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This study focuses on how children, aged 8-12, built “international posture” through an English immer-
sion camp, at which the instructors, mostly nonnative English speakers, helped the children develop
confidence in using English. The paper details (a) how participants’ attitude toward English changes; (b)
how instructors motivate children to use English; and (c) what are considered key factors to acquiring
international posture (e.g., Yashima, 2009). Several suggestions are made for teaching English in elemen-
tary schools in Japan.
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in the future and how English can be used in any profession and position, according to

Five Proposals and Specific Measures for Developing Proficiency in English for Interna-
tional Communication by the Ministry of Education, Culture, Sports, Science and Technology
(MEXT; 2011). In order to do this, the ministry proposes providing children with a “global
perspective” to enhance their motivation for English learning. As Yashima (2009) suggested,
international posturing, the acquisition of a tendency to see oneself as connected to the inter-
national community, plays a central role in achieving this goal.

I T Is important to show students how English proficiency can expand their opportunities
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Kumon English Immersion Camps (EIC) held for the past 10
years, provide an optimal environment where participants can
shape their internal posture. Over the past 3 years, EICs have
been held in Hotel Biwako Plaza by Lake Biwa in Shiga prefec-
ture.

Four 1-week camps were held in August 2012. Camp lead-
ers took care of the children and communicated with them in
English. The camp leaders were from 17 countries or regions,
including America, Botswana, Colombia, Indonesia, and Rus-
sia. Most of the leaders were nonnative speakers of English
but spoke English fluently as they had learned English as their
second or official language. In this respect, all of them shared
recognition of the importance of World Englishes (Kachru, 1992)
or English as a global language (Crystal, 1997). The goals of
these camps are to help children accept each other’s differences,
have successful experiences communicating in English, and
contribute to the global community. One of EIC’s core beliefs is
that it is meaningful for children to be able to communicate with
people from different countries and backgrounds in order to
accept cultural differences and become more confident in their
own English. With its slogan “Don’t be afraid of making mis-
takes! Let’s try communicating in English,” EIC is committed to
the following three objectives:

1. offering children plenty of opportunities to experience
successful communication while using English as a global
language;

2. allowing children to share a communal lifestyle with people
from different countries and to realize the importance of
understanding each other; and

3. fostering a conducive atmosphere for building confidence,
allowing children to actively challenge the unfamiliar and
to strive for higher goals.
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These are the features that distinguish EIC from other
English camps held in Japan, and they are essential in studying
international posture. Through EIC, participants experience
diversity and success in communicating in English with people
from different countries and regions. Regarding how that
happens, MEXT (2011) argued that “gaining overseas experi-
ence at an impressionable age allows one to interact with people
of diverse cultures and backgrounds, to expand one’s view
and to deepen one’s insight, which is important for cultivation
of human resources able to play an active role in the global
community.”

The Study

We hypothesized that EIC would have an impact on develop-
ing international posturing and the participants’ motivation

to learn English. Except for a few studies that have examined
changes in variables such as willingness to communicate and
communication anxiety in an immersion and a nonimmersion
program (e.g., Baker & Maclntyre, 2000; MacIntyre, Baker, Clé-
ment, & Donovan, 2003), the correlation between international
posture and English learning motivation in a short-term English
immersion camp has never been studied. Therefore, we deemed
that it was our task to attempt to elucidate the outcomes of our
program with the two research questions:

1. How did participants’ attitudes towards English change
throughout the program?

2. What key factors are necessary for raising international
posture?

Out of the four camps, we chose the third camp, held August
15 to 20, for our study. The total number of participants was
86. Participants ranged from 3rd to 6th grade (ages 8-12). Their
English ability was equivalent to STEP Eiken (Test of Practical
English Proficiency) level 4 or above.
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Method

Due to the nature of this study, which required both quantitative
and qualitative analysis, three methods were utilized: a pre- and
postquestionnaire, interviews, and video-recorded observations.

Questionnaires

In devising a questionnaire for this study, we drew on the
questionnaire used in a large-scale motivational research study
by Taguchi, Magid, and Papi (2009) because the questionnaire
was well organized with questions that could be divided into
16 categories based on the type of attitude or motivation. In our
questionnaire, the 86 participants were asked to self-evaluate
their attitudes towards English and their motivation for study-
ing English on a 6-point Likert scale. Considering the differ-
ences in our research setting compared to that of Taguchi et al.,
we selected 42 questions (see Appendix B) under 18 categories
(see Appendix A), along with two open-ended questions that
were significant for our motivational study and that could sup-
plement responses to the Likert-scale questions. Eight questions
were included under two new categories we developed and
labeled International posture and Tolerance for world Englishes. The
questions were arranged in random order on the questionnaire.
Also, taking participants’ age into consideration, we translated
all the questions into Japanese and used simple wording so that
children would have no trouble understanding the questions.

Interviews

To take part in the interviews and observations, one repre-
sentative student, Hiroto (alias), was selected based on both
his responses to the questionnaire and self-confidence in his
own English skills prior to the camp. Hiroto was a 6th grader
who had already passed STEP Eiken level 3. In order to bet-
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ter understand motivational changes in him, we conducted
three types of interviews: a preinterview, a postinterview, and a
daily interview. The preinterview was structured, as almost all
questions were prepared in advance. We asked him why he had
decided to participate in the program, how he usually studied
English, why he thought he needed to study English, what his
dream for the future was, and so forth. The postinterview with
Hiroto was unstructured in that we had not prepared a set of
questions because we assumed that it would be better for him to
talk frankly about how he felt about the program. In addition to
those two interviews, Hiroto was also interviewed at the end of
each camp day and asked what activity was the most enjoyable,
how he thought his English skills had improved, and what he
wanted to try the following camp day. Except for a couple of
questions asked in English, all the questions in the interviews
were in Japanese. All the interviews were videotaped for later
analysis.

Observations

Observations were used to understand how Hiroto commu-
nicated with camp leaders, how he changed in the ways he
responded to them, and ultimately how he became motivated
to use English more spontaneously. So as to not hinder him by
making him too conscious of our existence, we videotaped him
during the following four activities only.

Love chain

This activity enables participants to learn about and accept
differences in cultures. Camp leaders explain some differences
related to culture, such as food, greetings, and how to eat. One
of the ETC aims, to share a communal lifestyle with people from
different countries, and to realize the importance of understand-
ing each other, is particularly connected to our research.

PROCEEDINGS
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Traveling Around the World

In this activity, participants learn about the different countries
and cultures of the camp leaders. The presentations are hands-
on. Participants experience national dance, food, traditional
clothes, and so on. By doing this, participants are able to expand
their views, learn more, and boost their interest in other coun-
tries of the world.

Wonder-Land

Participants listen to a presentation about world problems, such
as global warming and poverty. They learn about the reality of
what is happening in the world. They start to think about what
they can do for society and take self-motivated action.

World Food Market

Participants learn how to negotiate in English as well as have
fun and discover different foods of the world. They are given

a set amount of money and a recipe for one international dish.
Camp leaders work at a market, selling ingredients for the foods
at stalls. Participants go shopping and buy the necessary ingre-
dients by negotiating for a lower price.

Unlike most classroom observations in which a camera is
set up on a tripod, we carried around a hand-held camcorder
during the four activities so that we could quickly approach
Hiroto and zoom in on the scene with him. In so doing, we
expected that we could examine what type of activity was
effective to elicit a meaningful response from Hiroto and how
he responded to camp leaders’ questions (e.g., by smiling or
by spontaneous speech). Since the four activities centered on
the importance of cultural or international understanding, the
evidence we gathered from the observations demonstrated that
the activities nurtured Hiroto’s international posture and helped
to change his attitude toward English over time.
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Data Analysis and Results

Questionnaires

Applying a t test to the questionnaire data, we found that
answers to 15 out of the 42 question items showed significant
differences (p < .05) before and after the camp. Table 1 shows the
results of the f test.

