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Although focus-on-form instruction (FFI) has gained prominence in SLA, little research has been done as
to how FFl influences student learning (Ellis, 2006). In particular, there are few longitudinal studies. This
paper reviews two different approaches to FFl and reports on yearlong action research projects aimed at
investigating FFl-based teaching practices by three Japanese junior high school teachers of English. Their
studies show that FFl is more effective as a way for students to learn grammar for communication than
the traditional explanation-drill method.
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(2006) claims that “[a]lthough there is now a clear conviction

that a traditional approach to teaching grammar based on
explicit explanations and drill-like practice is unlikely to result
in the acquisition of the implicit knowledge needed for fluent
and accurate communication, there continues to be disagree-
ment regarding what should replace this” (p. 102). Ellis’s own
recommendation is that traditional grammar instruction should
be replaced by focus-on-form instruction (FFI). According to Ellis
(2006), focus on form is different from focus on forms. While focus
on forms refers to traditional grammar teaching, “where the stu-
dents’ primary focus is on form” (p. 100), FFI “entails a focus on
meaning with attention to form arising out of the communicative
activity” (p. 100). In other words, in focus on form, “the primary
concern of the teacher should always be the question of how to
integrate attention to form and meaning (Doughty & Williams,
1998, p. 261). Moreover, Lee and VanPatten (1995, 2003) explain
that the teaching procedure of FFI should entail both structured
input (form-focused input) and structured output (form-focused
output) activities. As Lee and VanPatten (1995) observe, “learn-
ers need not only input to build a developing system but also
opportunities to create output in order to work on fluency and
accuracy” (p. 118). In addition, FFI has been further divided into
planned FFI and incidental FFI (Ellis, 2006). Planned FFI “requires
a focused task and is intensive,” while incidental FFI “is typically
extensive (i.e., addresses a wide range of linguistic features)”
(Ellis, 2008, p. 827). Incidental FFI can thus be defined as output-
based instruction (e.g., a composition about a familiar topic) in
which no particular forms are targeted in advance. Ellis (2006)
recommends incidental FFI by saying that “[a]n incidental FFI is
of special value because it affords an opportunity for extensive
treatment of grammatical problems” (p. 102). For example, the
teacher can notice learners’ common errors in their compositions
and learners may notice their errors through the teacher’s correc-
tive feedback (see Ellis, Basturkmen, & Loewen, 2001).

I N A review of previous research on grammar teaching, Ellis
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Nonetheless, few studies have been conducted on the influ-
ences of FFI on student learning (Ellis, 2006), particularly in
classroom settings. One exception is a study by Sato, Iwai, Kato,
and Kushiro (2009), which was conducted in Japanese senior
high schools and which found that FFI is more effective for
teaching students to learn grammar for communication than
the traditional explanation-drill method. This paper reports on
three yearlong action research projects, supported by Nagoya
University of Foreign Studies (see Nancy et al., 2009), that aimed
to investigate the effects of a variety of teaching methods based
on FFI. Whereas Yukimi Fukumoto and Noriko Ishitobi incor-
porated planned FFI into their teaching, Takemi Morioka tried
out both planned and incidental FFI in her classes in junior high
schools. In the following sections, the three teachers explain
how they came to focus on a particular aspect of FFI to research,
what FFI procedure they tried in their classrooms, and how
students responded to their approach in terms of performance,
based on their action research over the course of the year. The
results also include qualitative data consisting of comments by
the students on the FFI activities that they experienced.

Innovating Japanese Junior High School
English with FFI

Yukimi Fukumoto

Before Action Research

When I first became an English teacher at a public junior high
school, I thought that students would benefit from a clear
presentation of grammar rules and drill exercises that would
help them develop correct habits. However, I soon found that
expectation was wrong since quite a few students wrote incor-
rect answers to basic grammatical questions on term exams, and
there were also some students who didn’t like English and/

or complained about not understanding English grammar. In
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addition, their English was not good enough to communicate

in English at all. Wondering how to develop both English
communication skills and grammatical ability needed for high
school entrance exams within the limited class time, I decided to
pursue my education in the United States. When I came back to
Japan with my Master of Arts degree in Second Languages and
Cultures Education from the University of Minnesota, I started
teaching again and tried to narrow the gap between theory and
practice at a public junior high school. In teaching new grammar
patterns from the textbook, I first illustrated to my students how
the grammar could be used in real-life situations and had them
practice using it in conversation. After the communicative drill,
I covered the mechanical drill and dialog/reading text in the
textbook. A communicative activity was used at the end of the
unit, and a rubric-based speaking test was administered several
times a year. Although I was adding a communicative compo-
nent to my course, I still placed much emphasis on structure for
high school entrance exams. It was at this time that I joined the
action research group of Nagoya University of Foreign Studies.
The following account introduces my action research from April
2009 through March 2010.

My Action Research

To examine my own teaching, I read Lee and VanPatten (2003),
which Dr. Sato had recommended. I realized that I should use
more communicative activities to help students learn and inter-
nalize new grammar. Thus, I decided to spend less time teach-
ing with the textbook; instead, I made it supplementary material
to review what students had learned in communicative activi-
ties. This change enabled students to speak more English in
class. However, I soon noticed that my communicative activity
was not as effective as it could be because I presented a model
dialog and had students repeat and memorize it at the begin-
ning as in the audiolingual method. This problem explained by
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Lee and VanPatten (2003): “Although practice with output may
help with fluency and accuracy in production, it is not ‘respon-
sible’ for getting the grammar into the learner’s head to begin
with” (p. 133). As VanPatten and Cadierno’s (1993) framework
of the second language acquisition process illustrates, input is
essential to develop an implicit language system. I realized that
since my communicative activity did not start with an input
step, it required conscious learning of grammar, and thereby
made it difficult to internalize. Thus, I aimed at creating a
smooth flow of steps within each communicative activity so that
students could make form-meaning connections while attend-
ing to the structure in context.

