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Reading Circles are a student-centered approach to teaching reading. Teachers provide an environment
where students work in small groups to study the reading and share the information with the rest of the
class. In this paper, based on the author’s experience, a step-by-step method for incorporating Read-
ing Circles into English classes is detailed. Subsequently, a survey study of learners’ attitudes toward the
Reading Circle and student-centered learning is presented, the results of which suggest that this method
not only helps learners prepare better for those English classes but also become more autonomous as
learners. An additional benefit of Reading Circles is that they enable the teacher to gain insights into the
students’ thinking and understanding.
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that students can become capable and autonomous learners. It is the teacher’s respon-

sibility to provide a clear purpose for studying in and outside class. When teaching
reading material, many teachers will walk into the classroom expecting students to have read
the article, studied the vocabulary, done the exercises in the textbook, and prepared for any
discussions on the content in class. In my own experience, I have tried to motivate students to
read before class by, for example, encouraging them verbally, giving vocabulary exercises as a
pre-reading activity, and creating pre-and post-reading worksheets. These activities were often
unsuccessful because most students did not read or study before class. When a worksheet
was given as a homework assignment, students copied each other’s answers before class. If
a pair-work activity was provided, some students refused to work with their partners or do
the activity, and in the worst case, some fell asleep pretending to do the work. If the class time
was used to teach vocabulary or explain the meaning of certain sentences, there was no time
to teach the content. I have found it very difficult to motivate students to read in advance,
regardless of the level, content, or the length of the reading.

T EACHERS ARE always looking for methods that foster students’ confidence and skills so
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Reading Circles

Reading Circles are small groups of students who meet in the
classroom to talk about assigned readings (Furr, 2009). Students
form small groups of four to six, depending on the class size.
Each student in the group plays a different role in the discus-
sion. There are six student roles/tasks: (1) explaining vocabu-
lary, (2) finding the key sentence, (3) making a visual aid, (4)
creating a mini-quiz, (5) making a summary, and (6) giving a
presentation. Each student works on their task while discuss-
ing meanings of words, sentences, and possible ways to explain
their section of the reading to the rest of the class. As Brown
(2009) observes, the power of this method comes from the roles
that require the students to approach the text from different an-
gles and look closely at specific aspects of the text. In addition,
working together in groups ensures that discussion content,
pace, direction, and lexical complexity are at students” own level
rather than that of the instructor (Williams, 2010).

Students are given role sheets, which prompt each member
of the group to read a story from different perspectives and to
prepare for a group discussion based on their reading. Students
learn there are both a number of different reasons for reading
and varying perspectives on any given text. While Reading
Circles have been used successfully in L1 contexts, in an EFL
context, they provide students with an opportunity to use Eng-
lish to solve problems in collaboration with their peers that they
would be unlikely to be able to deal with on their own (Furr,
2004). They all work toward the goal of helping others under-
stand the content of an article by working to understand the
assigned material themselves first.

The Reading Circle method can be tailored to any language
course which involves reading. Most English textbooks have
some readings, and a presentation project can give both
students and the teacher a break from monotonous reading
comprehension exercises, since most of the reading exercises in

?\ JALT201 | CONFERENCE
PROCEEDINGS

ONLINE

HISATSUNE

<« PREVIOUS PAGE

¢ ENHANCING LEARNER AUTONOMY THROUGH READING CIRCLES

the textbook can be done silently and alone. It is also possible to
change the class pace by giving students more preparation time
to match the level of the reading or course objectives.

Research Questions

To address the problem of the lack of motivation to read and
study before class as well as the lack of study habits in the
students in my reading class, I decided to implement a Read-
ing Circle method. The method was based on the directions in
the Teachers” Handbook of the Bookworms Club Stories for Reading
Circles (Furr, 2009) and adapted to suit the needs of my stu-
dents. One of the reasons for introducing the Reading Circles
was so that students would use all four skills (reading, writing,
speaking, and listening) to explore the content of their reading.
I hoped in addition that they would help students to be more
engaged in the texts they read and then in group discussions.

In order to assess the efficacy of the approach, I conducted
pre-course and post-course surveys addressing the following
research questions:

¢ Do student presentations required in Reading Circles moti-
vate students to study before and after class?

¢ How do Reading Circles help students become autonomous
learners/readers?

Preparing for the Reading Circles
I. Group forming

Each class was first divided into groups of four to six students,
depending on the class size. For example, in one class there
were 32 students, so there were four groups of five students and
two groups of six students making a total of six groups. Group
members can be assigned by the teacher or the students can
make their own groups. When I let my students choose their
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own group members, each student appeared to do their very
best to complete their task so that they did not let down their
friends.

