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Currently, a global problem in education and business is the need for integrated university programs
which address student academic studies while concomitantly mentoring practical employability skills.
This paper illustrates one such program that attempts to meet that goal. The program was designed
to provide students with practical tiered tasks that foster personal development, research skills, and
employability skills via mentorship and advising. The final outcome was to foster mobile learners. The
structure of this curriculum is based upon the theory of communities of practice in addition to the ap-
proaches of workshopping and differentiated instruction. Teacher-supported student learning outcomes,
linked to assessment measures, guide students through self-development stages towards graduation and
through skills development for entry into the workplace. This program is in its 3rd year of implementa-
tion. Overall, this integrated curriculum allows teachers to work closely with students, producing mobile
learners within society.
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to focus more on individualized and autonomy-supportive instruction. We considered

the necessary skillsets of 1st-year students in terms of learning and study skills, rather
than simply English ability. Our university employs a tutorial system, which acts as a career
and personal planning course that spans 3 years of instruction. The previous tutorial curricu-
lum was based solely on a single external goal: a 4,000-word graduation thesis. There had been
no coordinated format or mentoring structure throughout the 3 years of tutorial instruction.
Thus, there was a clear need for pedagogical change and a shift in the direction of the program
towards an integrated approach. While the thesis still exists as a graduation requirement, it is
now integrated as a component of the greater goal of creating mobile learners. In the past, the

T WO YEARS ago, we identified in our 1st- and 2nd-year university student body a need
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external influences on tutorial (i.e., university administration,
the career and personal planning office, and the government
Ministry of Education, Culture, Sports, Science and Technol-
ogy) asked teachers to provide career and personal counseling
to students, yet had no curricular goals or student learning
outcomes to guide teachers in creating level, content, or contex-
tually relevant material for student development. In addition,
instructors were not given culturally relevant or contextually
based orientations; thus, teachers were often teaching indepen-
dently of one another. Since instructors were not trained, there
was a great deal of variability in both teacher input and student
work output. For example, instructors were teaching research
methods in several different ways with minimal collaboration.
As a result, there was very little structure that students could
rely on to guide them. In contrast, the present structure provides
a stable set of program goals, student learning outcomes, and a
general overview for instructors to follow (see Appendix A for
a single semester course overview sample). Further, while there
is stability and structure, teachers are still given the flexibility to
cater to their own individual teaching styles and backgrounds.

The new structure includes a synergy of theoretical underpin-
nings: Communities of Practice (CoP), mentoring, workshopping,
differentiated instruction (DI), Intervals for Cognitive Processing
Variation (ICPV), and Student Learning Outcomes (SLO). We cre-
ated communities that support student outcomes with salient
assessment tools. Tutorial is designed around an important
3-year reciprocal mentoring relationship between the teacher
and the students. Overall, the course is designed to provide stu-
dents with (a) personal development skills, (b) practical research
skills, and (c) workplace or employability skills. It is an interac-
tive outcome-based curriculum wherein students are expected
to participate and work at their own pace. Students are also
required to complete skill-based tasks for their graduation thesis
or project with explicit student learning outcomes.
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In this paper, we introduce the individual experiential learn-
ing process, which encompasses four specific, yet intertwined,
routes of learning for the development of mobile learners. We
then introduce a definition and the main tenets of lifelong learn-
ing. Third, we highlight the need for more diverse skillsets and
mobility of learning for Japanese university students. Last, we
describe one semester of a 3-year curricular framework cur-
rently being implemented in a Japanese university English
department.

The Concept of Experiential Learning

The Learning Process

In the discussion of a new type of learner with a diverse skillset,
it is first essential to explain the process of learning, which

has yet to transpose towards the teaching of ESL. According

to Jarvis (1999), learning is the “process of creating and trans-
forming experience into knowledge, skills, attitudes, values,
emotions, senses and beliefs” (p. 40), and he conceptualized

this process as lifelong. He postulated that learners, through
primary and secondary experiences in the social world, continu-
ously develop a biography (a collection of past experiences) that
learners utilize as a reference for future learning. Jarvis contend-
ed that the biography and the experiences contained within it
guide learners through new learning opportunities. The lack of
a comprehensive biography impacts a learner’s confidence as he
or she enters new situations. Overall, the more diverse the expe-
riences of an individual, the more mobility they can potentially
apply towards future experiences.