Communicative activities that I used in this action research
were mostly planned focus-on-form; nonetheless, positive
results were obtained in terms of students’ attitudes and English
communicative abilities. Moreover, students” average exam
scores surpassed those of the other group of students who re-
ceived more traditional grammar-oriented instruction. Through
this action research, I was convinced of the power of FFI in
motivating students to learn English and promoting a coopera-
tive learning culture. I believe that this is the driving force that
enables successful development of communicative competence
including grammatical competence needed for grammar-based
high school entrance exams. I also found that teaching new
grammar in communicative activities without relying much on
the textbook is a great option for public junior high schools be-
cause all students, whether they have already studied the text-
book content outside of class or not, can learn something new
in communicative activities and review and receive additional
meaningful input with the textbook.

Teaching Procedure

The following section describes how I developed FFI lessons
for introducing grammar by supplementing the content of the
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approved textbook with communicative activities. In Unit 1, I
provided a communicative activity to help students learn use

of copulas as in “He is ~” and “She is ~” (see Appendix A). I
started the FFI lesson with “Guess Who” quizzes as structured
input and followed that with a planned focus-on-form activity
in which students introduced their classmates in groups of three
(structured output). In Unit 6, I offered a communicative activity
to teach how to introduce others in more detail by using regular
verbs with third-person singular “~s” ending (see Appendix

A). I started the FFI lesson with more challenging “Guess Who”
quizzes (structured input) and then asked students to write
about their own families, using the target grammar. After the
structured output in writing, I put students in pairs and had
them introduce each other’s families (structured output in
speaking). Later as an assessment task, I had students introduce
their families to an ALT, showing their family pictures or draw-
ings (Speaking Test 2).

Results

This study was conducted with first-year junior high school
students. For English classes, five classes were each divided into
two small groups. I taught half of the students in each class and
conducted surveys three times a year.

Do you like English?

April 2009 %
Sept 2009 o
March 2010 o
0% 20% 40% 60% 80% 100%

‘ M Yes, very much. M Yes, Ido. ®So-so. M No,Idon't ‘

Figure |. Results of survey question, “Do you like
English?” (n=85).
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Figure 1 shows students’ response to the survey question “Do
you like English?” throughout the year. Although it is often said
that students lose interest in English in their first year of junior
high school, I gained positive answers (Yes, very much + Yes, I
do) from 62.35% of the students. Moreover, the number of stu-
dents who answered “Yes, very much” increased significantly
over the year (from 12.94% in April to 28.24% in July and then to
38.82% in March).

Table I. Sample Students’ Comments Obtained
at the End of Study (Number of Similar Comments
Shown in Brackets)

Sample comments on learning English:

[positive comments]
* Learning English was easy and fun. (16)

e In April, I thought English was difficult. But, as I learned, I
understood it better. (3)

* It was easy to learn new words and how to make sentences
in English.(3)

e I was able to understand the meaning and spelling of
words. (3)

[negative comments]
e English is becoming difficult. (8)
¢ There are more words that I need to remember now. (1)

e Idon’t understand long English sentences. (1)

e Learning English requires a lot of hard work. (1)
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Sample comments on communicative activities:

¢ Speaking English helps me understand English and de-
velop my proficiency in it. (12)

e I can talk to and get to know my classmates through com-
municative activities. (10)

¢ [ found I can speak English to communicate with my
friends. (4)

e Icanlearn English as I enjoy conversation with my class-
mates. (1)

Sample comments on speaking tests:

e Ttis fun to talk with an ALT. (15)

¢ Iimproved my English skill and gained confidence as I
talked to a native speaker. (9)

e I can check whether I can actually use English for commu-
nication. (4)

¢ Ilearned a lot about how to use/pronounce words and how
to make a sentence with them. (4)

Table 1 shows student comments on learning English, which
were collected at the end of the study. These indicate that
students reacted positively because they found English classes
were fun and useful in learning English although there were
some difficulties involved in learning English in general. In the
same survey, 76.47% of the students answered that communi-
cative activities were useful. Twelve students confirmed that
speaking English helped them understand English and develop
their proficiency. It was also found that students appreciated
communicative activities because they could get to know each
other in class.

FFI was also shown to be effective in improving students’
performance on two speaking tests, both of which were admin-
istered and assessed by an ALT (see Table 2). Group A students
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who received my FFI performed much better on the speaking
tests, compared to the other group of students who received
more traditional instruction from the other teachers. At the end
of the study, 78.82% of the students answered that speaking
tests helped them learn English. Student comments show that
students enjoyed talking with the ALT and gained confidence by
making themselves understood by the native English speaker.

