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In this Issue

Articles

This issue opens with a contribution to our understanding of the study
abroad (SA) experience from Eton Churchill. The author uses a case-study
approach to reveal the short- and long-term evolution of gender-related
learning opportunities and outcomes in both SA and study at home con-
texts. In our second paper, Mihwa Chung outlines the development of the
Newspaper Word List, using corpus methodologies, which gives students
who want to learn English through reading newspapers high leverage in
terms of vocabulary coverage. In our third study, we return to the peren-
nial issue of student motivation. Keita Kikuchi and Hideki Sakai use a
latent-construct approach to reporting possible areas of demotivation in the
Japanese high school context. In this issue we also have two Japanese-lan-
guage contributions. The first, by Junko Carreira Matsuzaki, considers the
needs of teacher trainees specializing in early-childhood education from the
perspective of English for Specific Purposes (ESP). The second, by Hiroaki
Tanaka, examines factors which facilitate intrinsic motivation.

Research Forum

For some time now there have been few contributions to the Research
Forum, and this issue marks a departure from this deficit. Yoko Kobayashi
reports a small-scale study on the SA experience which involves a statisti-
cal comparison between participants of custom-designed programs and
students who study abroad on their own. This comparison is conducted in
terms of students’ perceived English, sociability, willingness to use English,
and sense of fulfillment with the SA experience.

Perspectives

Kazufumi Miyagi, Masatoshi Sato, and Alison Crump offer arguments
concerning the representation of a “standard” English model and non-
“standard” Englishes within ELT in Japan. The authors suggest changes to
what is argued to be the prevailing outlook on the issue.
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Reviews

We have five book reviews in this issue of JALT Journal. In the first, Dar-
ren Elliott reports on a book examining the research and practice of reflective
teaching. In the second, Kathie Era reports on a volume which focuses on
writing in the academic context. Our third review, by Christian Perry, consid-
ers a book which examines the inescapable role of technology in the language
classroom. Our fourth review, by Michael Thomas, deals with another book in
the same area—technology in education. Finally, Margarete Wells reports on a
two-book companion set examining, respectively, aspects of teaching listening
and speaking, and the teaching of reading and writing.

From the Editor

This issue of JALT Journal sees Setsuko Mori joining us on the Editorial
Advisory Board. Setsuko has been a reader for the Journal for some time
now, and her experience and counsel will continue to be useful to the journal.
We also see the departure of two members of the Editorial Advisory Board,
Laura MacGregor and Minoru Wada. I would like to thank them for their
contribution over the years. Finally, I would like to welcome Greg Rouault
to the production group for the journal as a proofreader. Greg comes to us
with years of experience in JALT Publications.

Of course each issue must be prefaced with sincere thanks to the standing
members of the Editorial Advisory Board as well as our additional readers.
Very importantly, I would also like to thank our team of proofreaders, for
continued support essential to the quality production of JALT Journal.



Articles

Gender and Language Learning at
Home and Abroad’

Eton Churchill
Kanagawa University

This case study investigates the language learning experiences, both at home and
abroad, of a male Japanese high school learner of English. The qualitative data
consist of field notes taken in Japan and the United States, interview data, and a
semi-structured diary. Proficiency data include an oral proficiency interview (OPI),
an institutional TOEFL, a dictation, and a narrative recorded immediately following
the study abroad experience. By examining dynamics at different levels of analysis, it
is argued that gender played a significant role in shaping short-term and long-term
language learning opportunities and outcomes. This case study contributes to the
study abroad literature in two ways. First, it adds a case study of a Japanese male
to the literature on the gendered experience abroad. Secondly, it allows us to inves-
tigate how language study at home and abroad differs for a single learner, and how
gender contributes to these differences.
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does not have to look very far before finding evidence of a disparity of

experiences and outcomes. Studies focusing on females have noted how
their experience can be negatively influenced at the macro-level by factors
at home (internationalization) and forces of globalization (Habu, 2000), at
the program level in terms of host placements (Churchill, 2003a; Churchill,
2003b; Kinoshita, 2001; Rivers, 1998), and at the micro-level through gen-
der related incidents or perceived sexual harassment (Pellegrino, 1998;
Pellegrino Aveni, 2005; Polanyi, 1995; Talburt & Stewart, 1999; Twombly,
1995; Wilkinson, 1998). Turning to proficiency gains, large-scale studies
on American learners (Brecht, Davidson, & Ginsberg, 1995; Carlson, Burn,
Unseem, & Yachimowicz, 1990) have found that males make greater gains
in oral proficiency. As suggested by Isabelli-Garcia (2003, 2004, 2006), this
may be in part because when it comes to creating social networks facilita-
tive to language learning, host contexts respond to learners and learners
engage with the study abroad milieu in ways that tend to be most beneficial
to males. Isabelli-Garcia’s findings are supported by several case studies of
males in study abroad contexts (Hassell, 2006; Schmidt, 1983; Schmidt &
Frota, 1986).

While it is largely recognized that gender plays a role in mediating the ex-
periences of language learners, gender is seldom treated as an intervening
variable when examining linguistic development as a result of time spent
overseas (although see Brecht et al., 1995; Carlson et al,, 1990). For exam-
ple, in a special issue of Studies in Second Language Acquisition (Collentine
& Freed, 2004) focusing on study abroad, Freed, Segalowitz, and Dewey
(2004) reported that the immersion program learners in their study out-
performed the study abroad group, and that both of these groups showed
greater gains than the at-home group. However, gender may have been an
intervening variable as there were more females in the immersion and study
abroad groups (8 out of 12, and 7 out of 8 participants respectively) and
more males in the at-home group (5 out of 8 participants). In defense of
Freed and her colleagues, the small numbers in their study did not permit
a statistical comparison based on gender. However, the question of how
gender affects learning outcomes differently at home and abroad begs to be
addressed.

As an initial attempt to answer this question, the present study investi-
gates the language learning experiences of Hiro, a male Japanese high school
learner of English. Through an examination of dynamics at different levels of
analysis, I suggest that factors at the macro-, program, and micro-level had

I n examining the study abroad literature through the lens of gender, one
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gender-specific consequences for both short-term and long-term language
learning opportunities and outcomes. This case study contributes to the
study abroad literature in two ways. First, it adds a study of a Japanese male
to the literature on the gendered experience abroad. Secondly, it allows us
to investigate how language study at home and abroad differs for a single
learner, and how gender contributes to these differences.

Theoretical Framework and Data Collection

Theoretically, I draw on Ehrlich’s (1997) work on gender as a social
practice and hence adopt a social constructivist perspective. Namely, at the
macro-level, we need to be attentive to the social, cultural, and economic
forces that contribute to the shaping of gender-related language learning
experiences. At the micro-level, gender is locally constructed and consti-
tuted within the social practices of communities (Ehrlich, p. 435). Gender
also influences and is shaped by the positionings that learners negotiate
within these communities. Finally, since it is increasingly clear that indi-
vidual speech patterns are an outcome of participation in social practices
(Freed, 1996), it follows that “the various ways that gender gets constructed
and constituted in terms of a community’s social practices results in varying
acquisition outcomes” (Ehrlich, p. 435).

The data for this study, part of a larger study (Churchill, 2003a), were col-
lected prior to, during, and following Hiro’s one-month study abroad in the
Eastern United States in the fall of 1999. The qualitative data consist of field
notes taken in Japan and the United States, interview data, a semi-structured
diary kept by Hiro, and course assignments leading up to and following
the short-term exchange. In Japan, I was Hiro’s homeroom and classroom
teacher, and thus came into contact with him on a daily basis for 3 years. As
a chaperone on the study abroad program, [ was assigned to the same school
as Hiro, met with him daily during his stay, and had informal conversations
with his host mother, host brother, teachers, and campus friends. Proficiency
data for the study include a school-administered oral proficiency interview
(OPI) and an institutional TOEFL, both given a year and a half prior to and
a year following the study abroad experience, a dictation given before the
sojourn, and a taped narrative immediately following Hiro’s time overseas.
For the sake of comparison, at the end of this paper, I will contrast Hiro’s
narrative and proficiency measures with those of a female participant in the
larger study who was Hiro’s classmate in Japan and who went to the same
host school.
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Macro-Level Factors

Hiro was born in 1982 and came to the International Course at Kansai
High in 1998.2 In the years prior to Hiro’s arrival at Kansai High, there were
two macro-level factors related to this study that were affecting Japanese
secondary education programs: a move to internationalize Japan following
the 1985 Plaza Accord and a declining fertility rate. In an attempt to attract
more students in this climate, many private schools such as Kansai High
became coed and simultaneously opened international courses of study
emphasizing English education and de-emphasizing the maths and sciences
(see Umakoshi, 1997, for a discussion of this trend at the university level
in Japan). By design, these curricula were largely created to attract female
applicants to schools (see Fujimura-Fanselow, 1995, on gender tracking in
schools in Japan). As a case in point, Kansai High went coed when it opened
the International Course and, over the years, approximately 90% of the stu-
dents in the International Course have been female. In the cohort that Hiro
joined, he was one of four males in a class of 47 students. In this way, we can
see how dynamics at the macro-level can influence how learners get locally
positioned in gendered ways.

It should be noted that Hiro’s male minority status in the International
Course and subsequently in his study abroad program is not unique. In a
review of 11 studies which evaluated the overseas homestay experience
of nearly 1,000 Japanese students, there were only 24 male participants
(Churchill, 2003a). A similar but less dramatic trend appears to exist for
British and American learners studying overseas. For example, of the 34
learners studying overseas investigated in the June 2004 volume of Studies
in Second Language Acquisition mentioned above, approximately one fourth
were male. In Barbara Freed’s (1995) edited volume on study abroad, ap-
proximately 40% of the learners were male. Talburt and Stewart (1999)
report that in the 1994-1995 academic year 38% of the U.S. students going
abroad to learn language were male. Also, in a survey of 28 schools sending
students abroad from England in 1995, Taylor (2000) found approximately
one third of the students were male. As suggested by a survey of the litera-
ture, while Hiro was in the minority among his peers in the International
Course and in the study abroad program, his minority status as a male is
not exceptional. However, as shall be argued below, his minority status had
implications for how his language learning experiences and opportunities
were constructed in Japan and in the United States.
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Hiro in Japan

To describe Hiro in a sentence, he was sociable, polite, upstanding, and
sensitive, and he took pride in his athletic achievements and academic work,
but his attempts to be thorough contributed to a slower working pace when
compared to his peers. When he came to the International Course, he was
arguably less prepared academically than many of his classmates. He had
the lowest entrance exam score (Japanese, English, and Social Studies) in
his class and he received a 330 on the institutional TOEFL. The average for
his class was 347 with a high of 450. He received a rating of mid novice on
an oral proficiency interview, modeled on the ACTFL OP], also administered
upon his arrival at Kansai High. Again, this was lower than the class aver-
age of high novice. Despite these low scores, he was interested in English,
listened to the local English radio program, and dreamed of becoming an
English-speaking disc jockey. Although athletic, Hiro was comparatively
small for his age. This may explain why he gravitated towards sports em-
phasizing finesse and individual performance (e.g. track and field, kendo)
over strength and size.

Hiro’s status as a male in the minority limited his network for academic
support. As in many Japanese high schools, all of Hiro’s classes, with the
exception of physical education, were taken with the same class members.
Particularly in his 1st and 2nd year of high school, the majority of Hiro’s
interaction with classmates was with the other three males. This apparently
influenced the degree of academic support he received from his peers. His
course grades were consistently towards the bottom of the class. He attrib-
uted this at least in part to the fact that he did his work on his own while he
felt that his female counterparts were doing a lot more sharing.

Hiro’s minority status in his class also led him to actively create social
networks with males outside of his class. This was done through his extra-
curricular activity, kendo, and by socializing with students in his PE class
and at lunch time. While these friends gave Hiro an important social net-
work and provided him with leadership experience (he was the kendo club
captain in his 2nd year), they also limited the amount of time, energy, and
support he had available for his studies. In terms of time and energy, kendo
practices frequently lasted 4 to 5 hours, which meant that Hiro could not
return home until 9 p.m., leaving him little time to do his homework. As a
result, he was often late with assignments for his English for academic pur-
poses writing and reading classes. In terms of academic support from peers,
as many of his friends were in courses of study that emphasized the sciences
or sports, he received little help from them with his English intensive stud-
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ies. To conclude this section, Hiro came to the International Course arguably
less prepared (i.e., lower entrance exam and proficiency scores) than most
of his classmates. Throughout his tenure at Kansai High, his academic dif-
ficulties were compounded by limitations in terms of time and peer support,
related in part to his male minority status.

Program factors affecting host placement

The curriculum of the International Course was designed such that stu-
dents went to study abroad for a month in the fall of their 2nd year. The pro-
gram entailed a 3-week homestay and 1-week of sightseeing. For the home-
stay component, Kansai High had established a relationship with four host
schools in the same greater metropolitan area. When making host school
assignments, the prevailing assumption among teachers at Kansai High was
that—all else being equal—it was best to split up existing friendship groups.
The rationale was that if the students were not placed in schools with their
closest friends, they would have more opportunities to interact with English
speakers in the United States. Based on this approach to student placement,
from Hiro’s class, one boy was sent to each of the four host schools.

While student placement in the host schools was carried out with the in-
tent of enhancing opportunities for all students to interact more with native
speakers, it actually led to different opportunities for males and females in
the fall of 1999. Several of the host schools experienced difficulty in finding
host families, in part because of the large number of students (i.e., 47). Some
families—notably older couples living alone—were only willing to host two
students together. With only one boy assigned to each school, it was very
unlikely that a boy would be paired with a female classmate. In fact, Hiro and
his three male classmates were each placed as the sole exchange studentin a
family while many of their female peers were housed together. In several of
these later cases, there was no English-speaking peer or younger child in the
home. At the school to which Hiro was assigned, half of the females ended
up sharing a host family (see Churchill, 2003a for more details on host as-
signments). In other words, macro-factors leading to Hiro’s minority status
in the International Course combined with decisions made at the program
level and by host schools and families to lead to varying degrees of oppor-
tunities to interact in the host home, with more of the female participants
in the program placed in families where they had to compete against each
other to interact with native speakers (See Churchill, 2003a; 2003b).
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Hiro’s experience abroad

Hiro was placed into a home of an advanced speaker of English, a native of
Spain, who lived with her American-born 9-year-old son. This allowed Hiro
to take on the role of the older brother/role model and also act as a helper
around the house. A great deal of the interaction that Hiro was exposed to
was between his host mother and her 9-year-old son. Hiro commented on
how it was easier to understand English when adults were speaking to his
host brother. In addition, Hiro’s host brother often invited friends to his
house and Hiro spent lots of time playing video games with his host brother
and his peers.

Hiro’s status as a male in the minority not only afforded him more oppor-
tunities for English interaction in the host home, but it also helped generate
situations in which he could interact more at school. As the chaperone at
the host school, I assisted the exchange students in getting oriented. One
of my tasks on the first day was to help the exchange students find their
way to their extra-curricular activities and get the appropriate equipment.
As there were eight females who had elected to play soccer or field hockey, [
asked Hiro to find his own way to the cross-country team while I attended to
the equipment needs of his female classmates. In an interview following his
return to Japan, Hiro commented on being told to find the team on his own:

[ chose cross-country because I had to run in junior high school...I had
no detail about cross-country at St. Martin’s, but the first day I was
the only Japanese in club. Mr. Churchill said to me ‘go to club alone’.
But it was my first time without Mr. Churchill and other students.
Then I thought “Where do I go?” but now I think this was the best
way...On the first day at club, a lot of students asked a lot of ques-
tions about cross-country in Japan and club in Japan. Mostly, [ couldn’t
understand what they were saying, but they didn’t mind my English.
(interview, November 24")

Left on his own, Hiro obviously had some difficulty in interacting with na-
tive speakers, but—as he notes—perhaps this was “the best way” because it
gave him opportunities to start engaging with his host peers.

