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This paper is a report about the authors’ international collaborative project teaching global issues
using the content and language integrated learning (CLIL) framework. A major difficulty in learning
English in an EFL context is limited opportunities for authentic target language use (Cheon, 2003).
Therefore, international interaction projects are specifically meaningful because they provide
learners with rich authentic target language use. In CLIL, authenticity is highly promoted (Coyle,
Hood, & Marsh, 2010) because it motivates learners (Pinner, 2013). The authors implemented
a 4-week project using authentic materials and activities to observe their students’ motivation.
First 18 Vietnamese and 79 Japanese female students studied about girls’ right to education by
watching online videos from CNN and BBC and listening to both native and nonnative English
speakers. Then the students exchanged their reflections on their learning and responded to their
foreign partners. Questionnaire results and narrative data showed the students were significantly
motivated by the project’s authenticity.
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ne of the major difficulties in learning English in an EFL context is limited op-

portunities for authentic target language use (Cheon, 2003). Interaction projects
between long-distance partners are specifically meaningful in foreign language learning
because they provide learners with the experience of rich authentic target language use
via the Internet and computers, used as powerful L2 learners’ assistance tools (Warschau-
er, 2000). This paper is a report about the authors’ international collaborative project to
teach global issues to Vietnamese and Japanese students in a content and language inte-
grated learning framework. The research specifically focused on L2 learners’ motivation.

Content and Language Integrated Learning (CLIL)

CLIL, a bilingual education pedagogy, is based on a belief that integrating content learn-
ing and L2 learning enhances both students’ L2 learning and their content learning the
best (Coyle, 2007; Coyle, Hood, & Marsh, 2010). CLIL contains a set of theories including
the 4Cs framework (Coyle, 2007): content, communication (language), cognition, and
culture and community. CLIL theories indicate that acquisition of language knowledge
and skills (communication), acquisition of content knowledge and skills (content), and
development of thinking skills (cognition) are closely related. Furthermore, when classes
and activities are designed and implemented to enhance these three dimensions, as well
as cross-cultural awareness and cooperative learning, students learn both the content
and the target language most effectively. In addition, CLIL encourages teachers to teach
global issues because one of the major purposes of the CLIL pedagogy is to foster glob-
al-minded people.

In this project, students studied girls’ rights to education (the content, a global issue)
in English (communication) and deepened their thoughts by writing reflections on their
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study, exchanging them with their foreign pen pals, responding to them, and reading the
responses (cognition, culture, and community).

CLIL and Authenticity

Another main principle of CLIL is promoting authenticity. According to Pinner (2013),
use of authentic materials in CLIL lessons can motivate L2 learners. Tomlinson and
Masuhara (2010) explained authenticity in L2 material development with a Venn diagram
with three overlapped or intersecting circles (Figure 1): (a) authentic texts, (b) authentic
tasks, and (c) authentic language in use.

authentic
language in
use

authentic
tasks

authentic
texts

Figure 1. Authenticity (adapted from Pinner, 2013).

In this project, students studied girls’ rights to education by watching web videos from
CNN International and BBC News and studied data from United Nations and World
Bank in the online material created by the second author (authentic texts). They also
exchanged their reflections on the study with actual foreign pen pals (authentic tasks and
authentic language use).