Table 2. Students’ Performance on Speaking Tests

Speaking Test 1: Speaking Test 2:
Self-introduction® Introducing family
Passed: A, | Failed: C, D | Passed: A, | Failed: C, D
B(% of A) B(% of A)
Group 80.00% 20.00% 77.65% 22.35%
A (FFI) (47.06%) (45.88%)
(n=85)
GroupB| 69.51% 30.49% 53.66% 46.34%
(n=82) (10.98%) (7.32%)

*Students introduced each other in groups, while sustaining the conver-
sation.

As stated previously, Group A students who received my FFI
spent less time using the textbook. However, they did as well on
term tests as Group B students who received more traditional
grammar teaching lessons with more time using the textbook. In
fact, the average scores of Group A students were slightly higher
across the year except in the first exam (see Table 3).
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Table 3. Students’ Performance on Term Exams

Exam | Exam | Exam | Exam | Exam | Exam | Exam
1 2 3 4 5 6 7
Group A | 80.09 | 73.71 | 75.36 | 74.72 | 65.28 | 69.11 | 64.42
(FFI)
Group B | 82.46 | 72.96 | 75.26 | 74.04 | 64.79 | 68.19 | 61.41
Summary

Through this action research, I realized that FFI is essential
because it provides students with opportunities to focus on
meaning while attending to the form in context. Lee and Van-
Patten’s (2003) notion of structured input and output helped me
to create the flow of activities that facilitate the development of
the students’ implicit language system. Teaching new gram-
mar in communicative activities without relying exclusively

on the textbook was found to be beneficial at a public junior
high school. Moreover, students who learned English through
FFI developed positive attitudes toward English. Since I tried

to help students express what they really wanted to tell their
friends in English, they soon started to enjoy communicating in
English. In addition, a cooperative learning culture developed
as they enjoyed learning English together through communica-
tive activities. In order to prevent students from giving up when
they encounter difficult English grammar, I believe that creating
a fun, supportive learning environment is critical. I consider that
these factors together contributed to the good student perfor-
mance revealed in this study.
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Fun Communicative Activities Supported by
Timed Conversation

Noriko Ishitobe
Before Action Research

Although I was ambitious about teaching English as a com-
munication tool when I became a teacher 17 years ago, I did not
have any knowledge about the principles of language teaching
and did not know how to teach communicatively. Therefore,

I had no choice but to rely on the textbook and the traditional
grammar-translation method that I had experienced in my own
school days. Yet throughout those years, I always wondered

if I was on the right track. Though I had heard the term form-
focused instruction (FFI), I had not come to understand it nor
did I know how to implement it as an approach to grammar
teaching.

In 2007, I joined a workshop for English teachers organized by
Dr. Sato (see Mutoh, Sato, Hakamada, Tsuji, & Shintani, 2009). I
was struck by the fact that the enthusiastic practitioners of com-
municative language teaching who conducted this workshop
had been successful in developing students’ communicative
ability. I gradually learned from their practice and started FFI in
my teaching as well. I have seen improved learning outcomes
and positive reactions from my students through the 5 years of
my action research; it has been a great joy and has become an
incentive for my further professional development.

My Action Research

From April to October 2011, I conducted action research with
four classes totaling 140 second-year students in a public junior
high school. The purpose was to discover what effect FFI
instruction would have on students’ learning in the context of a
communicatively taught English class. It was the first time for
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me to use FFI to teach second-year students, who are generally
considered to be at a difficult age with regard to attitudes to
learning. In response to open-ended questions in an April sur-
vey, many students claimed that they did not like English very
much. However, many of the same students also wrote that they
hoped to understand English more and to try harder.

I decided to create fun activities to introduce grammar points
which were becoming gradually more complicated. The fun
activities were communicative tasks based on high-interest top-
ics and situations. Completion of the task required integrated
use of all four skills and focus on the target grammar structures.
At the same time, I had students do timed conversations at the
beginning of each lesson to introduce conversation strategies.

I believed that the conversation strategies were necessary for
students to communicate more successfully and, as a result,
complete the communicative tasks more easily. I encouraged
students to continue these warm-up conversations on a certain
topic for 1 minute at first. Students were shy about talking in
pairs, and especially reluctant, in April, to talk with someone of
the opposite sex.

Then I announced that they would have a speaking test in
June; they could not be shy anymore if they wanted a good
score on the speaking test. Students tried to hold gradually
longer conversations no matter who they were conversing with.
In the speaking test, almost all the students succeeded in having
a 1-minute conversation. Students started to appreciate the fact
that they actually could talk in English with many people. In
the second term, since students had learned that conversation
strategies were useful, they began using them in the communi-
cative activities as well. In addition, they became less hesitant to
do the activities with classmates of the opposite sex. The survey
taken in October showed that FFI, supported by daily timed
conversations, had made a difference in students’ motivation
and confidence in their learning.
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Teaching Procedure

“My Ideal Boyfriend” is an example of my use of FFI in com-
municative activities in 2011. In this lesson, students learned
auxiliary verbs (see Appendix B). In preparation for this activity,
I interviewed four of my colleagues about their ideal boyfriends
/ girlfriends, so that the information would be interesting for
students. In Step 1, students listened to me talk about the ideal
boyfriends / girlfriends of the four teachers at our school. Stu-
dents guessed whose ideal boyfriend / girlfriend each speech
was about. In Step 2, students listened to the same speech again
as they filled in blanks to complete the sentences. They checked
the correct answers, and also verified with partners the meaning
of each sentence. For Step 3, students constructed the auxiliary
verbs and checked their meaning and usage.