Table |. Questions That Showed a t-Test Significant
Difference (N = 57)

Question Mean SD
Category no. pre post pre post | p-value
(1) Q31 4.473 4.982 1.141 1.017 | <.001
(2) Q24 4.035 4.482 1.128 1.124 .028
(6) Q13 3.053 2.500 1.563 1.362 .031
Q39 4.321 3.875 1.501 1.669 .004
(11) Q21 4.315 4.789 1.230 1.135 .003
(12) Q37 4.105 4.631 1.346 1.070 .005
(13) Q7 4.363 3.236 1.312 1.560 | <.001
Q34 4.596 3.105 1.268 1459 | <.001
(15) Q30 3.160 3.642 1.372 1.368 .027
(17) Q3 4.561 4.929 1.124 0.988 .013
Q15 5.196 5.446 0.989 0.822 .038
Q36 4.232 3.821 1.253 1.151 .037
(18) Q9 4.456 3.157 1.229 1.507 | <.001
Q23 4.789 4.263 1.088 1.207 .002
Q29 4.982 4.526 1.177 1.141 .009

Nine categories out of 18 showed significant differences, such
as (13) English anxiety, (17) International posture, and (18) Tolerance

for world Englishes. Therefore, we concluded that through this par-
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ticular EIC, participants were motivated to learn English, raised
their international posture through activities such as Traveling
Around the World, and decreased their fear and anxiety about
speaking English by communicating with camp leaders. Further-
more, we can argue that through this program, participants came
to realize that English is a useful tool for communicating with
people from different countries and backgrounds.

Correlational Analyses

In order to understand the motivational factors related to rais-
ing international posture, a correlation analysis was applied to
the data collected after the camp. Question items that we found
correlated with the questions measuring international posture
(Q3, Q15, Q28, and Q36) are shown in Table 2. According to

the results, four factors are related to international posture. In
particular, Q15 “I study English to make friends with people
from different countries” was inversely correlated to Q7, “I

feel uneasy when I see foreigners who speak English,” and is
strongly correlated to Q6, “I want to get to know people from
different countries.” Also, Q17 “Studying English is important
to me because English proficiency is necessary for what I want
to do in the future,” in the Ideal L2 self category, shows a moder-
ate correlation with three questions (Q3, Q28, Q36) in the In-
ternational posture category. Furthermore, Q30 “I like English
magazines, newspapers, and books,” in the Cultural interest cat-
egory, also shows a moderate correlation with three questions
in the International posture category. From these results, it can be
argued that three key factors are important to raise international
posture through the program: (a) it is imperative to remove
fear, nervousness, and anxiety about speaking English; (b) it is
necessary to become more interested in cultures and customs of
different countries; and (c) it is desirable for participants them-
selves to feel the need to study English in order to pursue their
own future goals.
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Table 2. Questions Correlated With International
Posture Questions

Intern. Positive correlation Negative correlation
oSt Moderate* Strong** | Moderate*** | Strong****
Q.
Q3 Q6, Q17, Q18, Q19, none none none
Q21, Q24, Q25, Q28,
Q30, Q35, Q37, Q40
Q15 | Q1,Q2,Q12,Q14,Q18, |Q6,Q35 |Q7 none
Q21, Q28, Q30, Q31,
Q37, Q38, Q40
Q28 Q1,Q2,Q3,Q12,Q14, |Q6,Q21, |none none
Q15,Q17, Q19, Q22, Q35, Q40
Q30, Q32, Q36, Q37,
Q38, Q42
Q36 Q2, Q17, Q20, Q25, none none none
Q28, Q29, Q30, Q39,
Q41

Note. *4 <r=<.7,"*7<r<1*™- T <r=s-4;,""- 4 <r<1

Interviews and Observations

The data collected from interviews and observations were also
examined. Before the camp started, target participant Hiroto
self-evaluated his own reading and writing skills as 5 on a scale
of 1 (less confident) to 5 (more confident) on the prequestion-
naire. However, he gave a relatively low score to his listening
and speaking skills, each of which was 3. In the precamp inter-
view, he also stated that he had never had meaningful commu-
nication in English with people from other countries.

However, in the postinterview a month later, Hiroto said
that he now enjoys exchanging emails in English with some of
the camp leaders. In addition, one significant change for him
is in regards to his future dreams. According to the postques-
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tionnaire, after the EIC his dream changed from “becoming a
doctor” to becoming an “internationally minded doctor” who
can contribute to the world. Also, his attitude toward studying
English changed. To an open-ended question in the postques-
tionnaire that asked about his reasons for studying English,
Hiroto responded by stating “for myself and for my future
job.” Moreover, to a question that asked what kind of English
skills he wanted to acquire, he wrote, “I want to speak (English)
without being afraid of making mistakes.” Therefore, it is safe to
say that through successful communication with camp leaders
and by participating in meaningful activities, his fear, nervous-
ness, and anxiety about speaking English were considerably
lessened.

Conclusion

Through the EIC, participants became more motivated to learn
English, improved their international posture through activities,
and decreased their fear and anxiety about speaking English by
communicating with camp leaders, according to the t test re-
sults. It would appear that participants had come to realize that
English is a useful tool for communicating with people from
different countries and backgrounds.

In the correlational analysis, we found three important points
to consider in fostering international posture. On the basis of the
results, we can argue, though with minimal certainty, that (a)
relieving the fear or anxiety that they have when they use Eng-
lish; (b) stimulating them to take a strong interest in a variety
of cultures and customs; and (c) encouraging them to develop a
clear awareness of their own objectives of learning English may
all play a crucial role in helping participants build their interna-
tional posture.

We strongly believe that if these three points are incorporated
into English education at the elementary school level, there will
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be a noticeable impact on children’s English ability and motiva-
tion. English language education will be more effective if an
environment where children can communicate in English with
people from different countries and backgrounds is created. In
the future, it will be feasible for children in Japan to have such
opportunities by utilizing available resources in the community
where their school is located.
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Appendix A

Motivational Categories

(1) Criterion measures / Intended effort
(2) Ideal L2 self

(3) Ought-to L2 self

(4) Parental engagement / Family influence
(5) Instrumentality-promotion

(6) Instrumentality-prevention

(7) Linguistic self-confidence

(8) Attitudes toward learning English
(9) Travel orientation

(10) Fear of assimilation

(11) Ethnocentrism

(12) Interest in the English language

(13) English anxiety
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(14) Integration

(15) Cultural interest

(16) Attitudes toward L2 community
(17) International posture

(18) Tolerance for world Englishes

Appendix B
Question Items in English

Note. Category numbers are shown in parentheses.
Q1. Ilike English. (14)
Q2. Ifind learning English really interesting. (8)

Q3. Studying English is important to me because I would like
to work in different countries. (17)

Q4. Ithink that I am doing my best to learn English. (1)

Q5. Iam sure I will be able to write in English comfortably if I
continue studying. (7)

Q6. Iwant to get to know people from different countries. (16)

Q7. Ifeel uneasy when I meet a foreigner who speaks English.
(13)

Q8. Ithink Ihave a talent for English learning. (7)

Q9. I think we shouldn’t make mistakes when we use English.
(18)

Q10. My parents encourage me to study English. (4)

Q11. Itisimportant to me to study English because I want to
travel abroad. (9)

Q12. Itisimportant to communicate even though pronuncia-
tion may be different. (18)

Q13. Thave to study English because if I do not study it, people

will think I'm not a good student. (6)
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Q14.
Q15.

Q6.
Q17.
Q18.
Q19.
Q20.
Q21.
Q22.
Q2s.
Q24.
Q25.
Q26.
Q27.
Q28.

Q29.

. Ilike English magazines, newspapers, and books. (15)

Q30
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Ilike the rhythm of English. (12)

I want to get along with people from different countries
by studying English. (17)

Because of the influence of the English language, I think
the Japanese language has been corrupted. (10)

Studying English is important to me because English pro-
ficiency is necessary for what I want to do in the future.
(3

I like English music, like pop music. (15)

It is important to study English because if I can use it, I
can work anywhere in the world. (5)

Learning English is necessary because people surround-
ing me expect me to do so. (3)

I am very interested in ways of thinking and customs of
other cultures. (11)

If I make more effort, I am sure I will be able to master
English. (7)

It is important to speak perfect English as foreigners who
speak English do. (18)

I can imagine a situation where I am speaking English
with foreigners. (2)

I always look forward studying English. (8)

I think that there is a danger of Japanese people forgetting
the importance of Japanese culture as a result of interna-
tionalization. (10)

My parents encourage me to take every opportunity to
use my English (e.g., speaking and reading). (4)

I want to understand different cultures of various coun-
tries by studying English. (17)

I should learn perfect English pronunciation. (18)

ONLINE

Q32.
Q33.
Q34.
Q35.
Q36.

Q37.
Q38.

Q39.
Q4o0.
Q4.

Q42.
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Q31.