In contrast, my attempt to help the female exchange students was only
met with partial success. We managed to borrow the necessary sports
equipment, but the attendant at the gym, being overworked and having had
a bad memory of dealing with previous exchange students who forgot their
locker combinations, suggested that the girls change clothes “somewhere in
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the main building.” Ultimately, the girls decided to change clothes at a host
family house near campus. This had consequences for the degree to which
they were able to interact with their teammates. While the females wrote
in their journals about interacting with their host team members, this oc-
curred comparatively later than it did for Hiro. Moreover, the quality of the
interaction was not as intense. For example, on the second day of their stay,
many of the teams had away games. As the female exchange students were
not deemed ready to join a game, it was suggested that they stay on campus.

Meanwhile, on his first day of practice, Hiro was surprised to find himself
invited to run in his first race.

[ went running with them on the first day and they did not run so hard
because it was the day before a game, so I could follow them...Then
one student said, ‘Hiro can join the game’ ‘you could join the game. I
thought it was a joke. Can you imagine joining the team and going on
arace the next day? (interview, November 24")

As Hiro pointed out, his participation in the meets also implicated other
shared activities such as eating lunch with his teammates before the meet,
riding on the team bus, cheering for each other, sharing showers, and eating
dinner together upon his return. For example, in an interview following his
time abroad, Hiro said, “When I went to the game, I used the bath at the
school, I took a shower with the other students. It was me and the other
students together” (interview, November 24%).

In the morning following Hiro’s first race, there was a school-wide assem-
bly to welcome the Kansai High students. Each of the students took turns
introducing themselves. While most of the students identified themselves by
their activities in Japan (e.g., “My name is Natsumi. [ play the French horn.”),
Hiro positioned himself as a member of the community by saying “I love
this school. [ am on the cross-country team.” Following this, Hiro continued
associating himself with the cross-country team. For example, on the first
Saturday (the fifth day of the program), Hiro opted out of an excursion or-
ganized for the Japanese exchange students so that he could run in another
race. His continual appearance in the school’s cross-country uniform on race
days and fraternizing with team members led him to be recognized by other
students in the school. Two weeks into his stay, he went to the cafeteria
alone. When he was looking for a place to sit, a student from the host school
invited Hiro to join him. Later, Hiro said, “someone who I didn’t know called
me. He said, ‘why don’t you sit here? He knew I was a member of cross-
country so he asked me about cross-country” (interview, November 24%).
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“We talked a lot about club activities, Japan and the United States music and
fashion. I could enjoy the breakfast and we could be friendly” (Final Essay).

Hiro also discussed these topics regularly with his cross-country team
members. He talked about fashion, hobbies, music, and girls with them, and he
asked them to explain their use of teenage vernacular. He was also asked ques-
tions about the “strange” fashion of his Japanese classmates and occasionally
encouraged to become an intermediary for some of his teammates interested
in meeting his female peers. Thus, Hiro’s gender not only comparatively en-
hanced his language learning opportunities in the host home, but also gave
him more chances to interact with English-speaking peers and helped posi-
tion him as a broker on the playing field of interpersonal relations.

Outcomes

Towards the end of his stay, Hiro noted how his host family and campus
friends commented on how his English had improved. In his last journal
entry, he wrote:

In these three weeks, I could have a lot of experiences of to speak
English. Sometimes, I feel that [ could change my English. Maybe my
English could develop by this staying. For example, when [ came to
this school, I didn’t talk something so much, because I was afraid
to speak my English, but now if I want to talk or ask someone, [ can
talk and ask freely...What makes me so positive? May be I think it
is not only this English sphere, but also I could make a lot of friend.
When I talk to them, I have to speak English because they can’t speak
Japanese. It's very simple reason, but I think this reason is the most
important thing for me. (Journal entry, November 4t)

By his own account, Hiro’s English improved because he had a lot of chances
to speak with native speakers. As we have seen, many of the opportunities
afforded Hiro arose from the ways in which his gender interacted with
program-level decisions, as well as with local dynamics at the host school.

To support Hiro’s claim that his English had improved, we can look at a
2-minute extract of a narrative that he provided on “the most interesting
thing that happened” to him while he was overseas. Not surprisingly, Hiro
elected to talk about his experience on the cross-country team.?

Finally (0.9) I had u:m (0.9) maybe:: six to seven, no five to six races
(0.8) so finally (0.4) they have a big big (0.5) u::m (1.1) race of league
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championship (0.7) w:m (1.3) but (1.3) it was it it um we had some
problems. (1.1) Of course (0.5) u:m (1.3) we I can I can join (0.6) u:h
[ thought I can join the final race, but coach said to me (0.7) u::h (2.5)
you you may not (1.3) I don’t know yet but you may not join to the
last race (0.4) because you are you are you are not really (0.4) our
our team member (0.4) you a::re exchange student. (1.0) So (0.5) But
then, everyone said to coach, “Why Hiro (0.5) can’t join that game.
(0.6) Why? (1.1) No reason! (0.5) Hiro can join to last race because
Hiro is member of our team.” [ was very sur- I was so happy (0.5) so
(0.6)if (0.5) I can not joi- I can’t join (0.4) the race (0.5) it will be OK
because I had a very good good (0.7) I was so happy (1.0) uh (1.6)
so the next day (0.7) was the last day and last race. I go to see- (1.0)
[ went to (1.0) [ went to::: (0.5) the race (0.5) and tea- (1.2) uh (0.6)
teacher (0.7) no coach gives me um (0.6) teammate (0.4) the number
(1.4) then teacher called me my number (0.5) I was so happy (0.4) I
can- (0.5) I could have a race and they they said to me, good job Hiro.

This 2-minute segment not only provides evidence of the depth of Hiro’s
involvement in local social practices, but also exhibits inklings of speech
patterns that resulted from this participation. Hiro’s narrative nicely illus-
trates the negotiated nature of his membership on the team, and how he was
practically seen as a full-fledged member by the end of his 3 weeks at the
host school. It also includes instances of indirect speech in which he quotes
his teammates, suggestive of the degree of his interaction with native speak-
ers of English. Although difficult to portray here, some of his vowels were
rounded, much like the vowels used by locals in his host context. In terms
of accuracy, while there are some problems in his use of verb tense, many
of the verbs are in the past tense or he corrects himself to provide the past
tense. In terms of fluency, Hiro uttered 185 words, averaging 92.5 words per
minute. His average pause length was 0.78 seconds and his longest stretch of
speech without a pause is 17 words long (See Table 1). Overall, Hiro still had
a lot of progress to make. However, when compared to female learners who
came to the same host school with similar proficiency scores, Hiro made the
most progress.

For comparison, we can look at a similar narrative provided by a female
Japanese peer who went to the same host school as Hiro. Natsumi, the
French-horn player mentioned earlier, like Hiro, had struggled to balance
her academic work with the demands of her brass band extra-curricular
activity in Japan. However, she generally managed slightly better than Hiro.
At the start of her time in the International Course, her TOEFL score was 50
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points higher than Hiro’s and she had a rating similar to Hiro’s on the oral

proficiency interview (see Table 2). Prior to their departure for the United
States, they obtained similar scores on a dictation.

Table 1. Post-study abroad narrative (2 mins.) fluency measures

Measure Hiro Natsumi
Number of words 185 147
Words/minute 92.5 73.5
Number of syllables 242 212
Syllables/second 2.85 2.72
Average pause length 0.78 seconds 1.42 seconds
Longest stretch 17 words 13 words

Table 2. Pre-Post ITP TOEFL scores
and Oral Proficiency Interview ratings

Test Hiro Natsumi

ITP TOEFL - Pre 330 380

ITP TOEFL - Post 443 440
OPI-Pre mid-novice mid-novice
OPI-Post low-intermediate low-intermediate

During her study abroad, she ended up being housed together with an-
other female from Kansai High in a family where there were no children at
home. She joined the field hockey team with four other peers, but as they
were new to the sport, their practice time was generally spent hitting the
ball to each other on the side of the field. When the team had away games,
she stayed on campus with her Japanese peers or took trips with them off
campus. She did not write or speak about sharing meals with members of the
field hockey team. Significantly, when asked to tell the most interesting thing
that happened to her in the program, like many of her female classmates,
Natsumi decided to narrate an experience she had with her classmates from
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Japan. In Natsumi'’s case, this was a trip to a haunted house the day before
Halloween.

There are many (0.8) scary things. There are many scary things. For
example, uh Jason with (1.1) wi::th (3.4) chainsaw (1.1) and for a
(0.8) big bump and u:h (1.6) a big truck with many: (1.3) sad chil-
dren. (5.5) Especially, I am surprise (2.4) [ am surpri- [ was surprised
that the (0.8) Jason with chainsaw. It is really scary for me (0.8) I
think (0.8) “Oh [, it’s dangerous” and “I will di::e” (0.9) but it is very
safety (0.6) for me, for us. (2.6) Un and also (3.1) Japan eh American
haunted house (0.5) is different (0.6) Japanese haunted house very
much because I think it can it ca::n (1.1) if in Japan I can’t look like
that it (1.5). I think it’s very interesting. (0.9) But I can feel very (1.1)
[tis very scary butI can feel really warm heart (0.6) because there are
many family (0.6) a::nd children so they they try to (1.0) enjoy their
jobs and the I I think they do did really good job (1.9) The:y try to
me- (0.8) try to (3.0) try to (1.0) me good feelings.

Compared to Hiro’s narrative, Natsumi’'s makes far more use of the present
tense. In contrast to Hiro, when Natsumi uses reported speech, it is to quote
her own utterances, not those of English speaking interlocutors. There are
also fewer syllables overall and a longer average pause length (1.42 sec-
onds) (see Table 1). She also has a slower speech rate and articulation rate
than Hiro, and her vowels were not rounded in ways that approached local
norms.

In the long term, Hiro’s increased ability and confidence with English
translated into a slight improvement in his academic standing after he
returned to Japan, largely because of his grades in his communicative Eng-
lish classes. However, this slight improvement in his confidence, English
speaking ability, and grades was not enough to overcome the weight of his
lower class ranking leading up to the exchange when it came to deciding his
college options. Placement by special recommendation into the university
affiliated with Kansai High was competitive and largely dependent on the
students’ grade point averages. Moreover, as Hiro and his 46 classmates had
concentrated on English in the International Course, the English depart-
ment was in high demand with the large number of students in Hiro’s class
making the demand even more intense. Thus, while Hiro and Natsumi both
graduated from high school with approximately the same TOEFL score and
the same OPI rating, their future opportunities to continue learning English
differed. Natsumi—whose overall academic standing was better than Hiro’s
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prior to and following the study abroad experience—got a seat in the Eng-
lish department. On the other hand, Hiro who had struggled academically
prior to—and somewhat less so following—the short-term exchange could
not get into the English department, and was subsequently placed in the
Spanish department. While Hiro benefited from his status as a male in the
minority in terms of language learning opportunities when studying abroad,
at home his gender contributed to his difficulties in getting good grades, and
it was ultimately these grades upon which decisions regarding his future
were made.

Implications

This case study adds a Japanese male narrative to the literature high-
lighting gender-related differences in language learning opportunities and
outcomes that arise while studying abroad. I have suggested that macro-
level dynamics related to internationalization and Japan’s declining birth
rate contributed to the creation of international courses such as the one at
Kansai High, and that these courses largely targeted female students. This
played a significant role in leading to Hiro’s minority male status in his class
and in the study abroad program. Hiro’s minority status in his class in Ja-
pan likely restricted his opportunities to participate in social networks that
may have helped his academic standing and language learning. Ultimately,
in competition with his classmates for a restricted number of seats in the
English department at the affiliated university, Hiro ended up entering the
Spanish department where his future opportunities to learn English would
be limited. However, as a minority male among the exchange students, he
had a more favorable learning environment in the host home, was more
noticeable at school, and found it easier to extend his social network of
English speakers in the host context. Hiro’s initial integration into the cross-
country team was co-constructed through efforts of his teammates, coach,
and even unwittingly by his chaperone from Japan who encouraged him to
find his way on his own. Hiro actively positioned himself as a member of the
team at all available opportunities (e.g., identifying himself with the team
at the school-wide assembly, and going to races as opposed to off-campus
events). As he was recognized by the host community as a member of the
cross-country team, he was also given more opportunities for language
use and learning as he interacted with other native speakers (e.g., sharing
breakfast with strangers). Also, because of his dual status as a male athlete
and Japanese visitor to the school, he was asked to act as a broker between
his team members and his female peers from Japan. The overall argument
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is that the way that Hiro’s gender and the gender of his female peers was
constructed in the short-term study abroad program led to varying language
learning opportunities and outcomes that ultimately favored Hiro. Con-
versely, at home in Japan, where the rules of the language learning game and
the measures of success differed, Hiro’s minority male status ultimately put
constraints on his study time and available network of academic peers. To
paraphrase Ehrlich (1997), locally constructed social practices can lead to a
gender-based variance in learning opportunities, and hence a discrepancy
in acquisition outcomes.

Hiro’s case supports the literature suggesting that males studying abroad
can experience greater gains in oral proficiency (fluency and accuracy) than
many of their female counterparts. Hiro’s case is supported by and adds
to the study by Brecht and colleagues (Brecht et al., 1995) who found that
among their American University students studying in Russia for 4 months,
males gained more in their listening ability and oral proficiency. The com-
parison of Natsumi and Hiro also confirms the findings by Carlson and col-
leagues (Carlson et al., 1990) on American university students studying in
France and Germany. They claim:

the single most powerful predictor of language change was gender,
accounting for just over seven percent of the variance...Examinations
of the means of males and females both before and after the study
abroad showed that the greatest gains in language proficiency was
made by the males. Prior to the study abroad year, the males were
substantially lower than the females in foreign language proficiency.
By the end of the sojourn, however, the males made gains that brought
them up to the level of the females. (p. 79)

These results are also mirrored in the work of Isabelli-Garcia (2003, 2004,
2006) who revealed, in her investigation of motivation and social networks
of American university students in Argentina, that the majority of American
males investigated made more progress in their oral proficiency than the
female participants.

The implication for study abroad programs, and especially school-spon-
sored study abroad programs originating from Japan—where the ratio of
gender difference is perhaps the most pronounced—is that we need to be
more attentive to how macro-factors and program-level decisions interact
with host school and family placements, and to the consequences of these
structures and decisions for the language learning experiences of program
participants. In terms of research on study abroad, perhaps not surprisingly,
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there is an increasing amount of evidence that host contexts are not only
experienced differently by different learners (Churchill, 2006), but also con-
structed by, for, and with learners in gendered ways. More work is needed
to investigate the various ways gender relations are mutually constituted at
the macro-, program, and micro-levels in these contexts, and the resulting
consequences for language learning opportunities. Moreover, in larger scale
studies that investigate learning through quantitative measures, greater
attention should be paid to the comparative progress made by males and
females. Unfortunately, since Brecht et al. (1995) studied American learners
of Russian, few quantitative studies have focused specifically on the dif-
ferential language learning progress by males and females in study abroad
contexts.