In Step 4, students wrote about their own ideal boyfriend /
girlfriend, referring to the example sentences in Step 2. Step 5
was the speaking stage. In groups of four (all boys or all girls),
students took turns reading out the sentences they had writ-
ten. The other group members took notes as they listened.

Here, I encouraged students to use “How about you?,” “I see,”
and other conversation strategies. Students then tried, in Step

6, to discuss in a group and write about one ideal boyfriend

/ girlfriend. Finally, each group made a presentation about
their ideal boyfriend / girlfriend. I wrote the sentences on the
blackboard. After the presentation, the whole class looked at the
sentences on the board together and talked about the qualities
of ideal boyfriends / girlfriends that they found interesting, the
difference between “have to” and “must,” and also grammatical
errors. I drew attention to the common errors and encouraged
students to suggest how they could be corrected.

After this activity, I published a newsletter. It contained
students’ actual sentences, so that they could share their ideas
about ideal boyfriends and girlfriends beyond their own class.
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The newsletter also drew attention to common errors and how
they could be corrected.

Results

7

To examine the effect of FFI as a method for improving students
English proficiency and to motivate the students, I administered
a student survey and analyzed the data. The questionnaire,
written in Japanese, was conducted in October to have students
compare their English abilities in April and October. Graphs 1
to 6 show how students evaluated the changes in their listening,
speaking, reading and writing.

FOCUS-ON-FORM INSTRUCTION AND STUDENT LEARNING IN JAPANESE JUNIOR HIGH SCHOOLS

3. (Reading) How much do you understand to read
textbook or friends' writing?

®Almost everything. ®About 70% ™About half ®About 30% ®Almost nothing.
April

October

Figure 4. Survey result: How much do you understand
when you read textbook or friends’ writing?

1. (Listening) How much do you understand to listen to
teachers or CD?

®Almost everything. ™About 70% ™About half ™About 30% ™Almost nothing.

April

October
0.7%

Figure 2. Survey result: How much do you understand
listening to teachers or CD? (n=140 in four classes).

4. (Writing) How much can you write when you write
journal or speech?
B5-6 sentences.

® More than 7 sentences. ®3-4 sentences.

®1-2 sentences. ®Almost nothing.

April

October

2. (Speaking) How much can you speak when you talk in
a pair?
®] minute with some halts.

™1 minute without halts. M40 seconds.

W20 seconds. ®Almost nothing.

April

October
0. 0%

Figure 5. Survey result: How much can your write
when you write journal or speech?

Figure 3. Survey result: How much can speak when
you talk in a pair?
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April
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6. Do you enjoy English class?

BYes, very much. MYes. ®So-so. MNo, not really. ®No, I dont.

April

October
0. 0%

Figure 7. Survey result: Do you enjoy English class?

Overall, students reported considerable improvement in
all four skills. In April, 43.6% of the students felt they could
understand the teacher’s talk and CDs either very well or about
70%. By October, this percentage had risen to 68.6%, a gain of
25%. Students responding that they could converse 1 minute
(with or without some halting) rose by 52.9%, from 11.4% in
April to 64.3% in October. Students who reported reading
comprehension of 70% or more increased by 26% and those
who could write more than six sentences increased by 30%.
There was a corresponding decrease in students replying that
they experienced little or no improvement. Although ability
in all four skills improved significantly, the greatest gains were
in the productive skills of speaking and writing. In addition to
greater success in becoming able to use English, many students
reported a change in their attitude toward the English class and
English itself. More replied in October that they enjoyed English
class than in April.

Open-ended questions were also asked in the survey: the

numerical and open-ended responses to the survey corroborate
each other (see Table 3).
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Table 4. Students’ Comments

Q. What kind of changes do you see in yourself? What can you
do now? (number of similar comments shown in brackets)

* speak longer by using conversation strategies (47)

e write more sentences (34)

e listen and understand English (15)

* improved pronunciation (12)

e improved all skills of listening, speaking, reading and writ-
ing (8)

e make follow up questions to partners (7)

e understand grammar rules better / decreased errors (7)

e became more positive toward English class (5)

First, I was glad to find the comments saying that they had be-
gun to have a more positive attitude toward English class itself
and had become more active learners. In addition, it seemed
that FFI produced its intended effect: a number of students com-
mented that they could understand grammar rules better, and
as a result, they decreased errors. Most importantly, most of the
students reported that they had improved their English ability
significantly in all four skills.

Summary

Through FFI, students were able to internalize new grammar
structures in communicative activities. Thus, students under-
stood the usage of a new form by using it to exchange real
information and ideas with each other. They were able to notice
the usage of new grammar from structured input (form-focused
input) and utilized that knowledge in structured output (form-
focused output). Of course they made mistakes; however, they
were able to monitor and correct their own mistakes in the
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presentation stage of the task. Moreover, by using communi-
cative activities, students actually enjoyed using English and
learning about each other. The results of the survey convinced
me that FFI is an effective way to teach grammar and, for that
reason, is a powerful motivator because students are motivated
by success. In their comments, some students wrote that it was
much better to work in a pair or a group doing such activities
rather than studying individually because they could help each
other. One of the students wrote that this way of learning is only
possible in the classroom. I am pleased to know that FFI worked
with students in the awkward age as well.