If an English course was offered in school or somewhere
else in the future, I would like to take it. (1)

Studying English can be important to me because I think
it will someday be useful for getting a good job. (5)

I study English because with English I can enjoy traveling
abroad. (9)

I would feel uneasy speaking English with a foreigner
who can speak English. (13)

I want to get along with people from countries where
English is spoken. (14)

I study English because I want to contribute to the world.
(17)

I feel excited when hearing English spoken. (12)

I respect the ways of thinking and customs of other cul-
tures. (11)

I have to study English because I don’t want to get bad
marks or fail in it (e.g., STEP). (6)

I want to know more about people from different coun-
tries. (16)

I have to study English, because if I do not study it, I
think my parents will be disappointed in me. (3)

If I keep on studying English, I think I will be able to read
English sentences comfortably and understand it. (7)
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Lang u age In this paper we demonstrate how films can be used to provide students with vital knowledge of global
issues in addition to vocabulary and language practice. We explain why and how film-based lessons are
. conducted in EFL classes by describing two cases in which a 3-stage viewing process was adopted to
use films that covered peace, international understanding, and environmental conservation. In addition,
Learn I ng an d how students perceive viewing films in classes is explored, showing results from end-of-the-year surveys.
Finally, the importance of fostering attitudes towards language learning while raising awareness of global

issues is discussed.

Global ISSUES i s oo asmmne oo uammessranse s

BREERRLTIS, CCTIHMEBE L CORED S SR CHEEHHE L TERALBEE FELHAL. ERER,

BT, DS HE. BERELEORERNAND. = BEOREREH L% 2 SOELORH LBNT 5. MA

AR CREERAC LD TEDLS BRSNS FERDT V7 — N OBRERL) BrEns, Bk, B8
Tom Fast =zern—immegaiisetsnmens>gsticoncniiss.

O I<ayama Univers Ity ILMS TRANSCEND all barriers and differences and they inform us about the human condi-
F tion (Niemiec & Wedding, 2008, p. 1). Therefore, many students enjoy watching films.

N ao ko H arad a Language teachers are interested in using film in their lessons, but need proof that they

promote language learning.
JALT Global Issues SIG In this paper we reveal the findings of a study using films and their positive EFL outcomes,
Officer providing students with increased awareness of global issues. Global issues cover world

problems (e.g., war, hunger, environmental destruction) as well as concepts including peace,
human rights, and social responsibility. Global education can be defined as “a new approach

to language teaching which aims at enabling students to effectively acquire and use a foreign

language while empowering them with the knowledge, skills, and commitment required by
world citizens for the solution of global problems” (Cates, 2013, p. 24).

The first part of this paper addresses the basic questions of why films have value in EFL
classes, how they might be used, and how they were employed to teach two global issues:
peace, using the World War II film Hell in the Pacific, and recycling via Toy Story 3. The second
part shows what students think about viewing films in their EFL classes, implying the pos-
sibility of using films to foster language learning and interest in global issues.
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Why Use Film?

Previous studies have suggested that bringing the outside world
into the language classroom has a remarkable effect on Japanese
students, considering (a) the limited opportunities students get
to practice vocabulary and language in classrooms (Nishino &
Watanabe, 2008) and (b) the fact that authentic textbooks often
gloss over such topics as international understanding or cultural
diversity (Teaman, et al., 2003). Stempleski and Tomalin (2001)
wrote:

The value of film as a language teaching and learning re-
source is self-evident. It is motivating, and it provides a
source of authentic and varied language. It is very effec-
tive at bringing the outside world into the classroom and
providing a stimulating framework for classroom com-
munication and discussion. (p. 1)

Bramford (1998) suggested that motivated students can
review and expand foreign language knowledge through mov-
ies while students with little motivation may take interest in
foreign culture and language. On global issues, Fukunaga (1998)
agreed that movies are “a useful strategy, especially when the
issues seem too difficult, too time-consuming, or too remote
from students’ lives” (p. 7). In other words, films may reach out
to a wider range of students, engage them in class activities, and
educate them about global issues including international under-
standing and environmental conservation.

How Can Films Be Used?

King (2002) remarked that teachers need to make the most of the
learning opportunities of using films in order to justify their use
in the classroom. This reminds us that teachers are accountable
and that they need to guide their students and help them de-
velop their knowledge through the viewing process. Models for

ONLINE
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the use of film in classrooms have been provided by educators.
For example, Holden (2000) used an 8-step procedure and had
students keep film response journals, while Roell (2010) profiled
a variety of films for intercultural training and constructed a
3-step procedure for teaching film, a sample teaching unit, and a
list of films.

For this research, a model of 3 stages, pre-, mid-, and post-
viewing, was developed to facilitate students’ learning with
films. Following is a brief explanation of how films can be used
for language learning in each of the 3 stages charted in Table 1.

Pre-Viewing

Before watching the film, the topic of the film needs to be intro-
duced and key vocabulary usually needs to be taught. The pre-
viewing phase is ideal for input, that is, reading or listening activi-
ties that provide background information, but the teacher may also
want to set the context by having students speak about what they
know about the topic in group or whole class discussions.

Mid-Viewing

During the film, a variety of tasks can be incorporated using
dialogue, subtitles, note taking, and so on. Speaking activities
could also take place at breaks in the action to reflect on what
has happened or predict what might happen next. We inject a
note of caution, however. It is not advisable to pause a film too
often, as students may lose interest. They should be allowed
to become engrossed in the film. But spending entire lessons
watching movies is not recommended either. Teachers are
advised to try to balance film viewing with language learning
activities. Each teacher will need to decide how often and how
much class time should be dedicated to film viewing, depend-
ing on the aims and objectives of the curriculum and the needs
of the students.

NEXT PAGE B> FULL SCREEN

545



JALT2012 CONFERENCE
PROCEEDINGS

Post-Viewing

This is an ideal time for output activities. Students can speak or
write their opinions about the film. Input may also take place
in the form of further information introduced in the target lan-
guage via reading and listening activities.

Table |. Three Stages for Using Films in Classrooms

Stage Activity Example

Pre- Input
viewing | activities

Introduce topic, teach vocabulary

Discussion about what students al-

ready know
Mid- Incorporate | Use dialogue, subtitles, note taking,
viewing | tasks etc.
Speaking activities for reflection or
guessing what will happen
Post- Output Students voicing opinions

viewing | activities - —
Input of further information in target

language

Two Case Studies

The following case studies demonstrate how using films in the high
school classroom can provide students with knowledge of global
studies while they are immersing themselves in spoken English.

Case I: Learning About World War Il in a Japanese
EFL Class (Fast)

The topic of World War II is something that English Course
students at a private Japanese high school often have to deal
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with during their compulsory 2nd-year study abroad. This is
particularly so for those who go to Australia as they take part
in the nation’s annual ANZAC Day Ceremony each year, a
memorial for Australian and New Zealand soldiers who fought
for their countries. Students report that their host family mem-
bers, friends, and others often want to hear Japanese students’
thoughts about the war. Students often seem to be frustrated
by this because they lack the language skills or the background
knowledge to form their own opinions. Teaching them about
World War II before they go abroad seemed to be helpful, but
should this be done in an English class? What are they taught in
history and other subjects?

I questioned the students’ social studies instructor, who ex-
plained that English course students do not have any lessons that
deal directly with the history of World War II, but that they cover
the politics and economics of the era in their 3rd-year Modern
Society (#{tt1:£) class. Their text Saishin Nihonshi B (F:#iH 4 5)
is officially authorized by the Japanese Ministry of Education. It
is a redesigned version of Shinpen Nihonshi (#i## H45), which
received heavy criticism from the governments of China and
Korea for its erasure of Japanese wartime atrocities (Nozaki &
Selden, 2009).

Given that the students receive no formal lessons about World
War II prior to study abroad, I concluded that it might be benefi-
cial to at least introduce the topic in my English lessons. I chose
the 1968 film Hell in the Pacific for this purpose and showed it
to 28 first-year English course students about to study abroad,
as well as 16 recently returned 3rd-year students in December
2011. My aims were to

e create an interest in this key event in history and encourage
further independent study;

¢ give them opportunities for language learning and skills
practice; and
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e get them to think critically of what they might have done had
they been alive during that era and better relate to the experi-
ences of their elders.

The film Hell in the Pacific reduces the entire war down to two
soldiers, one Japanese and one American, who are trapped on
a deserted island together. They must decide whether to try
to fight to the death or work together to get off the island. The
film has no subtitles. The main characters speak their native
languages and the viewers are forced to identify with whichever
character they understand.

Lesson Plan for Hell in the Pacific

I designed a four-class lesson plan using the film, as shown in
Table 2.

In Lesson 1, I started with the question: What would you do
if you were trapped on an island in the middle of the Pacific Ocean?
You are not alone—there is an American there with you, and by the
way, it's 1945. At first students commented they might befriend
the American but quickly realized that 1945 was wartime and
America was the enemy, leaving them unsure how to answer.
They watched the first 20 minutes of the film and spent the
remainder of class answering questions 1-4 on their handouts
(Appendix A), which dealt mainly with comprehension of the
director’s intent, for example, Why were there no subtitles? and
Why were the fight scenes so childish?