Once a learning experience occurs, Jarvis (1999) hypoth-
esized four routes that learners can take, which impact their
biography development (p. 39). As can be seen in Table 1 and
Figure 1, route 1 demonstrates a person who is “reinforced
but relatively unchanged.” This is often a result of familiarity
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of context through set social practices. The outcome of route 2
is memorization, which predominantly consists of ephemeral
facts or simple information regurgitation, often encountered

on standardized tests. The product of route 3 is “reasoning and
reflecting.” This is the direct result of a gap between a learner’s
biography and the current experience. The effect of route 4 is
“practice experimentation.” This is a hypothesis-testing stage in
which both memorized information and reflected-on-contextual

knowledge hold different yet equal roles in the learning process.

It is up to the individual to learn how and when to make use of
each route.

Table I. Jarvis (1999) Four Routes of Learning

Route | Label Description Reference
to figure 1
1 Nonlearning | The learner rejects the See box 4
learning opportunity.
2 Nonreflective | The learner simply See box 6
learning memorizes information.
3 Reflective The learner reflects See box 7
learning on the experience and
learns.
4 Learning The learner practices See box 5
by doing, what has been learned
reflective or | and has the option of
nonreflective | either reflective or non-
reflective learning.
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Figure |. Adapted from Jarvis’s (1999, p. 39) Model of
the Learning Process (Focus on the Four Routes)

These four routes result in opportunities for learning. The
routes develop a set of metacognitive skills and promote a
search-out-experiences outlook within learners. Each learning
route has a specific purpose and within any experience, a certain
threshold of effectiveness. Essentially, learners choose the learn-
ing route that matches their needs in a particular learning con-
text. To make choices, awareness or metacognitive knowledge
of these four routes is first necessary. The ability to choose from
the four routes becomes a foundational skill of lifelong learners.
In several countries, including Japan, educational systems hone
in on certain routes that offer students opportunities to excel on
standardized tests. However, awareness and utilization of only
one or two routes does not produce diverse biographies and
skillsets.

NEXT PAGE B> FULL SCREEN

|05



Wiy

Disjuncture

According to Jarvis's (1999) learning theory, a person does

not learn from experience if the learner relies solely upon past
experiences in a “taken-for-granted manner” (p. 38). Put another
way, if one does not expose oneself to a gap between one’s biog-
raphy and a new experience (disjuncture), true learning cannot
occur. Hence, for learning to occur, there must be incongruence
between what the learner has already experienced and the new
encounter (see Figure 2).

Incongruence (Disjuncturc)

5

Route \ o -
b «Nonlearning

o©
PO ("0
o (@)
Collection of Past o
oLeaming Experiences

Individual Biography

<Nonreflective
learning
_— (memorization)
7/ Route \ «Reflective
3 learning
Learning by

doing (options

for reflection or
nonreflection)

New
Lecarning
Experience

Potenitally
Changed
Individual

Figure 2. Disjuncture in the Process of Learning
(Adapted from Jarvis, 1999, p. 38)

In summary, learning is an experiential process through
which each individual develops a collection of learning experi-
ences (a biography). With this biography at each individual’s
disposal, people can venture into the social world and have the
option to enter ever-changing and expanding contexts or CoP
(Wenger, 1998). Through these experiences, learners cultivate
mobility by experiencing disjuncture between their current
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biography and the new learning experience, as explained in the
Theory of Experiential Learning (Jarvis, 1995; 1999). This was a
central consideration as Tutorial was conceptualized. The taken-
for-granted manner is a staple of the Japanese senior (sempai)
and junior (kohai) system. As a result, we wanted students to be
aware of and be given exposure to all four routes of learning in
Tutorial through specific, tiered, and interconnected tasks.