2. Assigning sections to the Reading Circle groups

A reading passage was divided by the number of groups and
each group was assigned one section. For example, if a unit in
a textbook had a reading passage which consisted of 10 para-
graphs, one or two paragraphs were given to each group, de-
pending on the length of the paragraphs. The textbook used in
the class described in this study was Reading Explorer 1 (Doug-
las, 2009), which has a main text, a shorter passage to practice
vocabulary, and a story/exercise with a video clip in each unit.
All of these components were used and assigned to students.

3. Explaining schedules

The English class met twice a week, one hour each time, and
the first class was used for the Reading Circle activities where
students discussed their readings and prepared their presenta-
tions. The second class was used for student presentations and
teacher feedback/ evaluation, as well as any supplementary
short lectures by the teacher. The students repeated this process
for the entire semester. For this class, students had the oppor-
tunity to ask questions about the exercises in the textbook and
took a quiz on the previous unit at the beginning of the prepara-
tion class. The exercises in the textbook were not done in class:
students had to do them at home to prepare for quizzes.

4. Teacher’s role as a facilitator

While students worked in circles, I walked around the class
offering help. Before students began their work, I showed some
examples of good and bad PowerPoint slides and gave a dem-
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onstration presentation. It seemed to help students if they could
see a sample presentation at the beginning of the semester.
Students initially needed a lot of help in order to complete each
task properly, and I asked them to show me their work before
the presentation.

5. Teacher’s role during the presentations

It was important to go to class early to set up the computer, the
projector and the screen. I also provided a pointer and true/
false cards which students used for the T/F question section of
the presentations. Presenters (students) usually came and asked
last-minute questions related to pronunciation or content while
I set up the equipment. I sat at the back of the class. Before each
presentation began, a representative of the presenting group
came to me to hand in Class Participation Cards (Hisatsune &
Baird, 2004, see Appendix A) and a Task Sheet (Appendix B).
Class Participation Cards are postcard-size cards with stu-
dents’ class numbers and names on the front, and the number
of presentations and blanks for each presentation on the back.
This card was used during the class and returned to the teacher
at the end of each class. A single Task Sheet was used for each
group throughout the semester, and so I could easily make sure
students took turns doing different tasks. While looking at the
Task Sheet to check each student’s responsibility, I then evalu-
ated the presentation and wrote the points on the Task Sheet,
Class Participation Cards, and a Reading Circle group record
sheet. All students in the same group received the same points.
The Task Sheet and the Class Participation Cards were returned
to the students after each group presentation so students could
see my feedback immediately. When appropriate, I wrote com-
ments on the Task Sheet such as “Find more relevant pictures
to your section next time,” or “Excellent summary!” next to the
name of the student who was in charge of that particular task
in the presentation. Positive feedback fosters an immediate
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sense of accomplishment (Jeffery, 2003). The students could read
the comments by quietly circulating the Task Sheet among the
group without disturbing the next presentation. The Reading
Circle group record sheet was for me. Once the student pres-
entations began, I kept track of time with a timer. Whenever a
presenter had difficulty pronouncing a word, I helped during
the presentation by prompting correct pronunciation. If some
sentences did not make sense and the audience did not under-
stand them, I interrupted the presentation to clarify the mean-
ing. If any of the students or myself had questions at the end
of a presentation, they were given the opportunity to ask them,
and it was my responsibility to keep the Q & A session short so
that everyone could finish their presentations in a single class
period. I also gave very short lectures at the end of class to pro-
vide complementary or supplementary information about the
articles in the unit.

Task Sheet

The Task Sheet, a revised version of Furr’s (2009) Role Sheets,
was distributed to students once they had formed their groups
on the first day of the semester (see Appendix B). One sheet was
given to each group. Instead of giving a lengthy explanation of
what the Reading Circle involved, simply showing the students
the tasks on a piece of paper seemed to help them understand
the procedure better, and they started deciding their first tasks
and working on them immediately. Students were told to take
turns and change their task for each reading text. Once they had
chosen their first tasks, I explained what each task entailed. The
nature and the details of the tasks below were modified and
simplified to suit the level of the students in my class who had
an average TOEIC score of 250.