Before watching the second portion of the film in Lesson
2, students familiarized themselves with key vocabulary by
matching words with English definitions. During the film, stu-
dents were asked to think about how, if they were the Japanese
character in the film, they would use English to convince the
American to help build a raft to get off the island. They then
role-played their answers in pairs during the post-viewing.

For Lesson 3, students finished watching the film and wrote
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their answer to Question 6: Why did the film end so abruptly? They
then shared their answers in a class discussion. For homework,
students wrote their own alternative endings to the film (Ques-
tion 7) and opinions on whether or not WWII should be taught
in their EFL lessons (Question 8).

Finally for Lesson 4, students peer edited their alternative
endings and read them aloud in groups. The groups then se-
lected their favorites and shared them with the rest of the class.

Table 2. Lesson Plan for Hell in the Pacific

Time of | Materials

use

Activity

Lesson1 |[DVD Pre: What would you do if you were on a
deserted island with an American soldier in

World War 112
Mid: Watch first part of film.
Post: Discuss Questions 1-4 in groups.

Lesson2 |DVD Pre: Vocabulary matching

Mid: Watch second part of film.

Post: Write answers for Question 5 and
role-play with a partner.

Mid: Watch film to the end.

Post: Write answers for Question 6, then
share answers in groups. Write answers
for Questions 7 and 8 for homework.

View:
DVD to
the end

Lesson 3

Lesson 4 Post: Peer edit answers to Question

7 Write your own ending and read in
groups. Have students read their alter-
native endings in groups and share their

favorites with the rest of the class.

Note. For handout, see Appendix A.
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Students’ Reactions to the Assignment

Question 8 on the handout asked students to answer the ques-
tion: Do you think it’s important to study World War 11 in English
Classes? Why? Why not? Following are quotes taken from the
students’ written answers:

e I'll go to Australia next year. In the old days, Australia was
the enemy. So I have to learn about WWIL If I don’t know
about it, I'll feel ashamed.

e Learning about WWII was really valuable for me. I had a
hard time in Canada when people asked me my opinion
about WWIL I knew what happened by I never thought
about it from a Japanese or other country’s point of view. I
wish I had studied it before I left.

e The people of the world won't forget WWIIL Many countries
still bare the scar of the war.

e Itis important for students to be taught about the War from
teachers who are not Japanese. Students can learn other
points of view. I think the government should provide more
EFL classes to study about WWIIL.

The students were overwhelmingly in favor of studying
World War II in their English lessons, however there were two
students who felt the opposite:

e Idon’t want to rake up history. If I do, I'll cry. I don’t know
what happened in the past, but now is now. I want to go
forward.

e Idon’t think it's important to study WWII in EFL class. WWII
is scary for me and everyone too. We haven't forgotten this
war, but Japan lost. So I don't think it’s important to study it.

The students’ opinions, both positive and negative, reinforced
my view that studying World War II with these particular stu-
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dents was a valuable experience. Students were exposed to new
vocabulary and practiced their language skills. They were also
able to better understand the time period, as well as the film-
maker’s opinion about the war. Hopefully they were also able to
begin developing opinions of their own.

Case 2: Learning About the 3Rs in a Japanese EFL
Class (Harada)

This section introduces a 3-step lesson plan on teaching the 3Rs
(reduce, reuse, and recycle) using a scene from the film, Toy
Story 3, at a high school. Students’ responses are shared at the
end of this section. This lesson was designed to help students
connect the story from the film to their real lives by writing their
own experiences related to environmental issues followed by
viewing the film, reading the script out loud from the film scene,
and reflecting on the film.

Reduce, reuse, and recycle are keywords for environmental
issues. According to Kolenbrander, Todd, Schaefer Zarske, and
Yowell (2005), reduce means minimizing the production and
consumption of items that are made from new, not recycled,
materials; reuse means extending the life of an item by using it
again, repairing it, or creating new uses for it instead of throw-
ing it away; and recycle means processing waste and using it
as raw material for new products. In Japan, many students are
already familiar with routines related to the 3Rs, such as placing
used plastic bottles in the recycle bin.

The two main reasons for choosing 3Rs as a theme of this ac-
tivity were (a) to remind the students that debris from the Great
East Japan Earthquake and tsunami in 2011 is still an important
environmental and social issue in Japan and (b) to allow stu-
dents to share their ideas for an eco-friendly lifestyle.

Thirty-one female 3rd grade high school students at the
advanced proficiency level took part in three 50-minute lessons
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as an activity for a 2012 grammar elective course. In 2011, their
seniors requested watching Toy Story 3. It was the winning entry
for an in-class movie film poster design contest. I let them make
their term test questions and answers related to the film. Blasco
and Moreto (2012) remarked that from their experience with
medical students, “Movie experiences act like emotional memo-
ries for developing attitudes and keeping them as reflective
references in daily activities” (pp. 24-25). I felt viewing Toy Story
3 would encourage students to keep their emotional memories.
I continued to use it in 3rd grade classes the following year
because one student suggested that they were in a similar condi-
tion in that they would soon graduate and move to the new
stages of lives as Andy, a teenage boy in the film, did.

In the story, Andy had three options for his old toy’s destina-
tion: a box labeled “college,” a bag to be placed in the attic, or a
trash bag. His younger sister Molly was asked to select which of
her toys could be donated to the children in the daycare center
because she had too many. I decided to connect this story with
the 3Rs in my class.

Lesson Plan for Toy Story 3

As exemplified in Table 3, three class hours were used for stu-
dents to view a 1-minute and 24-second scene from Chapter 4.
In the first class, the students reviewed the keywords for the 3Rs
by filling out a worksheet (see Appendix B) and writing down
experiences, especially their own, related to the 3Rs. Then they
watched the scene. They were also encouraged to give examples
from a recent school trip illustrating their daily life.
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Table 3. Lesson Plan Using a Scene from Toy Story 3

Time of | Materials Activity
use
Lesson1 | DVD Chap- | Pre: 3R Vocabulary
ter 4 Mid: Watch film segment.
Post: Write about the discoveries from
students’ experiences related to 3Rs.
Lesson 2 | DVD Chap- | Pre: Information gap pair work
ter4(2nd | Mid: View film and check gap fill
viewing) answers.
Post: Show answers to their partner.
Answer the questions including
Question 2 on Toy Story 3.
Lesson 3 | DVD Chap- | Pre: Check spellings of the gap fill
ters to the | answers.
end Mid: View film.
Post: Write comments about the film.

In the second class, students made pairs and read the script of
the scene in Chapter 4 that I had transcribed from the subti-
tles of the film, designed as an information gap activity. They
took turns saying their lines from the script while their partner
spelled out the words in blanks. I asked them to check their
spelling by showing the English subtitles from the film. Finally,
on a separate worksheet (Appendix C), students were asked to
write their answers to the questions including Question 2: If you
were a toy, would you be happy to be donated to a daycare after the
owner grew up and no longer played with you? Why do you think so?

In the third class, students refreshed their memories by check-
ing their answers again on the printed answer sheet. Finally,
they finished viewing the rest of the story and wrote brief
comments about the film on their assessment sheet, which is col-
lected every week at the end of the lesson.
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Students’ Reactions to the Assignments

Students were asked to write something about their experi-
ences with their 3Rs in the post-viewing stage in the first class.
Student A wrote about going to a glass factory on her school trip
to Hokkaido remarking, “I discovered processing the glass and
using it as raw material for new glasses . . . The glasses were
beautiful even [if] they were recycled.” Several students wrote
about the glass factory as an example. In addition to applying
the keywords from the worksheet using such words as process-
ing, raw material, and recycle, one of them expressed her view
that the recycled glasses were just as beautiful as new glasses.

As an example of using the 3Rs in daily school life, Student
B illustrated a case of striking the stage set after a school event.
She wrote, “When I dismantled a stage setting with my friends,
we took away a golden [l]Jace. We handled it carefully and put
[it] away. . . . We are going to use it for another stage setting.
They will cut down on expenses.” Her writing indicates her club
reused the stage set and she went as far as to explain how this
decision contributed to cost saving.