Lifelong Learning and Mobile Learners

It is essential to place the individual learning experience into
the larger picture of learning throughout one’s lifetime. First, it
is necessary to have a working definition of lifelong learning.
Longworth (2006) considered this lifelong learning skillset as a
social process that includes:

the development of human potential through a continu-
ously supportive process, which stimulates and empow-
ers individuals to acquire all of the knowledge, values,
skills and understanding they will require throughout
their lifetimes, and to apply them with confidence, crea-
tivity and enjoyment in all roles, circumstances and envi-
ronments. (p. 62)

According to Longworth'’s definition, learners who build the
ability to effectively and critically gather, synthesize, and re-
spond to deliberate and incidental information with autonomy,
flexibility, confidence, and enjoyment towards mobility should
be considered lifelong learners. We consider this type of individ-
ual as a Mobile Learner (ML). Going one step further, we define
MLs as individuals who possess the skillset to (a) confidently
and smoothly move from one CoP to another, (b) transfer learn-
ing skills between CoPs, (c) continue to gain knowledge and
experience of how to use each learning route, and (d) effectively
recognize individual threshold levels for each route. Overall,
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learning is an innate process that requires individual learners to
construct meaning (choosing one of the four routes) through the
experiential application (disjuncture) of contextual knowledge.
Jarvis’s theory provides a foundation for Tutorial and develop-
ing MLs.

Course Conceptualization and the
Implementation Process

We decided that the best way to implement the creation of MLs
within Tutorial was to combine several teaching and learning
considerations: (a) ongoing process assessment (feedback), (b)
CoP, (c) mentoring, (d) workshopping, (e) ICPV, (f) differentiat-
ed instruction, and (g) student learning outcomes (see Figure 3,
incoming arrows). These concepts are described in subsequent
sections. Once they have been discussed, we will explain how
they co-create the Tutorial curriculum.

For these theoretical considerations to be successfully inte-
grated, the teacher must set the environment of the CoP. Subse-
quently, through tiered autonomy-supporting behavior within
the skill outcome areas (see Figure 3, outgoing arrows), students
take control of their CoP. Thereby, students become increasingly
self-sufficient and take steps towards becoming MLs. In general,
Japanese students have minimal exposure to this type of learn-
ing environment. This requires adroit instructors, integrating
student learning opportunities.
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Figure 3. Tutorial Community of Practice with
Influences and Skill Outcome Areas

Ongoing Process Assessment (Feedback)

Viewing ongoing process assessment (feedback) as a back-and-
forth process between teachers and students was a cornerstone
of this course. Based upon 134 meta-analyses of all possible
influences on achievement, Hattie (2009) found that “feedback
was among the most powerful influences on achievement” (p.
173). This statement can be misleading. Most educators, when
they hear the term feedback, consider it as teacher-to-student
feedback about assignments or work from classes. However, in
our case, it was very important to consider student-to-teacher
feedback. What we suggest is for teachers to understand their
students more comprehensively through ongoing process
assessment. Hattie (2009) identified five factors of student-to-
teacher feedback: understanding (a) what the students know,
(b) what the students understand, (c) where they make errors,
(d) when they have misconceptions, and (e) when they are not
engaged. This understanding leads to teaching and learning that
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can be “synchronized and powerful,” and “feedback to teachers
helps make learning visible” (p. 173). Therefore, in order to cre-
ate effective two-way channels for the teacher to both give and
receive feedback, Tutorial teachers needed to create a positive
learning culture, establishing mentoring relationships. Consid-
ering feedback in this way led to effective CoP development in
Tutorial.

Communities of Practice

CoP is a social learning theory, predicated upon mutual
construction of (a) identity-learning as becoming, (b) meaning-
learning as doing, (c) practice-learning as experience, and

(d) community-learning as belonging (Wenger, 1998). These
constructs form the basis of learning. Wenger, McDermot, and
Snyder (2002) defined an individual CoP as a “[group] of people
who share a concern, set of problems, or a passion about a topic
and who deepen their knowledge and expertise in this area

by interacting on an ongoing basis” (p. 4). Individuals enter a
CoP with their biography and learning skillset. During learning
experiences, learners can develop and expand detailed biogra-
phies. In this process, students utilize experiences to develop
self-confidence, self-determination, and autonomy. Further, they
develop relatedness in several social situations. Each individual
uses his or her CoP to build discourse knowledge, skills, values,
and understanding. As a person’s experience within any given
CoP expands, he or she moves through stages from being a le-
gitimate peripheral participant (novice) to a full participant (expert)
within that community. In the context of Tutorial, this is relevant
and attainable because Tutorial is 3 years long.

