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The MEXT Course of Study for senior high school, enacted in
April 2012, states that English classes are to be conducted in
English to transform classes into locations of real communica-
tion. To investigate teachers’ cognition of the policy of “English
classes in English,” their classroom practice, and factors affect-
ing their cognition and classroom practice, | interviewed and
conducted classroom observations of three senior high school
teachers during the 2015 academic year. Drawing on Borg's
2006 framework of elements and processes in language teach-
er cognition, the analysis of interview data shows that teach-
ers’ professional experience of taking part in TEFL or TESOL
courses, support from co-teachers, and their students’ positive
responses to the classes affected the teachers’ cognition and
classroom practice. Classroom observation data were analyzed
in terms of when and how much the teachers use English and
Japanese. The findings show that the extent to which English
and Japanese were used varied depending on each teacher.
From both the interviews and the observations, it was found
that the presence of entrance examinations affected the teach-
ers’ cognition and classroom practices significantly.
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“What teachers think, know, and believe and the
relationships of these mental constructs to what
teachers do in the language teaching classroom
(Borg, 2003, p. 81).”
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