L2 Motivation and World Englishes

The researchers were interested in L2 learners’ motivation because it is an important
factor in L2 learning (Ellis, 2008). The two traditional classifications of 1.2 learners’ mo-
tivation are extrinsic motivation and intrinsic motivation. Extrinsic motivation depends
on rewards and punishment; intrinsic motivation is based on L2 learners’ interest and
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curiosity being aroused and sustained (Ellis, 2008). Gardner (1985) explained L2 moti-
vation as the interplay of integrative motivation and instrumental motivation. Integrative
motivation is a constructive disposition toward the L2 community including a desire to
become similar to a member of the community; on the other hand, instrumental moti-
vation relates to potential practical benefits, such as future acquisition of a better job or
a higher salary (summarized in Dérnyei, 1994). Dérnyei (2009) suggested explaining L2
motivation in relation to the self such as Higgins’ ideal self and ought self. Ought self is a
L2 learners’ self related to his or her duties, obligations, or moral responsibilities. Ush-
ioda (2012) indicated that L2 motivation was a process of “internal identification with
aspired identity as international or global citizens” (p. 19), rather than a desire to become
similar to a member of the target language community. Ushioda’s definition seems to be
the most appropriate in an Asian context and with CLIL, because English is used much
more frequently between nonnative speakers than between native speakers or with na-
tive speakers in a globalizing world, and this is especially true in Asia (Kachru, 1998). The
current project was intended to stimulate students’ intrinsic motivation by providing
them with authentic texts, authentic tasks, and authentic language use. Additionally, in
part 1 of the project, students deepened their thoughts about girls’ right to education by
listening to Ms. Malala Yousafzai and Pakistani students who were in the same genera-
tion as their own. These Pakistanis’ confident attitudes when expressing themselves in
English, even as nonnative speakers and learners of English, could have given the partici-
pants integrative motivation and opportunities to imagine their ideal selves.

Research Questions

The project was intended to motivate students to study English as a means of global
communication and to broaden their perspectives. The project was also designed to help
students realize the necessity of comprehending authentic English spoken by both native
and nonnative speakers. Therefore, research questions were the following:

RQ1. Did students enjoy the project?

RQ2.

RQ3.

Did the project motivate students to study English?

Did the project encourage students to listen to both native speakers’ and
nonnative speakers’ authentic English? Were there any differences in students’
attitude towards listening to native speakers’ English and nonnative speakers’
English?

RQ4. Did the project broaden students’ perspectives?
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Methodology
Participants and Classes

Participants included 18 Vietnamese college freshmen majoring in English in Hanoi,
Vietnam and 79 Japanese 2nd-year senior high school students in Tokyo, Japan. The
English level of all the participants was around B1 in the Common European Framework
of Reference. The Vietnamese participants were Vietnamese students who attended a
compulsory academic English class and their Japanese counterparts were in an elective
English course focusing on listening skills.

All participants were female. The Vietnamese classes from which the first author
collected the data happened to have all female students, and the school the Japanese
participants attended was a girls’ school. The Japanese participants were divided into
three classes according to their homeroom classes and worked on the project as in-class
activities. On the other hand, the Vietnamese students were chosen using purposive
sampling, a method by which researchers select students having certain criteria from the
targeted population (Dornyei, 2003). In this case, the criteria included their English level
and their consent to join the project as volunteers because the project was not a part of
the official curriculum.

The disparity between the number of Vietnamese and that of Japanese occurred be-
cause the Vietnamese author could only implement the project with volunteers from her
two classes (18 out of 40 students), but the Japanese author simply gave the same oppor-
tunities to all students because she implemented the project as in-class activities.

Procedure

The project consisted of Part 1 (study about girls’ right to education) and Part 2 (an in-
ternational pen pal project). The researchers had the participants in both countries study
the same online materials about Malala Yousafzai designed by the second author (http://
girlseducation2014225.blogspot.jp/) by watching web videos from CNN International
and BBC News and doing related comprehension tasks for 4 weeks (Part 1). After the 4
weeks, the students were asked to write reflections in English about their study. Those
reflections were then collected by the teachers and exchanged with their foreign pen pals
for their responses. On receiving the responses, the students read them (Part 2). Due to
the disparity between the number of Vietnamese and Japanese participants, Vietnamese
students responded to 4 to 5 Japanese students’ reflections and received responses from 4
to 5 Japanese students on average. At the end of the project, students answered a ques-
tionnaire about the project.
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Data Analysis

Because the data collection involved a questionnaire and students’ written reflections,
the researchers collected both quantitative and qualitative data. The data analysis pro-
cedure, thus, was a combination of quantitative and qualitative approaches, in which
the researchers processed the questionnaire and then triangulated the results with more
insightful answers from the students’ reflections. Content analysis method, in this case,
was a solution to process such qualitative reflections in a systematic way. As proposed by
Zhang & Wildemuth (2009), the researchers followed eight steps:

preparing the data,

determining data analysis units,
building a coding scheme,

testing the scheme on an example,
coding all the data,

checking the consistency,

drawing conclusions,

® NSk D=

reporting.