Opverall, the process of creating an effective CoP in Tutorial
consisted of an environment that was safe, nurturing, and active
towards self-regulation. Components of the teachers’ curricular
aims were for students to be (a) proactive and not passive (b)
transformational agents for themselves as they learned pur-

JALT2012 CONFERENCE
PROCEEDINGS

ONLINE

<« PREVIOUS PAGE

WATSON & AGAWA ¢ A FRAMEWORK FOR THE DEVELOPMENT OF MOBILE LEARNERS IN JAPAN

poseful goal-setting, and (c) managers of learning for their own
development. In order to implement these teacher aims and
achieve an effective CoP, a mentoring approach was deemed ap-
propriate. Often, English language majors in Japan are deprived
of a full Japanese university experience because foreign instruc-
tors tend to be ill-equipped to provide the requisite mentoring,
counseling, and advice that is naturally provided by Japanese
professors. In order to combat these deficiencies, this curriculum
considers mentoring essential for students and teachers. In addi-
tion, teachers are given Tutorial orientations at the outset of each
academic year and are offered ongoing support throughout.

Mentoring

Varied representations of mentoring exist; however, we chose
three that fit our teaching context. First, Halai (2006) defined
mentoring as a nurturing relationship based on mutual trust
that leads to the development and professional growth of

both the mentor and mentee. Second, Reed, Phillips, Parrish,
and Shaw (2002) defined mentoring as “a process of coaching

a person both personally and professionally” (p. 103). Last,
mentoring according to Jacobi (1991) has three major mentoring
categories, including (a) personal support, (b) role modeling,
and (c) professional development. Combining these three defini-
tions and their composite parts was pragmatic.

In order to effectively mentor students within an effective
CoP and to create an emotionally safe, cohesive, nurturing, and
participatory environment, we focused on research in the area
of immediacy. Simonds and Cooper (2011) defined immediacy as
“verbal and nonverbal communication behaviors that enhance
physical and psychological closeness” (p. 32) and cited exam-
ples that include “praising . . . addressing students by name,
using personal examples, . . . eye contact, and changes in vocal
and facial expressions.” Further, they stated that, “immediate
teachers are seen as approachable, open, responsive to student
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needs (as they change) warm and relaxed” (p. 32). These imme-
diacy behaviors have a great impact on student concentration,
self-confidence, and sense of fulfillment; therefore, impacting
mentoring relationships. Supporting successful mentorship,
including immediacy, meant choosing a classroom system that
emphasized routines and cyclical learning. Thus, the concept of
workshopping was selected for Tutorial instruction.

Workshopping

Bennett (2007) defined workshopping as “a predictable struc-
ture, routine, ritual, and system that allows the unpredictable
work of deep reading, brilliant writing, mind-changing con-
versations, inspirational epiphanies, and connections of new
to known—that is learning—to happen” (p. 8). Workshopping
enables teachers to create an effective learning cycle with three
distinct phases in the classroom: mini-lecture, worktime, and
debrief (see Figure 4). The workshopping cycle provides teach-
ers opportunities for instructional feedback for planning and
student assessment. However, this requires well-organized
workshops that create a culture of learning.
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st mplete the task
during the worktime component of
class.

support through guided
feedback, praise, redirection ctc.

(b) This can include minilecture,
demonstration, think-a-loud or other
strategies that meet the needs of
students and the context

(©) Teacher also creates shared knowledge

base to raise the entire level of the group and
labels and holds ks
worktime sessions.

read, write or talk to create and
caning.

(b) Depending on the focus or the project/task goal
students complete the task/project.

(©) Students focus on creating and demonstrating

Figure 4. The Workshopping Cycle (Adapted from
Bennett, 2007, p. 7)

Within the workshopping cycle, it is essential for teachers
to ensure continuity between classroom sessions. This thereby
links student self-directed work and classroom objectives while
contributing to the learning culture necessary in an effective
CoP. If successful, workshopping routines and workshopping
cycles foster highly self-regulating reflective learners. Overall,
it creates continuity of classes throughout a semester and leads
to greater connections in later years. Tutorial made use of this
by providing outcomes that were closely connected to course
material and supported teachers. (See Appendix B for student
tracking rubric.)