As I have argued here, there are also likely differences in the at-home
language learning setting which arise from the way gender is locally con-
structed. It would seem to follow that when studies are designed to assess
the comparative advantage of studying abroad or at home (e.g., Collentine &
Freed, 2004), we could all benefit from learning how these contexts are ex-
perienced differently by males and females and how these different experi-
ences affect learning outcomes. An investigation of how gains differ by gen-
der might help account for some of the more unexpected findings reported
in comparison studies (e.g., Freed et al.,, 2004). Such a perspective could
also help us further appreciate the complex—and often gendered—ways in
which contexts, language learning opportunities. and related outcomes are
mutually constituted.

Endnotes

1. An earlier version of this paper was presented at AAAL 2005 in Madi-
son, Wisconsin.

2. The names of the participants and the schools are pseudonyms.

3. The numbers in parentheses indicate the length of pauses between
utterances. Colons indicate elongated vowels and hyphens denote trun-
cated speech.
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The Newspaper Word List: A Specialised
Vocabulary for Reading Newspapers

(Teresa) Mihwa Chung
Korea University of Sejong, South Korea

The primary purpose of this study is to identify words that are of special importance
for reading newspapers. In the Newspaper Corpus of 579,849 running words, 588
word families are identified as Newspaper Words. These words account for 6.8% of
the running words in the corpus. When combined, proper names and 2,521 families
of the General Service List of English Words (GSL) and the NWL make up 92.5% of
the running words in the corpus. This is lower than the 98% ideal coverage required
for understanding a text successfully, but very high given the small vocabulary size.
Thus, the NWL will give the best return for vocabulary learning to learners of English
as a foreign language who wish to read newspapers as soon as possible.
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another language and one major type of reading material is news-

papers. Newspapers are often used in reading classes in order to
develop reading skills and expand vocabulary knowledge (Hwang & Nation,
1989; Klinmanee & Sopprasong, 1997). There are several reasons for this.
Firstly, newspapers are easily and cheaply available in hard copy or online.
Secondly, newspapers are authentic materials that are commonly read by
the native speakers of the language. Thirdly, they provide a wide choice of
interesting topics from which teachers or learners can choose reading texts.
Finally, reading newspapers is considered to be not only a good way of re-
viewing old vocabulary learned, but also of learning new vocabulary from
context (Hwang & Nation, 1989).

Despite these potential advantages, many learners find it difficult to read
unsimplified newspaper texts. There are a number of factors that contribute
to difficulty in reading, but vocabulary knowledge has consistently been
found to be the most influential factor affecting comprehension (Hirsh &
Nation, 1992; Nation & Coady, 1988).

Hu and Nation (2000) suggested that knowledge of at least 98% of the
total words (tokens or running words) in a text is the minimum required for
adequate reading comprehension. A recent study by Nation (2006) exam-
ined the receptive vocabulary size needed for reading newspapers using the
reportage category of the parallel LOB [the Lancaster Oslo/Bergen Corpus of
British English] (Johansson, 1978), FLOB (Hundt, Sand, & Siemund, 1999),
Brown (Francis & Kucera, 1979), and Frown [the Freiburg-Brown Corpus of
American English] (Hundt, Sand, & Skandera, 1999) corpora. In that study,
Nation used the British National Corpus (BNC) in order to develop word
frequency lists and applied them to other corpora, including newspapers.
He estimated that knowledge of the 8,000 most frequent word families and
proper names is needed to reach 98% lexical coverage. This number repre-
sents a fairly large vocabulary, particularly for adult learners of English who
want to read newspapers as a means of learning English and for knowing
what is occurring inside and outside of the country. An important meth-
odological approach used by Nation (2006) involved using a reportage news
category without dividing it into smaller news sections (e.g., international
news and business news); as a result, a range criterion was not included,
which is important when selecting a wide range of words occurring with
high frequency in newspapers. In the present study, four news sections are
examined in order to obtain more detailed results from coherent sections.

R eading is one of the most common and important ways of learning
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It is important to remember that particular words common in certain
kinds of writing occur frequently in those texts, and therefore provide good
coverage for those text types. A good example of a specialised vocabulary
is the Academic Word List (Coxhead, 2000), which consists of only 570
word families, and provides coverage of at least 9% of the running words
in a wide range of academic texts. As another example, Ward (1999) notes
that a vocabulary of only 2000 word families provides 95% coverage of the
tokens in many engineering texts, which is sufficient for 1st-year students
to read required textbooks. Learning such a specialized vocabulary provides
learners with a shortcut to coping with the vocabulary of such texts.

For this reason, if researchers develop specialized vocabulary lists, only a
small vocabulary is needed to make certain types of texts easily accessible
provided the specialized list of vocabulary is acquired. In addition, when
teachers narrow the focus on teaching vocabulary such as for reading
newspapers and engineering texts, the vocabulary burden required of
learners is lowered and as a result, learners benefit from such instruction.
Therefore, well-chosen specialized vocabulary lists can give learners the
best results with the least effort.

To date, it is not known how large this specialized newspaper vocabulary
might be and what kinds of words would form it. Thus, the primary purpose
of this study is to identify the specialized vocabulary of newspapers. Three
research questions will be investigated:

1. How many word families make up a specialised vocabulary of news-

paper texts (hereinafter, the Newspaper Word List)?

2.  What percentage of the tokens in newspaper texts does the Newspa-

per Word List cover?

3. How often do the words in the Newspaper Word List occur in different

newspapers and different news divisions?

Materials and Methods

Computer Programs

The analyses in this study were performed with the vocabulary analysis
program Range32H (Heatley & Nation, 2006) in order to count and cre-
ate a list of proper names and Newspaper Words. The program uses two
Baseword lists: Baseword one is the first 1,000 words and Baseword two is
the second 1,000 words of the GSL.
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A weakness of Range is that the program cannot distinguish ward (a family
name) from ward (a section of a hospital). This problem was addressed by
looking at the context in which the word was embedded. Similarly, aid as a
verb is not distinguished from aid as a noun; however, this kind of polysemic
use was not considered a problem because the learning burden of the noun
form is very small if the verb use is known. Many English verbs may com-
monly be also used as nouns.

Determining a Unit of Counting Word Families

In this study, the word family is used as the unit when counting words.
The level of word family used here is composed of a base form together with
its inflected forms and derived forms as described in Level 6 of Bauer and
Nation’s scale (1993). A word family represents a group of words whose
forms and meanings are closely related to each other and which can be un-
derstood with little or no extra learning when one or more of the members
is already well known to a learner. Thus, word types from the same word
family are counted as the same word. Both American and British spellings
are counted in the same family. For example, analyse and analyze are counted
in the family analyse. The main justification for the use of the word family is
that it best represents the kind of knowledge needed when meeting words
in reading, and the goal of this study is to examine the vocabulary needed
for reading newspapers. Table 1 illustrates how large word families can be.
Each word in italics is the most frequently occurring form in that family in
the Newspaper Corpus.

Compiling the Newspaper Corpus

The news texts used in this study were obtained from the Internet Public
Library drawing on texts published from 23 February to 23 May 2006. All
texts were obtained in electronic form. The dates of the reports and the
names of the reporters and the newspapers were removed.

In making the Newspaper Corpus, four principles were followed. The first
principle was that newspapers for the Newspaper Corpus of English (here-
inafter, the Newspaper Corpus) had to represent the kinds of English news-
papers that native speakers of English would typically read. Three newspa-
pers were chosen: The Dominion Post from New Zealand, The Independent
from the United Kingdom, and The New York Times from the United States
of America. These are representatives of high quality English newspapers
in these three English-speaking countries. Though the sensational tabloids
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Table 1. Examples of Three Word Families in the Newspaper Corpus

FINANCE SECURE INVEST
FINANCES SECURES INVESTS
FINANCED SECURED INVESTED
FINANCING SECURING INVESTING
FINANCIAL SECURELY INVESTMENT
FINANCIALLY SECURITY INVESTMENTS
FINANCIER SECURITIES INVESTOR
FINANCIERS UNSECURED INVESTORS

INSECURE REINVEST

INSECURITY REINVESTS

INSECURITIES REINVESTED
REINVESTING
REINVESTMENT

are widely read, they were not selected because the Newspaper Word List
is intended to help learners study English in an intensive course, often with
the goal of going to university.

The second principle was that the corpus had to be large enough in or-
der to allow the lower frequency candidates for a specialized vocabulary of
newspapers to have a reasonable number of occurrences (Kennedy, 1998;
Leech, 1987; Sinclair, 1991). A corpus of 579,849 running words proved to
be large enough to obtain a minimum frequency of at least 20 occurrences
of each candidate word.

The third principle was that the corpus had to contain approximately
equal-sized, representative sections of each newspaper in order to measure
the range of occurrence of words. Range is vital because lexical items that
will be met when reading different sections of a newspaper and different
newspapers should be selected.

The Newspaper Corpus consisted of 12 sections, namely the four main
news divisions (Business, International, National, and Sports) from three
newspapers (i.e.,, The Dominion Post, The Independent and The New York
Times). Table 2 provides data concerning the size of the 12 news sections
each counted by the Range program.
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Table 2. Tokens in each of the 12 News Sections

News The Domin- The Inde- The New Total
division ion Post pendent York Times

National 48,270 47,816 48,527 144,613
Business 47,361 47,922 48,549 143,832
Sports 48,827 49,020 48,750 146,597
International 48,594 47,848 48,365 144,807
Total 193,052 192,606 194,191 579,849

As shown in Table 2, the National news texts in The Dominion Post con-
tained 48,270 tokens and the combined National news texts from the three
newspapers totaled 144,613 tokens. The four sections in the Dominion Post
contained a total of 193,052 tokens. On average, each of the 12 news sections
contained 48,300 tokens, each of the four news divisions 144,900 tokens,
and each of the three newspapers a total of 193,000 tokens. Each of the 12
sections was of roughly equal size in order to obtain comparable statistical
data from the various sections, and accordingly the frequency of the words
was not biased by the size of each section (Leech, 1987; Sinclair, 1991).

The fourth principle was that texts in the corpus should be representative
of news text types. Three conditions were considered. First, texts for the
corpus should be selected from a news reportage category rather than from
editorials, book and movie reviews, or advertisements because reporting
news is a more typical function of a newspaper. Second, a large variety of
news texts written by a large number of reporters should be included in
the corpus. Third, the texts should be whole texts rather than a collection of
partial texts, and relatively long texts need to be chosen in order to obtain
specialized words with a higher frequency. Sampling whole texts gives
topic-related words more opportunity to occur, though marked differences
of individual writing style or topic might appear (Sinclair, 1991). Accord-
ingly, the 868 texts comprising the Newspaper Corpus (see Table 3) were
whole texts from reportage and 844 texts (97.2%) were between 200 and
2,000 words long; the shortest text was 131 words long and the longest was
5,054 words. A balance between short and long texts, and a balance in size
between different news divisions were achieved where possible as shown
in Table 3.
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Table 3. Number of Texts in Each News Division

News division Number of texts
National 221
Business 211
Sports 215
International 221
Total 868

Each news division contained 217 texts on average. Care was taken when
compiling the corpus to ensure that texts were not repeated in different
newspapers. There is a high risk of this occurring because wire services
like Reuters and API provide news to newspapers all over the world. A very
large amount of work was involved in collecting the corpus, as each of the
868 texts had to be downloaded one by one, checked to avoid duplication
of texts, and edited for misspellings, spelling variations, foreign words, and
hyphenated words (for details, see the section Editing the News Texts below).

Editing the News Texts

The news texts were edited to make them computer readable and to avoid
counting problems. After that, the texts were saved in the plain text format
in order to make them suitable for analysis by the Range program.

Hyphenated Words: For hyphenated words with a deducible meaning from
the meaning of each constituent (e.g., large-scale, wide-bodied, and anti-
war), a space on each side of the hyphen was inserted using the Find and
Replace function on the computer. This is because in terms of counting the
occurrences of each word and measuring the vocabulary load of the text,
it is better to count each constituent separately, as this avoids inflating the
number of different word types. Where it is better to keep a hyphen in order
to maintain the meaning of the whole, a hyphenated word was changed into
one lexical item without a hyphen (e.g., preemptive, email, and hiphop).

Foreign Letters: When foreign words in Word format were saved in plain
text format, the pre-existing Word Document format was lost, and this cre-
ated problems in counting words. For example, Ldffler was initially counted
wrongly as two items, L7 and ffler. For this reason, foreign letters, for exam-
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ple 6, é and d as in Léffler, René, and Chdvez, were replaced with the English
letters o, e and a, respectively.

Various Word Forms with the Same Meaning: In the case of varying word
forms with the same meaning such as per cent and percent, per cent was
replaced with percent. Otherwise, per cent and percent would be counted as
three items, per, cent and percent.

Names with an Apostrophe: Words written with an apostrophe, such as
Shi’ite and Fa’atau, were rewritten as Shiite and Faatau in order to avoid
each being counted as two items.

Setting up Criteria for Identifying Specialized Words for Reading
Newspapers

Three criteria were set up in order to ensure that the words identified
were specialized vocabulary for reading newspapers.

Special Purpose Vocabulary: The first criterion was that newspaper words
must be special purpose vocabulary. This meant that they could not be part
of the high-frequency 2,000 words of English as defined by West’s (1953)
General Service List of English Words (GSL). In addition, no proper names
were included on the list. One reason for choosing the GSL was to make the
data comparable with the Academic Word List which also assumes knowl-
edge of the GSL.

Wide Range: The second criterion of range had the highest priority because
words should occur in a wide range of different news texts. In this study,
range was measured by (a) determining the number of news divisions in
which each candidate word occurred and (b) by counting the number of
news sections across the three newspapers and the four news divisions in
which the word was found (e.g., The Dominion Post’s National news section
and The Independent’s National's news section). Thus, Newspaper Words
must occur in all four news divisions of the corpus, and 6 or more of the 12
smaller news sections. Because the primary aim of the study is to create a
list of the most useful Newspaper Words rather than create a complete list of
Newspaper Words, a range of 6 or more out of 12 was considered sufficient
for identifying Newspaper Words.
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High frequency: The third criterion was the total frequency with which
the candidate words occurred in the Newspaper Corpus. Frequency is im-
portant but not foremost because creating a word list based on frequency
alone allows a bias towards longer texts and topic-related words. In this
study, Newspaper Words must occur 20 times or more in at least 6 out of
the 12 sections in the corpus. The frequency cutoff point of 20 occurrences
was chosen because in terms of practicality, 20 examples provide enough
examples for a useful concordance analysis of an item (Leech, 1987; Sinclair,
1991).

Making a List of Proper Names

In order to prevent frequently occurring proper names from being se-
lected as Newspaper Words, a list of proper names was created by examin-
ing the words with a frequency of 20 or more occurring outside the GSL
2,000 words. The list of proper names included personal names (e.g., Mary
and David), country names (e.g., New Zealand and Britain) and organiza-
tion names (e.g., Delta Air Lines and Duke University). Abbreviations, such
as NZQA, EU, and FIFA, were generally included in the list of proper names.

Certain items, such as hawk (as in Black Hawk helicopter and a kind of
bird), ward (as in Martin Ward and a kind of room), mount (as in Mount
Tambora and go up), and range (as in Tararua Range and widespread), were
used as both a proper name and an ordinary item in the corpus. Items occur-
ring more frequently as a proper name than an ordinary item in the News-
paper Corpus (e.g., Hawk and Ward) were placed in the list of proper names.