Question 3 in Appendix C covered the question that emerged
from the film: Would you be happy to be donated to a daycare if you
were a toy no longer played with by your owner? Student C stated,
“I think I would be happy . . . if the other toys there were not
evil like in the movie. I think I'll have a good time, better than
just being in the attic,” which was a positive response. Contrast-
ingly, Student D wrote, “I might feel sad because I played with
the owner for a long time. I would love my owner, so I don’t
wand [sic] to be donated to a daycare.” Their answers may not
be directly related to reuse or recycle, but show how they used
their imaginations to understand the situation from the toy’s
viewpoint. Their answers led to them thinking about love and
humanity as they expressed their opinions in English.
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Student Opinions Regarding Films in the
Classrooms

The two case studies indicate that film seems to be one of the
best ways to immerse students in a new language environ-
ment and to cause them to consider issues they have never
encountered. O'Bannon and Goldenberg (2008) claimed that

the classroom climate will improve when students are told they
will be watching a film. The following sections from the yearend
surveys highlighting student opinions exemplify how they felt
about learning from films.

Student Opinions: The Case of International
Understanding Class

Students in the 2nd and 3rd grade (N = 280) taking a high school
International Understanding class (not associated with Case
Study 1) had an opportunity to share how they felt about hav-
ing been shown films in class. In their yearend survey they were
asked, “Did you learn a lot from watching movies?” Students
were instructed to put a mark indicating their opinion and write
their thoughts. A mark close to the frown face “®” on the left
end would indicate disapproval, the closer the mark to the face,
the stronger the feeling. Likewise, if they felt positive, they were
instructed to mark the side closer to the smiley face “©” on the
right end.

After viewing three films (Babies, Slumdog Millionarie, and Mad
Hot Ballroom) over the course of a year, the majority of students
indicated that they strongly felt they had learned a lot from the
films shown in class. Most students also wrote comments, some
of which are included below:

¢ They say “Seeing is believing.” Movies make understanding
easy.

* Thave learned there are many things that I don’t know in the
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world. Movies are interesting and easy to understand.

e Babies taught me about the differences of the environments
where each baby lives. Slumdog Millionaire taught me about
the problems of poverty in slums, and Step [Step Step Step—
also known as Mad Hot Ballroom] taught me about many
cultures and traditions.

e Movies are good for aural comprehension.

e Ilearned how to use colloquial English.

Student Opinions: The Case of Grammar Elective
Class

The 3rd graders in the grammar elective class in Case Study

2 were asked to review what they learned in the class after
viewing scenes from four films over the year (Toy Story 3, Harry
Potter and the Prisoner of Azkaban, High School Musical, The King’s
Speech). One of the questions was, “Which of the following
activities do you think would be interesting if you were to join
next year’s class?” More than 70% of 21 students who handed in
the questionnaire selected Seeing movies and reading the original
novels in English out of eight items. Some of their comments
included the following:

e Iliked the movies a lot. So I am happy.

e Watching movies was a lot of fun.

e Seeing the movies with English subtitles was practical and I
liked it [original in Japanese].

e Filling out the blanks in the scripts of the movie while

watching the scenes on screen helps you understand the
contents [original in Japanese].

The students’ voices in both cases point out that they tried to
understand and learn about the society, culture, and language in
the films.
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Enhancing Knowledge of Global Issues and
Language Skills

Why do the students find films in class attractive? Crystal (2004)
suggested that as we live in a televisual culture, we need “to use
that culture to foster our initiatives, and to show young people
that they can do the same, by making the technology available
to them” (p. 28). Teenagers who have grown up equipped with
personal computers and cell phones are familiar with audio-
visual resources. With the support of audio and visual effects,
they find it easier to understand the contents of films compared
to simply using authentic textbooks.

What would be an effective way for today’s teenage students
to learn? Prensky (2001) stated that teachers today need to
rethink the legacy content of a traditional curriculum (e.g., read-
ing, writing, arithmetic) and combine it with future content, in-
cluding digital and technological areas (e.g., software, robotics)
and those that go with them (e.g., ethics, sociology, language)
for their students, who are native speakers of digital languages.
In other words, educators who are accustomed to teaching a
traditional curriculum are encouraged to select materials and
teaching methods appropriate for learning styles in the digital
era. Films dealing with global issues that help students foster
social awareness and enhance their language skills would be an
example of how to merge legacy and future content.

Conclusion

Two case studies of high school EFL classes using films related
to global issues were presented in three steps: pre-, mid-, and
post-viewing. Hell in the Pacific was employed to discuss World
War II and the peace movement and Toy Story 3 was used to
learn about the 3Rs to improve the environment. Students in
both cases had opportunities to think critically about specific
issues treated in the films they saw.
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The opinions of the students who took part in this research
suggest that watching films can be interesting, an aid to
understanding, and something they like to do. With teachers’
guidance, viewing a film in class and exchanging opinions with
their peers, instead of passively studying via the materials of a
traditional curriculum, help students increase their awareness of
global issues.

Consequently, using films related to global issues will give
synergistic benefits to the students by learning language while
learning about global issues. Students can acquire vocabulary
and grammar through film and familiarize themselves with is-
sues such as environmental conservation or peace. We hope that
by considering issues that are central to students’ lives and by
exchanging their opinions with their peers after viewing films,
students will start recognizing the real problems in the global
society and will try to find solutions for the future.

As a final addendum to this paper, we have attached a list of
recommended films that was compiled when we asked the par-
ticipants at our JALT2012 session to brainstorm the titles of films
on global issues. See Appendix D for their film selections.
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Appendix A
Case I: Handout for Hell in the Pacific

- - 7. In the space below, write your own ending:
“Bl “l ﬂle I’ac““: Name: Class:___
Words: Definitions:

1. seldier @) a floating structure made of pieces of wood

2. stranded b}o save someone from a situation of danger or harm

3. deserted €) someone who supports you when other people oppose you

4. prisoner o disagree with someone in words, often in an angry way

5. escapelvl €] someone who is in a place from which they cannot escape

6. naft ) a member of the army of a country

1. enemy Glunable to move from where you are

8. ally h) empty and quiet because no people are there

9. argue(v) il someone who hates you and wants to harm you

10. rescue (v] 1o get away from a place or dangerous situation
Questions:

1. Why do they hate each other?

2. Would they be better off alone?.

3. Mifune and Marvin are two real WWII veterans AND action film stars. Why are the fight
scenes so childish?

4. Why is there little or no talking in this film, and no subtitles?

5. In the space below, write what you might say to convince Marvin fo help build a raft and
get off the island (scene at 1:05 ~ 1:06 min) 8. Do you think it's important to study WWIl in English classes? Why? Why not?

6. Why does the movie end so abruptly? What is the director trying to say?

Worksheet by Tom Fast
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Appendix B
Case 2: Definition and Activities Related to the 3Rs

Worksheet Used for Toy Story 3 Grade: Class: No: Name
3R (2) Write what you di d from your e
Vocabulary
3R 3Risan for

composting: A process in which food, yard and animal wastes decomposes into new soil.
recycle: Processing waste and using it as raw material for new products; that is,

making trash into something useful instead of just throwing it out. It is often

called “resource ¥ itis actually ing and reusing natural
TESOUNCes.
reduce: Minimizing the production and consumption of items that are made from new,

MOT recycled, materials. Mot creating trash in the first place and lessening in
amaount, number or other quantity (precycling).

reuse: Extending the life of an item by using it again, repairing it. modifying it, or
creating new uses for it instead of throwing it away.

Adopted from Teach Engineering

hittpifwnan. i il i lesson |

Nessonsicub_emviron/cub_environ_lessonD5. xmi#wocab

{1) When you were on a school trip, what kind of 3R did you discover?
(3) Write what you learned from the scene in Toy Story 3.

When:

Where:

‘What type of 3B was it?

Worksheet by Naoko Harada
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Appendix C Appendix D

Case 2: Handout for Toy Story 3 Videos and Books on Global Issues Recommended

by Conference Attendees
Doy Story Chapter 4 Condet_Clasw Mo ae Title Year
QL. Write out the sentence structures using S, V, 0, C. 12 Angry Men 1957
(&) Tim ok Lowvi. 9B 1988-
) Gomacn. Babies 2010
(9) You have mare toys than you know what to do with. Baraka 1992
{1 e ctthem i dheriade s ey Bend It Like Beckham 2002
() You choose the toys you want to donate. Chalk 2006
e Freedom Writers 2007
R e Full Metal Jacket 1987
Gran Torino 2008
Guess Who's Coming to Dinner 1967
leyed it ik dorpan bk sch Mad Hot Ballroom 2005
Mississippi Burning 1988
Motorcycle Diaries 2004
Philadelphia 1993
Q. What other ways to reuse or recycls toys can you think of? Rabbit-Proof Fence 2002
Rize 2005
Sen to Chihiro no Kamikakushi [Spirited Away] 2001
Shall we Dance? 2004
Q5. Write your idea about recycling unused clothes Shomuni 1998-
Slumdog Millionaire 2008
Stand and Deliver 1988
Supe Size Me 2004
Worksheet by Naoko Harada Tampopo 1985
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] FAST & HARADA * FILMS FOR LANGUAGE LEARNING AND GLOBAL ISSUES

Title Year
2001-
Teachers 2004
The Color Purple 1985
The Crying Game 1992
The Gods Must Be Crazy 1980
The Long Walk Home 1990
Un-

UN Works known
WALL-E 2008
Whale Rider 2002

Note: All titles were released as movie films except for
Shomuni and Teachers broadcasted as TV series and UN Works,
which was a collection of video clips.

