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M O re Po 3 u Iar The purpose of this study is to investigate high school English teachers’ attitudes and motivation toward

extensive reading (ER) in terms of the following three aspects: |) differences between practitioners and

nonpractitioners; 2) differences in attitudes toward ER between the teachers participating in this study
. ° . - . " s

and their counterparts from five years ago; and 3) differences of nonpractitioners’ expected problems

I n H Igh between high school teachers and university teachers. A survey administered to 38 high school teach-

ers (17 practitioners and 21 nonpractitioners) revealed that |) there are obvious differences in attitudes

? toward ER between the two groups: practitioners and nonpractitioners; 2) despite the improvement

C 1 OO of budget and support from the administrators, nonpractitioners’ concern about the teachers’ different

° role and time-consuming work has increased; and 3) high school teachers have more constraints than

university teachers in terms of budget and curriculum which could make it more difficult to implement

ER in their classes.
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and numerous studies have explored its effectiveness in language learning (e.g., Asraf

& Ahmad, 2003; Beglar, Hunt & Kite, 2011; Furukawa, 2010; Henry, 1995; Horst, 2005;
Iwahori, 2008; Mason & Krashen, 1997; Nishizawa, Yoshioka & Fukada, 2010; Takase, 2008). ER
has been recognized as one of the best strategies to motivate EFL learners to read English, and
thus, improve their English ability (Day & Bamford, 1998; Krashen, 2004).

In Japan, around 2002, a number of teachers started implementing ER in their classes
(Takase, 2010). Unfortunately, not all of these initiatives have been successful. There are some
critical factors to make the program a success, and support from the administrators is one
of them. As Macalister (2010) argues “Clearly, school managers, administrators, and even
possibly principals need to be aware of the reasons for incorporating extensive reading into
.TE"'#:,,,Q‘ the teaching program” (p. 71). Therefore, those who were able to get full support from their
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administrators were more successful in their ER programs.

In most cases in Japan, however, implementation of ER is
carried out mainly by individual teachers or small groups of
teachers rather than by the whole institution or a department.
In those cases, whether the ER program becomes successful or
not totally depends on the individual teachers. It is often the
case, unfortunately, that some teachers implement ER without
enough preparation and fail, and others are forced to reduce the
time allotment for ER or stop completely due to a tightly sched-
uled curriculum. There are various reasons for not implement-
ing ER or not continuing it. Likewise, there are various factors to
motivate teachers to implement ER and continue it for years.

First, teachers themselves should become deeply absorbed in
ER. Takase (2006) conducted a case study on three high school
teachers who had been influenced by their students and started
ER themselves. Then, they, in turn, brought other students into
reading, helping them choose books in the library, encouraging
students to keep reading, and implementing ER in other English
classes.

Second, after some preparation, teachers should move into
action without too much worry. Takase (2007) found that non-
practitioners” worries seemed to lessen or disappear once an ER
program had been implemented.

Third, once started, the ER program should be continued for
several years, as ER teaching experience makes a difference.
According to Takase (2007) and Takase and Uozumi (2011), the
longer the ER teaching experience lasts, the better the instruc-
tors become. The results are illustrated in Takase (2007) for high
school teachers, and in Takase and Uozumi (2011) for both high
school and university teachers.

This study attempts to investigate whether or not teach-
ers’ motivation and attitudes toward implementing ER have
changed over the past five years, during the great increase in ER
practitioners. According to Takase and Uozumi (2011), com-
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pared to colleges and universities, the growth of high school ER
classes is relatively small in number and slow in speed. In order
to investigate what prevented teachers from implementing ER
in high schools, a survey was conducted to both ER practition-
ers and nonpractitioners at several seminars in 2010 and 2011
(Appendices A & B). The results were also compared to those of
the previous survey conducted in 2006 (Takase, 2007). Thus, the
research questions in the present paper are:

1.  What are the differences in motivation and attitudes toward
ER between high school ER practitioners and nonpracti-
tioners?