1. Vocabulary: Read your section of the story, choose five
words that are difficult to understand and explain their

meanings in simple English.
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Visual aid: Read your section of the story and find relevant
pictures on the Internet. The goal is to help the audience
understand the reading better with visual aids. The pictures
can connect the story with our experiences or provide new
information.

Key sentence: Read your section of the story and find one
or two sentences that are difficult but essential to un-
derstanding the text. Digest the sentences first and then
explain them in simple, easy-to-understand English to the
audience.

Mini-quiz: Read your section of the story and make five true

or false questions about the reading. Make sure pronouns (it,
she, they, etc) are replaced with appropriate words in the text
so that the audience understands the statements.

Summary: Read your section of the story and retell the key
points in simple English. If a summary is well done, the
audience should be able to understand each section, and
when all the presentations are done, they should under-
stand the whole story.

Presenter: Collect all the information, type it onto Power-
Point slides, practice presenting and give a presentation on
the presentation day.

Students experienced all of the above tasks by taking turns.
The six tasks were of varying difficulty. When there were six
students in a group, they could each take one of the above tasks.
For a group of five, one person prepared the visual aids and
gave the presentation. Where there were only four students in a
group, one task could be omitted depending on the level of the
students. Writing key sentences and summaries seemed to be
more challenging than doing vocabulary or making mini-quiz-
zes. As Williams (2010) also noted, the summary role was seen
as both time-consuming and difficult. The summary task was
omitted when necessary in this class because the participants’
level of English was low.
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Methodology

The participants of this study were 237 Japanese students major-
ing in engineering at a university in north-western Japan. Each
class had from 17 to 40 students. The data was collected from
the spring of 2010 to the fall of 2011. The students were from

18 to 23 years old, and 85% of the group were males. Only 25%
had their own study methods, and 80% had never been to an
English-speaking country. Ninety-seven percent of the students
had studied English for three years in high school, and 84%
believed it was very important or important to become fluent
in English. Forty-six percent of the students said they wanted
to study English for future careers, while 39% said they studied
English because it is a compulsory subject for graduation.

A survey (group-administered questionnaire) aimed at elicit-
ing students’ language learning experiences, attitudes and
motivations, adapted from O’Donnell (2003), was chosen as the
tool for gathering information. A pilot study was conducted in
the spring of 2010, as a result of which numerous changes were
incorporated between the fall of 2010 and the spring of 2011
in an attempt to make the wording of the questions clear and
the responses accurately reflect the opinions of the participants
(Nunan, 1992). Likert-scale questions were used, as this method
is commonly used to investigate how respondents feel about
a series of statements (Brown, 2001). Convenience sampling
(Dérnyei, 2003) procedures were adopted. The students were of
similar age, gender, ethnicity, academic capability, educational
background, social class, and socioeconomic status and were all
taught by the author.

Pre-Course Questionnaire

The pre-course questionnaire (Appendix C) was distributed in
the classrooms before students were given any instructions on
the Reading Circle and the students completed the survey dur-
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ing the first class. The survey comprised 17 questions regard-
ing students’ demographics, class style experiences, attitudes
toward self-study, and motivation.

Post-Course Questionnaire

A revised version of the Student Attitude Questionnaire (Schcol-
nik & Kol, 1999) was used as a post-course questionnaire from
the fall of 2010 (Appendix D). This reflected students’ attitudes
toward the effectiveness of the Reading Circle, and consisted of
19 questions. The post-course questionnaire was administered
after they had completed their final Reading Circle presenta-
tions at the end of the semester.

Questionnaire Results

100% T T T T T
90%
80% -
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60% -
50%
40%
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H Strongly agree
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M Neither agree nor disagree

M Strongly Disagree
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Q12 QI3 Q14 Q15 Q16 Q17

Figure |. Pre-course questionnaire results

The answers to pre-course questionnaire questions 10 to
17 are shown in Figure 1. These questions relate to students’
experience with English presentations and class style (Q10, 11),
their attitudes toward English classes up to high school (Q12),
study habits (Q13, 14) and motivation (Q15). Answers to these

questions were scored on a scale of “a” to “e,” where

"1

a  cor-
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responded to “Strongly agree” and “e” to “Strongly disagree.”