The films recommended by the participants were mostly in
English or Japanese, but other foreign language films, such as in
Spanish, were also suggested.
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to M ake a Japanese language students have few opportunities to use English in authentic settings and, for many, the
view of English as an academic subject to be studied rather than as a language to be spoken is limiting and

. damaging. A Model United Nations (MUN) event is a simulation of a challenging authentic environment

that can provide meaningful learning contexts that go beyond the logistic and metaphysical constraints

D Iffe re n Ce of the classroom. This paper illustrates how preparing for and participating in an MUN provides strong
motivation to communicate and allows students to improve language and critical thinking skills while

achieving a challenging, realistic objective. More importantly, the experience opens a door to a world

at t h e M Od e I where it can be seen how proficiency in English really makes a difference. Practical advice explains how

to incorporate an MUN into a curriculum.
O BADZEFEE(L. REBLRICUDEELEBLLTUEDHIN DN, BODZ(F REBEESLEFRLOSLUS,
U n Ited FROBEO—DELTRBLTNDIEDNZ, TONSLESZAICF RBZBICBVWTRANHY, HIFICHEUE
%, BREEQ BHBICBSIT2YEHEEL BORTHERLEN > TLEO>TNSRECHTEAA—DDENSIRITHT
o ENTED, ZKDTEOLWVAENEL > LEELEBFRENDL1ZV—2 30 THD. CORX T FED. EHFDB
N at I O n S REREN5, BEREELND PUDBNDHD, EEFREICREICRVBL LT FBERDEFA-—a emdH, K
FBOLZELEDHIC ALEAD LD TEDRENERDIBEPERD LW ELHFIT S, SHICEEADIT. CORRICK
ST RKBNDHLWEXAERHL, FLRBONCLOT HREDBEADZENTEDDLEWDRCEREENTM TS
N2ETHD. EEREEZEZ N F1IAITHEAANDFECDNTS, HBATS,

Calum G. C. Adamson

Kyoto Gaidai Nishi High e Kansar High School Model United Nations (KHSMUN) is a 3-day English-language
School I event that invites several hundred delegates to come together to devise solutions to
current global issues in a simulation of the activities of the United Nations General As-
sembly. It is dedicated to fostering foreign language development and greater global under-
standing and has grown in scale on a yearly basis since 1990. This paper will illustrate how an
MUN event may be organized on a large or small scale. The author hopes to depict the poten-
tial for language and critical-thinking gains and, through discussion of student feedback, how
students derive greater motivation from the learning environment. An analysis of an excerpt
from a classroom debate will illustrate the high level of student autonomy and vocalization in
classes.
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The Model United Nations for EFL Students:
Lessons From an ESL Context

Many language teachers who work in countries where Eng-

lish is neither widely spoken nor especially valued are envi-
ous of those teachers in contexts where the target language is
extensively used in the community. English language students
studying in these two learning environments, known as Foreign
Language and Second Language, typically show far greater

progress in the overseas (ESL) context (Gunderson, 2009, p. 121).

For ESL students, the motivation to acquire communication
skills is immediate and the means to do so more accessible in
classrooms where the target language may be the lingua franca
and daily life consists of multiple opportunities to reinforce
learned structures. Language teachers in the EFL world may
be frustrated by the fact that many good students view English
primarily as an academic subject in which short-term memo-
rization is a convenient route to achievement in tests, a view

of learning which does not necessarily transfer to the kind of
fluency acquired in ESL settings.

Many teachers have looked to ESL-derived methodology for
inspiration in breaking this test-oriented motivation for lan-
guage learning. The KHSMUN was created as one such attempt
to open students’ eyes to a world in which English functions as
a communication tool rather than as an academic discipline.

Description of the Kansai High School Model
United Nations

Students participating at the KHSMUN are senior high school
students from high schools around Japan. At Kyoto Gaidai
Nishi High School (KGNHS), the founder and sponsor, around
60-80 students prepare for and participate in the event each year
as the culminating project in a 3-year content-based curriculum.
Students are typically 17 or 18 years old and are streamed into
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classes ranging from low intermediate to advanced levels. The
classes are around 70% female. Students have about 10 weeks
to prepare and take either five or ten MUN classes weekly,
depending on their enrollment stream. MUN students take

on roles of delegates from United Nations member countries,
research topical world problems, prepare potential solutions

to the problems, formulate an action plan, debate and amend
the plan with their peers, and finally vote on the amended
plan. Curricular assumptions are that using English to negoti-
ate tangible solutions to real-world problems provides a more
meaningful learning context than test-orientated study. Furth-
ernore, this motivating environment allows opportunities for
parallel learning objectives deriving from the lesson content and
problem-solving tasks. The following methodologies have most
strongly influenced the MUN curriculum at KGNHS.

Methodologies Pertaining to Model United Nations
for EFL Learners

Content-Based Instruction

Originally, the guiding methodology was Content-Based
Instruction (CBI). In CBI programs, learning is approached top-
down with little or no direct language instruction. Students are
expected to take account of how language is used in input mate-
rials while pursuing parallel, content-orientated goals (Brinton,
Snow, & Wesche, 1989; Stryker & Leaver, 1997). There is an obvi-
ous appeal for teachers if subject knowledge can be imparted at
the same time, and without deficit, as skills in a foreign lan-
guage. Moreover, there is strong academic support for CBI (see
Adamson, 2010, for a review) but much of the research has been
conducted in ESL settings and the transferability of findings is
questionable. In more recent years, teachers at KGNHS have
expressed concerns about the suitability of such a strong form
of CBI being used in an EFL setting with young students. Some
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of the major concerns have been the suitability of the language
the students are being exposed to at this stage in their language
study, the balance between time devoted to language and con-
tent goals, and the cognitive load placed on students who have
limited vocabulary and little schematic knowledge of the issues.
These issues are discussed further in the section “Other Consid-
erations When Planning an MUN.”

Content/Language Integrated Learning

Content/Language Integrated Learning (CLIL) is a near relative
of CBI that has evolved in the EFL settings of Europe rather than
in the bilingual or immigrant communities of North America.

It has been too loosely defined in literature (Edelenbos, John-
stone, & Kubanek, 2006), but essentially allows for more direct
language instruction and form focus, often in short “pop-up
grammar” stages. It is eclectic and may draw on other popular
methodologies from Communicative Language Teaching (CLT).
Recently, the program at KGNHS has moved in this direction
with more extensively scaffolded materials and a greater focus
on language needs.

Constructivism

A great deal of the preparation work in the course arises from
the constructivist notion that learners build an understanding

of the world, and potentially the language required to deline-
ate it, through experience and the creation of mental models. A
constructivist view of pedagogy argues that effective learning
stems from active agency and that notions of self and society are
created through the ordering of experiences (Mahoney, 2004).

In the KGNHS program, students are exposed to problems and
given support and instruction to help them resolve the issues in
a considered, logical manner. By taking on the roles of delegates,
students are encouraged to empathize with the citizens of their
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chosen nation. In this way, their ability to critically analyze an
issue and formulate a solution is enhanced through direct expe-
rience. Much of the work pertaining to problem resolution takes
place necessarily in Japanese, which may be criticized by some
who insist on English-only classrooms, but some recent research
has claimed advantages to L1 discussion in the L2 classroom,
particularly in terms of understanding and retention (Storch &
Wigglesworth, 2003; Swain, 2006).

Preparing for an MUN

Preparation for an MUN is a challenge for teachers and students
alike. Teachers face the difficulties of integrating language-
learning objectives into accessible, up-to-date learning materials
in which the source documents are complex and potentially
overwhelming. Furthermore, depending on the scale of the
meeting, the logistics of building an MUN into the curriculum
may require institutional support and a certain amount of
funding and facilities, though this need not be extensive for a
small event. These small hurdles may explain why the majority
of MUN:Ss tend to be represented at the club level rather than in
curricular classes (Zenuk-Nishide, 2009).