Using Both Planned and Incidental Focus on
Form

Takemi Morioka

Before Action Research

I started to do postgraduate studies in the MA TESOL program
at Nagoya University of Foreign Studies in 2010. Before that,

I had sometimes planned activities which had students use
English, but I was not aware of the effects of input and output
activities and did not know how to plan effective lessons for stu-
dents to acquire English. Ilearned in Dr. Sato’s class that “com-
prehensible input is a critical factor for language acquisition”
(Lee & VanPatten 1995, p. 29) and also about the guidelines for
the development of structured-input and output activities. I de-
cided to investigate focus-on-form instruction (FFI) in my action
research project.

In April, 2010, I transferred to another junior high school. My
students had been taught for the previous 2 years through the
grammar-translation method. In the survey conducted in April,
one-third of the students answered that they liked English, but
another third answered that they did not like it. Most of the
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students appeared to regard English only as a subject that they
needed to learn in order to pass entrance examinations for high
school, not as a means of communication.

My Action Research

In my action research project, I set the goals of motivating stu-
dents and improving their communication ability. I developed
new communicative activities based on FFI and used them in
class. In April, students were not familiar with pair and group
activities. They had had little experience communicating with
classmates in English and seemed puzzled by the new idea, but
they gradually became accustomed to the activities and enjoyed
communicating in English.

In the first term, I explained target grammar in the textbook
explicitly in Japanese and then used communicative activities in
order to get students to use the grammar, because I thought that
they would need to have grammatical knowledge before they
worked on activities. However, I learned that I should first give
enough input for students to construct new linguistic structures
and connections in their brains, so I started with input activities
in the second term.

I began to give an information-exchange task (incidental FFI)
after every one or two units of the textbook, following struc-
tured input and output activities, because “[i]n the classroom,
information-exchange tasks work best at giving learners a
purpose for using their developing language abilities” (Lee
& VanPatten 1995, p. 167). For example, many students made
wonderful posters and wrote in their reflections that they were
happy to write about their favorite person and that they were
interested in listening to other students’ speeches.

In January, after students had read about the house rules of an
American family in the textbook, I had them write their imagi-
nary future family rules. While they were working on the writ-
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ing task, I noticed a marked change in the students’ attitudes.
They had begun to cooperate with each other even when I had
not asked them to work together!

Teaching Procedure

In this section I describe an activity I designed based on
incidental FFI. Students wrote their own opinions about cell
phones (see Appendix C). They started by brainstorming and
wrote reasons to support their opinions. They talked in pairs
about what they had written and then wrote the final draft. In

a different lesson, students wrote a speech to introduce their
favorite famous person. They also made a poster with pictures
to help other students understand their speech. They then gave
a speech in groups of four. Each speaker was asked three ques-
tions by the other three students in turns, and the group mem-
bers had to continue talking in English until the teacher allowed
them to stop. After all the students in a group had finished their
presentations, new groups were made and students gave their
speeches again for their new group members.

Results

Surveys were conducted in April, July, September and February.
The percentage of students who could understand the English
spoken by the teacher gradually increased (see Figure 8).
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Graph 1: Can you understand English spoken by
your teacher?

m Very well mmostly = about half

m Not very well mNot at all

April

September

February
1.56

Figure 8. Questionnaire results: Can you understand
English spoken by your teacher?

Graph 2! About the target sentences in the
textbook
] can make my own sentences with the target form.
B can put Japanese into English and write it.
=1 can put Japanese into English and say it, but can't write it.
B ] can understand what the sentences mean.

B can't understand at all.

Apnl
September

February
3.13

Figure 9. Questionnaire results: About the target
sentences in the textbook.
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B socTaL -
Graph 5' In speaking activities

Graph 3 Are activities to practice target sentences
useful toimprove your English? . . . . .
m] can talk actively in English without using Japanese at all.

m Very useful m Useful mlcan't decide
m] can try to find partners and take part in the activities

m Not very useful ® Not useful 1
actively.

©1 can finish the activities.

July
April1 1
February September
56 February
3.23
Figure 12. Questionnaire results: Speaking activities

Figure 10. Questionnaire results: Are activities to practice
target sentences useful to improve your English?

Graph 6: Do youlike English?

Graph 4: Are 'Cell Phones --- For or Against? and
'My Future Family Rules' useful to improve your B Yes, very much mYes, I do mlcan't decide
English? mIdon'tlikeit ®Thate it
m Very useful m Useful = Tcan't decide
B Not very useful m Not useful April
July
February
6 February
3.13

Figure |13. Questionnaire results: Do you like English?

Figure I |. Questionnaire results: Are “Cell Phones:
For or Against” and “My Future Family Rules” useful

to improve your English?
FULL SCREEN 294
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I gained positive answers from 56.25% of the students (“very
well” + “mostly”) in February. At the same time, more students
reported that they understood the target sentences in the textbook
better and had become able to use the grammar. While 59.73%
of the students answered that the activities to practice target
sentences were “useful” or “very useful” in July, 73.44% of the
students gave that answer in February and very few students
answered that they were “not very useful” or “not useful.”
Moreover, 68.75% of the students thought that the two writing
tasks were “useful” or “very useful,” whereas only 6.25% of them
found the writing tasks “not very useful” or “not useful.” Stu-
dents came to participate in speaking activities more actively. The
percentage of students who felt that they liked English or that
they liked English very much increased from 33.33% to 56.25%,
whereas the percentage of students who felt that they didn’t like
or hated English decreased from 34.72% to 14.06%.

I also asked students an open-ended question, “How did you
change in learning English?” in February (see Table 4).

