listening results reflect those reported in a recent paper
by Redfield & Campbell (1996), who found that students taught through
the medium of English showed significantly higher listening gains scores
as measured by the CLT than did students instructed through the me-
dium of Japanese, even when the major objective of the course was not
the improvement of English listening skills.

Vocabulary recognition, which is closely related to reading (Day, Omura
& Hiramatsu, 1991; Jenkins, Stein & Wysocki, 1984; Nagy, Anderson, &
Herman, 1987; Krashen, 1982, 1989) also showed significant improve-
ment over the course of the program, although to a lesser degree than
reading and listening. As measured by Nation’s Academic Vocabulary
Test, the participants improved about 3% during the year. However,
after reading up to seven novels, one might expect more substantial
gains. Both the material read and the instrument chosen to measure
vocabulary might have acted to limit the gains.

Eiga shosetsu are a type of easy reading. Although in no way can this
be regarded as an objective measure, it took the researcher an average
of less than an hour to finish reading each of the movie tie-in books
used in the program. Although the books follow the movies down to
the smallest detail (which is what makes them so attractive as teaching
materials), they concentrate on simple narrative and dialogue. To this
researcher, they fall somewhere between popular fiction and graded
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readers. As such, the vocabulary used is quite restricted. For pedagogi-
cal purposes, this is a plus, and one of the reasons behind developing
the Eiga shosetsu Pilot Program in the first place. But reading works of a
restricted vocabulary does not promote substantial gains on a vocabu-
lary measure such as the AVT. This test measures words drawn from
frequency count lists, and includes words at the 5,000, 10,000 and uni-
versity vocabulary levels. It is doubtful that much vocabulary from the
higher levels appears at all in movie tie-in literature, although this was
not ascertained. However, it is suggested that a vocabulary test focusing
on words from the 1,000, 2,000 or 3,000-word levels might have indi-
cated larger gains.

A different way of measuring vocabulary knowledge might have re-
sulted in more obvious vocabulary gains as well.- Instead of having learn-
ers match definitions as a measure of vocabulary depth, one might, for
example, follow Meara’s suggestion (Meara & Buxton, 1987) and have
learners simply indicate whenever they know a certain vocabulary word
or not. Professor Campbell is working on just such as vocabulary measure,
combining the limited vocabulary of the JACET Vocabulary List with the
test procedures developed by Meara (Campbell, in preparation).

It is possible to suggest that the gains reported above resulted prima-
rily from participation in the Eiga Shosetsu Pilot Program since all of the
participants were upperclassmen who had taken all of their required
English language courses. Thus, the composition class featuring the Pi-
lot Program was the only English course the subjects were taking in the
university. Certainly individual differences existed among participants
and a number of outside factors could not be controlled; for example,
several of the participants spent the summer of 1996 abroad and others
might have been taking English classes at outside language schools.
However, any gains registered by these participants did not arise as a
result of work in other English classes because these learners were not
enrolled in other English language classes.

Regarding suggestions for future research, the use of a control group
consisting of a group of students from the same population studying in
the traditional fashion without recourse to massive comprehensible in-
put, would have been ideal. For the present pilot study, use of a control
group was not possible. All efforts will be made to include a control
group in the follow-up study.

Classroom Implications
Since the participants made significant gains by viewing, reading, and
writing about movies, educators interested in achieving similar results in
their own classes and programs should look to the different elements of
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the Eiga Shosetsu Pilot Program for ideas. Introducing a regular period
of free pleasure reading into a typical 90-minute Japanese college class
would be one obvious application. Showing contemporary films with
required follow-up (such as movie reviews) is another. Initiating a read-
ing homework program is a third, and having learners read a novel of
their choice over the summer an obvious fourth. The key is to accept
the theory behind the Eiga Shosetsu Pilot Program (i.e., that massive
comprehensible input is necessary, if not sufficient, for second language
acquisition to take place) and then develop appropriate course-specific
applications of the theory.

Although the Figa Shosetsu Pilot Program proved to be successful, it
will necessarily be in need of constant modification. For example, be-
cause of the popularity and local availability of both movies and the
corresponding eiga shosetsu, different movies will be introduced this
year, with only Dead Poets’ Society being retained from the previous
program. Another change will be within the four-week sessions. Instead
of playing the movie over the first two sessions, the first 90 minutes of
the film will be played in the initial week only. The learners will then be
required to rent the video themselves if they want to know the ending.
There are two reasons for this change. First, if the learners rent the
video in order to see the ending, they might be tempted, and certainly
will be encouraged by the instructor, to watch the movie a second and
third time, concentrating on listening closely to the English in an effort
to improve their listening skills. It is hoped that they will not rely on
reading Japanese subtitles.

The second reason has to do with a fundamental change in thinking
about the use of class time. Rather than use class time watching the
video and reading the book—activities which can be done outside of
class—class time in the second administration of the program will be
devoted to what can be done best in a social setting—interactive speak-
ing and listening. Except for a brief 10-minute free reading warm-up
period (introduced partially to check on the students’ progress in read-
ing the eiga shosetsu outside of class) at the start of each of the final
three classes of the four-week session, class time during the last three
weeks will be devoted to group and paired oral English practice. The
second movie viewing, the silent reading periods, and the in-class re-
view writing will all be moved outside of class. This, of course, is an
experiment. Will the students actually do the work outside of class? The
reason that movie viewing, reading and writing were initially structured
as in-class activities was the lack of willingness on the part of the stu-
dents to do homework. However, the thinking behind the change is that
students need more than massive comprehensible input to master En-
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glish; they also need time to interact with their peers and their instructor
using English communicatively. This can best be done in a group setting
and makes better use of class time. The question remains whether the
learners will do the necessary outside work.

Conclusion

This paper describes the first administration of an experimental ELT
program designed to provide massive comprehensible input to Japa-
nese college students. Under the Eiga Shosetsu Pilot Program, twenty-
eight university upperclassmen taking English composition class were
asked to see six contemporary movies, read seven movie tie-in books,
write seven movie/book reviews and keep a weekly journal. The learn-
ers took reading, listening, and vocabulary tests before and after finish-
ing the nine-month program. On all three measures, the gains were
statistically significant, suggesting that the Eiga Shosetsu Pilot Program
was successful in raising participants scores on reading, listening, and
vocabulary measures.

Future research includes modification of the program and this should
also be studied to determine if the modifications were successful. Con-
trol groups should be included in further studies, and student evalua-
tions of the program would be desirable. If the modified program also
proves successful, it could be expanded to include learners from differ-
ent faculties and institutions. Qualitative research might also be under-
taken in order to see how the program affects individual learners. Student
journals, think-aloud protocols, in-depth interviews, and ethnographic
observations all come to mind. Finally, if the program consistently re-
sults in significant gains in reading, listening and vocabulary compre-
hension, then, with locally-mandated modifications, the program can be
expanded to include learners from other cultures as well. All of these
are deserving of further research.

Michael “Rube” Redfield teaches foreign languages, culture through sports, and
computers at colleges in the Kansai area.
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