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This study investigated the effectiveness of subtitled, authentic videos as tools for incidentally increas-
Oca u ary ing depth of vocabulary knowledge. Low-intermediate level Japanese learners of English were shown
authentic videos, subtitled in four different modes (intralingual, interlingual, dual, and no subtitles). A
Vocabulary Knowledge Scale (VKS) test was administered to the participants to determine whether

Kn OWIedge their depth of knowledge of six items of target vocabulary appearing in the video had been incidentally

increased. Incidental increase in depth of vocabulary knowledge was observed for only two of the par-
ticipants. These findings are discussed and implications for teaching practices are suggested.
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Subtitled,
A t h t' multimedia technology at home and school. However, we should be mindful not to
u e n IC use technology for technology’s sake, but only when it provides pedagogical value.

V. d The aim of the current research was to assess the extent to which viewing a subtitled, authen-

M osT UNIVERSITY English teachers in Japan are fortunate enough to have access to

tic English language video could bring about incidental increases to the depth of vocabulary
knowledge of Japanese university learners of English, and thereby “put students in the posi-
tion where they [were] capable of deriving and producing meanings from lexical items both
for themselves and out of the classroom” (Carter, 1998, p. 186).

The main question addressed in this paper is whether “just watching” subtitled, authentic
English language videos, that is, neither taking notes nor paying any special attention to new
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vocabulary, is sufficient to result in increases to depth of vocabu-
lary knowledge of specific items of target vocabulary appearing
in the video. If depth of vocabulary knowledge can be increased
in this way, teachers will be able to advise their students to
watch subtitled, authentic English langauge videos in order to
increase their vocabulary knowledge. On the other hand, if such
incidental increase to vocabulary knowledge is improbable or
impossible, the futility of just watching such videos in the hope
of increasing depth of vocabulary knowledge can be conveyed
to learners.

Literature Review

What It Means to “Know” a Word

Although there are many factors involved in truly “knowing” a
word (Richards, 1976), this research focuses mainly on respond-
ents’ knowledge of the syntactic behavior of words (i.e., “the
types of grammatical relations words may enter into,” Richards,
1976, p. 80), and respondents’ knowledge of the meanings of
words (i.e., “the most frequent ways in which a word realizes a
particular concept,” Richards, 1976, p. 83).

The ways used in the study to assess word knowledge were
through respondents’ knowledge of the L1 equivalents of L2
words and their ability to use L2 words in grammatically cor-
rect sentences. In order to assess these abilities, a Vocabulary
Knowledge Scale (VKS) test (Wesche & Paribakht, 1996) was
administered to the participants both immediately prior to and
immediately after viewing the treatment video. The VKS is
further discussed in the methodology section.

Incidental Learning

Incidental learning is the process by which something—in this
case, foreign language vocabulary—is learnt without the indi-
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vidual concerned directing attention specifically toward the act
of learning it. Incidental learning is synonymous with implicit
learning, and the antithesis of explicit or intentional learning.

Brown (2007) suggested that the real question is not which of
these processes is better than the other but “under what condi-
tions, and for which learners, and for what linguistic elements
is one approach, as opposed to the other, advantageous for
[second language acquisition]?” (p. 292). In the current research,
the linguistic element under investigation is vocabulary, and
the condition is viewing a subtitled, authentic English language
video.

Some existing research (e.g., d"Ydewalle & Van de Poel, 1999;
Koolstra & Beentjes, 1999; Neuman & Koskinen, 1992) supports
the proposition that increases the depth of vocabulary knowl-
edge can occur incidentally through viewing subtitled L2 vide-
os. In Neuman and Koskinen’s study, for example, it was found
that middle school children were able to incidentally increase
depth of vocabulary knowledge by watching L2 (intralingual)
subtitled English language videos. Similarly, in d’Ydewalle
and Van de Poel’s study, primary school learners of French and
Danish were able to increase their depth of vocabulary knowl-
edge by watching subtitled videos, even when no attention was
explicitly drawn to vocabulary by the teacher either before or
during the video viewing. In a study conducted by Koolstra and
Beentjes, primary school children who were told to “just watch”
L2 subtitled authentic videos were also able to increase their
depth of vocabulary knowledge.