2. Isthere any change in teachers’ attitudes toward ER as it is
getting more popular?

3. What are the differences in expected problems between
high school nonpractitioners and university nonpractition-
ers?

Method
Data Collection

Surveys were administered at the Japan Extensive Reading
Association (JERA) annual meeting in Tokyo in August, 2010,
at the JACET Kansai conference in November, 2010, seminars
at Toyota National College of Technology (NCT) in December,
2010, a JERA seminar in Osaka, and an Extensive Reading in
Japan (ERJ: JALT ER SIG) seminar in Okayama in February,
2011. A total of 142 attendees answered the questionnaire; how-
ever, eleven of the returned questionnaires were invalid due to
incomplete responses, and were eliminated, leaving replies from
131 respondents. Among the 131 respondents, 26 teachers were
from junior and senior high schools and 12 were from NCT. As
NCTs have three years of high school education and two years
of college education, respondents from NCTs were included in
the high school group in this study. Among the 38 participants,
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17 had already implemented ER in their classes, whereas 21
respondents had not (See Table 1).

Table I. Participants (Respondents to
Questionnaires in 2010-2011)

TAKASE & UOZUMI -«

Elementary | J/SHS/ | Univ./ | Others | Total
NCT | College
Practitioners 6 17 32 2 57
Nonpractitioners 2 21 32 19 74
Total 8 38 64 21 131

*Note. Elementary includes elementary schools and private institutions.
J/SHS = Junior & Senior High School

Procedure

First, the responses of 17 practitioners and 21 nonpractitioners
at high school were compared. Second, the responses of 23 prac-
titioners and 24 nonpractitioners from the questionnaire survey
in 2006 (Takase, 2007) were compared with the responses of the
17 practitioners and 21 nonpractitioners in the current study,
respectively. Finally, the responses concerning expected prob-
lems, between 32 university nonpractitioners and 21 high school
nonpractitioners, were compared.

Results and Discussion
Differences Between ER Practitioners and
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Nonpractitioners

Positive Effects of ER Programs

The first research question is, “What are the differences in moti-
vation and attitudes toward ER between high school ER practi-
tioners and nonpractitioners?” The questionnaire items used for
practitioners and nonpractitioners were somewhat different. For
example, for the practitioners the question read, “What were the
positive effects of the ER program?”, whereas for the nonprac-
titioners the question was, “What positive effect do you expect
in an ER program?” Table 2 shows the results of the comparison
between the positive effects that the practitioners (P) actually
found in practice and what the nonpractitioners (NP) expected.

Table 2. Positive Effects of ER Programs
in 2010-11 (P vs. NP)

Items P (%) | NP (%)
1. Students enjoyed (will enjoy) reading. 82.4 429
2. Teachers have read (will read) a lot of books. 52.9 14.3
3. Stl.ldents became (will become) confident in 471 61.9
English.
fl. Students” English proficiency has improved (will 353 81.0
improve).
5. More library books have been (will be) checked 294 95
out.
6. Teachers’ English proficiency has improved (will

. 29.4 4.8
improve).
7. Positive effects on other skills such as writing,

. . . 11.8 28.6
listening, and speaking were observed.

As Table 2 illustrates, there is a big difference in the response
for each item between the two groups. One of the biggest differ-
ences can be found in Item 1. As many as 82.4% of the practi-
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tioners responded that their students enjoyed reading, whereas
less than half of the nonpractitioners (42.9%) expected their
students would enjoy reading. Their expectation for students’
enjoyment was much lower than what the majority of the prac-
titioners experienced in the programs. On the other hand, as
many as 81.0% of the nonpractitioners expected some improve-
ment in students’ proficiency (Item 4), whereas a little more than
one-third of the practitioners (35.3%) admitted that the students’
proficiency had actually improved. Compared to the results of
the practitioners’ responses, the nonpractitioners” expectations
were also higher for students’ gain in confidence (Item 3) and
their improvement in other skills such as writing, listening and
speaking (Item 7). Overall, nonpractitioners were expecting the
effects of ER on learners” academic improvement.