In order to make a list of proper names, all word types with a frequency of
20 or more that did not occur in the GSL were examined and a decision was
made about which would be put into the list of proper names.

Note that after making a list of proper names, there are three Baseword
lists to run with the Range program: Baseword one and two are the first
1,000 words and the second 1,000 words of the GSL; Baseword three is a list
of proper names.

Creating a List of Specialized Words for Reading Newspapers

The following steps were taken in order to identify all the word types
outside the 2,000 words of the GSL and the list of proper names, to decide
whether they met the criteria for identifying specialized words and thus to
select potential candidates for a list of Newspaper Words.
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First, word types occurring outside the three Baseword lists were identi-
fied by running the four news divisions of the Newspaper Corpus through
the Range program. Second, 1,012 word types occurring in all four news di-
visions (Business, National, Sports, and International) and not in the GSL or
proper name list were identified. Third, the 1,012 types were organized into
733 word families using the Copy function in the Range program drawing on
Nation’s fourteen 1,000-word lists from the British National Corpus. These
lists have been carefully created and are a reliable source of word families.
Fourth, by running the 12 news sections (see Table 2) of the corpus through
the Range program, 523 word families with a range of 6 or more out of 12
and a frequency of 20 or more occurrences were identified.

Finally, word types occurring in only two or three news divisions were
examined in order to determine whether counting word families rather than
word types would allow more words to become candidates for the News-
paper Word List. This resulted in 65 word families (e.g., adequate, bonus,
consult, and score) being added to the list, giving a total of 588 word families.

Results

The Newspaper Word List and its Text Coverage

From a corpus of 579,849 tokens, 588 word families (Appendix 1) were
identified as specialized words for reading newspapers using the criteria
of range and frequency. Table 4 shows how much of the Newspaper Corpus
was covered by the GSL lists and the Newspaper Word List, and how many
families in each list occurred in the corpus.

Table 4. Text Coverage and Number of Families in Each List

Word list (Number of Coverage of the Number of families
families in the list) Newspaper Corpus occurring in the
Newspaper Corpus

Newspaper Word List 6.8% 588
(588 families)
Second 1,000 GSL 5.5% 937
(991 families)
First 1,000 GSL 74.2% 996
(998 families)

Total (2,577 families) 86.5% 2,521
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Table 4 shows that the NWL covered 6.8% of the tokens in the corpus.
This is higher than the 5.5% coverage of the second 1,000 GSL of the corpus.
This contrast is even more striking when we consider that the total number
of word families in the NWL (588 families) is much smaller than the 937
families occurring in the second 1,000 of the GSL.

The first 2,000 words of the GSL and the 588 newspaper word families in
the corpus provide coverage of 86.5% of the running words in the corpus.
This is a high degree of coverage with a relatively small number of words.

The NWL Coverage of National, Business, Sports, and International
News Divisions

Table 5 shows a comparison of the coverage of the four news divisions by
the NWL, the GSL, and proper names.

Table 5. Text Coverage of the Four News Divisions by Each List

Coverage National Business  Sportsnews Interna-
news news tional news
NWL 6.7% 8.3% 5.1% 7.1%
Second 1,000 GSL 5.9% 5.5% 5.5% 5.3%
First 1,000 GSL 74.8% 74.7% 74.9% 72.5%
Proper names 4.9% 4.7% 7.4% 7.0%
Total coverage 92.3% 93.2% 92.9% 91.9%

Note: Proper names are treated as known words because proper names
are easily understood from the context or are already known to students
(Hwang & Nation, 1989).

The NWL coverage of the Business news division is the highest (8.3%)
and the coverage of the Sports news division is the lowest (5.1%). A factor
contributing to the high coverage by the NWL of the Business news division
is that some word families occurred extremely frequently in the Business
news division, but were of much lower frequency in the Sports news as seen
in Table 6.

The NWL coverage of the National and International news divisions is
similar (6.7% and 7.1%, respectively). Within the most frequent top 10
words, three word families: percent, issue, and secure (security is the most
frequent type) were included in both National and International news. The
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other 7 families out of the top 10 included labour, fund, drug, job, sex, inves-
tigation, and port in the National news; and military, protest, bomb, prime,
terror, major, and region in the International news.

Table 6. A Comparison of the Number of Occurrences of 18 Word
Families in the Business News and Sports News Sections

Word families Number of Occurrences in Number of Occurrences in
Business News Sports News
PERCENT 707 29
INVEST 456 9
FINANCE 195 18
EXECUTIVE 184 33
FUND 178 13
ENERGY 132 4
CONSUME 124 1
REGULATE 122 8
BID 112 32
COMMISSION 106 12
ISSUE 95 33
PENSION 93 1
ANALYSE 91 13
CORPORATE 84 3
SHAREHOLDER 81 1
INCOME 80 2
EXPORT 76 2
REVENUE 75 6

The second 1,000 words of the GSL had very similar coverage (about
5.5%) in all four news divisions, but the first 1,000 words of the Interna-
tional news division had slightly lower coverage (72.5%) than the others
(around 74.8%).

The proper name coverage of the Sports news division was the highest
(7.4%), while the Business news coverage was the lowest (4.7%). Because
players’ skills, team performances, and new players’ names are mentioned
frequently in the Sports News section, proper names occurred more fre-
quently in this section than in any other news division. For this reason, if
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the Sports news division is excluded from the Newspaper Corpus, the NWL
coverage of the remaining combined texts rises to 7.4%. The smallest cover-
age by the NWL of the Sports news division was balanced by the biggest
coverage of proper names. Thus, the total coverage of each of the four news
divisions by the four combined lists was very similar, between 91.9% and
93.2%.

The NWL Coverage of each Newspaper of the Three Countries

The coverage of the three newspaper corpora provided by the three word
lists is shown in Table 7.

Table 7. Coverage of Each Newspaper by the Three Word Lists

The Domin- The Inde- The New
ion Post pendent York Times
NWL coverage 7.3% 6.5% 6.6%
Second 1,000 GSL coverage 5.7% 5.6% 5.2%
First 1,000 GSL coverage 73.3% 74.8% 74.5%
Total 86.3% 86.9% 86.3%

As shown in Table 7, there is little difference in coverage provided by all
three lists for the three newspapers. The NWL is clearly an international list
and it could be expected to work well with other similar newspapers. Eight
word families: executive, final, invest, issue, major, percent, secure, and team,
were within the most frequent 20 words in the three newspapers.

Range of the 588 Families of the NWL

Table 8 shows how many of the 588 families of the NWL occurred in 6 or
more of the 12 sections of the Newspaper Corpus.

One hundred thirty-eight (24%) of the 588 word families occurred in all
12 news sections, and 567 families (96%) occurred in 7 or more sections.
The wide range of the 588 families indicates that the list is likely to apply
well to other similar quality newspapers.
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Table 8. Cumulative Number and Their Percent
of 588 Word Families in Sections 6 to 12

Number of news Number of NWL Cumulative Cumulative per-
sections families number cent of families

12 138 138 24%

11 127 265 45%

10 110 375 64%

9 94 469 80%

8 60 529 90%

7 38 567 96%

6 21 588 100%

Evaluation of the Newspaper Word List

A frequency-based word list made from a particular corpus will provide
reasonably high coverage of that corpus. In order to test whether the NWL
provides good coverage of a different newspaper corpus, the newspaper sec-
tions of the Frown Corpus and the FLOB Corpus, both containing material
written in the early 1990s, were chosen. These are relatively new compared
with similarly structured but older Brown and LOB corpora compiled over
30 years earlier.

From the Frown and FLOB corpora, three categories (reportage, editori-
als, and reviews) were selected for making three corpora to test the NWL: (a)
a reportage news corpus, (b) a reportage and editorials combined corpus,
and (c) a reportage, editorials, and reviews combined corpus. The reportage
news corpus contains 88 texts, amounting to 180,170 tokens; the reportage
and editorials combined corpus, 142 texts (292,048 tokens); the reportage,
editorials, and reviews combined corpus, 176 texts (362,584 tokens). Note
that all texts of the Newspaper Corpus used in this study would be classified
as reportage in the Frown and FLOB corpora. Table 9 shows a comparison of
the three news corpora from the Frown and FLOB.
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Table 9. Number of NWL Families and Their Coverage
in Various Corpora

Corpus (Tokens) NWL Families NWL Coverage
Reportage news (180,170 tokens) 577 6.0%
Reportage and editorial combined 582 6.0%

(292,048 tokens)

Reportage, editorial, and reviews 582 5.7%
combined (362,584 tokens)

As shown in Table 9, the coverage by the NWL of each of the three news
corpora was similar at 6.0%, 6.0%, and 5.7%. This indicates that the NWL
also works well with editorials and reviews sections. The 6.0% is slightly
lower than the 6.8% coverage of the Newspaper Corpus compiled for this
study. Five hundred seventy-seven out of the 588 newspaper families oc-
curred in the reportage news texts, quite a lot given the smaller corpus size.
The 11 NWL families which did not occur in the reportage corpus were
cellphone, detention, email, enrich (enrichment is the most frequent type),
enroll, flu,immigrate (immigration is the most frequent type), internet, refine
(refinery is the most frequent word type), virus, and website. Such items are
likely to be affected by the age of the corpus because there is more thana 15
year difference in age between the Newspaper corpus and the Frown and
FLOB combined corpus. The items occurring frequently are also affected by
new or emerging topics such as email and bird flu. Six families out of the
11 did not occur in the reportage and editorial combined news: cellphone,
email, enrich, flu, internet, and website.

Newspaper texts from the Brown and LOB corpora were also examined
to determine how much of the text the NWL covered. Because the Brown
and LOB corpora were compiled in the 1960s (almost 50 years ago), the
coverage of the NWL was around 5.1%, suggesting that the NWL is affected
by current issues and needs to be updated periodically.

Conclusions

In the Newspaper Corpus of 579,849 tokens, 588 word families were clas-
sified as Newspaper Words. The list of 588 families is a specialized vocabu-
lary which provides a high coverage of newspaper texts. It accounted for
6.8% of the tokens in the corpus. One strength of the Newspaper Word List
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is that the 588 families are a much smaller group than 937 families occurring
in the second 1,000 GSL, but the coverage of the NWL is 1.3% better than the
coverage by the second 1,000 GSL.

When combining the coverage of the NWL, GSL, and proper names, the
coverage of the corpus comes to 93% coverage. Though this is lower than
the 98% target coverage criterion specified by Hu and Nation (2000), this is
very high and thus the NWL can provide second language learners who want
to read English newspapers with a way to focus their vocabulary studies.

The NWL can add to the number of high frequency words that could be
directly taught in class time and that deserve deliberate study by learners.
It is important to remember that vocabulary learning should take place in a
balance of activities, covering not only meaning-focused activities but also
language-focused and fluency development activities. For maximum benefit,
learners should read more related stories than unrelated stories. Following
the same story through the several issues of the newspaper is an effective
way of helping learners review the vocabulary learned previously (Hwang &
Nation, 1989; Schmitt & Carter, 2000). The NWL would be useful for teach-
ers of English for specific purposes (ESP) who are interested in designing a
vocabulary course for foreign language learners who wish to read newspa-
pers as soon as possible.

In future studies, firstly, it may be desirable to collect data for more than
3 months and compile a bigger corpus covering a wider range of sections so
that the NWL could be more widely applied in each newspaper. Secondly, the
NWL may need to be updated every 5 to 7 years as it is partly influenced by
current world events.
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Appendix 1: Newspaper Words in 10 Sublists

The NWL is grouped into 10 sublists, and each sublist includes 60 words,
except for Sublist 10 which includes 48. Groups of 60 break the learning task
into units of a manageable size for a short-term course. The grouping of the
sublists is based on range and frequency, and range is given precedence over
frequency. Sublist 1 contains words which are of the widest range and the
words in Sublist 10 are of the narrowest range among the 10 sublists.

The most frequently occurring member of each word family in the NWL
is displayed in the list. Figures indicate the sublist of the NWL. For example,
abandoned is the most frequent type of the members of the family abandon,
and this family occurs in Sublist 8 of the NWL. Note that both American and
British spellings are included in the word families (e.g., both rumors and
rumours are included in the family rumor). Three prefixes (pre-, ex-, pro-)
are included in the list because they are frequently used to make words, are
predictable in meanings as in pre-season, pre trial, pre-match, ex-adviser, ex-
offenders, ex-employee, pro-democracy campaign, pro-Palestinian, and pro-
life groups, and are within the Level 6 affixes (Bauer & Nation, 1993) used
for making a list of Newspaper words in this study.

Headwords of the Newspaper Word List in 10 Sublists

abandoned 8 adjusted 3 allegations 5
abuse 5 administration 3 alliance 5
academic 3 affected 2 allies 4
access 3 agenda 3 alongside 5
accompanied 6 aggressive 2 alternative 4
accurate 6 aid 3 amazing 8
achieve 1 airline 8 amid 3
acknowledged 2 airport 4 analysts 1
acquired 2 alarm 5 announced 1
adequate 9 alcohol 8 annual 3
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anticipated 5 boost 7 cited 4
apartment 7 boss 3 clash 7
apparently 2 bounce 7 classic 10
appeal 3 brand 5 climate 6
approach 1 breach 4 clinical 7
appropriate 3 brewers 8 collapse 4
area 1 brief 5 colleagues 7
aspects 7 broker 9 column 9
assembly 6 | |budget 3 combat 9
asserts 9 bullet 8 comment 1
assessment 2 burden 9 commission 3
assets 7 bureau 10 committed 1
assistant 2 cabinet 7 communications | 6
assume 3 campaign 1 community 1
assured 2 cancer 10 compensation 6
athletic 10 candidate 3 complex 6
attached 3 capable 3 comply 5
attitude 7 capacity 7 compound 10
attorney 9 captured 5 computer 6
authority 1 career 3 conceded 7
available 1 cash 3 concentrate 8
awaited 4 cast 6 concert 10
award 4 casualties 10 concluded 6
aware 2 category 6 conclusion 8
bail 10 celebrated 6 condemned 9
ban 3 cellphone 10 conducted 3
beach 4 challenge 1 conference 1
behalf 5 champion 5 confirmed 3
benefits 3 chancellor 10 conflict 8
bet 9 channel 7 confrontation 7
bid 1 chaos 7 congress 10
bomb 8 chase 8 consecutive 10
bond 9 chip 8 consent 9
bonus 9 circuit 8 consequences 3
boom 4 circumstances 9 conservative 6
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considerable 6 decade 1 editor 5
consistent 4 declined 2 element 8
construction 2 defence 1 eliminate 8
consultant 3 defendants 9 email 10
consumers 7 deficit 5 embarrassed 6
contact 7 definitely 4 embrace 5
contend 6 definition 5 emerged 2
contest 9 deliberately 6 emotional 4
contract 1 demonstrations 4 emphasis 5
contrast 6 denied 1 enable 5
contributed 2 departure 8 endorsed 9
controversy 2 depressed 8 energy 5
convention 8 deputy 5 enforcement 4
converted 10 designed 2 enormous 8
convicted 8 desperate 8 enrichment 9
convinced 6 despite 1 enrolled 10
cooperation 9 detention 10 ensure 4
cope 10 disabled 9 entitled 8
corporate 3 disaster 5 environment 3
counter 8 disclose 7 equipment 5
counterparts 8 discount 7 era 8
county 10 discrimination 10 €errors 6
couple 2 display 6 erupted 9
create 1 dispute 2 established 2
credit 2 distinctive 7 estimated 2
crew 6 distribution 6 evaluate 9
crisis 3 dividend 10 eventually 2
criticised 2 document 5 evidence 1
criticism 6 domestic 4 ex- 5
crucial 3 dominated 4 exceed 8
culture 4 donations 10 exclude 9
curb 9 draft 7 executed 6
deadline 4 dramatic 6 executive 1
debate 2 drug 3 expand 2
debut 9 echoed 7 experts 4
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exports 7 guidelines 9 instance 6
exposed 4 guys 7 institute 1
extract 10 hail 9 intelligence 7
facilities 4 halt 4 intense 2
factor 4 haul 8 interim 10
feature 4 headlines 7 internal 4
federal 5 headquarters 3 internet 3
federation 4 height 8 interview 3
feeding 3 highlighted 7 investigation 1
fees 7 huge 1 investment 1
final 1 identified 3 involved 1
financial 1 ignore 4 isolated 6
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Following Dornyei’s (2001a) definition of demotivation, this paper focused on spe-
cific external forces that Japanese high school students may experience and that
might cause their motivation to be reduced. On the basis of Kikuchi’s (in press)
qualitative study and other former studies, we developed a 35-item questionnaire to
gather quantitative data. The participants were 112 learners of English from three
private universities in Tokyo and Shizuoka, Japan. They were asked to complete the
questionnaire on the Internet. Using factor analysis, five factors were extracted: (a)
Course Books, (b) Inadequate School Facilities, (c) Test Scores, (d) Noncommunica-
tive Methods, and (e) Teachers’ Competence and Teaching Styles. Based on these re-
sults, we discuss possible demotivating factors in English classrooms in high schools
in Japan.
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and many researchers (e.g., Crookes & Schmidt, 1991; Dérnyei,