Studies that have examined the effect of subtitled videos on
vocabulary learning have generally been assessed by self-report
(e.g., Katchen, 1997; Tsai, 2009) or by requiring participants to
select or produce an L1 equivalent for target words (e.g., Kool-
stra & Beentjes, 1999; Yuksel & Tanriverdi, 2009), and both of
these established methods were used in the current research.
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Authentic Videos

Authentic videos include “feature films, documentaries, com-
mercials, game shows” (Sherman, 2003) and many other kinds
of videos that have not been made specifically for learners of
English. Authentic videos are those that have been made for the
enjoyment or education of native speakers of the language in
which the videos were produced. As such, they tend to feature
dense and ungraded language (Stempleski, 1992). Authentic
videos are said to present “real” language, not in the sense that
it is unscripted, but in the sense that it is “intended for native
speakers—people who are already familiar with the language”
(Stempleski, 1992, p. 9). Allan (1985) suggested that authentic
videos provide “slices of living language” (p. 48) in the sense
that the amount of realism encoded in video media is greater
than that to be found in either written or audio media.

Interlingual Subtitles

Interlingual subtitles are a form of subtitling in which the audio
track is in the original language of the video (e.g., English) and
the subtitles constitute a translation of the audio track into an-
other language (e.g., Japanese).

Intralingual Subtitles

Intralingual subtitles are a transcription of the audio track of a
video into subtitles of the same language (e.g., English audio
and English subtitles).

Dual Subtitles

Dual subtitles are the combination of both interlingual and
intralingual subtitles displayed on the screen simultaneously.
Chang (2003) purported to have coined the term in her study
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relating to the interaction between subtitles and schemata (i.e.,
prior knowledge).

Methodology
Participants

A total of four all-female Japanese university classes with 9-11
students in each class (N = 39) participated in this study. The
classes were made up of 1st- and 2nd-year university students
with a pre-intermediate level of English, according to the results
of a TOEIC Bridge test, which measured the students’ English
listening and reading comprehension ability. The students were
enrolled in a variety of non-English majors and were taking
English lessons in the four main skills of speaking, listening,
reading, and writing.

Each of the four classes was shown the treatment video
subtitled in one of four modes: no subtitles (No-Subs), intralin-
gual subtitles (Intra-Subs), interlingual subtitles (Inter-Subs),
and dual subtitles (Dual-Subs). An ANOVA of the four classes’
scores from the previously administered TOEIC Bridge test sug-
gested that the students’ listening and reading abilities differed
significantly between classes (p < .05). Such statistically signifi-
cant differences between the four classes’ listening and reading
abilities make it difficult to draw direct comparisons between
the groups in terms of gains to depth of vocabulary knowledge.
However, the aim of this investigation was not to determine
which mode of subtitling was most effective, but rather to deter-
mine if any of them were. As such, direct comparisons between
the four groups are not essential.

Materials
The following materials were used for this study:
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* aDVD of Jessi Arrington’s Wearing Nothing New TED talk
(Arrington, 2011), subtitled in the four different modes; and

e amodified version of the Vocabulary Knowledge Scale (We-
sche & Paribakht, 1996).

Jessi Arrington’s Wearing Nothing New TED Talk

TED Talks are freely available English-language video pres-
entations, many of which have been subtitled in a variety of
languages, including Japanese and English. The TED talk cho-
sen for this research was given by Jessi Arrington, an American
fashion designer and blogger, whose 6-minute presentation
Wearing Nothing New (Arrington, 2011) extolled the virtues of
buying secondhand clothes.

The video was chosen for its predicted appeal to the fashion-
conscious teenage girls who comprised the participants of the
research, and its “moderately slow” (Pimsleur, Hancock, &
Furey, 1977) rate of speech of 140 words per minute. The English
language transcript of the presentation is provided in Appendix
A and the Japanese translation in Appendix B.

The Vocabulary Knowledge Scale

Wesche and Paribakht’s (1996) Vocabulary Knowledge Scale
(VKS) was developed to assess the depth of an individual’s
foreign language vocabulary knowledge. It has since become a
commonly used scale in research relating to foreign language
vocabulary learning (Yuksel & Tanriverdi, 2009) and is particu-
larly suited to “track[ing] the early development of knowledge
of specific words in an instructional or experimental situation”
(p. 33).

The VKS combines assessment of both perceived knowledge
and demonstrated knowledge. The version of the VKS utilized
in this research required participants to self-report their level
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of familiarity with a particular word on a scale of five levels.
Additionally, three levels (III, IV, V) required the participants to
provide evidence of the reported knowledge by writing either
the L1 translation of the word (III, IV, V), or an L2 sentence us-
ing the word in context (V).