Table 5. Students’ Comments in Response to Open-
Ended Question: “How Did You Change in Learning
English?” (February, 2011)

e Igot good at listening quizzes in entrance exams for high
schools.
e Icould understand grammar and felt the activities were fun.

e I could write more in English composition than last year.
e It was a lot of fun for me to talk with my classmates in English.
 Ibecame able to say what I wanted to say in English.

e I gotable to understand English gradually and studied more
at home.

e Iwant to be a good English speaker and go abroad.
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They answered that they could understand grammar better
and that they felt the activities were fun and enjoyable. They
were aware of the improvement in their English skills and they
were motivated to learn English more outside the classroom.
Finally, they hoped to communicate in English in the future.

Summary

In April, one student said to me, “I can’t understand English at
all. I can’t do anything in English class.” Several months later,
he began to greet me in English when he saw me. He could not
finish all the activities which I gave in class, but he asked me for
help in order to work on them. In the poster session in Decem-
ber, I saw him giving a speech with his handmade poster. I was
very glad to see such a significant change. Before graduation he
gave me a letter saying, “I enjoyed your English lessons very
much. Thanks to you, I could understand English.” I was very
happy to read it. I had never seen such a dramatic change in
only 1 year!

The students’ survey results and comments clearly show that
activities which had students use English while attending to
meaning help to improve their English skills. They enjoyed the
activities and participated in them more actively. Moreover, they
became motivated to learn English not only in class but also out-
side the classroom. Before I started this action research project,

I had never observed such positive attitudes in my students. My
experiences this year convinced me that FFI was very effective.

I will continue FFI instruction, and in future action research
studies, I will work on peer editing and develop content-based
speaking activities to improve writing and oral communication
skills.
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Conclusion

Although FFI has been widely accepted by SLA researchers,
Ellis (2006) stresses the need “for longitudinal studies that
investigate the effects of instruction over time” (p. 103) in actual
classrooms. Based on yearlong action research projects con-
ducted by three Japanese junior high school teachers of English,
this study clearly indicates that students learned grammar
better through FFI than traditional grammar teaching. The three
projects describe a variety of teaching procedures, which were
designed to implement planned FFI (Fukumoto and Ishitobe) as
well as both planned and incidental FFI (Morioka) in Japanese
junior high school English classes. The study corroborates the
findings of Sato, Iwai, Kato, & Kushiro (2009), which found that
FFI was effective in senior high schools. The Japanese Ministry
of Education, Culture, Sports and Technology has revised its
guidelines for junior high school English teachers in 2012 and
will do the same for senior high school teachers in 2013, putting
more emphasis on the development of students’ communica-
tive ability. In particular, the guidelines stipulate that grammar
should be at the service of communication. We hope that the
present study, the latest in a succession of action research pro-
jects supported by Nagoya University of Foreign Studies, will
provide a role model for teachers who aspire to better foreign
language teaching.
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Kazuyoshi Sato teaches at Nagoya University of Foreign Stud-
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JALT. Unit 1: Let's introduce friends!

Class_____No._____ Name

1. [#H¥] gorotresEELELL S,
(1) FoORFNCAE, HEH, BERZEERALELEL D,
@Nice to meet you! <

Name

I'm from

I'm good at

QR)ROEBRZEN DD, FEELTTRELTHELE D,
® 4 —ES->TIELWE - + « Canyou say that again?
® HUnSh - - - Tsee(2BIEY, ) /Oh,really? (A%iz2)
Me, too. (0OF. ., ) / Me, either.(@®F. %, )

2. [BEGEETREEMA L L D) ROEBOMH I Lzt THETREORZ KT £ L x
9,
W) XTERDFTLATHEHN LEVET,

Hello.
T'm ~. [4ifl, o, HERL0)

I'm ~. [4iil, &, BERL0]

Nice to meet you, too.

) RTTLRAFAE L THoGR, Zhn— ANE#BNTE T, ZOAE LS A
A TR AT LET,

Nancy, this is my friend
Bob.

He is from Ireland .

‘ Bob, this is my friend

Nancy .
She is from America .
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Hi, Nancy.

@B) 2FEN Doz b, TICRFEE LI ARROARTZTELET,
FLWHFEZRST THVIELET. 2R L—EEEEDL 25~ KiEEHRI L
AT THA BB VEL LS, )

Boys Girls

3. [BCFHE] A4 OB ZHEYR-> T, HEFFELELL .
M ETEHELLDICOZDTELE D,
(a) HAFBAEDT HEE Y TEBT 5 - LR TEE, (BUW5h) 54321
(o) o NICHIZ 2D K5I, REARFTHS LN TEZ, 54321
(c) 7Aar2 7 e LIRBbaf Lz vy TEz, 54321
(d) Thisis~, He is~, She is~% EL { o T, KiEz#AT52LmMT 54321
&,

@) AROFEMESIPZ-oT, BEXEL LI,
() binofez &, X< Takzd

(o) ZAMBAAED 210 &

Nice to meet you,

(c) 4 HOIEEIZ SN T

Unit 6: Let's introduce family!