Results and Discussion
Research Question 1: Students’ Enjoyment

The Vietnamese students’ very positive attitude was shown in their answers to this
question. As shown in Table 1, no Vietnamese students answered negatively about both
parts of the project. Actually, 17 out of 18 students answered that they strongly or mostly
thought that they had enjoyed Part 2 of the project. Similarly, 92% of the Japanese stu-
dents answered affirmatively about Part 1 and 94% answered affirmatively about Part 2.
Some Japanese students mentioned this in their reflections as valuable, interesting, a good
chance, and a good opportunity (Japanese students ]3,]12,]19, and ]J20).
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Table 1. Did the Students Enjoy the Project? be seen in Japanese students’ responses to their pen pals’ reflections. Besides explaining
— - their responses in detail, Japanese students often added their appreciation of the ideas’
Categories Nationality Positive Negative No answer exchange, stating that they were happy and grateful for the opportunity.
answers (%) answers (%) (%)
Part1 Vietnamese 17(94.4) 0(0) 1(5.6) Research Question 2: Students’ Motivation for Studying English
‘g Japanese 73092.4) 6(7.6) 0(0) As can be seen in Table 2, around 90% of the students believed the project had motivated
A~ Part2 Vietnamese 18 (100) 0(0) 0(0) them to study English. Regarding Part 1 of the project, 89% of the Vietnamese and 94%
Japanese 74(93.7) 4(5) 1(1.3) of the Japanese students answered affirmatively when asked if the project had motivat-
) ed them. Similarly about Part 2 of the project, 94% of both Vietnamese and Japanese
., Content Vietnamese 17(944) 1(5.6) 0(0) students answered affirmatively. It is notable that 83% of the Vietnamese students said
8 learning Japanese 78 (98.7) 0(0) 1(1.3) they strongly or mostly thought that Part 2 of the project had motivated them to study
2 p
S .
£ Writinga  Vietnamese 17 (94.4) 1(5.6) 0(0) English more.
) g
£ 07(848) 1027 2@23) Table 2. Were the Students Motivated to Study English?
aple Z. ere tne udaents viotlivate (0] u nglisn:
; Reading the Vietnamese 18 (100) 0(0) 0(0) yEng
g reflection  japanese 72 (91.1) 6(7.6) 1(1.3) Response
S Writing  Vietnamese  17(94.4) 1(5.6) 0(0) Part Nationality ~Strongly Mostly ~Somehow Don'treally ~Domt — No
comments thinkso thinkso think so thinkso  thinkso answer
Japanese 72 (91.1) 6 (7.6) 1(1.3) ,
1 Vietnamese 5(27.8) 7(389) 4(22.2) 2(11.1) 0(0) 0(0)
Note. N = Vietnamese 18, Japanese 79; Part 1 = Study of the online materials about girls’ rights to
education; Part 2 = Pen pal project. Japanese 22(27.9) 32(40.5) 20(25.3) 5(6.3) 0(0) 0(0)
2 Vietnamese 7(38.9) 8(44.4) 2(11.1)  1(5.6) 0(0) 0(0)
Table 1 also shows whether the students enjoyed each activity. All Vietnamese students Japanese 21(26.6) 31(39.2) 22(27.9) 2(2.5) 2(2.5) 1(1.3)

wrote they had enjoyed reading their foreign pen pals’ reflections. All of them except
for one stated that they had enjoyed all the other activities including the content of the
study. All Japanese students except for one enjoyed the content of the study.

Students’ reflections also indicated their positive evaluation of each activity in the
project. All Vietnamese students appeared inspired by the videos’ contents, leaving
many insightful opinions about girls’ right to education and Malala’s activities. Positive
adjectives were used frequently to describe what they had seen from the videos, such as
incredible, amazing, inspiring, and admirable. Japanese students shared these opinions and
regularly referred to the contents as wonderful, great, and interesting in their reflections.
Furthermore, Vietnamese students expressed their enthusiasm when giving responses
to their foreign pen pals’ reflections. The responses were often in paragraphs of three to
seven sentences with full explanations of their opinions. The same attitude could also
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Note. N = Vietnamese 18, Japanese 79; Part 1 = Study of the online materials about girls’ rights to
education; Part 2 = Pen pal project; ( ) = %.