The five levels of self-reported vocabulary knowledge used in
this study were:

¢ [ have never seen this word before.
¢ T have seen this word before, but I don’t know what it means.

e T have seen this word before, and I think I know what it
means.

¢ [ have seen this word before, and I know what it means.

e T have seen this word before, I know what it means, and I can
use it in a sentence.

Following Yuksel and Taniriverdi (2009), participants’ re-
sponses for the VKS test were given a score based on the level of
the VKS selected for each word. For example, Level I responses
(I have never seen this word before) were given one point, Level
II responses (I have seen this word before, but I don't know
what it means) were given two points, and so on. When partici-
pants selected a Level III, IV or V response, but their translation
or example sentence was deemed to be incorrect (as judged by
the researcher), their response was downgraded by one level,
for example a participant who selected Level III (I have seen this
word before and I think I know what it means) but provided
an incorrect translation of the word was assigned a Level II
response for that word.

The version of the VKS used in this paper was translated into
Japanese, in an attempt to ensure that a potential lack of com-
prehension of the description of the five vocabulary knowledge
levels would not interfere with the ability of the participants to
respond to each question. The English language version of the
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VKS used in this research is provided in Appendix C and the
Japanese translation in Appendix D.

Target Vocabulary

The items of target vocabulary appearing in the treatment video
were selected by virtue of the fact that a direct L1 translation
could be located in the Japanese version of the transcript and
the meanings of the English words were likely to be unknown
to the participants. Table 1 shows each word, its Japanese
equivalent as provided in the Japanese transcript, and the word
in context in the English transcript.

Table |. Target Vocabulary for VKS Pre- and Posttests

Word Japanese translation Word in context

confession | & H I'm going to make a
(kokuhaku) very public confession.

phenomenal | 7 You can almost al-
(sutekina) ways look phenomenal

for under $50.

donate BIERS I'm going to donate
(kifusuru) everything back.

obsessed ~TERTY I'm outfit obsessed.
(~nimutyuu)

overrated WRHENTETHET Fitting in is way over-
(kadaisisaresugiteimasu) | ygted.

sequins A=)l Gold sequins go with
(supankooru) everything.
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Data Collection Procedure

Prior to showing the video, the members of each group were
asked to complete the vocabulary pretest (Appendices C/D).
They were then shown a DVD of the Wearing Nothing New TED
talk, subtitled according to the group the participants were in.
The video is approximately 6 minutes long and was played
twice in succession. The students were not permitted to take
notes and were not informed of the specific purpose of the video
viewing. The vocabulary posttest was then administered.

Results

Table 2 shows the scores that the students obtained on the VKS
as both a pretest and a posttest as well as any gain between the
two tests. A mean score and gain for each group is also pro-
vided. As we can see from Table 2, there was a similar, minimal
gain in each of the four classes. The mean gain was 1.2 for the
Intra-Subs group, 1.4 for the Inter-Subs group, 1.7 for the Dual-
Subs group, and 1.0 for the No-Subs group. Student 5 in the
No-Subs group made the highest individual gain of 4 points.
There were at least two students in each group who made no
measurable gains at all. In addition, some students received a
lower score on the posttest than on the pretest, and thus their
“gains” are in negative figures. This phenomenon is discussed
further below.
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Table 2. Vocabulary Gains by VKS Score in Each of the |Group | Student# | Pretestscore | Posttest score Gain
Four Subtitling Groups 1 6 6 0
- 2 8 10 2
Group Student # Pretest score | Posttest score Gain
3 12 12 0
1 9 12 3
4 11 12 1
2 12 11 -1
3 12 12 0 Dual > 8 2 !
ual-
6 10 11 1
4 11 12 1 subs
7 12 14 2
5 6 9 3
I 6 12 12 0 8 o 12 3
ntra-
9 10 13 3
subs 7 7 8 1
10 10 12 2
8 7 8 1
Group mean 10.7 12.3 1.7
9 7 9 2
1 9 12 3
10 10 12 2
2 10 11 1
11 12 11 -1
3 10 11 1
Group mean 11.7 12.9 1.2
4 13 12 -1
1 10 12 2 5 12 16 4
No-
2 9 8 -1
subs 6 11 11 0
3 9 12 3
7 12 12 0
4 9 12 3
. s o 12 0 8 11 11 0
nter-
9 11 12 1
subs 6 10 12
Group mean 11.0 12.0 1.0
7 10 9 -1
8 9 12 3
9 10 12 2 Discussion
Group mean 9.8 1.2 14 General Failure to Incidentally Increase Depth of