From the perspective of the students, the challenges are a
markedly greater cognitive load than usual. They are asked to
use their developing English skills to deal with issues of which
they have little schematic knowledge. Moreover, they are still
expected to learn English and perform well in tests measuring
language, content, and negotiation skills. Overall, an MUN is
not without challenges but teachers may expect the reward of
watching energized and motivated students exceed themselves
(MclIntosh, 2001; Zenuk-Nishide & Hurst Tatsuki, 2009). Stu-
dents, through their own testimony, report strong gains in short-
and long-term motivation, problem-solving skills and content
knowledge. These gains will be discussed in a later section in
more depth.

NEXT PAGE B> FULL SCREEN

560



JALT2012 CONFERENCE
PROCEEDINGS

Student Gains Through an MUN

What can teachers expect from an MUN? The literature on
MUN:Ss is not extensive but it underlines how motivation leads
to progress in language learning (Hazleton, 1984; McIntosh,
2001; Zenuk-Nishide & Hurst Tatsuki, 2009). Yashima and
Zenuk-Nishide (2008) showed quantitative language gains and
a greater sense of international posture among learners, compar-
ing favourably with the kind of gains experienced by students
who had participated in homestays in the USA. Echoing con-
structivist theorists, McIntosh (2001) reported better retention
of content material in his International Relations classes and felt
that his students showed greater critical understanding of the
subject and an enhanced ability to negotiate:

There is energy in a class simulation that can’t be matched
in even the best lectures. Lectures and discussions are also
improved when students and professors link their experi-
ences to the concepts and data of international relations.
For all the importance of reading and hearing about IR,
nothing matches the experience of doing it. Short of grant-
ing our students power over real countries, simulations
like the Model United Nations are among the best ways
to teach the theory and the practice of international rela-
tions. (p. 275)

MUN events exist in various forms throughout the world but
are most commonly held in either the L1 of the host country or
in English. In most cases, there is little or no language support
for low-level learners and so the events tend to attract either
native-level or highly advanced speakers (Zenuk-Nishide &
Hurst Tatsuki, 2009). This is discouraging to teachers who
may feel that an MUN is only for those who can “handle” the
language required in the debates. However, there are very few
unbreakable rules about hosting an MUN and teachers ought to
let the level, abilities, and interests of their students dictate the
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manner of the event, not the other way round. A perfectly sat-
isfying classroom MUN simulation can be held by 15 students
(MclIntosh, 2001). Nonetheless, as much of the student feedback
in debriefings mentions the experience of communicating with
strangers in English, it is likely that at least some of the reported
motivation gains arise from the novelty and greater sense of
challenge in an interclass or interschool event. Broadly speak-
ing, a greater sense of occasion is likely to instill motivation to
perform well. For the KHSMUN, held in a conference center, the
delegates wear business attire and the event includes an open-
ing ceremony with addresses from diplomats, a delegates’ party
and a closing ceremony with certificates of achievement. This
creates excitement and helps the teachers motivate the students
in the crucial preparation classes.

How to Prepare Students for an MUN

First Steps

The following paragraphs describe the KHSMUN, which is a
simulation of the General Assembly that has been adapted for
EFL students. Other MUNs may follow slightly different for-
mats that may have greater complexity.

The KHSMUN begins with the setting of a theme and a num-
ber of topics to debate. The theme in 2012 was The Rights of The
Child and four issues were scheduled for debate:

1. rescuing child soldiers,

2. the rehabilitation of child soldiers,

3. defining acceptable conditions for child work, and
4. education as a means to escape poverty.

Depending on course pathway, students spent approximately
50 or 100 class hours preparing. It is not essential to allocate

such extensive class time to preparation and other schools
spend far less, but to cover the necessary content, meeting pro-
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tocols, and debate practice, it is advisable that teachers consider
the amount of available class time and then decide the complex-
ity of the simulation and topics. Simpler topics may present less
cognitive load and allow the teacher to focus on skills rather
than content. There is no reason why the forum cannot discuss
a worldwide smoking ban, for example, or the latest retirement
from AKB48.

Learning About the Country and Region: Regional
Blocs

Once the topic has been set, the students choose countries and
conduct some background research before making an assessed
country presentation that has relevance to the theme. Countries
are organized by teachers into regional or economic blocs and
meeting time is allocated during preparation, and at the event,
for blocs to cooperate on issues that affect their region. Assigned
bloc leaders are required to run meetings and coordinate del-
egates and an Internet bulletin board system (BBS) is set up by
KGNHS to allow further negotiation and networking between
the schools. At the 2012 KHSMUN, the regional blocs were

1. Asia,

2. Africa and the Middle East,

3. Latin America and the Caribbean, and

4. Europe and Others (an economic bloc of wealthy countries).

The Draft Resolution: An Action Plan to Solve a
Problem

The primary objective of each bloc is to come up with an action
plan to resolve one of the four issues. This document, called a
Draft Resolution (DR), will be debated, amended, and finally
voted on at the end of each debate session. Each bloc is given
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the responsibility of writing one DR. The bloc’s objective is

to get the resolution passed with a minimum of objectionable
amendments. The objective of the other countries may be to
support it, if it is good and in the interests of their country; to
amend it for improvements or to safeguard national interests;
or to oppose it for whatever reasons—including naked self-
interest. A clear understanding of this document is crucial to an
effective MUN. At the KHSMUN, the students meet on the first
day of the event to write their DR, though they have already
previously collaborated on the BBS and at the rehearsal. To scaf-
fold these discussions for lower level speakers, the Day 1 meet-
ings have a clear agenda and a set language for each session. An
abbreviated example of a DR can be seen in Appendix A.

Developing Critical Thinking and Negotiation Skills

In class, before collaboratively drafting a realistic solution to a
complex issue, students learn to engage with the topic from the
perspective of a needs analysis. Some simplified background
information is presented to them, in English, through lectures,
readings, and role-plays. They are expected to conduct further
individual research at home and occasionally by using smart-
phones in class. This information is then translated, if neces-
sary, and compiled in an assessed country portfolio. Students
learn how to consider causes and effects of problems in the
long- and short-term, the interconnectivity of issues, and the
long- and short-term causes and effects of any actions they
sponsor. Typically, the first response is to send money to the
affected countries. Later in the program, through direct instruc-
tion and better understanding of the process of international
intervention, more sophisticated solutions begin to emerge. At
an early stage, for example, a student recommended easing the
plight of poor women in sub-Saharan Africa by giving direct
aid to young women. Later the same student was able to write a
confident speech about low-interest bank loans to allow women
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to start businesses. In another group, a student researched a
program that offers a female sheep to girls allowed to graduate
elementary school, though her country team had reservations
about this, feeling it might contribute to a “reward” culture. Not
all solutions are as sophisticated. One boy felt the best way to
rescue child soldiers would be to surround them until they had
run out of bullets. Nonetheless, with a well-chosen theme, there
is a growing sense of ownership of topic and country in MUN
classes as well as a clear sense of purpose, enthusiasm, pathos,
and fun. This positive classroom experience is strongly under-
lined by research (McIntosh, 2001; Yashima & Zenuk-Nishide,
2008; Zenuk-Nishide & Hurst Tatsuki, 2009).

By this stage, the delegation teams should be able to dis-
play reasonably extensive knowledge of the topic areas, have
prepared four speeches outlining solutions to the issues, and
be ready to contribute their ideas to the formulation of the DR.
Since blocs are multischool, all suggestions for the DR must be
posted on the BBS for consideration in advance of bloc meetings
on Day 1. Teachers may consider alternatives to this, including
drafting the resolutions themselves to simplify the process.

While students are learning about the issue and considering
their responses, they also begin the process of learning how
to justify and question ideas in debate practice. In debates,
protocol must be strictly adhered to by all delegates. A confident
Chairperson is selected to oversee discussion with the assistance
of Secretaries and all stages are strictly timed.

An MUN meeting runs as follows:
1. The Chair opens the meeting and reads the roll call.

The Chair asks which countries wish to make a speech and
secretaries add their names to the speakers list using magneti-
cally attached country names. This is the order for speeches.

3.  The Chair opens formal debate in which countries make
speeches on the issue.
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4.  After several speeches, a delegate from the bloc that drafted
the DR asks to be allowed to introduce it to the floor. The
debate can now begin in earnest.

The Chair returns to formal debate.

6. Delegates may then continue with speeches or make a
motion to enter one of three other stages. These stages are
repeated multiple times at their discretion:

» Informal debate in which they ask questions or make
points about the DR;

» Caucusing in which they suspend the meeting to
network and discuss the DR informally (this may take
place in Japanese); and

» Amendments through which they attempt to alter the
DR using an OHP to explain the proposed change to
the floor. If they are unable to secure the agreement
of the sponsoring bloc, the amendment is dubbed
“unfriendly” and must be voted on at the end of the
session.