There is also significant difference in the teachers’ opinion
about their performance as well. More than half of the practi-
tioners (52.9%) regarded it as a positive effect that they had read
a lot of books themselves (Item 2). In addition, almost one-third
of them (29.4%) felt that their English proficiency had improved
(Item 6). Only 14.3% of the nonpractitioners, however, expected
they would read a lot of books, and very few of them (4.8%)
expected their proficiency would improve. Their expectation for
the increase in the number of library books checked out (Item 6)
was also very low (9.5%).

Compared to the number of ER practitioners, an equal
or greater number of nonpractitioners attended the above-
mentioned ER conference with some kind of expectation and
responded to the questionnaire. This fact illustrates that the
effectiveness of ER has been recognized among high school
teachers who have been seeking effective strategies to improve
students’ English proficiency. They have heard or actually
observed students reading books (Takase, 2006), and realized its
effectiveness on learners’ reading proficiency.

On the other hand, Japanese teachers, in general, do not let
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their colleagues know about their own improvement in English
proficiency. Therefore, it can be assumed that not many non-
practitioners have found out that ER is effective for the im-
provement of teachers’ own English proficiency.

Problems in ER Programs

The next question addressed to the practitioners was “What

are the problems you are facing in the ER program?” and for
the nonpractitioners, the question was “What problems do you
expect in the implementation of an ER program?” Table 3 shows
the comparison of their responses.

Table 3. Problems in ER Programs (P vs. NP)

Item P (%) NP (%)
1. Not sure of how to evaluate students 35.3 52.4
2. Time-consuming work 35.3 42.9
3. Some reluctant students 35.3 33.3
4. No support from colleagues 35.3 28.6
5. Little budget for ER materials 29.4 61.9
6. No time for teachers to read books 29.4 19.0
7. Not sure of how to practice ER in class 17.6 38.1
8. Limited class time in the curriculum 11.8 38.1
9. Little progress in students’ proficiency 11.8 0.0

More responses to this question were collected from the non-
practitioners, which may imply that their concerns are bigger
than what the practitioners actually found as problems in the
programs. The nonpractitioners endorsed items 1, 2, 5, 7 and 8
more highly than their practitioner counterparts. On the other
hand, Items 3 (Some reluctant students) and 4 (No support from
colleagues), where not much difference was found between the
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two groups, and Items 6 (No time for teachers to read books) and
9 (Little progress in students’ English proficiency) were endorsed
more highly by the practitioners than the nonpractitioners.

The nonpractitioners were concerned with the budget: as
many as 61.9 % of them were worried if they could receive
enough financial support for the program, while a compara-
tively smaller percentage of the practitioners (29.4%) regarded
it as a problem (Item 5). How to conduct an ER program is
naturally another big problem for the nonpractitioners: more
than half of them (52.4%) were not sure of how to evaluate stu-
dents’ progress in the program (Item 1) and more than one-third
(38.1%) were not sure of how to actually implement ER in class
(Item 7). These, however, do not seem to be big problems for
the practitioners. The nonpractitioners’ worry about the time-
consuming work in ER programs was their third major concern
(42.9%), while approximately one third of the practitioners
(35.3%) consider it a problem. A bigger difference between the
two groups can be seen in their anxiety for how to fit ER into
the present curriculum (Item 8). Whereas only a little more than
10.0% of the practitioners (11.8%) found it a problem, 38.1%
of the nonpractitioners were worried about it. This shows that
fixed curriculum offered at high schools can be an obstacle to
the implementation of ER programs.

What is also noteworthy is the results for Items 6 and 9. Ap-
proximately 30.0% of the practitioners found it a problem that
they did not have enough time to read books. They thought it
necessary for teachers as well to secure time for reading, but
not as many nonpractitioners felt the same way. In addition,
11.8% of the practitioners (11.8%) regarded little progress in the
students’ proficiency as a problem. It suggests that, no matter
how effective ER can be, it is not a strategy that can automati-
cally work for every learner. Surprisingly, however, none of
the nonpractitioners thought so and all of them expected to see
some improvement in the students’ proficiency by ER.
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Comparison of the Survey Results Between the
Current Study and Those in 2007

In order to answer the second research question “Is there any
change in teachers’ attitudes toward ER as it is getting more
popular?” the responses to the questionnaire from the current
study and those from 2007 were compared in terms of the posi-
tive effects and problems of ER programs raised by the practi-
tioners and the expected problems in ER programs given by the
nonpractitioners.