Knowledge of Target Vocabulary

The results of the VKS test seemed to indicate that viewing the
treatment video, regardless of the kind of subtitling, caused no
significant gains in depth of knowledge of the target vocabu-
lary. It is possible that, even with the addition of subtitles, the
video was not at a level where it constituted comprehensible
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input (Krashen, 1991) for the students. Furthermore, the limited
exposure to the target vocabulary in the video (and pre- and
posttests) may not have been sulfficient to cause incidental
increases to depth of vocabulary knowledge. It seems that a
greater number of exposures to new words is necessary to cause
such increases, although just how many exposures is a question
for additional research.

Lack of increase to depth of vocabulary knowledge could also
have been due to the incidental nature of the learning activity.
Had the students been instructed to pay special attention to
particular words, or permitted to make notes during the video
viewing, we may have observed more significant increases
to depth of vocabulary knowledge. It is possible, however,
that students picked up words from the video other than the
target vocabulary. Additional research is required to determine
whether or not this is the case.

It is also possible that the language level of the participants
was not high enough to allow them to benefit from the effects
of incidental learning through video viewing. Neuman and Ko-
skinen (1992) noted a “rich get richer” tendency in the results of
their research, whereby “students who were most proficient in
English at the outset of the study made more gains than others
from the same experience” (p. 103).

Finally, it is possible that longer-term exposure to subtitled,
authentic English language videos is necessary to yield any
significant vocabulary gains. The participants in Neuman and
Koskinen's (1992) study, for example, viewed numerous subti-
tled, authentic videos over a 12-week period.

Increases to Depth of Knowledge of Target
Vocabulary Observed in Two Students

Student 5 in the No-Subs group and student 9 in the Dual-Subs
group were the only two students to choose a Level II response
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in the pretest and a Level III response for the same word in the
posttest, in which the posttest response was accompanied by a
correct Japanese translation of the word in question—confession
by student 5 and obsessed by student 9.

These two exceptional cases suggest that incidentally in-
creasing depth of vocabulary knowledge from watching the
treatment video was not impossible, although these students
represent the exception rather than the norm.

Decreases to Depth of Knowledge of Target
Vocabulary Observed in Two Students

Student 2 in the Intra-Subs group and student 4 in the No-Subs
group both selected a Level IV response for one word in the
pretest, and a Level III response for the same word in the post-
test. This resulted in the loss of a point in relation to that word,
and thus an overall negative gain. It is unclear what caused the
students to moderate their responses in this way. In both cases
the translation of the word in question (overrated by student 2
and donate by student 4) offered by the students was the same
incorrect translation in both the pre- and posttests.

Students May Fail to Notice Target Words

Students 5, 7, 8, and 9 in the Intra-Subs group, students 1, 5,

and 6 in the Dual-Subs group, and students 2, 3, 6, and 8 in the
No-Subs group all failed to notice at least one of the six target
words in the pretest or when watching the video. That is, all of
these students selected the Level I response for at least one word
on the posttest. This phenomenon might be explained in part

by the gap between input and intake. As Brown (2007) explains,
“[intake] is the subset of all input that actually gets assigned to
our long-term memory store” (p. 297). In the current study; it

is clear that some of the participants did not remember having
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seen or heard the target vocabulary in either the pretest or the
treatment video.

Students May Forget They Have Seen Words

In the case of students 5, 7, and 11 in the Intra-Subs group,
students 2 and 7 in the Inter-Subs group, and student 1 in the
Dual-Subs group, the negative overall gains are due to select-
ing a Level I response on the posttest while a Level II response
was selected for the same words on the pretest. It is possible,
of course, that some students forgot what they had said on the
pretest—that they had seen the target words before—and were
therefore inconsistent in their answers on the posttest.

Ability of Students to Guess the Meanings of
Unknown Words

After the VKS was administered, a colleague (in personal cor-
respondence) pointed out that the VKS did not account for a
case where students might be able to guess the meaning of a
word despite not having seen it before. This might be possible
if an unfamiliar word was nevertheless made up of familiar
morphemes. For example, in the case of the word overrated, the
respondents may have been familiar with the words over and
rate and thus been able to guess what the meaning of overrated
might be.