As Figure 1 shows, 83% of the students had never given a
presentation in English prior to taking this English course (Q10).
Seventy-two percent of the students said that the English classes
before entering university were teacher-centered (Q11). Only half
of the students thought that previous English classes improved
their English (Q12). Question 13 asked if students had a habit of
studying English before class, and 37% said they did. Forty-seven
percent of the students did not find previous English classes
interesting. The results on Q16 and Q17 showed the lack of study
habits and motivation. This lack of motivation and study skills
may or may not have come from the teacher-centered approach
often used in secondary education in Japan, but these results
added further incentive to the author to try the Reading Circle
method. Furr (2004) claims that Reading Circles transformed Jap-
anese university students in his study from passive, shy, reticent
individuals into students who eagerly pointed at their texts in
order to support their arguments while sharing their opinions in
English. The pre-course questionnaire results also indicated that
my students needed to be motivated to study outside class, and
thus may be encouraged to do so through the Reading Circles.

100% -
90% ¥
80% -
70% -
60% -
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20% -
10% -

0% = —— == B8 2=
Ql Q2 Q3 Q4 Q5

M Strongly agree

H Agree

M Neither agree nor disagree
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M Strongly Disagree

Q6 Q7 Q8 Q9

HISATSUNE

Figure 2. Post-course questionnaire, Questions | to 9
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From the post-course questionnaire, Figure 2 and Figure 3
show the students’ perceptions of the utility of the Reading
Circle. The post-course questionnaire had 18 questions. One-
hundred and fifty-six (66%) students said that the skills they
gained through the Reading Circle would be useful to them in
the future (Q5). The most notable result was that over 70% of
the students said the Reading Circle required them to read and
study before class, compared to their previous reading classes
(Q14, 15). Overall, the results indicated that the students reacted
positively to these reading classes and thought the Reading
Circle helped them gain skills and study habits.
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Figure 3. Post-course questionnaire, Questions 10 to 18

Questionnaire Comments From the Post-Course
questionnaire

Of the 237 participants in this study, 197 provided written com-
ments (83%). This feedback showed that students had a positive
attitude toward the Reading Circle, and that they had gained the
habit of studying English on their own. As has been mentioned,
one of the difficulties the author faced before the introduction

of the Reading Circle was students’ failure to prepare for the
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classes. Some students noted, “My responsibility and teamwork
motivated me to study before class.” Experiencing the shift from
a teacher-centered approach often used in secondary education
to the student-centered method of the Reading Circle, some
students remarked, “The class style was different from my Eng-
lish classes in the past, so it was difficult at first. This method is
good because the students do the tasks, not the teacher.”

To explain the decrease in the absenteeism observed since the
introduction of the Reading Circle, some students stated, “I felt
responsible for my task and I tried not to be absent from class.”
The following comment from one student summarizes the over-
all attitude toward the Reading Circle:

The Reading Circle prompted me to study before class
and that helped me understand the class content much
better. It was fun to do the Reading Circle and it is a very
effective method.

Limitations

The participants in this study were from the university where
the author works, and were not selected according to any other
criteria. While this allowed the author to access groups of
similar age, gender, ethnicity, academic capability, educational
background, social class, and socioeconomic status, respondents
were not randomly selected. This means the data collected is
representative of only this institution.

Another limitation of the survey was that the responses
were elicited by means of a questionnaire using Likert-scale
questions. Thus, some of the respondents may have chosen
the neutral no-opinion option “neither agree nor disagree” in
the survey which was used in this study. For further research,
eliminating the neutral choice “neither agree nor disagree”
would be advisable. The validity of the information drawn from
the data is also questionable, since it is not possible to determine
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if the respondents answered the questions truthfully. However,
the principal goal of the pre- and post-course questionnaire was
to learn students’ opinions regarding their previous English
classes and the effectiveness of the Reading Circle, and I believe
this has been achieved.

Discussion and Conclusions

The data collected in this study suggests that the Reading Circle
method used with the Task Sheet is an effective way of mak-
ing students prepare for a reading class. It also helps students
gain good self-study habits, since students became motivated to
study before and after class.

Prior to introducing the Reading Circle, students would be
studying other subjects or just chatting before class. Instead,
students now use the time to ask the teacher the pronunciation
of unknown words to prepare for their presentations or ask for a
final check on their PowerPoint slides.

In the early stages of the course, students read only their
section of a reading and tried to prepare for their presentations,
but they eventually learned that they needed to understand
the whole article in order to give a good presentation on their
section. Now, almost all students study outside of the class and
have a good working knowledge of the article before they come
to class.

According to student comments, working in a group to
achieve the common goal of producing a presentation together
appears to give students a strong sense of responsibility. The
motivation to not let down teammates seems to be very power-
ful, and students, especially presenters, are almost never absent.