Data from students’ reflections supported this finding. Actually, 15 out of 18 reflections
from Vietnamese students showed their willingness to improve their English in general,
and listening skills in particular, thanks to the project. They highly appreciated the authen-
ticity in the videos, saying those materials were very informative and exciting to learn, thus
should be exploited together with regular textbook listening exercises (Vietnamese stu-
dents V1, V6, V15, and V17). Most Japanese students also demonstrated their high opinion
of the project, indicating that it encouraged them to study English harder. Just like the
Vietnamese students, some of them proposed solutions to improve their skills to listen to
authentic English (Japanese students ]J13,]14,]15,]23,]24, and ]31).
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Research Question 3: Students’ Attitude towards Listening to
Authentic English

While studying the online materials, the students listened to both native speakers (e.g.,
the announcers of CNN International) and nonnative speakers (e.g., Ms. Malala Yousafzai
and some Pakistani junior and senior high school students). Table 3 shows the students’
answers as to how they felt when they first listened to authentic English spoken by native
speakers and nonnative speakers in the video and how they felt about it when they fin-
ished the study.

Table 3. How did Students Feel About Native and Nonnative Speakers’
English at the Beginning Versus at the End of the Project?

No. of responses (%)

Speakers Time Nationality
Good Average  Notgood No answer

Native Beginning Vietnamese 10 (55.6) 8(44.4) 0(0) 0(0)
End 14(77.8) 4(22.2) 0(0) 0(0)
Beginning Japanese 26(32.9) 43(54.4) 9(11.4) 1(1.3)
End 51(64.5) 24(30.4) 3(3.8) 1(1.3)

Nonnative Beginning Vietnamese 10 (55.6) 7 (38.9) 1(5.5) 0(0)
End 10(55.6)  7(38.9) 0(0) 1(5.5)
Beginning Japanese 25(31.7) 43 (54.4) 11(13.9) 0(0)
End 44 (55.7) 31(39.2) 4(5.1) 0(0)

Note. N = Vietnamese 18, Japanese 79; ( ) = %; Good = Perfectly, all main ideas, and most main
ideas; Average = Could follow and some main ideas; Not good = Couldn’t understand much or
couldn’t understand at all.

In total, more Vietnamese students answered that they were able to understand native
speakers’ authentic English quite a bit better after the study than before the study (77.8%
after, 55.6% before). However, considering nonnative speakers’ authentic English, their
confidence was not at all improved (55.6% both before and after the study). On the other
hand, Japanese students reported that their confidence in listening to authentic English
was improved for both native speakers’ and nonnative speakers’ English. In fact, consid-
erably more Japanese students believed they were able to understand native speakers’
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authentic English better after the study than before (64.5% after, 32.9% before). Regard-
ing nonnative speakers’ authentic English, many more Japanese students stated that they
were able to understand nonnative speakers’ authentic English better than before the
study (55.7% after, 31.7% before). Furthermore, no Vietnamese students and only about
5% of Japanese students answered negatively regarding their ability to understand after
the study.

The Vietnamese students seem to have recognized the importance of listening to
authentic English. According to their reflections, they also appreciated learning that they
could access various interesting authentic English materials on the Internet. Therefore,
regarding the question of whether the students have autonomously listened to authentic
English spoken by native or nonnative speakers in addition to the materials of this pro-
ject since they started this study, all Vietnamese students answered affirmatively about
authentic English spoken by native speakers (see Table 4). Actually, in their reflections,
Vietnamese students V4, V6, V7, and V8 expressed their autonomy in collecting authen-
tic materials to improve their English skills, because they realized authentic materials
were more challenging than their regular practice. Despite being less positive than
Vietnamese students, 85% of Japanese students still answered affirmatively. However,
regarding authentic English, their attitude was not as positive about nonnative speak-
ers’ English as it was about native speakers’ English. In their reflections, many of both
Vietnamese and Japanese students realized the importance of comprehension of English
spoken by nonnative speakers as well as native speakers. However, they still seemed to
favor improving their skill by listening to native speakers.

Table 4. Did the Project Encourage the Students to Listen
to Authentic English?