Positive Effects of ER Programs

Table 4 illustrates the results of the comparison between the
positive effects that the practitioners (P) in 2007 and 2010-11
actually found in practice. The question addressed was “What
were the positive effects of the ER program?”

As seen in Table 4, Item 1 (Students enjoyed reading) received
high affirmative responses by both groups with 87.0% and
82.4%, respectively. For Item 2 (Teachers have read a lot of books),
only 21.7% of the respondents answered affirmatively in 2007,
whereas the percentage increased by more than double in
2010-11 (52.9%), showing the increase in teachers’ involvement
in reading. Item 3 (Students became confident in English) also
shows the improvement from 30.4% in 2007 to 47.1% in 2010-
11. It should be noted that Item 4 (Students’ English proficiency
has improved) received only a little more than one-third of the
responses (39.1%, 35.3%) from both groups, showing a slight
decrease in 2010-11.
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Table 4. Positive Effects of ER Programs
(Practitioners: 2007 vs. 2010-11)

TAKASE & UOZUMI
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Table 5. Problems in ER Programs
(Practitioners: 2007 & 2010-11)

These results indicate that students find ER interesting as soon
as they start reading extensively and keep reading because it is
enjoyable. Although the results concerning students’ confidence
in English showed some improvement in 2010-11, the results
for the English proficiency item stayed at similar levels. On the
other hand, teachers’ involvement in reading greatly increased
in 2010-11, indicating that they became aware of the importance
of reading and/or they themselves found ER interesting. In
addition, the increase in the number of easy-to-read short story
books may also have encouraged them to read more.

Problems in ER Programs

The next question asked to the practitioners was, “What are
the problems you are facing with in the ER program?” Table 5
shows the comparison of their responses.

JALT201 | CONFERENCE

Items 2007P | 2010-11P| |Item 2007 P (%) |2010-11 P (%)
1. Students enjoyed reading. 87.0 82.4 1. Little budget for ER materials 60.9 29.4

2. Teachers have read a lot of books. 21.7 52.9 2. Time-consuming work 52.2 35.3

3. Students became confident in English. 30.4 47.1 3. Some reluctant students 39.1 35.3

4. Students’ English proficiency has improved. 39.1 35.3 4. Difficulty of the different role of 174 176

5. More library books have been checked out. 21.7 29.4 teachers

6. Teachers’ English proficiency has improved. - 29.4 5. No support from colleagues 4.3 35.3

7. Positive effects on other skills such as writing, B 118 6: Little progress in students’ profi- - 11.8
listening, and speaking were observed. ciency

As shown in Table 5, the biggest difference between the
responses in 2007 and 2010-11 is seen in Item 1 (Little budget for
ER materials). Although this was the biggest problem faced by
teachers in 2007 (60.9%), only 29.4% of the teachers responded
that it is a problem in 2010-11. The second biggest difference is
shown in Item 2 (Time-consuming work), illustrating a decrease
in the responses from 2007 (52.2%) to 2010-11 (35.3%). These
results indicate that more support, financial support in particu-
lar, has been offered by administrations, as ER has become more
popular and its effectiveness has been recognized.

It is interesting to note that Item 5 (No support from colleagues)
was endorsed much more highly in the current study compared
to that of 2007. Some respondents commented that the more
successful their ER program became, the stronger opposition
they sometimes received from their colleagues. It is a common
practice in high school that students are engaged in intensive
reading, practicing decoding difficult texts using a dictionary
and word-by-word translation method called yakudoku (Hino,
1988), in preparation for the college or university. Teachers, as
well as students, prefer using difficult texts, feeling secure that
they have employed the right methods for the entrance exami-
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nation practice (Takase, 2004), with the idea of “No pain, no
gain” (Apple, 2007).

Problems Expected in ER Programs

Table 6 illustrates the comparison of the nonpractitioners’ re-
sponses about expected problems in 2007 and 2010-11.