Intervals for Cognitive Processing Variation

Human capacity for noticing and detection has been recognized
as limited. To deal with this, Agawa and Watson (2012) sug-
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gested offering tasks or opportunities that vary how informa-
tion is processed when dealing with long sessions of reading
or listening in the L2. Thereby, L2 input is segmented through
explicit, active, and potentially self-paced pauses after long ses-

sions of student concentration (i.e., long readings, long lectures).

They termed these pauses Intervals for Cognitive Processing
Variation (ICPV). However, it is important to note that ICPV
may not happen implicitly. Teachers need to demonstrate how
and why ICPV is important. An example of ICPV is visible in
the workshopping routine: mini-lecture, worktime, and debrief
(see Figure 5). Following a mini-lecture, worktime serves as an
example of a student opportunity for ICPV. Students are given
time to reconstruct their biographies at their own pace. In other
words, introducing ICPV during workshopping is an opportu-
nity to mentor students on how to negotiate meaning between
their biography and new experiences (disjuncture, see Figure 2).
Finally, every ICPV moment gives students the opportunity to
select from Jarvis’s (1999) four learning routes. In Tutorial, dur-
ing workshopping, students were placed into ideal positions for
ICPV to occur. In our Tutorial CoP, students are taught how to
manage their learning experiences by taking advantage of ICPV
moments and applying them to learning experiences inside and
outside Tutorial. It is hoped that ICPV becomes a routine for
students, recognizing their own personal input threshold levels,
and that this knowledge contributes to their personal develop-
ment as lifelong learners.
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Figure 5. Mentored ICPV Integrated Workshopping
Cycle

Differentiated Instruction

We selected Differentiated Instruction (DI) for feedback as

a component in the workshopping cycle. Tomlinson (2003)
defined DI as the process of teachers proactively planning
various opportunities for learning in order to meet students’
diverse learning needs. Tomlinson (1999) further described

DI as an educator responding to a “learner’s needs guided by
the general principles of differentiation, such as respectful tasks,
flexible grouping and ongoing assessment and adjustment” (p.
15). DL, within Tutorial, was utilized as an appropriate teaching
philosophy because it allowed teachers to meet students at their
readiness point and allowed students to move at their own pace.
Used concomitantly with workshopping and explicit ICPV, DI
was highly effective. For example, individual time was allocated
as students were reflecting on their own personalities, reasons
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for coming to university, personal strengths, and other reflective
tasks or projects. In addition, the workshop-based concepts af-
forded the teacher the time to support individual students with
personalized feedback. Some students required very little in
terms of autonomy support while others students needed much
extra encouragement.

Student Learning Outcomes

SLO are statements of what students should be able to do fol-
lowing instruction (see Appendix C). Specifically, outcomes
identify learner behaviors following a learning experience. They
assert new knowledge, skills, and attitudes that students garner
through assigned courses. SLOs commonly contain an active
verb describing measurable behaviors that students can dem-
onstrate. Hattie (2009) described these outcomes as producing
the “highest affects on students when the learning intentions are
articulated, when notions of success included and when these
are shared with the students” (p. 167). Outcomes are important
as they are linked to classroom assessment.

The SLO were closely linked to content by focusing on the
successful completion of tiered tasks. It is the process towards
task completion that makes the chosen SLO very important. Ex-
plicit outcomes were an important consideration for the Tutorial
curriculum because the process of completing the assessments
was designed to give students exposure to new experiences.
These assessments fostered success within each CoP.

Combining the Concepts: Implementation of
Theory

Theoretically integrated learning streams were clearly planned
for the 3-year span of Tutorial courses. Table 2 offers a closer
look at an outline of one semester’s outcome-based assessments
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(major assignments), which shows how the theoretical consider-
ations relate. While further data and student work analyses are
key, within the scope of this paper we present a single semester
breakdown of major coordinated components and assessment
measures. Specifically, the complex nature of threading the inte-
gral components of (a) personal development skills, (b) practical
research skills, and (c) workplace or employability skills makes
this an integrated curriculum. These concepts are threaded
through tiered tasks (see Appendix A) that lead to four strategi-
cally placed assessments. To date, the effect of Tutorial has been
significant. Over 3 years, Tutorial student pass rates have in-
creased, rising 1.5% since 2010. In addition, job attainment rates
for our communication department have also increased 3.4%
since our curriculum change. These are positive signs. Track-
ing student development is a difficult task, as each individual
progresses at his or her own pace.