Class No.. Name

1. be B & — BTN FEEE L L5,
() be Bz fii~>T, By & ORI, Fif, AL ZETS

my father (&)/ my mother (f})/ my sister (4k-4fi)/ my brother (#-5L)/ n
grandfather (#1°2)/ my grandmother (lL£})/ my wife () / my husband ()
*4E 10 older ~/ 4T ® younger ~

RE

She

thirteen years old (13 i)/ @glemen‘mry school student (/#:4)/
a junior high school student (*°#/£)/ a high school student (i £:)/
a college student (K*74)/ @ of fice worker (%:1:H)/ a housewife (£fi)

funny (355 L AW/ cool (72> 2 )/ smart (B4)/ friendly (8L 250
v/

kind (& L)/ active (i&Whif)
kL THEL LAWY very funny
Q) —~W@AEE>T, £<TBZLaRT

- | S ER

He |always (\"ob) | plays (#ifi—7-%8 after dinner 4 £%

She | often (LX) EE)TH every day 5 H
sometimes (%) studﬂgs ~ R iR on Saturdays LiER
T3 [
likes ~##fir
wants  ~%HT
5
has ~ZFfo> T
5

listens to ~ %
<

reads ~# ity
¥ INETIZH - 72 O kB
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speaks (~%ifi7) / goes to (~1Z1T<) / walks (#<) / writes (~%#<)
lives in (~ICHEATWS) / uses (~%1E9) / drives (Hix7 %) / teaches (~%# %
%)
¥ 2 (B & —HECAE 5 R 2R B)
very much (¢ Td) / well (EFi ) | T
(3) — @ A fli > T, S ROREBE RS

He | has short hair (1 %)

She long hair (B %)

shoulder length hair (F$ TNEE0E)
wears glasses

2. B DFEERITHX 2 HENTHL S,

Yo == REAMIZIR D K OIT, WAWAREEEAME S (—BEIES R L b5
FREHLL 1)

Y AZoE, A b 4V EELS, (1 23— RkEFEOITT D)

W DN ESHFETHEEEL L, TRLSTE D LTHHD LW HER bR

13, FEE TR0 AW ZD LEL L S,

(RN ANDAROR] LEREOBE 2472 Y 3 AW 44E72b0 5.5T52

LRBERTY

@ This is
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L/ PROCEEDINGS ONLINE 4 PREVIOUS PAGE ~ NEXT PAGE B> FULL SCREEN



B s~ 0. cTAL - FOCUSON-FORMINSTRUCTION AND STUDENT LEARNING IN JAPANESE JUNIOR HIGH SCHOOLS

Appendix B: Fun Communicative Activities Hemust [ ]
Supported by Timed Conversation Hemustr't [ ]

o
o ©
WJ@ Ea My Ideal Gll"|fr‘lend| &45 Let’ s write about your ideal girlfriend / boyfriend!
4T

I will write about my ideal girlfriend / boyfriend.

[Step 1 #ifitsert (156 LAEr o 1o 58) OBMOBRIESVTHEELE . O She/He
He[  ]benice.He [ ] be hand I[ ]goto ima with him! @)
PO LA ELDEL LD, BB + [ 1
lhaveto ( ) ALY AR must ( )
h: EATFE R 2R S ' - N
not ave(m( ) ) [a ) 85 musta't ) Let's talk about our ideal girlfriend / boyfriend. Bt T, NE# | Step 5 & 7t/ i
can cannot
wil  ( ) wont =will not X9, o ADFEH ideal girlfriend / boyfriend IZ DWW TAEL K 9,
Memo:
ZAUHEOBAR DM 4 - BT L k5 ?Let’ s guess!
@O ( ) A @ ( ) e @ ( ) Sk
@ ( ) %k ® ( ) ek ® ( ) Sk
FREROBEOWL - HIRIZONTE LD LS |
1. Ms. Yoshikawa's perfect boyfriend...
Hecan [ ] 7 write wrong kanji in the love letters.
He doesn't have to [ ] 3 wrong fififi > 7=
Twil [ ] ¢ talk fo other boys. Let's discuss our ideal girlfriend / boyfriend. ERARDAHTFIZ OV THIRE L CIESX
% other o> Lo,

2. Mr. Kuwayama's perfect girlfriend... -
She has to [ ] 7 teach Tne swimming. We talked about our ideal girlfriend / boyfriend.
= be a Tigers fan.

She can [ ]

74 text back to me soon.

3. Mr. Otani's perfect girlfriend... H text Pl A — L &k D

She mustn't [ ] 71 talk about baseball with me.
Twill [ ] ¥ go hiking with her.
7 visit temples and shrines with him.
4. Ms. Saimei's perfect boyfriend.. 3 temple % shrine Fit Let's make a presentation! Step 7 DNE% 7 7 AICEKL L5,
He has to [ ]

7 be taller than me.

% taller than ~  ~ LV 3@E0 ZEILONTOI AL B

= send a love letter to me every morning.
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COFEBIZOLNT: Fun

Easy

Useful

Q0Ax#EL
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Newsletter

Ms. Noriko Ishitobi
October, 2011

Word List

midwife BHEER
baby  FHeA
skill i, B
dishes #3l

announcer

FHoY

script Jit: ]
exactly IEREIZ

ital clown
AERILHS
ELABREORENE
WHBELSILT,
EVEsERIStRET
6%”2&3# =M

o
GEAEE) ITWEE
Iﬂlﬂb!i‘é&ilﬂ.’-

o ) BARITTIIER-T
Usdla Junior High School 2 year, English f@IZ-+. I'm sormy A,

MyDream xc—szrozscci-mesir.