No. of responses (%)

Speakers Nationality — -
Positive Negative
Native Vietnamese 18 (100) 0(0)
Nonnative 12 (66.7) 6(33.3)
Native Japanese 67 (84.8) 12 (15.2)
Nonnative 37 (46.8) 42 (53.2)

Note. N = Vietnamese 18, Japanese 79.
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Research Question 4: Students’ Perspectives and Interests in Global
Issues

Table 5 shows students’ answers to the two following questions: Did the project broad-
en your perspectives? Did you become more interested in global issues because of this
project?

Table 5. Did the Project Broaden Students’ Perspectives?

No. of responses (%)

Question Nationality — -
Positive Negative  No answer
Broadening perspectives Vietnamese 18 (100) 0(0) 0(0)
Japanese 75 (95) 2(2.5) 2(2.5)
Enhancing interest in global issues Vietnamese 17 (94.4) 1(5.6) 0(0)
Japanese 75 (95) 2(2.5) 2(2.5)

Note. N = Vietnamese 18, Japanese 79.

Answers to the questionnaire showed that almost all students were positive about
effects of the project on their perspectives. All Vietnamese participants reported their
views being more or less broadened after the project and the corresponding percentage
of Japanese students was 95. Both groups indicated that they were, to a similar extent,
more interested in global issues thanks to the project, with around 95% of the partici-
pants from each country being positive.

Qualitative data from the reflections also strengthened this opinion. Most Vietnam-
ese students expressed their admiration of Malala and her activities, together with their
concerns about girls’ rights to education. Student V12 insisted she would never have
been informed of this issue without this project; student V5 believed all the videos made
her “pay more attention to the people living around, especially the disadvantaged ones.”
Students V2 and V14 realized they had been “completely lucky to get educated” in a
peaceful country and therefore should take the chance more seriously. Similarly, Japanese
students emphasized a change in attitude thanks to the project. The majority of them
reported taking their lives and rights to education for granted; therefore, they should
appreciate their luck more. Student ]10, for example, reflected, “We never question our
daily life”; students ]J15 and J16 believed it was so unfair that people who had the chance
to study did not appreciate it. Students J7, ]28, and J56 also stated that they should work
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harder considering how much they were “blessed with the opportunity to attend school
and study.”

The project also changed students’ perspectives towards the use of English in real life.
Vietnamese students V2 and V3 reflected on the ultimate purpose of learning English,
which was to communicate: “to work, to learn, and even to fight.” Some of their Japanese
pen pals (Japanese students J6, ]23,]24,]29, ]33, )37, J44, and ]62) shared this idea, saying
their focus on and purpose in studying English should be communication. “English exists
for communication, not for study,” said student J23.

Conclusion and Implications

Overall, the project was enjoyable for the students and successful in motivating them. In
fact, they enjoyed the 4-week project as a whole and also enjoyed each activity, showing
their appreciation for the chance to communicate with foreigners and the chance to
exchange ideas. In addition, the project also motivated the students to learn English and
to listen to English spoken by both native and nonnative speakers despite their prefer-
ence for natives speakers’ authentic English, which can be justified by the difficulties
they reported about dealing with nonnative English. Furthermore, thanks to the project,
students of both countries could broaden their perspectives about their own lives as well
as their purposes when studying English and most importantly about global issues.

Some implications, therefore, can be drawn from these findings. First, teachers should
provide opportunities for students to be exposed to authentic English by both native and
nonnative speakers. This could, in turn, prepare students for future situations when they
have to encounter real-life English. Second, more international collaborative pen pal pro-
jects of this kind should be promoted, because they can both give students rich authen-
tic language experiences and equip them with language and knowledge while carrying
out such cross-cultural activities. Last but not least, similar collaboration among Asian
teachers in English education should also be encouraged. This is not only because such
cooperation could bring about more authentic English practice for students, but also
because it could help them be more prepared for the future working world as economic
relationships between Japan and other Asian countries become closer.