Table 2 displays how four-tiered assessments build upon one
another and how the theoretical concepts correspond to one
another. First, in assessment 1, students brainstorm and write
a self-analysis of their current knowledge, skills, and attitudes.
This is written in the form of a mind map (see Appendix D for a
student sample). This combines students’ reflection skills with
their ability to implement metacognitive self-talk. Specifically,
students decide what they are willing to share with their mentor
and peers. This is not as easy at it may appear and is an impor-
tant personal development skill. The purpose of the mind map
is to learn brainstorming skills in the form of a pragmatic task,
designed to foster deeper personal development skills. This
task requires the use of all four routes of learning and several
components of communication.
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Table 2. Coordinated Theory Integration Chart

4 outcome-based assessments Example SLO CoP Mentoring Work- Differentiated
shopping Instruction

1. Mind map: Brainstorm Active sense of | Examples &
Creating an 250 word mind-map about | ideas related to | identity by shar- | sharing, feed-
their own knowledge, skills, and at- their personality | ing personal back: Brain-
titudes and skillset details storming
2. Roadmap: Reflect on Creating and Examples &
Reflecting on and documenting mile- kn'owledge, §haring mean- sharing feed-'
stones from life with skills attained skills, and ing & identity | back: Reflection )
through the process of biography attitudes as Mini-lecture, | Work at their
development students ICPV, own pace,

: - — — - receive tiered
3. Personal advice essay: Use their voice | Peer ed1t1.ng Writing skill Debrief .With individual-
Students search to find their own voice and.modals for | essays using examples & scaffolding ized feedback
in their writing by brainstorming, out- advice correction code, f'eedback: out-
lining, and writing an advice essay on a share iden- 11ne;s, support,
topic of their choice tity, community, | active voice

practice

4. Mission statement: Plan a short- Share goals and | Scaffolded
Students write a mission statement term mission aspir a.tions: examples
about their future plans statement meaning

In assessment 2, students reflect on past experiences, which
is an integral skill. However, it is also poignant for students
to pinpoint where and how they have developed the knowl-
edge, skills, and attitudes they currently possess. Students
identify salient milestones within their biographies. Once those
milestones have been decided upon (through metacognitive
self-talk), students are tasked to document—in the form of a
roadmap (either graphically or in essay format)—the important
skills they have acquired over their lifespan (see Appendix E

for a student sample). Essentially, using Jarvis’s (1999) terminol-
ogy, these milestones are elements of their learning biography.
Therefore, assessment 2 is designed specifically to help students
understand their own development. Once the first two assess-
ments are completed, students have a more comprehensive
understanding of their own capabilities. They should also be
cognizant of where their knowledge, skills, and attitudes were
initiated and developed. It is very rare that Japanese students
are exposed to these kinds of learning experiences in their L1 let
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alone in their L2. Therefore, it is important that these two assess- influences. Figure 6 highlights knowledge, skills, and attitude
ments are specifically supported in a mentoring environment development areas within the strand of personal development.
with autonomy supporting feedback, making this curriculum
structure so important.

Assessment 3 is designed to utilize students’ newfound
understanding of themselves and to use specific language in the
form of an advice piece. Japanese students with limited expo-
sure to process writing often experience difficulty in using an
active voice in their writing. Therefore, this assessment meets
student needs in several ways. The advice essay assessment
encourages students to formulate an opinion and follow it with
support and examples. This will become increasingly important Personal Developmen
as students move towards research methods in semester two
and on to their graduation thesis. This writing assessment is an Leadershij,
appropriate scaffolding of writing and researching skills.