2001a; Oxford, 1996) have investigated how students can be moti-
vated. For instance, there are several influential theories such as attribu-
tion theory (Weiner, 1992), self-efficacy theory (Bandura, 1993), self-worth
theory (Covington, 1992), goal-setting theories (Locke & Latham, 1990),
and self-determination theory (Deci & Ryan, 1985) which attempt to explain
the complex concept of motivation. Among these researchers, Dérnyei, in
particular, has done extensive research on practical aspects of motivation
such as the question of how teachers can help to improve learner motivation
in classrooms (Dornyei, 2001b).

Dornyei (2001a) has defined demotivation as “specific external [italics
added] forces that reduce or diminish the motivational basis of a behavioral
intention or an ongoing action” (p. 143). Following Dornyei’s definition of
demotivation, which only concerns external forces that reduce or diminish
learners’ motivation, this paper focuses on external forces that may cause
Japanese high school students to lose motivation.

In the United States, demotivation has been investigated mainly in the
field of instructional communication (Christophel & Gorham, 1995; Gorham
& Christophel, 1992; Gorham & Millette, 1997; Kearney, Plax, Hays, & Ivey,
1991; Zhang, 2007). About a decade ago, demotivation began to draw atten-
tion from researchers in L2 learning and teaching as well. Dérnyei (2001a)
presented the main demotivating factors identified in an unpublished study
(Dornyei, 1998, as cited in Dornyei, 2001a) which questioned 50 secondary
school students in Budapest, Hungary, studying either English or German
as a foreign language. In this study, conducted through structured 10-30
minute interviews with participants who were identified by their teachers
or peers as being demotivated, nine areas of concern emerged. These areas
are presented based on Dornyei (200143, p. 151) in order of their frequency
below:

l earners’ motivation is an important factor in language learning,

1. Teachers’ personalities, commitment, competence, teaching methods.

2. Inadequate school facilities (very big group, not the right level, or
frequent change of teachers).

3. Reduced self-confidence due to their experience of failure or lack of
success.

4. Negative attitude toward the foreign language studied.
Compulsory nature of the foreign language study.
6. Interference of another foreign language that pupils are studying.

v
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7. Negative attitude toward the community of the foreign language spo-

ken.

8. Attitudes of group members.

9. Course books used in class.

Dornyei identified these nine categories from a subset of 75 comments
that concerned demotivating factors in the interview transcripts. Moreover,
he found that 30 occurrences (40% of the total) concerned the first category,
related to teachers.

Recently, several survey studies have been reported concerning Japa-
nese learners who study English as a foreign language (Arai, 2004; Falout
& Maruyama, 2004; Hasegawa, 2004; Kikuchi, in press; Tsuchiya, 2004a,
2004b, 2006a, 2006b). In her exploratory study, Arai asked 33 univer-
sity students, most of whom majored in English and were considered to be
highly proficient in English, to report whether they had had demotivating
experiences in foreign language classrooms and to describe the experiences
and their immediate reactions to those experiences. Of the 33 students, two
reported that they had not had such demotivating experiences. The remain-
ing 31 students’ reports (N = 105) covered English classes in their elemen-
tary school, junior high school, senior high school, university, and private
cram school. Arai collected 105 comments and categorized them into the
following four areas: (a) Teachers, (b) Classes, (c) Class Atmosphere, and
(d) Others. She found that the number of reports about the first category,
Teachers, accounted for 46.7% of total reports, followed by Classes (36.2%),
the second category. The third category, Class Atmosphere, was the least
reported (13.3%).

To investigate the sources of demotivation, Hasegawa (2004) adminis-
tered a questionnaire with open-ended questions to 125 junior high school
students and 98 senior high school students. She carried out qualitative anal-
yses of both junior and senior high school students’ responses. She reported
that teachers were the subject of student-report focus. Thus, she suggested
that inappropriate teacher behaviors may make “the strongest impact” on
student demotivation, amongst other factors (p. 135). Whereas most of the
previous studies used retrospective methods and asked university students
to reflect on past experiences, Hasegawa'’s research is significant for hav-
ing interviewed junior and senior high school students directly. However,
her participants came from only one public junior high school and only one
private senior high school, and therefore, it may be difficult to generalize her
findings to other junior or high school students.
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Faloutand Maruyama (2004) attempted to examine whether demotivating
factors before entering college differ between lower proficiency and higher
proficiency learners of English. They administered a 49-item questionnaire,
developed mainly on the basis of categories presented in Dérnyei (2001a),
to 164 university students from two science departments. The participants
were selected from two different levels of proficiency as measured by an in-
house institutional test. Their major findings were (a) that the areas of de-
motivation for the lower proficiency group were self-confidence, attitudes
toward the L2 itself, courses, teachers, and attitudes of group members (in
descending order); (b) that for the higher proficiency group, self-confidence
was the most important determinant with the other factors being relatively
neutral; (c) that both the higher and lower proficiency groups reported that
they had been demotivated before; and (d) that the lower proficiency group
started to develop negative attitudes towards English earlier than the higher
proficiency group. One point to be made is that although they aimed at find-
ing the difference between students at higher and lower proficiency levels,
it seems that the actual proficiency levels of the two groups did not differ
much, judging from their description of the students’ proficiency:

LP [lower-proficiency group] and HP [higher-proficiency group]
averages were 49 and 78 points [out of 100 possible scores for the
institutional placement test] respectively, with corresponding TOEIC
score averages at 300 and 347 (Falout & Maruyama, 2004, p. 4).

Both the lower and higher proficiency groups may have had little interest
in studying English from the beginning. In other words, the researchers did
not distinguish between demotivated and motivated learners. Thus, it is not
clear that they explored what diminished the motivation of students who at
one time had had some motivation to study English.

In order to understand the cause of demotivation, especially among col-
lege students who think they are not good at English and whose motivation
is low, Tsuchiya (2004a, 2004b) developed a 26-item questionnaire based
on literature in educational psychology (e.g., Ichikawa, 2001; Sakurai, 1997)
to explore demotivating factors among college students. She administered
the questionnaire to three groups of students: 204 freshmen majoring in en-
gineering and considered to be low-proficiency learners of English (2004a),
and both 90 freshmen majoring in engineering with high proficiency, and
163 freshmen or sophomores majoring in English or international relations
who were considered to be highly motivated and proficient (2004b). She did
not state the precise time of administration, but it can be inferred that the
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questionnaire was administered soon after the students entered university.
A factor analysis showed a six-factor solution: (a) Sense of English Useless-
ness, (b) Sense of Incompetence, (c) Little Admiration, (d) Inconsistent Way
of Studying, (e) Sense of Discouragement, and (f) Lack of Acceptance.
Combining her own studies (Tsuchiya, 2004a; 2004b) with categories
presented in Dornyei (2001a) and the findings of Falout and Maruyama
(2004), Tsuchiya (2006a; 2006b) listed nine areas of demotivation: (a)
teachers, (b) classes, (c) compulsory nature of English study, (d) negative at-
titude toward the English-speaking community, (e) negative attitude toward
English itself, (f) lack of self-confidence, (g) negative group attitude, (h) lack
of a positive English speaking model, and (i) ways of learning. In order to
investigate how lower proficiency English learners can be divided into dif-
ferent types of learners, she developed a 37-item questionnaire based on
these nine categories and administered it to 129 freshmen (2006a) soon
after they entered university. Based on the results of an English proficiency
test, she divided the students into two groups: low-proficiency group (n =
72) and high-proficiency group (n = 57). The results showed that significant
differences were found between the two groups in all nine factors of demo-
tivation. The low-proficiency group rated higher than the high-proficiency
group on every factor. In addition, the rank order of demotivating factors
differed between the groups. Tsuchiya (2006b) analyzed the data from the
low-proficiency group with a cluster analysis and showed that the group
was divided into four subgroups with different characteristics in terms of
demotivation. Using ANOVA, she found that the mean scores for the factors,
except “compulsory nature of English study,” were significantly different
among the four groups. Especially, she found a large difference in two factors
(“lack of a positive English speaking model” and “negative attitude toward
the English-speaking community”). In summary, Tsuchiya (2004a, 2004b,
20064, 2006b) demonstrated that the motivational state of low-proficiency
learners of English is different from high-proficiency learners and that there
are distinct groups even among the lower proficiency learners of English.
Considering the above studies, it is arguable that one of the most salient de-
motivating factors may be teacher related and that demotivating factors may
be different for learners with different proficiency levels. However, because the
number of studies is quite small, further research on demotivating factors is
necessary. Particularly, the following points remain unclear. First, most of the
previous studies, except for Arai (2004) and Hasegawa (2004), did not address
the issue of time of demotivation. Second, some instruments used in the previ-
ous studies were not constructed so as to elicit demotivating instances; instead,
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they asked about environmental conditions surrounding the learners. For ex-
ample, in the Tsuchiya study (2006a), students were first asked whether or not
they liked studying English and then were asked to answer 37 questions about
their English learning experiences. One of these 37 items asked respondents
if their teacher was good at teaching. Although this information was useful for
comparing characteristics of students who liked English with students who did
not, it is not clear from the way the survey was structured whether or not the
teacher’s teaching skills were directly connected with learner demotivation. In
other words, she did not ask the students to clarify what caused them to be
demotivated. Thus, it is necessary for prompts to more clearly elicit students’
responses about demotivating experiences. Third, most studies were based on
Doérnyei’s (1998, as cited in Dornyei, 2001a) nine categories of demotivation or
on psychological models such as self-determination theory (Deci & Ryan, 1985;
Ryan & Deci, 2002). The applicability of these frameworks to Japanese learners
of English has not yet been successfully demonstrated. Thus, questionnaires
developed based on these frameworks may or may not produce valid scores for
Japanese learners of English.

The current study was an attempt to overcome the foregoing problems. To
do this, we first focused on demotivating experiences at senior high schools.
Second, we devised the questionnaire with clear instructions before the
questionnaire items so that we could elicit demotivating instances more
directly (see the Materials section for instructions in Japanese). Third, we
followed Brown'’s (2001, p. 78) suggestion for survey research regarding the
sequential use of interviews and questionnaires in developing instrumenta-
tion designed for the Japanese population. Before our study, an exploratory
and qualitative study was conducted (Kikuchi, in press). Kikuchi examined
demotivating factors for students in Japanese public and private high
schools by asking university students to reflect on their experience in high
school. In his study, he conducted interviews with five university students
from three different colleges and administered a questionnaire with open-
ended questions to 47 university students of a public university in Japan.
By using matrices as a method for reduction and display of the qualitative
data (Brown, p. 216), he found the following five categories to be salient:
(a) teachers’ behavior in the classroom, (b) grammar translation method
used, (c) tests/university entrance exam related, (d) memorization nature
of class/vocabulary related, and (e) textbook/reference book related. On the
basis of Kikuchi’s findings, we developed a 35-item questionnaire to gather
quantitative data to answer the following research questions:
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(a) What are salient demotivating factors for Japanese high school
students?

(b) Which factors are the most demotivating for this population?
In addition, we collected qualitative data to augment the quantitative data.

Method

Participants

To explore demotivating factors for high school students in Japan, we
chose university students who had had at least 6 years of English study at
junior and senior high schools and asked them to report their high school
experiences. The participants in this study were 112 learners of English
(38 males and 74 females) from three private universities in Japan (School
A, School B, and School C). They were students in classes taught by one of
the authors in the spring semester of 2006. Originally, 117 students par-
ticipated, but responses from five participants were discarded because they
did not provide consent. Forty-eight participants (27 males and 21 females)
from School A, which is located in Shizuoka, were majoring in international
relations. Forty-one participants from School B, a women’s college located
in a suburban area of Tokyo, were females majoring in English literature.
Twenty-three (11 males and 12 females) participants from School C, a col-
lege located in central Tokyo, were economics and management majors. Un-
fortunately, English proficiency levels were not available; however, because
most of the participants (n = 89) majored in international relations and
English literature, motivation was assumed to be moderately high.

The participants’ ages were 18 (n = 57), 19 (n = 38), 20 (n = 16), and
21 (n = 1). Fifty participants indicated graduation from public high schools
and 62 participants indicated graduation from private high schools. Of the
112 participants, 11 participants reported that they had had experience liv-
ing outside Japan for more than one year. These 11 participants were not
excluded from the analysis because they reported that they had graduated
from high schools in Japan.

Instrumentation

We developed the 35-item questionnaire for this study (see Appendixes A
and B) based mainly on the learners’ responses to questions in Kikuchi (in
press). In addition, referring to Arai (2004) and Tsuchiya (2006a; 2006b),
items concerning ways of learning (Item 9) and relationships of learners in
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classrooms (Items 28 and 29) were added. Furthermore, because Tsuchiya
(20044a; 2004b; 2006a; 2006b) and Falout and Maruyama (2004) included
several items operationalizing possible internal factors, we decided to in-
clude three items related to internal factors (Items 32, 33, and 34).
Following Brown (2001, p. 62), we piloted the questionnaire with 15
university students to check the wording of the items. The final version of
the questionnaire consisted of three parts: questions about learners’ back-
grounds, questions about demotivating factors, and open-ended questions
about their experiences of being motivated and demotivated. For the 35-
item questionnaire, a 5-point Likert scale was applied: 1. not true for me, 2.
not true for me so much, 3. cannot say either “true” or “not true,” 4. true for me
to some degree, and 5. true for me. Thus, the greater the number, the stronger
the demotivating factor. For the open-ended questions, the following two
items were made: “Write your experiences about situations in which your
motivation to study English was heightened” and “Write your experiences
regarding times when your motivation to study English was decreased.” All
instructions and items in the questionnaires were written in the partici-
pants’ first language, Japanese. The survey website, Surveymonkey (Survey-
monkey.com, 2006), was used to administer the questionnaire.