(DI want to be a teacher.
I'want to teach science.
Do you know Mr.
Denjiro? He teachers
science to many people.
Ilike him_ I want to be
like him I like science,
too. But it’s not easy.
So I study hard to teach
it to many people.

@Iwanttobea
midwife because I like
babies. Many people
have babies_ I want to

(@] want to be a vet.
Being a vet is a very

important job. I want to
care for sick animals.

want to be a vetso [ can
help animals like her.

(5 want to be a singer
because I like song. I

help them.

My sister was bom
ten years ago. She was
cute. A midwife helped
my mother. She had
many skills. She cooked
dishes and watched
mothers and babies. My
mother said, “Thank
you very much ” My
family smiled I want to
be a midwife. [ want to
study about babies.

(3] want to be an

often listen to KARA’s
songs lately. I listen to
KARA’s songs when
I'm tired. Then I
became fine. I listen to
EARA’s songs when
I'm happy. Then I

We can’t live
without food and water.
1 think we don’t die
without songs. But
SONgS gIVe US courage
and happiness. So I
want to be a singer and I
want to give many
people courage and
happiness.

anmoumcer and tell
people a lot of news. I
like TV program. An
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My Dream Appendix C: Using Both Planned and Incidental
Word List (DI want to be 2 (@1 want to be a teacher. :mm% Focus on Form
fisherman. I want to IwanttobeaPE. ept reading =
catch fish because [ ke feacher like Mr. Ogura.  Without taking a break 1 Cell Phones — For or Against?
= L to eat food and am Iwant to teachmany ~ don’t know this novelist g -
kind E L] interested in fish. Then  students. And I wantto  is a Inan or a woman. A . .
- these aro dsof  makea b But T love this I Opl-mon. lu'morhlgh school students may have cell phones.
e fish. T want to know because I like baseball. [ want to be a novelist Step 1—Brainstorming
without  ~#ZLT about them and wantto I want fo teach about like her or him And I
find new fish. wonderful baseball want to write a popular
take a break Last month I book all over the world
wBy3 watched a fishermanon (@I want to be a
TV.Heisverycooland  novelist. I like reading
wonderful Iwanttobe  books very much. I
like him found an interesting
chef a7 @Twanttobeachef T wanttobea (@I want tobe a
like cooking. About five  camenter | like looking  wedding plammer. I want
campenter AT yearsago, Imadeacake poyces Ilikemaking to see happy faces of
S o fortefisttime Afler  gomething Many people.
that, [ often make a cake  pegple Jike to live [in] Three years ago my
comfortable or cookies. My family  comfortable house[s] cousin had a wedding Step 2—New Vocabulary
Rl always eats my cooking. 1 yant to build ceremony. She was very
wedding planner Then they look happy. I comfortable houses. bequtiful And they
SR oSr e enjoycocking Iwantto  Angwanttobuildmy  looked very happy.
. Les be a good chef. house, too. I am going Their wedding planner
CoLaY = to study hard for my had a lot of mice ideals].
dream Twant to be like her
My ldeal Boyiriend vs. Myldeal Girlfriend Sten 3—Write th
EFIAEHAET; " - tep 3 —Write the reasons
A TET. B He must be nice to me. She must be nice.
ATCHT, ToHWET He has to have many friends. She has to be cute. @®
&‘(‘(:;:;{0:5::? He can help me with studying. She must talk to me every day. ®
He can cook. She must cook.
Ao T Hehas tobe fumny. She has to have a nice smile. ®
She must cook!? He has to be taller than me. She mustn't get angry. @
’ He doesn't have to be a good She must be interesting.
No way ! ! ! sfudent. She doesn't have to be skinny. ®
seksxtomen % Hemust canplay sports. % She has to not be prefty. Step 4—Let’s talk
g \
SAMETOSDIE * He must handsome. % She has to long hair. A: How are you doing?
B: Fine, thanks. And you?
A: Great. Do you think junior high school students may have cell phones?
B: Yes, I do. / No, I don’t.
A: Why do you think so?
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of Art. She was the first blind and deaf person who got BA.

Thank you for listening.

B: Because -+ 3 REOR

How about you? WOEMASNET, HR &ML TE 5,
A: 1 (don’t) think junior high school students may have cell phones because ...... (1) Why did you choose her/him/them? 7287 D AZROE LD,
B: I'see. Nice talking with you.
A: You, too.

(2) What did you use when you wrote the report?
Final Step—Express your opinions LiR— R &EEL OITfTEMUE L7272y, (A book, the Internet, etc.)

(3) How did you feel after you wrote the report?
LR— k& AR ?

Lo 3o0ERMO%, BMEFIZSHICERLTS L, BRI 20 "Tell
us more." & S\, FERFIIMMAKDD E TR LKL S 2 & (MEFICEML

THEN )
RERER SEBIMR A T IS FiA 81 < =
L,

Poster Session

1 WRE—ERK
BERR, AUl E AT, HAABRDAYRTVES TRLES,
2 RERIRRIEL
C CEDETHAIRDH S TV D HGESLRBL AL D LH08T L9,
- B AT R LT AND Z &,
[ R O]
I am doing a report on Helen Keller. She was born in Alabama, the
United States in 1880. When she was 19 months old, she became sick and had a
high fever. After that she couldn't see, hear or speak.

Anne Sullivan was her private teacher. She taught Helen many things

and helped her. Helen studied very hard, went to the university and got Bachelor
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