The researchers, however, believe that the project could have been more effective if (a)
the number of participants had been more similar in size (the number of Japanese stu-
dents much outnumbered that of Vietnamese students in this project, 79 and 18 respec-
tively), (b) materials that facilitated students’ understanding of the discussed problems
had been more abundant (further reading, documentary videos, and statistics), and (c)
the students had had more chances to give and exchange their ideas. Studies involving
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projects which last longer and provide more authentic opinion exchange between inter-
national students could very well fill the gaps from such limitations.

Bio Data

Trang Ngoc Pham has been teaching English to various types of learners for 6 years and
was a lecturer at Vietnam National University. She is concerned with innovative class-
room ideas and updated technology that assist students’ learning. Her research interests
surround English language teaching and IT application in language classes. <ngoc-
trang_0307@yahoo.com>

Kimiko Koseki has been teaching English to students at various stages from elementary
level to college level for 16 years. She currently teaches at Toyo Eiwa University, Toyo
Gakuen University, Tsuda College, and Denenchofu Futaba High School. Her research
interests include intercultural pragmatics, pragmatic instruction, CLIL, CALL, and teach-
ing global issues in language education. <koseki@myad.jp>

References

Cheon, H. (2003). The viability of computer mediated communication in the Korean secondary
EFL classroom. Asian EFL Teaching Articles, 5(1), 1-61.

Coyle, D. (2007). Content and language integrated learning: Towards a connected research agenda
for CLIL pedagogies. The International Journal of Bilingual Education and Bilingualism, 10, 543-
562. http://dx.doi.org/10.2167/beb459.0

Coyle, D, Hood, P., & Marsh, D. (2010). CLIL: Content and language integrated learning. Cambridge,
UK: Cambridge University Press.

Dornyei, Z. (1994). Motivation and motivating in the foreign language classroom. The Modern
Language Journal, 78, 273-284.

Dérnyei, Z. (2003). Questionnaires in second language research: Construction, administration and
processing. Mahwah, NJ: Erlbaum.

Dornyei, Z. (2009). The L2 motivational self-system. In Z. Dérnyei & E. Ushioda (Eds.), Motivation,
language identity and the L2 self (pp. 9-42). Clevedon, UK: Multilingual Matters.

Ellis, R. (2008). The study of second language acquisition. Oxford, UK: Oxford University Press.

Gardner, R. C. (1985). Social psychology and second language learning: The role of attitudes and moti-
vation. London, UK: Edward Arnold.

Kachru, B. B. (1998). English as an Asian language. Links & Letters, 5, 89-108.

M4 FRONT PAGE < PREVIOUS PAGE

NEXT PAGE »

Pinner, R. (2013). Authenticity of purpose: CLIL as a way to bring meaning and motivation into
EFL contexts. Asian EFL Journal Research Articles, 15(4), 49-69.

Tomlinson, B., & Masuhara, H. (Eds.). (2010). Research for materials development in language learn-
ing: Evidence for best practice. London, UK: Continuum.

Ushioda, E. (2012). Motivation: Is L2 learning a special case? [PowerPoint slides]. Retrieved from
<http://www.chubut.edu.ar/descargas/recursos/ingles/Plenaryl_EUshioda.pdf>

Warschauer, M. (2000). The changing global economy and the future of English teaching. TESOL
Quarterly, 34, 511-535.

Zhang, Y., & Wildemuth, B. M. (2009). Qualitative analysis of content. In B. Wildemuth (Ed.),

Applications of social research methods to questions in information and library science (pp. 308-319).

Westport, CT: Libraries Unlimited.

ONLINE FULL SCREEN

445



	_GoBack

	Previous 1: 
	Page 1: 
	Page 21: 
	Page 32: 
	Page 43: 
	Page 54: 
	Page 65: 
	Page 76: 

	Online: 
	Page 1: 
	Page 21: 
	Page 32: 
	Page 43: 
	Page 54: 
	Page 65: 
	Page 76: 

	Full Screen: 
	Page 1: 
	Page 21: 
	Page 32: 
	Page 43: 
	Page 54: 
	Page 65: 
	Page 76: 

	Previous 2: 
	Page 2: 
	Page 31: 
	Page 42: 
	Page 53: 
	Page 64: 
	Page 75: 

	Front 2: 
	Page 2: 
	Page 31: 
	Page 42: 
	Page 53: 
	Page 64: 
	Page 75: 