Table 6. Expected Problems in ER Programs
(Nonpractitioners, 2007 vs. 2010-11)

TAKASE & UOZUMI

Item 2007P (%) | 2010-11P (%)
1. Little budget for ER materials 83.3 61.9

2. Limited class time in the curriculum 58.3 38.1

3. No support from colleagues 33.3 28.6

4. Difficulty of the different teachers’ role

in an ER pz’ogram 2.0 381

5. Time-consuming work 12.5 42.9

6. Some reluctant students - 33.3

7. Little progress in students” English . 0.0
proficiency

In 2007, 83.3% of the respondents were worried about the
budget for books (Item 1) and 58.3% of them were concerned
about the limited class time (Item 2). However, the percent-
age for both items has greatly dropped to 61.9% and 38.1%,
respectively, in 2010-11. It may have resulted from the increased
number of administrators at high school, and private high
schools in particular, who came to recognize the effectiveness of
ER, as it has been gaining popularity across Japan. On the other
hand, the percentage for Item 4 (Difficulty of the different teachers’
role in an ER grogram) has increased from 25.0% to 38.1%, and
those for Item 5 (Time-consuming work) has also increased from

?\ JALT201 | CONFERENCE
PROCEEDINGS

ONLINE

<« PREVIOUS PAGE

¢ WHY ISN'T ER MORE POPULAR IN HIGH SCHOOL?

12.5% to 42.9%. It may suggest that, although the organizational
problems with budget and curriculum have been decreased, the
nonpractitioners’ concern for their individual work remains.

Differences in Expectations from ER Program
between High School Nonpractitioners and
University Nonpractitioners

The final research question is “What are the differences in
expected problems between nonpractitioners at high school and
those at university?” By comparing the responses from 21 high
school nonpractitioners and 32 university nonpractitioners, the
differences in difficulties the two groups expected under respec-
tive circumstances became clear.

Expected Problems in ER Programs

Table 7 shows the comparison of the results in response to the
question, “What problems do you expect in the implementation
of an ER program?”

The biggest concern for the teachers at high school was a
shortage of budget (Item 1) and 61.9% of them were worried
about it, while much fewer of the university teachers (38.9%)
were concerned about it. For the university nonpractitioners, on
the other hand, the difficulty of the different role of the teacher
in an ER program (Item 3) was a big problem and almost two-
thirds of them (66.7%) were concerned about it, whereas 38.1%
of the nonpractitioners at high school were worried about it.
The differences between the two groups are also significant in
Item 4 (limited class time in the curriculum) and Item 6 (no support
from colleagues): in the former, 38.1% of the high school teach-
ers expected it to be a problem in contrast to only 11.1% of the
university teachers; in the latter, 28.6% of the nonpractitioners
at high school and 11.1% of those at university were concerned
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about it. These results suggest that high school teachers have
more physical constraints under the circumstances of limited
budget and fixed curriculum in the team-teaching environment.
This could make it more difficult for them to introduce ER in
class, compared to university teachers who can use more of

their discretion to choose methods and materials in their classes.

Interestingly enough, however, none in either group regarded
little progress in students’ proficiency (Item 7) as a problem in
the implementation of ER programs.

Table 7. Expected Problems in ER Programs
(Nonpractitioners: High School vs. University, 2010-11)

TAKASE & UOZUMI -«

Item High School (%) | University (%)
1. Little budget for ER materials 61.9 38.9
2. Time-consuming work 42.9 33.3
3. 1?1fﬁcu.lty of the different teach- 381 6.7
ers’ role in an ER program

4.. Limited class time in the cur- 381 111
riculum

5. Some reluctant students 33.3 27.8
6. No support from colleagues 28.6 11.1
7_. Plttle progress in students’ pro- 0.0 0.0
ficiency

Conclusion and Implications

The present study reveals that there is a big gap in motivation
and attitudes toward ER between the high school practitioners
and nonpractitioners. According to the results of the survey,
what the practitioners actually found in the ER programs as
positive effects and problems are different from the nonprac-
titioners’ inflated expectations and concerns. While the prac-
titioners’ biggest motivation to implement ER is that students
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enjoy reading, the nonpractitioners’ biggest expectation from ER
programs is to improve students’ proficiency in English. As for
problems, the practitioners actually experienced fewer difficul-
ties in practice than the nonpractitioners expected.