Rcﬂcﬁtion

c"nﬁdem;c
Self-

A"A',\'sis

Tcamw“rk
Assessment 4 is a mission statement (see Appendix F for a

student sample). The mission statement is a culmination of the S\‘”an(h &
first three assessments. It serves as a continuation of student Neakness
development. This is clear from the Tutorial student learning
outcomes (see Appendix C). Combining personal development,
research skills, and employability skills is a challenging task for
any teacher or student. Therefore, it is critical for the instructor Figure 6. Personal Development: Skills in Focus
to highlight explicit tiered elements that a student can place in
their portfolio and utilize not only for these assessments but for
future experiences as well.

Both Figures 7 and 8 highlight some essential components
of the writing process within Tutorial. Both figures emphasize
writing, knowledge, skills, and attitudes that teachers will ex-
plicitly mentor to the students. It is critical to note that we have
only included two stages of our 5-stage process of writing.

This is a highly integrated process. Since the skills empha-
sized in each assessment may not be readily apparent, especially
to the students, we provide sample skills in focus (see Figures
6-9). While the figures do not include a comprehensive over-
view of Tutorial skill development, they do provide a significant
overview of the skills emphasized in the three main areas of
personal development, research skills, and employability. From
a teaching perspective, it is difficult to thread skills in an inte-
grated curriculum, especially when there are multiple external
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Research Skills: Skills in Focus (Process

Writing Stage )
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Writing Stage 2)
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Figure 9 highlights the knowledge, skills, and attitude devel-
opment areas within the employability strand. Employability
skills extend far beyond our graphic. However, these skills—
focused on in first semester of Tutorial—set the foundation
for greater employability skill development as each student’s
university career progresses.

Portfoli,
Planning sy
Transferap,
Skillg
Workpl,
My
B Skills
mP'oynbi,li[y

Organizaic,
skl !

IT Skillg

Figure 9. Employability Skills: Skills in Focus

Conclusion

In this paper we have endeavored to outline how course set-up
and course design for our institution’s Tutorial course can be
used as a model for other programs. From a modern global
perspective, building personal development, research method-
ology, and employability skills can produce MLs who are attrac-
tive to future employers. MLs are individuals possessing the
skillset to (a) confidently and smoothly move from one CoP to
another, (b) transfer learning skills between CoPs, (c) continue
to gain knowledge and experience of how to use each learning
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route, and (d) effectively recognize individual threshold levels
for different learning levels. Ultimately MLs have the potential
to become self-regulating lifelong learners. Although this paper
describes only a single semester, we believe that our 3-year
Tutorial curriculum provides students with opportunities to
expand their biographies by becoming more cognizant of their
own learning capabilities. In addition, the assessments have
been designed and implemented to foster skill development
through task-based learning and student learning outcomes.
Further, the tiered assessments are clearly and explicitly marked
for content and for completion of task criteria. It is the process of
completing each task—combined with effective teacher mentor-
ing and autonomy-supporting feedback—that allows students
to build skills that will be necessary for future Tutorial classes.
It is hoped that the tasks lay the foundation that students need
to be successful as they progress through the 3-year Tutorial
program.

In sum, we have highlighted the major theoretical considera-
tions in the Tutorial curriculum planning process. This process
of curriculum change has initiated positive outcomes for teach-
ers and students while providing educational accountability for
coordinators and administrators. This Tutorial program is now
in its 3rd year, and student responses have been positive. How-
ever, we recognize that further analysis is necessary.

In a follow-up study, we aim to investigate skillset outcomes,
job employment rates, and placements of these graduates. This
framework has served to create employable global citizens who
demonstrate mobile learning qualities and lifelong learning
attitudes.
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Mind Map Assignment

Total marks: ___ 120
Append ix A Organization & Clarity: _ 15
. (Readability & Well Planned)
Semester Overview Sample
Effort: _ /5
Brainstormed thoroughl
Tutorial 1/Semester I Overview SAMPLE 2013 NUCB ( ghly)
- “) Information: __ /10
i il Ascsment i, 1 (Provided appropriate information)
days | Period Ends Type
5 April - 11 April, 2013 1 11 - April, Diagnostic Diagnostic assessment: Tutorial Introduction, Expectations
Friday start to the semester Class 2013 for tutorial, Communication forms,

Introduction: What is Tutorial? |Strengths and weaknesses, Personality
What am I responsible for?  [graphs.
Grading.