Procedure

Participants filled in the questionnaire in April and July 2006 during
English class time. It took 20 to 30 minutes to complete the questionnaire.
Responses were stored on the server, and the data was then imported from
the server into an Excel spreadsheet format for the analysis.

Results

Salient Demotivating Factors

Table 1 presents the descriptive statistics for each item. Most of the means,
except for items 1, 7, 13, and 14, were lower than 3.00.

Before performing factor analysis, we checked the assumptions for the
method (Tabachnick & Fidell, 2007) in terms of normality, linearity, univari-
ate and multivariate outliers, absence of multicollinearity and singularity,
and factorability of R. Regarding normality, several items were extremely
positively skewed. Thus, to check for floor and ceiling effects, we examined
whether the mean scores minus or plus one standard deviation fell within
the range of the Likert scale. Because floor effects were found for eight items



Kikuchi & Sakai

191

(15, 26, 28, 29, 30, 31, 33, and 34), these eight items were excluded from the

factor analysis.

Table 1. Descriptive Statistics for University Students

Questionnaire Responses (N =112)

7

No M SD  Skewness Kurtosis 1 2 3 4 5

1 3.30 1.31 -0.36 -0.83 14% 9% 31% 23% 22%
2 2.77 1.27 0.10 -1.08 24% 23% 24% 23% 9%
3 2.96 1.28 -0.05 -1.12 21% 23% 21% 28% 12%
4 2.68 1.32 0.26 -1.11 21% 25% 21% 20% 11%
5 2.78 1.26 0.10 -0.97 13% 21% 29% 20% 10%
6 2.93 1.39 -0.04 -1.32 23% 21% 16% 28% 14%
7 3.06 1.28 -0.09 -1.09 23% 23% 21% 28% 14%
8 2.66 1.33 0.32 -1.15 15% 30% 14% 21% 11%
9 2.67 1.25 0.17 -0.97 15% 21% 29% 19% 8%
10 2.88 1.22 0.03 -1.01 36% 26% 24% 26% 9%
11 2.84 1.21 0.13 -0.87 13% 26% 29% 21% 10%
12 2.41 1.38 0.57 -0.97 9% 23% 16% 14% 11%
13 3.12 1.35 -0.06 -1.31 42% 29% 13% 28% 19%
14 334 1.25 -0.25 -0.91 14% 17% 28% 24% 22%
15* 213 1.26 0.92 -0.24 18% 27% 14% 10% 7%
16 2.99 1.26 0.02 -0.94 16% 21% 29% 21% 14%
17 2.81 1.23 0.04 -1.07 21% 25% 23% 26% 8%
18 2.96 1.23 -0.15 -1.00 27% 20% 26% 29% 9%
19 2.55 1.20 0.44 -0.73 37% 33% 22% 16% 7%
20 2.29 1.04 0.47 -0.36 21% 32% 29% 9% 3%
21 2.14 1.09 0.61 -0.43 36% 26% 27% 8% 3%
22 2.65 1.18 0.07 -1.00 32% 23% 29% 22% 4%
23 2.14 1.06 0.58 -0.35 27% 26% 29% 6% 3%
24 2.39 1.16 0.18 -1.04 40% 16% 35% 14% 3%
25 2.37 1.11 0.45 -0.40 30% 28% 32% 9% 4%
26%  2.16 1.19 0.66 -0.65 66% 23% 21% 13% 4%
27 2.49 1.28 0.32 -1.09 54% 22% 21% 20% 6%
28* 146 071 1.40 1.06 42% 23% 10% 1% 0%
29*  1.77 098 1.07 0.29 41% 23% 17% 5% 1%
30*  2.05 1.12 0.82 -0.27 31% 27% 19% 10% 3%
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No M SD  Skewness Kurtosis 1 2 3 4 5

31 2.01 1.05 0.83 0.07 44% 28% 23% 5% 3%
32 2.38 1.32 0.68 -0.72 46% 32% 13% 13% 10%
33%  2.07 1.20 0.95 0.05 23% 23% 21% 5% 6%
34* 198 1.12 0.97 0.11 0% 25% 19% 7% 4%
35 2.47 1.12 0.33 -0.58 0% 28% 32% 13% 4%

Note. The standard error of skewness is 0.23; the standard error of kurtosis
is 0.45; the asterisk (*) indicates an item removed from the following factor
analysis.

The dimensionality of the 27 items was analyzed using principal axis fac-
tor analysis. To determine the number of factors to rotate, two criteria were
used: the scree plot and the interpretability of the factor solution. Six factors
were rotated using the direct oblimin rotation procedure.! For interpreta-
tions of factor loadings, we used the criterion of .40 or above on the basis of
Field (2005, p. 638) and Stevens (2002, p. 395). Because one of the six fac-
tors contained only one item (Item 25) with a factor loading above .40, the
factor was eliminated. The rotated solution is shown in Table 2. A detailed
examination of the statements loading on each factor suggested the follow-
ing factor labels: (a) Course Books, (b) Inadequate School Facilities, (c) Test
Scores, (d) Noncommunicative Methods, and (e) Teachers’ Competence and
Teaching Styles. Table 2 also indicates which items had a loading of .40 or
higher on each factor and the reliability coefficients as measured by Cron-
bach’s alpha. The reliability coefficients ranged from .71 to .85 indicating
reasonably high internal consistencies (see Field, 2005, p. 668).

Table 2. Factor Analysis of Demotivation

No Items F1 F2 F3 F4 F5
Factor 1: Course Books (a =.73)
17 English passages in the .646
textbooks were too long.
16 Topics of the English pas- .635

sages used in lessons were
not interesting,.
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No Items F1 F2 F3 F4 F5
18 English sentences dealt with ~ .499

in the lessons were difficult
to interpret.
Factor 2: Inadequate School Facilities (« =.85)
21 Computer equipment was -.888
not used.
23 The Internet was not used. -.788
22 Visual materials (such as -.697
videos and DVDs) were not
used.
24 LL equipment was not used. -576
Factor 3: Test Scores (« =.79)
8 Igotlow scores on tests -.894
(such as mid-term and final
examinations).
27 1could not do as well on -.809
tests as my friends.
7  Thad difficulty in memoriz- -468
ing words and phrases.
Factor 4: Noncommunicative Methods (« =.77)
4 Most of the lessons were .689
entrance examination
oriented.
1 Iseldom had chances to .599
communicate in English.
19 A great number of textbooks 469
and supplementary readers
were assigned.
3 Most of the lessons focused 427
on the grammar.
13 Teachers made one-way 420
explanations too often.
Factor 5: Teachers’ Competence and Teaching Styles (« =.71)
14 Teachers’ explanations were -617

not easy to understand.
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No Items F1 F2 F3 F4 F5

11 Teachers’ pronunciation of -581
English was poor.

12 Teachers ridiculed students’ -522
mistakes.

10 The pace of lessons was not -428
appropriate.

Comparison of Demotivating Factors

To examine whether the five factors differ in terms of the participants’
responses, the mean scores of items loading on the five factors were cal-
culated and compared using a one-way repeated-measures analysis of
variance (ANOVA). Table 3 indicates the descriptive statistics for each factor.
Before performing the ANOVA, we checked that all assumptions underlying
ANOVAs were met (Green & Salkind, 2005, p. 230). Regarding normality, as
Table 3 shows, the z score of kurtosis for the mean score of items loading on
factor 3 (Test Scores) was -2.10, obtained by dividing the value for kurtosis
(-0.95) by the standard error (0.45). The value was significant at p < 5%
(Field, 2005, p. 72). This indicates violation of the assumption of normality
for factor 3; however, because the sample size was substantially larger (N =
112) than the recommended value of 30 by Green and Salkind (p. 230), we
decided to continue performing the ANOVA. Moreover, since the sphericity
assumption was found to be violated, the degrees of freedom were corrected
using the Greenhouse-Geisser method.

Table 3. Descriptive Statistics for Each Factor (N=112)

Factor K M SD  Skewness Kurtosis

1. Course Books 3 292 1.00 -0.10 -0.51

,.  Imadequate School 4 233 093 038  -027
Facilities

3. Test Scores 3 2.74 1.09 0.18 -0.95

4, Noncommunicative 5 292 093 -005  -0.54
Methods

5, Treachers’Competence 4 287 092 019 -0.32
and Teaching Styles

Note. The standard error of skewness is 0.23; the standard error of kurtosis
is 0.45.
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The ANOVA results showed a statistically significant difference among the
five factors (F[3.71,411.21] =12.03,p =.00). The effect size measured as par-
tial n? was .10 which was considered to be medium (Green & Salkind, 2005,
p. 178). For a post-hoc analysis, paired-samples t-tests were performed. The
alphalevel was set at.005 using a Bonferroni adjustment. The combinations
of factor 2 and the other factors showed statistically significant differences
whereas the other combinations did not yield statistically significant differ-
ences. Thus, factor 2 (Inadequate School Facilities), with a mean item score
of 2.33, differed from the other factors in that the participants considered
this factor to be less demotivating. On the other hand, the mean scores of
the items loading on the other four factors ranged from 2.74 to 2.92, which
is close to the midpoint of a 5-point scale. Thus, although these four factors
were considered to be more demotivating than factor 2, the mean scores did
not show that these factors were strong demotivators.

An Analysis of Students’ Comments

The five factors extracted through factor analysis were generally sup-
ported by the protocols regarding demotivating experiences obtained from
the participants. Of the 112 participants, 51% (n = 57) provided their expe-
riences, all of which were written in Japanese. We divided qualitative data
into categories based on the five factors. Thirty (53%) of the 57 protocols
were coded into single categories while 16 (28%) were coded into multiple
categories. Eleven (19%) were coded as others. The breakdown of the 30
protocols (those coded into single categories) was as follows: 13 for factor 3
(Test Scores), 9 for factor 4 (Noncommunicative Methods), and 8 for factor
5 (Teachers’ Competence and Teaching Styles). Similarly, the multiply coded
protocols mostly concerned factors 3, 4, and 5. No one made comments
about factors 1 and 2 (Course Books and Inadequate School Facilities).

As for factor 3, participants made some comments about difficulty in
memorizing words and phrases as in Item 7 (“I had difficulty in memorizing
words and phrases”) and about low scores on tests as in Item 8 (“I got low
scores on tests”). In addition, participants referred to difficulty in such skills
as reading and writing. Examples of comments related to Factor 3 were as
follows (the square brackets indicate student identification numbers):

e When I couldn’t get good results because I couldn’t memorize vocabu-

lary easily. [S49]

e When I can’t get a good score on tests. I start to feel that I'm not tal-

ented. [S38]
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e The experience that I didn’t understand English sentences. [S69]

e When I couldn’t compose since I couldn’t use grammar well or apply
basic knowledge. [S9]

The original comments were written in Japanese, but were translated into
English by the authors for display in this study.

As for factor 4, most of the comments focused on the noncommunica-
tive nature of the lessons as in Items 3 (“Most of the lessons focused on the
grammar”) and 4 (“Most of the lessons were entrance examination orient-
ed”). One participant remarked on a one-way type of teaching as in Item 13
(“Teachers made one-way explanations too often.”). Examples of comments
on Factor 4 were as follows:

e Since we focused on grammar not on communication in high school.

[S62]

e [started to have a hard time in English study once I got into high school.
I felt a big change from lessons focusing on communicating in English
in junior high schools to lessons focusing on grammar in senior high
schools, which was boring. [S68]

e Studying for university entrance examinations. [S42]

e “teachers’ noninteractive lessons.” I hate this. [S52]

As for factor 5, comments on teachers’ pronunciation, the pace of lessons
and teachers’ attitudes toward students were reported. These comments
are related to Items 11 (“Teachers’ pronunciation of English was poor”) and
10 (“The pace of lessons was not appropriate”). It is interesting that one re-
spondent noted teachers’ demotivated attitudes toward teaching. Examples
of these comments are as follows:

e I became demotivated when the teacher’s pronunciation was very much

like reading katakana. [S33]

e Since the teacher was just keeping up the pace of the lesson by himself.

[S66]
e Teacher’s demotivation toward teaching classes. [S41]

Some comments coded as “others” were related to the number of as-
signments, preparation for examinations, and lessons. These comments
were similar to Item 19 (“A great number of textbooks and supplementary
readers were assigned.”), but the participants not only commented on the
material for the assignment (see the comments by S82), but also mentioned
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the amount of test preparation and number of lessons (see the comments
by S81 and S85).
e When there were many assignments the teacher was too scary. [S82]
e [ started not to care about learning because there was a lot to memo-
rize (vocabulary, idioms, sentences) for mid-term/final exams. [S81]
e [ got demotivated when I had two English classes a day because of the

type of the universities that I wanted to go to when I was in my 3rd year.
[S85]

Other comments were not dealt with in the questionnaire. They concern
(a) comparison with other students, (b) study environments at home, (c)
teachers’ use of English, and (c) attendance of additional lessons.

e [ was compared with other students when I was studying for university

entrance examinations. [S51]

e When I was forced to participate in supplementary lessons. [S28]

e When I feel tired. When my room is dirty. [S47]

e [just couldn’t get along with the teacher. [S80]

e The fact that teacher uses English. [S91]

In addition, some comments concerned internal states such as “I felt
burdened.” These comments were not useful because we were interested in
what caused such internal states of demotivation.

Discussion and Conclusion

Concerning the first research question, the factor analysis indicated a
five-factor solution. The five factors extracted were (a) Course Books, (b)
Inadequate School Facilities, (c) Test Scores, (d) Noncommunicative Meth-
ods, and (e) Teachers’ Competence and Teaching Styles. Although no one
made comments about Course Books or Inadequate School Facilities, three
of these factors (Test Scores, Noncommunicative Methods, and Teachers’
Competence and Teaching Styles) were supported by the participants’
comments. As to the second research question, the second factor, labeled
Inadequate School Facilities, was found to be less frequently demotivating
than the others for the participants.