The closure and completion of the speakers’ list.

The closure of debate.
9. Voting on unfriendly amendments.
10. Voting on the DR with successful amendments.
11. End of the meeting.

Learning the protocol and required set expressions takes time
but, once learned, they can be used to debate any topic. A picto-
rial representation of an MUN can be seen in Figure 1.

NEXT PAGE B> FULL SCREEN

563



Informal
debate:
discuss
resolutions
and

Vote on the
amendments

Draft Resolution

Introduce the
Draft Resolution

Formal
Debate:
speeches
on the

theme/DR Amendments:

attempting to
improve the
draft
resolution

Caucusing:

negotiate in

L1 as part of
a bloc of
nations.

An MUN meetin

Figure |. An MUN Meeting

In debate, students begin to understand the importance of evi-
dence; the need for compromise and the difficulties of negotia-
tion, not least the power of persuasion; the power of alliances;
and the frustration that stronger communicators sometimes win
the day. As Mclntosh (2001) wrote, they also start to “realize
that informal negotiations are running parallel to the formal
statements. Like any real multinational conference, much of
the most important work happens in the hallway” (p. 273).

This sentiment was echoed by the U.S. Consul General, Patrick
Linehan, in his 2012 address to the delegates. Lessons like these
are at the heart of the experience, taking language students
beyond the classroom, inferring more genuine understanding of
the need for global communication, and illustrating the way in
which international negotiation is conducted.
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Learner Gains Made During Preparation for and
Participation in the KHSMUN

Many of the gains made through participation at an MUN come
through increased motivation. Teachers in this program report

a high degree of on-task participation and student responses

in feedback are invariably highly positive in debriefing discus-
sions and questionnaires. Student feedback from a questionnaire
relating to the 2012 event can be seen in Table 1.

Table |. Summary of Student Self-Assessment
Questionnaire

Self-assessment Percent positive
responses
Increased motivation to study in class 96%
A feeling that language gains were made 84%
Increased knowledge of the world 100%
Increased problem solving ability 92%
Better negotiation skills in English 71%
Better negotiation skills in Japanese 76%
Improvements in other skills 67%

Note. Sample of 30 students

Many of the comments in the feedback relate to an increased
understanding of the need for information and better English
skills. “My English was not good enough to explain my idea” is
a common feeling. Such comments were not necessarily counted
as negative if other responses suggested positive motivation and
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indeed, much of the feedback is couched in terms of comments
such as “I need to study English more.” This may be seen as in-
dicative of increased self-awareness and positive motivation to
make progress. Nonetheless, some of the more negative remarks
relate to frustration at being unable, or too shy, to communicate.
“I couldn’t do that” is one rather poignant remark. Many com-
ments report a sense of achievement. One student in a position
of responsibility had doubted his ability to carry out his leader-
ship role in English but noticed an increase in confidence when
he found that he could. The same student also wrote eloquently
of an increased understanding of the difficulties of achieving
compromise when his DR failed. He has since applied for uni-
versity courses in the field of international relations.

Classroom tests during the MUN preparation are typically of
the group-assessment type and are measured differently from
the individual testing done in other parts of the program, mak-
ing direct comparisons problematic. Anecdotally, teachers feel
that the students have a markedly higher level of compliance
with homework and class tests.

MUN practice is fun and classes are lively. Table 2 shows
analysis from a practice debate transcript after learners had
mastered the meeting protocols. The students were discussing
ideas they had written pertaining to the rehabilitation of child
soldiers. Prior to the debate the teacher collated these ideas into
a DR. Students had several minutes to read and understand the
proposals before the debate. The teacher did not speak. Even
after removing the recasts and set speech (addressing the Chair
or thanking the delegates for their answers), the students asked
14 questions on a difficult topic within 14 minutes. Impressively,
they were able to answer 12 questions by drawing on notes and
knowledge of the topic. Such figures indicate a high level of
student autonomy and a degree of student discourse that will
hopefully impress any teacher committed to communicative les-
sons. Once the students have mastered the debate process, there
is no barrier to using it again in class.
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Table 2. Analysis of a Practice Debate
(Total Sample 14.02 Minutes)

Discourse type Count

Total student speaking time 11.36 minutes

Total speaking time minus speech relating to | 10.06 minutes

set protocol

Number of questions asked (not including 14
requests for repeats)

Number of answers given (not including 12
repeats)

Note: Informal debate title “Rehabilitation of Child Soldiers” (15 partici-
pants)

Other Considerations When Planning an MUN

Cognitive Overload

MUN classes lie in the field of content-based language teach-
ing. One challenge in this field is that learners can become
overwhelmed by the demands of studying difficult content in

a second language. Corin (1997) showed learners progressing
faster with language learning with L1 schema to transfer to

L2 content. Stryker and Leaver (1997) wrote, “If the students
are not ready, in terms of both the linguistic and cognitive
schemata, they may be overwhelmed by the quantity of new
information and may, ultimately, flounder” (p. 292). Teachers
can, and should, overcome this lack of schematic knowledge
by scaffolding input materials as much as possible and allow-
ing their students a certain amount of collaborative work in
Japanese. The use of smartphones in class has been very helpful
in this regard and the students respond very positively to being
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allowed to research in this way. Teachers should be also be ac-
tive in prioritizing vocabulary which satisfies learner needs over
low-frequency items that are mainly required to understand
content. Low-priority language is better glossed and vocabulary
tests should not reflect the most difficult items in the input but
rather the most valuable. I have experimented with Vocabprofile
(Cobb, 2006) when screening the vocabulary in input materials
to best match students’ vocabulary needs (Adamson, 2010), but
teachers’ instincts are also generally reliable in this regard.

Another concern is findings by Musumeci (1996) who showed
how lessons become teacher-centered when the content is
extensive and language-learning goals are overlooked, even
when teachers are in favor of interactive language teaching.
Again, scaffolding should be a priority but teacher aware-
ness and clear planning is the key. Realistic targets for content
should be prepared in advance and sufficient time allocated for
language learning. More self-conscious planning of this kind
has improved the program in recent years. The school currently
releases prepared materials in pdf format on the KHSMUN
webpage, which may be helpful to anyone considering an event
or class project.

Logistics

To run an effective MUN, it is necessary to consider the follow-
ing:

e number of participants, available staff, funds;

¢ highest and lowest English level, age, learner needs;

e contexts in which L1 and L2 will be used;

¢ language and content-learning outcomes; and

e theme of the meeting.

Careful consideration should be given here to selecting a topic
which is interesting, suits the learning and institutional require-
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ments, and allows all countries to participate. KHSMUN now
rotates the themes of Water, Food Supply, and The Rights of the
Child to reduce material development.

It is also recommended to prepare:
e placards with country names and national flags;
e country names with attached magnets for the speakers’ list;
e OHP, transparencies, and pens for amendments;
e facilities to print the DR;

* paper to carry messages between delegates during debate (if
possible); and

¢ microphones (if necessary).

Conclusion

In discussions of education in Japan, much rhetoric is dedicated
to the nature of the global society and the need for Japanese
young people to look beyond their borders and acquire English
as an essential communication tool in a media-driven, border-
less world. The reality in most language classes falls far short

of such lofty posturing. For most high school or university stu-
dents, a global society requiring English proficiency is remote
and the majority study English with more concern for their
GPA than any pressing regard for internationalism. This may be
understandable, but given the more rapid progress of students
in ESL environments, it is incumbent on EFL teachers to do as
much as they can to create environments where the rhetoric
about globalism may become tangible. A Model United Nations
is not an alternative to a solid language-focused program, but
as a feature of a balanced curriculum, it has the potential to give
students some experience of an elusive world where people do
need English to get things done and speaking a foreign lan-
guage genuinely does make a difference.
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Appendix

A Draft Resolution

e Resolution: GA/A/1

* Agenda: The Rights of the Child

e Topic1: Child Soldiers

e Issuel: Rescuing Child Soldiers

e Author: Africa and the Middle East Bloc

The General Assembly

Strongly affirming that children should not be enlisted, volun-
tarily or otherwise, by armies or armed groups and should not
participate in combat under any circumstances;

Recognizing that effective disarmament and demobilization
must be organized quickly and efficiently after combat with
separate plans for children;

Requests that educational program be made for children and
adults in developing countries that show guns are dangerous
and are not part of normal life; and

Demands that governments that have child soldiers give out
official demobilization papers within 3 years.

Note. Students are only responsible for writing the (numbered)
operative clauses above. A good DR would normally contain
10-12 succinct operative clauses.
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