By comparing the results of the surveys conducted in 2007
and in 2010-11, it has also become clear that fewer practition-
ers found it difficult to acquire funding and prepare for ER
programs over the past five years. It may be due to the fact
that there have been more generous administrators and useful
information and guidebooks to take care of reading materials as
ER has become more widely recognized as an effective strategy.
On the other hand, the nonpractitioners’ concerns about the
teacher’s different role in ER programs and time-consuming
work have increased.

Finally, the results of the survey in 2010-11 also suggest that,
compared to college / university teachers, the nonpractitioners at
high school felt more constraints in terms of budget, curriculum
and team teaching, which possibly makes it more difficult for
them to implement ER in their classes.

Taking these results of the surveys into consideration, it can
be concluded that teacher training is essential for a successful
ER program. It can provide potential practitioners and nonprac-
titioners with useful information and advice from practition-
ers on reading materials, book guides, the ways of ER practice
and evaluation, as well as how to manage books. That kind of
information can consequently bridge the gap between what
practitioners have actually experienced and what nonpractition-
ers expect, and help decrease nonpractitioners’ concerns about
implementation of ER programs. It can also help new practi-
tioners avoid possible disappointment and frustration, which
might be caused by inflated expectations of learners” academic
improvement.
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* LG EBEIEAIN TS HICBEELET.

Original Questions in Japanese 1) BHHEEE LT o DN BT LR E AT T T, (VAT

* Zai e R EICEAIN TV INWHIIBHELET,

1) BALESGS. EOIIBHENHDEBNET N, EEEIZ D
OEFNEALTERZRD
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Appendix B

(Questionnaire Translated into English)

* Questions to those who have not yet introduced ER in class

1)  What positive effects do you expect in the implementation
of an ER program?

O © NG

11.

12.
13.

Students will enjoy reading.
Students’ English proficiency will improve.

Communication between students and the teachers will
increase.

Students will become confident in English.
More library books will be checked out.
Teachers will read a lot of books.

Students will read more books in Japanese.
Teachers’ English proficiency will improve.

Teachers will get used to reading, which will facilitate
other English lessons.

Positive effects on other skills such as writing, listening,
and speaking are expected.

It will become easier for teachers to deal with students
with various levels.

Communication among students will increase.

Lessons will become more enjoyable.

2)  What problems do you expect in the implementation of an

ER program?
1. Limited class time in the curriculum
2. Little budget for ER materials
3. No support from colleagues

v JALT201 1 CONFERENCE

TAKASE & UOZUMI

¢ WHY ISN'T ER MORE POPULAR IN HIGH SCHOOL?

Not sure of how to practice ER in class
Students” low proficiency level for ER
Time-consuming work

No time for teachers to read books
Few students to continue ER

Some reluctant students

Little progress in students’ proficiency

Not sure of how to evaluate students

* Questions to those who have already introduced ER in class

1)  What were the positive effects of an ER program?

Sadi

0 PN @

11.

12.
13.

Students enjoyed reading.
Students’ English proficiency has improved.

Communication between students and the teachers
increased.

Students became confident in English.

More library books have been checked out.
Teachers have read a lot of books.

Students read more books in Japanese.
Teachers’ English proficiency has improved.

Teachers got used to reading, which facilitated other
English lessons.

Positive effects on other skills such as writing, listening,
and speaking are expected.

It became easier for teachers to deal with students with
various levels.

Communication among students increased.

Lessons became more enjoyable.
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2)  What are the problems you are facing with in the ER pro-

gram?

1. Limited class time in the curriculum
2. Little budget for ER materials

3. No support from colleagues

4. Not sure of how to practice ER in class
5. Students’ low proficiency level for ER
6. Time-consuming work

7. No time for teachers to read books

8. Few students to continue ER

9. Some reluctant students
10. Little progress in students’ proficiency
11. Not sure of how to evaluate students
12.  Not sure of effectiveness of ER
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