The most important attribute that was revealed in this study
was that, through the Reading Circles, students learned the
skills necessary to tackle a new reading, which has helped them
become autonomous learners. When presented with a new
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article, these students knew how to check vocabulary, find a key
sentence, and write a summary in their own words. They also
knew how to find relevant information on the Internet, ask sim-
ple true or false questions and tell others about their findings
through a presentation. Students developed these skills intui-
tively through using the Reading Circle method. All of these
skills can help students with future reading in English and aid
their development as autonomous learners and readers.

The Reading Circle is a truly student-centered approach in
which students do most of the talking in class. It seems to give
students the power to take the initiative in their own learning.
Students use all four skills in order to fulfill their responsibili-
ties. The Reading Circle is also a valuable tool for teachers.
Students’ presentations give the teacher some insights into
students’ thinking, since they show what they understand and
misunderstand from the sentences they produce for their pres-
entations.

Although it takes a few presentation cycles for everyone
involved to get used to this method of teaching a reading, it
soon becomes a joy going to class. I started to look forward each
time to what the next class might produce. It is fulfilling as an
educator to see students’ eyes lit with intellectual curiosity and
satisfaction when accomplishing a difficult task. By implement-
ing the Reading Circle method in English classes, educators can
help students appreciate the responsibility and satisfaction of
being autonomous learners.
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Appendix A Appendix B: The Task Sheet
Class Participation Card (front and back) Page __ paragraph __~___ Page _, paragraph __ ~
Task Class-number Task Class-number
Name : Name Name
1 | Vocab - 1 | Vocab -
Student number : 2 | Visual-aid - 2 | Visual-aid -
e-mail address :
3 | Key sentence - 3 | Key sentence -
Participation Card Nickname 4| Mini-quiz |\~ 4| Miniquiz |~
Umt points = Group work (all members will receive the same 5 | Summary _ 5 | Summary _
points) = 6 points
Unit 7A Unit 7B Unit 8A Unit 8B 6|Presenter |___ - 6|Presenter |___ -
__/6 __ /6 __ /6 /6
. . . . /6 /6
Unit 9A Unit 9B Review 3 Unit 10A
/6 /6 /6 /6 Page __, paragraph __ ~__ Page _, paragraph ___ ~__
Unit 10B Unit 11A Unit 11B Unit 12A Task Class-number Task Class-number
_/6 _/6 _/6 _/6 Name Name
Unit 12B Review 4 1| Vocab —_— 1| Vocab _—
__/6 _ /6
2 | Visual-aid - 2 | Visual-aid -
Total __/84--20% 3 | Key sentence - 3 | Key sentence -
4 | Mini-quiz - 4 | Mini-quiz -
5 | Summary - 5 | Summary -
6 | Presenter - 6 | Presenter -
/6 /6
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Reading Circle Questionnaire (Pre-course)

English 11l Reading Circle Questionnaire

Please answer the following questions.

Student Background /&

1. AgefFii al8 b.19 c20 d.21 e22 f23PAk

2. Sextth! a Btk b.2Z 1%

3. Major#x a. T#EHR(E) b, BRBE-BEERN(V) o WD
STATERH) dERO e NAFFEREB) £ TOM

4. Academic year ¥4 a—HE  bTAEE

=g dEE

5.  How long did you study English in high school?
ER THFREEDSNIMIRLELD, a. 1 4R b. 2 4 .34

6. How important is it for you to be fluent in English? 3343
722 DI, HIRIITESTEDISVWEHETYN?
alTHHEHE b.E 3 c.HEDEFETII 2N

7. Why do you study English? ES5U T3EEMELIZNDTT A,
aEil LICEHERND 20N b ARBEFETIGENNDDS
CHRETDHOUMERBENS dIBROMBORITBELEDNS
e RITDBITHEZNS

8. Do you have your own study habits? H4 D#FEDIRA A
adb b8

9. Have you ever been to an English speaking country? 335 &

DOENTOEIENHOET M.  ald b.AWZ

RDaiSez iy, @RETORBOREIIDNT, 1 0FNS1 TR/RET
DEMICEATIZESN,

a.
b.
c.

Strongly agree B<FAET S
Agree FETS
Neither agree nor disagree E55EBWNARN
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d.

10.

12.

13.

14.

15.

16.

17.
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[R]& L7z
A BEIRZD

Disagree
Strongly disagree

WEETT LY T —2al a2 LlEMND 5,
I have given a presentation in English before.

. BRETOHEFEOREL., FENHIL., EENRHL, PR

E/ioY ol

Before entering university, the teacher gave lectures and
the students listened in English classes: they were teacher-
centered classes.