We discuss the findings mainly in terms of comparisons of the factor
structure with Dornyei’s (2001a) nine categories. With respect to these
categories of demotivation, four factors (Course Books, Inadequate School
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Facilities, Test Scores, and Teachers’ Competence and Teaching Styles)
observed in this study overlapped with Dornyei’s list, although there
were slight differences. For example, the factor of Inadequate School Fa-
cilities in Dornyei (2001a) referred to class size or allotments of teachers
whereas the factor of Inadequate School Facilities in this study is related
only to multimedia learning environments. One factor (Noncommunicative
Methods) is unique to this study. Of the nine categories proposed by Dérnyei
(2001a), five categories (negative attitude toward the foreign language
studied, compulsory nature of the foreign language studied, interference
of another foreign language that pupils are studying, negative attitude
toward the community of the foreign language spoken, and attitudes of
group members) were not observed in Kikuchi (in press) or in this study.
One of these differences (attitudes of group members) was discussed above,
and it is possible that the proficiency levels of the participants may have
influenced the results. These differences may be attributed to the English-
language learning context in Japan. For example, in Japan, English is taught
as a foreign language; in other words, most students rarely have opportuni-
ties to use English for communicative purposes outside classrooms. Thus,
it is possible that attitude toward the community of the foreign language
spoken may not be an influential demotivating factor. In addition, most Japa-
nese senior high school students study only English as a foreign language;
therefore, interference of another foreign language may be considered to
be unrelated with respect to Japanese learners of English. Furthermore,
although the 2003 Course of Study (the official guideline of the curricula
issued by Ministry of Education, Culture, Sports, Science, and Technology)
stipulates that the goal of the study of foreign languages is “to develop stu-
dents’ practical communication abilities such as understanding information
and the speaker’s or writer’s intention, and expressing their own ideas,
deepening the understanding of language and culture, and fostering a posi-
tive attitude toward communication through foreign languages” (Ministry of
Education, Culture, Sports, and Technology, 2003, 1), the reality seems to
be that most lessons still focus on explicit grammar instruction and prepara-
tion for university entrance examinations. On the basis of our finding that
Factor 4, Noncommunicative Methods (which focuses on grammar learning
or university entrance examination preparation without a communicative
use of English), was perceived to be demotivating by many participants, we
have inferred that such emphasis on grammar and examinations may func-
tion as a demotivating factor for Japanese learners of English.
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Dornyei (2005) has stated that, “past motivation research has typically
overlooked the negative motives” (p. 89). This study has thus tried to ex-
plore negative aspects of student motivation to learn English. Following
Brown’s (2001) guidance for survey research, we found five external demo-
tivating factors for Japanese learners of English. However, there are several
limitations to this study. First, we examined relatively successful learners of
English in a limited number of universities in Japan. Future studies need to
involve a variety of learners in terms of motivational states and proficiencies
in English. Second, we followed Ddrnyei’s definition of demotivation, and fo-
cused on external forces. Thus, this study has not investigated how internal
factors such as lack of self-confidence or learners’ attitudes toward English
would influence demotivation. To overcome these limitations, it is necessary
to examine the influences of internal factors as well as external factors on
demotivation and to investigate the relationships among the internal and
external factors. Third, this study was cross-sectional in its design. As such,
it was beyond the scope of this study to explore how L2 learners change in
their motivation over time, which can only be examined by a longitudinal
approach. Taking these issues into consideration, it will be necessary to ac-
cumulate more research in the future to deepen knowledge about L2 learn-
ers’ demotivation and obtain practical implications for teachers in Japan.

Note

1. Direct oblimin, one type of oblique rotation, maximizes the inter-
pretability of a model whose factors show inter-correlations with
one another (Tabachnick & Fidell, 2007, p. 639). We selected direct
oblimin on the assumption that factors would be related to each other.

Keita Kikuchi teaches in the Foreign Language Center at Tokai Uni-
versity. He holds an M.A. in ESL from University of Hawai'i at Manoa.
Hideki Sakai teaches at Shinshu University. His current research interests
include classroom second language acquisition and psycholinguistic aspects
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Appendix A

Question Items (Translated into English)

No Item

1 I seldom had chances to communicate in English.
2 Most of the lessons focused on translation.

3 Most of the lessons focused on grammar.
4
5

Most of the lessons were entrance examination oriented.
I was expected to use (or speak and write) grammatically correct
English.

6 [ was forced to memorize the sentences in the textbooks too often.

7 I had difficulty in memorizing words and phrases.

8 I got low scores on tests (such as mid-term and final examinations).

9 [ got lost in how to self-study for English lessons.

10  The pace of lessons was not appropriate.

11  Teachers’ pronunciation of English was poor.

12 Teachers ridiculed students’ mistakes.

13  Teachers made one-way explanations too often.

14  Teachers’ explanations were not easy to understand.

15  Teachers shouted or got angry.

16  Topics of the English passages used in lessons were not interesting.

17  English passages in the textbooks were too long.

18  English sentences dealt with in the lessons were difficult to interpret.

19 A great number of textbooks and supplementary readers were as-
signed.

20  Topics of the English passages used in lessons were old.

21  Computer equipment was not used.

22 Visual materials (such as videos and DVDs) were not used.

23 The Internet was not used.

24 LL equipment was not used.

25  Audio materials (such as CDs and tapes) were not used.
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No Item

26  The number of students in classes was large.

27  Icould not do as well on tests as my friends.

28 1did notlike my classmates.

29 My friends did not like English.

30 [was often compared with my friends.

31 English was a compulsory subject.

32 Ilost my understanding of the purpose of studying English.

33 Ilost my interest in English.

34 Ilost my goal to be a speaker of English.

35  English questions did not have clear answers.
Appendix B

The Questionnaire (Original)
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No Item

18 BETHORLONENHE LN STZIND,

19 BRI ECRFRAN LSS AGZ 5NN,

20 FETHESHLDORE YT GEE) NiEWHDIZ 07205,
21 L Ea—FRigefbiano/zns,

22 MREA (EF A -DVD) Z D no7zm b,

23 S A= SN (X SVAVASSY AN

24 LLAE DRI ZEEDIRN oIz 5,

25 HEAM (CDRT—7) &b no7amnsb,

26 175 ADEFERIN L INoTe b,

27 FEE R TT ARDERINENIRIN ST 5,

28 75 ZA—=NINERNTE o725,

29 FEOODOLIEMN, FFENBRNIZ 07205,

30 KL KLt En=mns,

31 PEERINMERIE TH 725,

32 WREZ R IHNOINS 2<I2o /=5,

33 JEERITBLR N2 < T2 o T2 5,

34 FBOTED NIZRSRSTHNEBST=0 5,

35

DT
FEED B D EIE N TIRD o725,




RELERREOFEICHTIEESE
ICB§93iA&E —English for Specific
Purposes (ESP) Dl sins—

English for Specific Purposes (ESP) for
Students of Early-Childhood Education:
Focus on Needs Analysis

AUVASBIEF (Do FDOEE UwAl)
RREXEKXZ

English for specific purposes (ESP) is suggested here as one possible direction in
English education programmes for prospective nursery school teachers. ESP refers
to the teaching of English as it relates to a particular field of study as needed by a spe-
cific group of students. In Japan, several studies on ESP (e.g., Terauchi, 2005; Hashim-
oto, 2000; Miyama, 2000; Yamazaki, 2000; Yoshida, 2000; Sasajima, 2000) have been
conducted. This paper further contributes to the ESP literature by focusing on the
specific English language needs of students studying to become nursery teachers.
Because the number of foreign children at Japanese nursery schools is increasing,
nursery school teachers are more likely to be placed in situations where they have to
communicate with foreign children and their parents using English (Osuka, 2006).
Therefore, as part of this study, a needs analysis was carried out in order to develop a
curriculum introducing ESP into the study of early-childhood education.

The participants in this study were 52 freshmen majoring in early-childhood edu-
cation at a private college. The materials used in this study were four questionnaires
on preferred English learning styles, based on Kikuchi (2005), desired English skills
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at college, based on Hayasaka (1995), desired English lessons at college (Carreira,
2008), and desired English lessons concerning children (Carreira, 2008). Also, open-
ended questions were asked.

This paper explored the following research questions:

1.  What are the preferred English learning styles of students in early-childhood
education? How many clusters can be found?

2. What are the desired English skills of students preparing for a career in early-
childhood education? Among the clusters, how different are these desired
English skills?

3. What kinds of English lessons do students in early-childhood education
programmes want to get? Among the clusters, how different are the English
lessons they want to get?

4.  What kinds of English lessons concerning the teaching of children do the
students in early-childhood education programmes want to get? Among the
clusters, how different are these English lessons which students want?

The results revealed that the participants (a) want teachers to use Japanese in
English classes, (b) want teachers to correct all their mistakes immediately, (c) want
to learn daily conversation in English, (d) want to understand English in movies and
television and radio programs and (e) want to get lessons using English movies and
English songs for children.

The results can be divided into two groups using cluster analysis: one representing
negative attitudes towards English learning and the other representing positive at-
titudes towards English learning. A Mann-Whitney U test was conducted to compare
the scores on all the items between the negative attitudes group and the positive
attitudes group. The results showed there were significant differences between the
two groups. Whereas the negative attitudes group tended to want to learn English
using movies and TV programs, the positive attitudes group tended to want to com-
municate with native English speakers and practice-teach at nursery schools abroad.
Therefore, considering students’ needs, ESP courses can be introduced in early-
childhood education. Suggestions include lessons using movies and TV programs for
children and daily English conversation as required subjects, increased communica-
tion with native English speakers and practice-teaching at nursery schools abroad as
elective subjects. As a future consideration, we should analyze needs for discourse
communities and reveal what kinds of English they need in nursery schools after
graduation.

AT TIIIRE LRI BT DESPERD AN AIUF 27 L &R T 272012, KT,
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FHH (2000), 5 (2000), BIOHHT(2000), KE ELGERRICBWTIIEO IRAE
(2003) ZNESPICRH T D92 217> TN 5, 12 A0, A IR (1999) 13 B # 8 H
MRICBII 2RAEORBEEE I THEHMOL(EFTHEL, FMBEFEEITIITER
FEOMEVETH T BRHBIMEL RS> TLBIEZHENITL, RFEOIGFEHF ITHBWN
THREBABELEEMEAEFOEENIEI NS> TN EEIFRHLTNWD,

RE LERRRICBIT BESPIIZEICEAL Tld, K2 (2006)SESPZED A7z
B EORBME2ToTRY, TOPTHRE LB R D HE A F ITESPIC A
DNET T O—F 2RO ANDIEITED, HEDFEFF I T 2D T 25D
BIEMTEREREL TS, £z, £ H (1995, 1997) 13fRE IR 3 BB EM BH
FHOMEBINZDBMEMH LIz ZERROREZFToTND,

BARDKZEHBICHIFTE_—XH

SBHBFITBITD =0 ORFZEIZ1960FE48 1 519704ERICH T TESPOE)
DT THE-SZEEIS (Richards, 2001) « HERIZBWT S, KZBOIEHEFIC
BIFDLNOND =X EE SN TS, B (1995) 1ZHITDIFNWEEED
AES), JEEE P RNEHICDWTO D=0 % K421« 4R BTN, AT o2&
=, B THATZ ARSI T ED XD BREEORE N2 HIC DD I &0l
BTHOHEDE ZRREEICOWTHEE XTI EENEEL TSI EEH
5L 7=, Kikuchi(2005) 1354 B I OH BIC Z—X0HTc BT 2 BT 217
ST kR, AR SRR R DR R E HETH D EESTWDN, HAIT
HEOHNRHTH D EIFEZ TN RN EFELHEEOM THEEFHITNT R
FRIEWNDH D T EERIHL TWD, T O], Halvorsen  (1998)I3 5B A H I ET 2
BRI =T, AT, VA, AE—F 27 DA REE S RN A
B IAZEEL TSI EEHSMNT LTz, Edwards  (1995)I3FFEAZEHIKZE LR
WKL 2FAEZ R RICUZREZET 12 MER, S I3EKRCHRBED-0IcHEZ
FETHHEND D ERUTBO., WBHNANT oI, EETSI EIE2 A AR
ICHILTES KSR FERE N ENEEL TS I EZHSMMTI LT,

AHRRDOEN

PRE L2 AR IS BT HESPIFFEIE K ZEE (2006) AR H (1995, 1997) 2T T
BIN, KR 2 Z— AT > TS DT TIEaW, FEEERERICBITS ——
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AOMIEES ETIEEAETONTNENEE>TEIW, HEADOREREIZED FME A
WREOENEIML TN ZENSHEANREOREFREOIZ 22— a2l
WTCHEFENLERGH S A TS (KAE” 2006) . T2, HEBEHFZT>TWD
RERSCEETHREZT O TWARERSIML TNWSED, RELNTELED
ICHEERZBADIBADHATIBTHAD, ZOXIBEIRON, HELERRERIC
BWTHESPERODANTZ A FaTLEHFETEHLEND D EEZ, A TIIEIC
FUHEOZ—XIHERZH T, RELEREREOFENEFBAFTICHLTEDLD
RBEHDEE 2o TWEONERELZ. bbb, REO—XEEEATOA
TEDEIRWTESPREHEZBAL TN ZEMTELDOMNZERL TN EN
AWFEOHNTH %,

MFERE

1. RELEREEOFREIIEDLIRIFELE DAY AN AEFF>TNDED
Mo Fiz, WEBFEHDAT AN CHBICESTEDLDB T I —TIHET 5
ENTEDDN,

2. MRELEREEOZERZEDIDRBRIFEDRENZHIIOTENEERSTNSED
Mo £z, TNBIETIN—TZEICED IR DD,

3. MRBELEMRBEOZEIEDIDRIEFEDEEEZZHELIZNEESTNSD
Mo £z, TNBIFTIN—TZEICED IR DD,

4. RELERFEOFETFEBICEBRTIEDI IR IFFEOHREEZH LN
EESTWBDN, Tz, FNSIITIN—TZEIZEDIIITEZ DD,

MADHE
HEHE

FEM N FL, HEOINLDAKZFIIE T HRE LEREREDIFEAT, Finld
181%5205% CFE1918.50, HEUERZE 0.63) TH o7z, F3E L NIV 3FAR
ETh-o7,

EHRE#

R UZERRRISRER HZ I OWTTEEREITR T ATV EifH ], (73
EFTITHITATZWREERE S ), [ZELEWREDORE, [TEBICHRT R
PRI R T A MESDTZDICE LUz, [HEFE IR TEAY A I &l
13Kikuchi(2005)2ZE 1L, SEMEEN N RERDHME 1EDEIEZ KL T
WENEIMITEELZNS, 3HSHEEOREZER L (M#125R), [REEXT
BT =W REERE S 11 R IR (1995) 2 BB 1T ITEH O REZEMER LZ (2
B, [Z#LIZWEEBORE) (32500 BIONTFEBICHEGRT 2EED
I (k422D 13 L1 F (2008) 2 H Uiz, 152 L7 WIREE DI 113516
HHTHD, [FEBICBEBRTHHREOEENIF2EHTH S, TNETNOEAIZ
DNWTURE (B TIRESBWN - FHESH TILES HEDHTIIES LN -HTIITE
S50 ZERAL. BN a2 R, MFEEZRA LD HEE s 5 k) IcT
5E, HEVEZTICEATO T IV—TEES5THARN] TS5 23 REEH
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IMN5E-DHINS7Z (Déryei, 2003) TH .

IBIT, AR TIEIED I BIFEDRENZ T 20D TED IS iE 22
720 IZDOW TR EIE LR RIEH BRI 72, BIE L IEE ISR B E B EN
HHEOIC BT =Y X0BEN 2T =Y EEDLIENTE, EXEEELH
FHHANHPOFETHESNTHEIL TWahozB#EE BT ZENTE S (Dérnyed,
2003) . W21, AFFZE TIRIEE R NIEHOMEZR T T, BT —Y7ZTIN5T
R T ZENTERNEEEO—X2EOH T &I,

BT

FAEREIZ20074E6 H THIMSTH THITH S, BREHZ 2 TR T 572012)
Mo/=BE NS MBS 15 FRE TH o7z, 6H FaINC T2 [HEESEF I T A1
VeI 28 EETITEITAIT 2 WIEEERE )T ) 1525 L I- WIERE D3 ) DA #h a1
3524 (BIE1844, LME344) Thoiz, TH RN T FEBICEIR T 23458
DT, HEEBRNE o770, AREERIT424 (BitE124, L%304) T
Holz.