2

Other important information.

Assignment Feedback for Students

(i.e., cards, introduction statements.

o] Positive:
12 April - 25 April, 2013 2 25 - April, | Portfulio (c) Module 1: Who am I? How did |Module 1: Self-development and
(Week 2-3) Classes 2013 CPB (¢) 1 get here? Where do 1 Reflections
endeavor to go? What are my
Process Writing / [strengths and weaknesses? Study Skills/Learning materials:
Project (5)
*  Student Note-book
End of Module () * Mind-map ¢ Joumal introduction
L * Decis king Materials
* Self-development materials "
Open o diidual eachers binp masecild Constructive:

+ SAMPLES of projects.
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Appendix C Appendix D
SLO Grid Sample Mind Map Sample

Nagoya University of Commerce and Busincss

Faculty of Communication

Assurance of Learning and Student Learning Outcomes Rubric

Course Title: TUTORIAL (1) (First Year)

Course Description: Tutorial 1 is the beginning of an important relationship between the teacher and the students for guidance and personal self-development
toward graduation and into the workplace. It provides students with practical research, study, and workplace/employability skillsin an interactive, participatory
environment where students work in teams and share knowledge with each other. Each student is also required to complete all graduation thesis/ project assignments, R
a portfolio folder, and other targeted assignments at the discretion of the instructor.

1 Values list worksheet

3. Personality Graph assignment

4. Mind-map assignment (250
Words)

O 5. Employability Map
assignment (WP)

6 study skl graph

7. Mission statement Assignment

(300 words)

1 Strengths and weaknesses

assignment (With Presentation)

O O O O

O O O ol O

‘Assurance of Leaming | Awessment Aescrsment: Aesessment: Revessment: | Avsessment: Culmminating Assessment One:

(AoL) through Student

AGLYrOUEh SN | i | s it i | 1Pt s | i Dy Woiten i | 450 e Pt
' map eraduation essay topic. Personal goals on either their | in their Schedule identifies their progress.

SLOs):

(SLOs): 2. Mission part-time job | book completion throughout the semester.

2 topic sentence for or their future | (65- 70 Entrics). Culminating Assessment two:
Graduation Essay job prospects 1000 word essay assignment

(Self Reflective essay combining
components from other smaller
assignments)

Note. Permission granted by student to reproduce.
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Appendix E Appendix F
Road Map Sample Mission Statement Sample

f

- ) I want to be a cool business person. It means that woman can work
j\)\ *U EU L i, ] hard as well as man does and work better than man does. Thin woman

1 should live by myself. One reason is that it is said that woman doesn't
promote like man does so woman should get marry early. I cannot
understand that but somebody think that. Why man is so good? Woman
also can do. I think that depends on job or situation but I don't think
everything is fair.

One more reason why [ want to be a cool business person is that I
don't want to get marry because I have a lot of things that I want to do
even after I get a job. If I get marry and my husband doesn't think same
things as me, he may say you shouldn't do that because we are couple.
We should be together. I cannot understand that. I want to do
everything that I want to do as many as possible I can so I cannot stand
the situation that my husband compares me. I don't need children, too
because if I have children, that prevent my free-time. I have to take care
! of my children all the time. Actually children are so cute butin my
bbb Lol PR, ‘ | mission statement children are not included.

' I know it is not easy for woman to live by myself because in fact
man gets higher salary than woman but I have chance. To be a cool
business person I have a lot of things that I have to do. FirstI have to
have many skills. It is like survive skill, working skill, knowledge and
common sense. Working hard is not only important ting. I have to do
everything by myself so I have to get many skills for my health or alive. I
also have to be active, friendly, individuality, assertiveness and healthy.
I should say my opinion and I should talk with people who I never met
before. I should challenge many things, too. Then I get more skills or I
can meet new people. Not only these things but also I should be able to
control myself by myself. I'm not student or child so I take care of myself
by myself. [ should have skills like for my living.

It is easy to write about what I want do or what I have to do but
doing that is very difficult. It depends on myself so I will just try! First
trying is important.

/L”\ @

Note. Permission granted by student to reproduce.

Note. Permission granted by student to reproduce.
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