ERETORFEOIIEL, A OIFERE) GiD, &HS, H<. 9 %
D=y cyl

Before entering university, the English classes improved my
English skills (reading, writing, listening, and speaking).
BRET, REOHNIEXZHD (FEET %) BlENDo7.
Before entering university, I had a habit of reading and pre-
studying English readings.

BRET, REOHNIIHEZRANDL (TEET 2) BHEND-1Z,
Before entering university, I had a habit of checking and
pre-studying vocabulary before class.
BRETOEFED I Lo,

Before entering university, English classes were interesting.
IGEEAYHE T 2HEN DD,

I have a habit of self-studying English.

BE T, FEEORRN Z M LS BN EWSEIEN AN D>z,
Before entering university, I was motivated to improve my
English skills.
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6. U—F A TH—=2)VIF. Elirolz,
The Reading Circle was interesting.

Appendix D

Reading Circle Questionnaire (Post-course) 7. V=T TH—2)UE, BRELAD, ORI (15— s
The method used in class for giving presentations was called E) IS DIEHRZWD ANDDITHALOTZ,
“The Reading Circle”. Please answer the following questions The Reading Circle made it easy to integrate ideas from dif-
about the Reading Circle using the following scale. ferent sources such as the Internet.
B THEDONIZ, FEE D (Vocabulary, Visual aid, Key sentence, Mini- 8. U—T a2 7H—2)UZ, BN, BENIA LIz, BTl
quiz, etc) 13, U—F 4> 7= ENIHETT . RDahSez iy, U— ENHH7=.
TAYTH=I)NDONT, 1 &ENS 1 9 ETOAMICEZTIESN, The Reading Circle was worth the time and effort to im-
prove my English.
a.  Strongly agree WFETS 9. U=T AT YD)V, DV I —T DFEETMET DI
b. Agree FAET2 . . . ,
] ) o ; The Reading Circle helped me understand my classmates
c.  Neither agree nor disagree =~ E55LbA/RN presentations.
d.  Disagree Rl 10. U=F A>T F—0ckoT, BT EDD BN LI TEL,
e. Strongly disagree MHEFEZBAD The Reading Circle helped me make connections between
ideas in different paragraphs.

1L U—FA2 B2V, TP T a B EDDI RIS, 1. V=T 42 TH =22k T OB RIZ A2

The Reading Circle helped me organize my presentation. The Reading Circle helped me gain a habit of studying
2. =TT, EXOEERET £ RO5, TN TE English. -

U CHTRT 2D 57, 12 =T 4> 78—V, iR d 555 HI iz,

The Reading Circle helped me find the key information in The Reading Circle was motivating.

the reading and study it. 13. U=F 1279 —=2)V3, B OIGEREN G, HL, ML 39 2
3. U—FA T I, R0BNB Tk, A ES 7.

The Reading Circle helped me improve my English skills

The Reading Circle was worth doing.
(reading, writing, listening, and speaking).

4. J=F42 Y =)L, LTI —T DAL N—LIERHE T 2DIT

(CAVASY AN 14. ZBEDV—FT A>T DI T, U—T 4> TS =)V & flio-#%
The Reading Circle was useful in exchanging information KOFI, FERDRITRIETD (TEET 2) ZEMBh o7,

Compared to the reading classes I had before, classes with
the Reading Circle required more reading and studying
before class.

15. ROV —T 127 DEZETIART, V=T 42 T =)V & ffiofa 5%
DTN AZEDANHEZ T ND (TPEET D) IENE T,

with my group members.

5. U=TA 2T —=2)NC Lo THITHF 7R NBAF RIS D EED,
The skills I gained through the Reading Circle will be useful
to me in the future.
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Compared to the reading classes I had before, classes with
the Reading Circle required more checking and studying
vocabulary before class.

16. TVt T —a a2kl BAHHE LHFNZIEZ, HE S
EITEBAEFHIL THHA T,
What I did and studied for each presentation was properly
evaluated by the teacher.

17. DT N—T DFERNS, EEPRXDNEEFERIENTE .
I learned English skills and the content of a reading from
other group presentations.

18. HEA. LELRXONEIC DOV TOREDHMICEADIENTE
7.
I could answer the teacher’s questions about grammar and
the content of the text during presentations.

19. U—=F4> 75 —=2)VZDNT, BHICBHEENTFIN,
Please feel free to write any comments about the Reading
Circle.
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