Conclusion

The aim of this study was to determine whether the partici-
pants’ depth of vocabulary knowledge of six target vocabulary
items could be incidentally increased from viewing a subtitled,
authentic video. Such increases were not observed for the major-
ity of participants. However, a couple of exceptional students
showed that such increases were possible to a limited extent.
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It is clear that, for the majority of the participants in this study,
just watching a subtitled, authentic English language video was
not sufficient to cause increases to their depth of knowledge of
the target vocabulary. However, the small, nonrepresentative
sample dealt with in this research makes it difficult to generalize
these results to other English learners.

Students may need to be given more exposure to target
words before we can realistically expect depth of vocabulary
knowledge to be incidentally increased. Alternatively, fewer
exposures coupled with intentional learning may result in the
meanings of a greater number of target words being noticed
and remembered. For low-intermediate students, a video with a
lower level of English than the one selected for this study may
be necessary in order to be only “slightly above” the students’
current language level (Krashen, 1991). Alternatively, it may be
necessary to use nonauthentic videos with graded language for
low-intermediate level students.

Bio Data

Paul Raine is a Japan-based teacher and writer on TEFL. He

is currently the main contributor to “TEFL Journey” <jobs.
ac.uk>, a blog for English teaching professionals that provides
information on TEFL issues and advice about effective teaching
methods and techniques. He obtained his MA in TEFL from the
University of Birmingham in 2012. He is particularly interested
in integrating technology with English language pedagogy. He
teaches at J. F. Oberlin University and several other universities
in the Tokyo area.

NEXT PAGE B> FULL SCREEN

499



Wiy

References
Allan, M. (1985). Teaching English with video. Essex, UK: Longman.

Arrington, J. (2011, March). Wearing nothing new [Online video]. TED.
Retrieved from http:/ /www.ted.com/talks/jessi_arrington_wear-
ing_nothing_new.html

Brown, H. D. (2007). Principles of language learning and teaching. New
York: Pearson Education.

Carter, R. (1998). Vocabulary (2nd ed.). Oxon, UK: Routledge.

Chang, S. (2003). The interaction between schemata and subtitles. Retrieved
from http:/ / www.cc.ntut.edu.tw / ~wwwoaa/journal /39-1/39-1-14p.
pdf

d’Ydewalle, G., & Van de Poel, M. (1999). Incidental foreign-language
acquisition by children watching subtitled television programs. Jour-
nal of Psycholinguistic Research, 28, 227-244.

Katchen, J. (1997). Can students learn English from The X-Files? InJ.
Katchen & Y. Leung (Eds.), The proceedings of the Fifth International
Symposium in English Teaching (pp. 243-250). Taipei: The Crane Pub-
lishing Company.

Koolstra, C., & Beentjes, J. (1999). Children’s vocabulary acquisition in a
foreign language through watching subtitled television programs at
home. Educational Technology Research and Development, 47, 51-60.

Krashen, S. (1991). The Input Hypothesis: Issues and implications. Beverly
Hills, CA: Laredo Publishing.

Neuman, S., & Koskinen, P. (1992). Captioned television as compre-
hensible input: Effects of incidental word learning from context for
language minority students. Reading Research Quarterly, 27, 94-106.

Pimsleur, P, Hancock, C., & Furey, P. (1977). Speech rate and listening
comprehension. In M. Burt, H. Dulay, & M. Finocchiaro, Viewpoints on
English as a second language. New York: Regents.

Richards, J. (1976). The role of vocabulary teaching. TESOL Quarterly, 10,
77-89.

Sherman, J. (2003). Using authentic video in the classroom. Cambridge:
Cambridge University Press.

JALT2012 CONFERENCE

ONLINE

RAINE ¢ INCIDENTAL INCREASE IN DEPTH OF VOCABULARY KNOWLEDGE THROUGH THE VIEWING OF SUBTITLED, AUTHENTIC VIDEOS

Stempleski, S. (1992). Teaching communication skills with authentic
video. In S. Stempleski & P. Arcario (Eds.), Video in second language
teaching: Using, selecting, and producing video for the classroom. Alexan-
dria, VA: TESOL.

Tsai, C.-J. (2009). Insight into learners’ perspectives on watch-
ing movies with L1 vs L2 subtitles: Focusing on language. Pro-
ceedings of Kentucky Foreign Language Conference. Retrieved from
http://120.107.180.177 /1832 /9801 /9801-14pa.pdf

Wesche, M., & Paribakht, T. (1996). Assessing second language vocabu-
lary knowledge: Depth versus breadth. Canadian Modern Language
Review, 53, 13-39.

Yuksel, D., & Tanriverdi, B. (2009). Effects of watching captioned movie
clip on vocabulary development of EFL learners. The Turkish Online
Journal of Educational Technology, 8, 48-54.

Appendix A

“Wearing Nothing New” TED Talk Transcript
(English)

I'm Jessi, and this is my suitcase. But before I show you what
I've got inside, I'm going to make a very public confession, and
that is, I'm outfit obsessed. I love finding, wearing, and more
recently, photographing and blogging a different colorful, crazy
outfit for every single occasion. But I don’t buy anything new.

I get all my clothes secondhand from flea markets and thrift
stores. Aww, thank you. Secondhand shopping allows me to
reduce the impact my wardrobe has on the environment and
on my wallet. I get to meet all kinds of great people; my dollars
usually go to a good cause; I look pretty unique; and it makes
shopping like my own personal treasure hunt. I mean, what am
I going to find today? Is it going to be my size? Will I like the
color? Will it be under $20? If all the answers are yes, I feel as
though I've won.
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I want to get back to my suitcase and tell you what I packed
for this exciting week here at TED. I mean, what does somebody
with all these outfits bring with her? So I'm going to show you
exactly what I brought. I brought seven pairs of underpants and
that’s it. Exactly one week’s worth of undies is all I put in my
suitcase. I was betting that I'd be able to find everything else I
could possible want to wear once I got here to Palm Springs.
And since you don’t know me as the woman walking around
TED in her underwear (laughter) that means I found a few
things. And I'd really love to show you my week’s worth of
outfits right now. Does that sound good? (Applause) So as I
do this, I'm also going to tell you a few of the life lessons that,
believe it or not, I have picked up in these adventures wearing
nothing new.

So let’s start with Sunday. I call this shiny tiger. You do not
have to spend a lot of money to look great. You can almost al-
ways look phenomenal for under $50. This whole outfit, includ-
ing the jacket, cost me 55, and it was the most expensive thing
that I wore the entire week.

Monday: Color is powerful. It is almost physiologically
impossible to be in a bad mood when you're wearing bright red
pants. (Laughter) If you are happy, you are going to attract other

happy people to you.

Tuesday: Fitting in is way overrated. I've spent a whole lot
of my life trying to be myself and at the same time fit in. Just
be who you are. If you are surrounding yourself with the right
people, they will not only get it, they will appreciate it.

Wednesday: Embrace your inner child. Sometimes people tell
me that I look like I'm playing dress-up, or that I remind them
of their seven-year-old. I like to smile and say, “Thank you.”

Thursday: Confidence is key. If you think you look good in
something, you almost certainly do. And if you don’t think
you look good in something, you're also probably right. I grew
up with a mom who taught me this day-in and day-out. But it
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wasn’t until I turned 30 that I really got what this meant. And
I'm going to break it down for you for just a second. If you
believe you're a beautiful person inside and out, there is no look
that you can’t pull off. So there is no excuse for any of us here

in this audience. We should be able to rock anything we want to
rock. Thank you. (Applause)

Friday: A universal truth—five words for you: Gold sequins
go with everything.

And finally, Saturday: Developing your own unique personal
style is a really great way to tell the world something about you
without having to say a word. It's been proven to me time and
time again as people have walked up to me this week simply
because of what I'm wearing. And we’ve had great conversa-
tions.

So obviously this is not all going to fit back in my tiny
suitcase. So before I go home to Brooklyn, I'm going to donate
everything back. Because the lesson I'm trying to learn myself
this week is that it’s okay to let go. I don’t need to get emotion-
ally attached to these things, because around the corner, there
is always going to be another crazy, colorful, shiny outfit just
waiting for me, if I put a little love in my heart and look. Thank
you very much. (Applause) Thank you.

Appendix B

“Wearing Nothing New” TED Talk Transcript
(Japanese)

i3z —, ZNERDA—Y7r—ATY, PFIZA>TWAY B RE
T ORI SIADHT THLEAZLET. MIFHERICE T TT, EREET
DBEDIDHRIFE, RITIIEEZB->TI/O/2E2NWTWT, Faiks—
STHADITTIINTILAD—RENERNALTHET, THHMOMRIZ
BWER A, RORIZENH TR HEFER TEHSZBDTT, HONED!
HEDOREZESIZET, RECHBHMICHOCILWNEEREBUNTEET,
BRI N BEOHENDEH DL, AOBEHIIRITBIZEHbNSEIT/

NEXT PAGE B> FULL SCREEN

501



0VFET, REAHI=—2, BWINERLOIDITHELENET ., SHD
R T2 B A A2 BIIRICAB 220KV FTINEZ 2 EDE 2D
A TA725, ol L5HRE P TT,

A=V —AIEEEER L, TEDTESR/ICRZLIZbDEMITLET,
AR EZEL TOS NN F > T DICHKIZH D EE AN A ZHi>
TEEONBRETHE, THOTE, ZNEFTY ., 1EMIDOTEEA
=V = ANTEE LU, N—L ATV T ZZE WS, B NERN
ERSBDIFTRTADNDBEASERSINSTY , TEDRYZ FELT
THEZES>TNDDIT TIRIZND T (& RN, BN TE bbb
MOTLLD, 1AM DOENWEHALIZNWDTINEINLS? GHF) ik
DN ZLIENE, NEDBFNDBNZNEBNWET, HEEELERZL
RIS, BlEHITDF TWEELE,

HIEANSIRODEL XD, AT TSI, ZfiS72DI/<SADBE
T B ENE75<, S0RIVEL F CHRMABEBLNTEELET, Dvrvh
EANTHEI TRV TLE. ZNNSGEDO ATV TRBENS7ZHD
<9,

HEER: 5—13/8T 7))V TRV 2 BTSRRI 72 2 D6 4 B
IIKEERTTRE (B 0WH) . B EEZIICL T, 82 AR
ENEFOTEET,

KIEH: AR RREINTETHET RIFES THAIELERN
S, A ZERD IS ETNRABRBHZRSLLELZ, HEESSLHD
L&D, Hilziy 7z ATEOIUL, BiEEZRD TSR TIRRL, &
<EHIL T<NET

KEH: FEBHOIFEIZ2ENTIC, A RL AT T 2L TilEATNS LD
EEEDLNED, THROANEBVWHTEESONET, IT-IDE>THILE
BVET,

AREH: BEDGR. HDRPEEIEE S5, Z0N2nOB &I EIE>
TNWT, BDRBIBEGDLRNEESES, BESLUE>TWRND T, #
WIOBATNZRD FTHEBELZ., THIRIT/ZDETIDEKRN DM
DERATUZ, AW THHLTAE T, AR EEESNELNLA
M7ZEEIRS, BIRERWAYNINARESDER A, THUIESAICER
BIETT, HyaX<BEZWIRET YLLK BRESNDIETTT., HON
&9, (AP

SR TMDOEE—HRIANDAy—2 D2/ a—)VEANITHE
v, HBIC TR EDOAY IV OREIL, SEZEDLTICHS 2R
T5TIEELNHE, 2OL7ZOT T BAOEANEI T, SillIdnAuis
ICEELMNT SN, BRELEZRFENTEELE,
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KHRIZTRTHMT2DOH0TT, BRERS, FHEIIIELTWDHEF
i3 FRLUTOHBDRNWENSZEENSTY, BEED DU EITHOEY
No WIESOTHDEDDITIZZ L AP —THITIVIEF IV EERATLZE
o THATTBD, N—hERT NN DEEZESBHONED, (HIF)
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Appendix C
Vocabulary Knowledge Scale (Pretest/Posttest)

(English)

Name:

obsessed
1. Thave never seen this word before.

2. I have seen this word before, but I don’t know what it
means.

3. Thave seen this word before, and I think I know what it
means.

4. Thave seen this word before, and I know what it means.

5. Ihave seen this word before, I know what it means, and I
can use it in a sentence.

If you checked 3, 4, or 5, please write the Japanese translation of
the word below:

If you checked 5, please write an English sentence using the
word below:
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donate

1. Thave never seen this word before.

I have seen this word before, but I don’t know what it means.

I have seen this word before, and I think I know what it means.

I have seen this word before, and I know what it means.

ISR R

I have seen this word before, I know what it means, and I can use it
in a sentence.

If you checked 3, 4, or 5, please write the Japanese translation of the
word below:

If you checked 5, please write an English sentence using the word
below:

overrated

1. Thave never seen this word before.

I have seen this word before, but I don’t know what it means.

I have seen this word before, and I think I know what it means.

I have seen this word before, and I know what it means.

Al

I have seen this word before, I know what it means, and I can use it
in a sentence.

If you checked 3, 4, or 5, please write the Japanese translation of the
word below:

If you checked 5, please write an English sentence using the word
below:

JALT2012 CONFERENCE
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sequins

1. TIhave never seen this word before.

I have seen this word before, but I don’t know what it means.

I have seen this word before, and I think I know what it means.

I have seen this word before, and I know what it means.

JSERE RS A

I have seen this word before, I know what it means, and I can use it
in a sentence.

If you checked 3, 4, or 5, please write the Japanese translation of the
word below:

If you checked 5, please write an English sentence using the word
below:

confession

1. Thave never seen this word before.

I have seen this word before, but I don’t know what it means.

I have seen this word before, and I think I know what it means.

I have seen this word before, and I know what it means.

A N

I have seen this word before, I know what it means, and I can use it
in a sentence.

If you checked 3, 4, or 5, please write the Japanese translation of the
word below:

If you checked 5, please write an English sentence using the word
below:
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phenomenal donate
COHFRZERZZEBHDEE A,
CDHFREZRIZZEZH DN, BRI NOEE A,
COHFRZERIZIENHD, BROBLTEINMDET.
COHFEZRIZZENHD, BHROEDNDET,
COHFEERIZENDHD, BERDIND, XOPTHESIENTEXT,

4. 5OVTIINCF 2y /& LI, COHBOHRFEOEKEH N TIZE N,

1. Thave never seen this word before.
I have seen this word before, but I don’t know what it means.
I have seen this word before, and I think I know what it means.

I have seen this word before, and I know what it means.

ISR R

I have seen this word before, I know what it means, and I can use it
in a sentence.

w G whe

If you checked 3, 4, or 5, please write the Japanese translation of the
word below:

5ICF 2w & LI 5, T OHGEE MR LB 2 HNTIZEIN,

If you checked 5, please write an English sentence using the word

below:
overrated
1L COHEEREILRBOEEA.
. 2. CZOWEEREIEEHIN BRISNOEE A,
Appendix D . ) N
3. COHBEREIESHD, HRLBTONNDET,
Vocabulary Knowledge Scale (pre-test/post-test) 4 COBEERETIABD. ERDHMOET.
(Japanese) 5. COMBELEIENBD, EKOHMD, LOBTHITEANTEET,
3 4 SONTINCF zy /& LA IE, ZOHEOHAHOEREENTEIN,

L (O—<F):

S5ICF & LI Hid, ZOHGEEMEH LS E2HEN TSN,
obsessed
ZOHGEEAEZERIHVER .
COHGEZERIZZEEH DN, BRIZDMDEE A
ZOHIEERLZENDHD, BREBZEIDMNOET,
ZOHGEZERZIENHD, BERBDINVET,
ZOHIEERZEMBO, BRESMND, XOFTHIZENTEET,
4, 5ONTNNCTF o7& Lz, ZOHEDOHARFEDOHKREZENTIEIN,

w G N

S5ICF vl &L 53, T OHFEEHA LB EZFNTIZEIN,
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sequins
ZOHHEEREZIEZHVERE A,
COHEEREIERZH LM, BRIIHMOEREA.
COHGEE RIzZENHD. BRDBLEHMNDET,
ZOHFEZ RIZzIENHD, BHROINDET,
ZOHFEE RIZZENDHD, BRHIND, XOPTHIIENTEET,
4, 5OVTNMCTF =y I LI, ZOHEBOHRFEDOEHREZENTZIN,

w G w o

S5ICF w0 Ul i, T OHGEE A LB EFHNTIE SN,

confession
ZOHGEZREIERZHOEE A
ZOHGEE AIZZE3H DM, BRIZONDEE A,
COHBEEREIENDD, BROBZEIDMNOET,
ZOHFEE RI=ZENHD. BRENMNDET,
COHEZERIENHD, BRODND, XOPTHESZENTEELT .
A SONTINICTF & L2, CORGEOARBORKEHE N TSN,

w G » e

SICF xw 0% LI, T OHGEEMA LIz 2 HNTZES N,

phenomenal
COHEERZEE3HDEE A,
CDHFREZRIZZEZH DN, BRI NOEE A,
COHEERIENHD, BRDBLSIMNDET,
COHEEZRI-ZENHD, BRBDNDET,
ZOBGEERILIENHD, BROAND, XOPTHSZENTEEXT,

4 5DV TF 2y & LIz, COHEDOHABDOEREHFNTIZSN,

w G whe

5ICF 2w & LI 5, T OHGEE MR LB 2 HNTIZEIN,
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