T8

FREOEBHOBSERICH L TRE LB REREOFRENED XD B2 &> T
NWEONELDHIEIZT 2720, ABRBERERREZIHTIIESL I T TITESRNID
2ERPEICA L, FHEE L BTy e T o/, I5IT, B LERAMEORED
HaE XOFEMICIERE T 5720, [HESEICRT AV EiFH | DI8IERHE YT
A= HHIDT TN —T 3T 70, BEROZNENOEBIZBW T K
AV RZ—DOUREZANT, ZI)V—THOZEEHSMNI Lz,

BR
RELTERREDZEDREZEICHT SEEPEL

RANC EFED 4 DOWMIERE DS G, 1 AEF LERIREDOZEITIEDL DI IEEE
FEDAY AN U HEFF>TNBDM, 2.EDXDRIEEDRENZF T
BoTNWBDM, 3.EDLIRIFEDIFHESCLTFEDICHGRT 2RFBEOFZEEZHL
TENEESTNEONE ¢ BB ICEIOMRGE LTz, T ORER, [HEEEFE IR 524
AINELFA N (E 1 2SI ICTBW T % /KIETIHTIIEL  NEEICEN-/ZIEHA
13, HH2MZESD, OED TR I —TTl3R) FE T 5L FENINES ],
THHATIRENBRZBICZEBAEZ S TNDHELFEE TES ), HE6IM e AENHARE
TalHZE L T<NDELLFETED ), HATI AN TICROBRDZIELLELT
<NzEXW ), HAIRENAEZSEEZMD, — AN — NEFICEELTNSOMN
KW, HEI0TEEROME I/=D12725 ), HANEE2LZH THI<KEZE T Th<HE
THRDEMRICIES ], THH12IETARDVD/ARERfi>THM I 2004177, 18
H18TaJRE/R IR, KWW kiEZE DI EIIEEE | Thoiz, — 7, 5% KETIHTIE
ESBRW I MEREICENOERIFZHEBIMEAEDNB L <HEEEZL T<NEELN], TH
H8 O Ea—4oA ¥ —3y N> THREZ MR T 22 EICHLkNH 5 |, THH14
[FEEEDEEE H L T<NZIZO0 W |, THH 15 M2 E 5 - 22 A L HFE TR T D
WNIFE7Z | ThoT=,
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K1 IRFBZECHITEIZERIMNNEFHIDEIEED x AREHER (N =52)

ABEPE R 2 2B B R4S LSRG L7 2B RUZHC
HTEFESN HTIEES XY %y BERER

1 21 31 1.92

2 17 35 6.23 *
3 39 13 13.00 **
4 9 43 22.23 **
5 29 23 0.69

6 2 50 44.31 **
7 6 46 30.77 **
8 35 17 6.23 *
9 17 35 6.23 *
10 9 43 22.23 **
11 5 47 33.92 **
12 11 41 17.31 **
13 19 33 3.77

14 34 18 4.92 *
15 44 8 24.92 **
16 30 22 1.23

17 19 33 3.77

18 2 50 44.31 **

"p<.05. "p< .01

[REEXTITHITMNITENWEFRRE ) (K222 W) ITBWTH%KET (HTIEX
2] WERIZE-EBR, HEH 1 REATo2 & &, FRETHRA R HHERPRILIC
KA B L&), HE2 [FEEEOBEST L E - I DA BHCHREZRMTDI L,
THH3 [HREOACHEECH AR E 25T T &), THHA [EEOHEESN A T4 A L% Tz
SSARADHTE), HHET [BEEEZ HARE TR &), HEL [$EE0TIES
LWREEHIMNIZ I L) THolz, —7, 5%KEET IHTIIRS/2W NAEEICE
MoTIHBIZIEHES (38R TR R/ I3 FE IR s R 2 Mg 2 2 &), THHG

[SERR DHEPIF LR 2 HSRICHO I &) ThoT7z,

R2. [ERETICHICHI/2WRFEREN ORIEB D x AREHER(N =52)

ABPE R EEZ 2B B R IT AR M LB R L 726 2R 2B R %A

HTIIESBN HTIIED Y% x 2BUERER
1 8 44 24.92 **
2 12 40 15.08 **
3 17 35 6.23 *
4 14 37 10.37 **
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ABPE R 2 2B S R ITA ML LSRR L7z RS R 2B R R

HTIIESAN HTIIED K9 % x HUERER
5 38 14 11.08 **
6 35 17 6.23 *
7 12 40 15.08 **
8 21 31 1.92
9 25 27 0.08
10 20 32 2.71
11 14 38 11.08 **

"p<.05. "p<.01

(2L WHEEOR Y (B322R) ITBW TS % KETIHTIEL  MNEZEIC
Loz THHIZ, THH6SGEZ LMD BATNSRE ), HHIIGMOI Y EHZ
T<NBFE, HHSNUAZ 7 OOV EH A TINDFE], HEHIBEST L E
Betfliz Lo 122, HHI12IPFEDIR THREZ LRI TH oz, — 1, 5% /KUET
[HTIEESEWINEEICEN->/-HEER, HE2ITOFELT A ®R ], HHE14TH
AENTOREZEMN DI IREZATOHBFENHE  THoT-,

K3 [FELAWEFEORE] OFRIRB D x AREHER(N =52)
AR R 2 2B S R 1T MU EREH LTz R 2B B REE BT

HTEFFESRN HTIFES X9 % o 2HRAE G R
1 28 24 0.31
2 34 18 492 *
3 31 21 1.92
4 28 24 0.31
5 19 33 3.77
6 18 34 492 *
7 10 42 19.69 **
8 12 40 15.08 **
9 10 41 18.84 **
10 24 28 0.31
11 24 27 0.18
12 18 33 441 *
13 28 23 0.49
14 32 18 3.92 *
15 26 24 0.08
16 25 25 0.00

‘p<.05 "p<.01
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[FEBICRRT DIEFEDIRZE | (F42 SR IZBVWTEBKETIHTIEES N
BEIZEN-ERE, HE TFESHOIEFEDIE-SSATKSTHIZW ], THHEHE
[FEHHDOMEZFS/-1Z 2 ToTIELW I THho7z, —F, 5%B/KUETIH T
ESBWNE REICEN-IEHB, HEHIFEETIHOMOBOMN =R E L THZ
W, HHI0 B TBRNEDIREEToTHAIZW ], JHH 11 3HE T TIEOIFEE
T THZWTH-=,

R4, [FEBICEART HEFOREI DRIEB D x ARTEHER(N =42)

AB(PE R EEZ 2B B R IC A M LSRR L 72 2R 2B REE R

HTIEESRN HTIFED KT % x 2BUERER
1 16 26 2.38
2 19 23 0.38
3 27 15 3.43
4 27 15 3.43
5 13 29 6.10 *
6 12 30 7.71 **
7 20 22 0.10
8 15 27 3.43
9 29 13 6.10 *
10 29 13 6.10 *
11 29 13 6.10 *
12 24 17 1.20

"p<.05. "p<.01

REZEICH T BRGNP BN ZIGSFEEHDILE

[PFEF IR T B2 AU A  DIEEAEHSAE R ZERAWT, #E LEkiE
FROREEDT N —T 0 F &7 o7, S 1— )y REa#fEE WD+ —REIc k57
FAT =D EITOIZFE R, 2D DI T AT =R TER, 1T AY—ITI3164,
FBUIIAY—ITII36 L DOFAEBERNFENEENTW(K 1 25HR),

BT A — DR AN D120, JiBEEHITNT 2 A5 1) RUFAD K EE
IZOWTR IRy = DUREZEIT o7z, /2 INT AN IIEDR iy =
—QUMREZFEA LD, EREOKRE DR, ERA MM LURWERNS N/
O TH D, X1y b Z—DOURE (B E/KHES %) DFERIIHRS DD TH 5,

WHH2 MR, OEDTRTRI—TTIERL) FHTHEFENINES ],
THH3MEAENH L <FZEEZ L TNDELW ], HEATRENERZICEBAEETST
WBEELLSFEYETES ), HEEAENT AR L TNED, fHEEH L T<NbEL
SHETED), HHSI AL Ea— oAy —Fy heflioTHBEE MR T DI LI
BIENH 5], HEHI0TFIEROBE 372012725, HHIIIB2DOI71 7427 (i
D)FEEPHWIELHOEMIRIC/S ), HEALIFEFEOREEEH L T<NZIED
Mg, HEI6THIMIEEZLIZWEES TN ICBWTHE T 75 A5 —1358H
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1 A7 —X0BEITHBED &N T, 475, IEE 17T HEFE DDA EKEL
TLEINDE THDITBWTEIIITAY—ITHE N VT AY—X0EEITHENE
Molz, BN U TAY—ITBNTHE] wm\ MoT-HENE TN L <I%¥EsE
LTnsdELNn], IEElﬁHﬁé"* WCEMELIZWEESTNWS ], IHHSMIO P a—
BRA A —Fy NS THFEZ MR T DT EITHRND B | 7 EFGEF 3 1THE
MREENZ W, WA, BV TAY—ERmBEFEFITHT DM BEEL, 58
07525 —7% &M e Lz,

&5, [REBEFBICHTDFEZRIMNINEFH] DRIEEDEBH - BB IN—T
R DFGE - FREREETY - RAY = —DURE DFER

15 AR (N = 16) FEMLHY) (N = 36)

H SEEE (R e EEREE < R Mybh=—
1 2.63 1.02 2.44 0.81 254.00

2 1.81 0.66 3.17 0.65 49.50 **
3 1.56 0.51 2.39 0.73 119.50 **
4 2.75 0.86 3.33 0.72 180.00 *

5 1.75 0.58 2.72 0.74 100.00  **
6 3.56 0.51 3.56 0.61 281.00

7 3.56 0.63 3.33 0.72 238.50

8 1.50 0.63 2.53 0.94 114.50 **
9 2.63 1.02 3.03 0.81 229.00

10 2.81 0.83 3.33 0.68 188.00 *

11 3.06 0.68 3.33 0.59 227.00

12 3.19 0.83 3.08 0.77 266.50

13 2.19 0.75 2.86 0.76 158.50 *

14 1.38 0.50 2.58 0.87 78.00  **
15 1.75 0.86 1.78 0.8 278.00

16 1.81 0.91 2.44 1.05 189.50 *

17 3.5 0.73 2.64 1.07 157.00 *

18 3.38 0.62 3.61 0.55 228.00

p<.05."p<.01

RITTZEFEF TIZHITA T 2N IFERE 7 ) N AR Y | BEE TR | BRIC BT E
DEITEBEZMETNDZD, FHEHEITDWTY Y Ry b —OUKE (F &K
UE5%) B 1T o7, TDFERIZE6DTD TH 5, HHIHEFEOAR LMl %
FOTE ], HHATFFEOHEBESCA T AF L ET<SRADHIE], HATIFGEE A4
FEICITICR T 2& ), BLOHEBIIEGEDOSGAITHE BT A& NTBWTHERICTE
FREY | BED f g N B o7z,
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+®6. [FEETICHICHIT VRS ORIEE OHIEN - BB )L —TRID
Tl - BEREEY - RAYPZ—DUREDHER

IH M (N = 16) FEMRPY (N = 36)
H SEEE S R SEEE ERERE R fybhD—

1 3.00 0.97 3.44 0.65 215.00
2 2.81 0.75 3.22 0.80 201.00
3 2.25 1.06 3.06 0.86 165.00 *
4 2.63 0.62 3.17 0.82 168.00 *
5 1.88 0.72 2.28 0.85 218.00
6 1.81 0.98 2.33 0.93 196.50
7 2.56 0.96 3.19 0.79 182.00 *
8 2.69 1.01 2.92 0.91 253.50
9 1.75 0.86 2.81 0.86 120.00 **
10 2.31 1.14 2.86 1.02 208.00
11 2.69 0.95 2.89 0.67 256.00

"p<.05."p< .01

51T, [ZHEL-WIEEORE ITBW TN | BEE TR B BN TE
D& if;éﬁ\fépﬂf\ét&b FEEHIZOWTY Y R IyhZ—DUKRE (A&
IKHE5 %) BfTolz, TDFERIZRTOMOTH S, THHIITOEICT AP, THH?
[TOFELT A M5 ), AT A~ (M2 i3k |, HHATHEFEO R AT 4T A
E—Hz&B 0T A1, HHE SiEE LoMDBZ TNAEE], HAT GOV %
BATNDRE], HHIOMHENDOREES/NER TOERYEETD), HEI4THAR
ENTOIGER (TR TDAY Y TINEFEN) DEDREZATOREZYHE |, THE15T
WEEDRATAT AE—NEND THRFETELLIRTIT I IITBWTERICHE
FRI | BED F BN o7z,

xK7. IFELAEVKEEORE ORIER OERN - FJENS I —TRIDOFHE - 12
ERELTY FRAYPZ—DUREDHER

5 AR (N = 16) FEMLAY (N = 36)

H  EE EdEREZE SEEE S EREE <R vbhD—
1 1.75 0.77 2.58 0.97 151.50 **
2 1.69 0.70 2.42 0.94 163.00 *
3 1.69 0.95 2.31 0.92 181.50 *
4 2.00 0.82 2.69 0.89 163.50 *
5 2.44 0.96 2.67 0.86 244.50

6 2.38 0.72 2.92 0.84 186.00 *
7 2.69 0.60 3.14 0.76 179.00 *
8 2.56 0.81 3.03 0.77 198.00

9 3.33 0.72 3.00 0.89 216.50
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TH THHRAY (N = 16) TR (N = 36)

H  CFaE EEREE FIE BRERE YR AvbhD—
10 2.31 1.08 3.03 1.03 184.00 *

11 1.63 1.02 2.35 0.98 203.00

12 2.00 0.82 2.62 0.92 234.50

13 2.20 0.94 2.63 0.94 185.50

14 1.63 1.02 2.12 1.04 156.00 *

15 2.00 0.82 2.42 0.93 164.50 *

16 2.20 0.94 2.50 0.95 199.50

5%) ZAT o7 kiR, TRTOIEHIC

[FEBITBRT 2IFEDIRE

"p<.05. "p< .01

CTHEWTIHEMAY  BEE MM | BB TED
SOCEBENERNDI2D, FHEAICDOWTY Ry hZ—DOUKRE (B &K1
PBWTHEREZTRSNRN-/2(FESESIR),

8. [FEBHICRFR T HHEEBORE] DRIEE DHIEN - FBHIS )L —TRIDFH

E-BERELT - RAY P Z—DURTEDIER
15 AR (N=13) FEMLIY (N=29)
H SEEE YRR EEE ERFEE < e ybhD—
1 2.62 0.77 2.55 0.91 185.50
2 2.38 0.87 2.69 0.85 153.50
3 2.08 0.95 2.52 0.91 133.50
4 2.00 0.91 2.28 0.80 159.50
5 3.08 0.95 2.90 0.86 163.00
6 3.00 1.00 3.07 0.88 183.50
7 2.54 0.97 2.59 0.82 185.50
8 2.62 1.04 2.69 0.89 179.00
9 1.92 0.86 2.24 0.87 154.50
10 1.92 0.95 2.21 0.94 155.00
11 2.08 1.12 2.14 0.95 177.00
12 2.25 0.87 2.24 0.87 168.00
FHELEVEELLONZOEOREE
[EDIDRIBEBDRENZIT 0D - EDIDBIEEZ LN NN ITHT S
BB IR ENDOND T IV —TIZ55E0, LUTI bu<oﬁ>®lﬁlﬁm%¥:?bto ZDkE

RINS BT —F1EF NS AT ZENTERNEEEO=—

EH’JT%Z; h. BRICBVWTEN T —YDEREES

1.

T,

[EDIDIBIFEDRENZ TN - ED XD/ IEEE

Z A ED DN
Al 'T‘JCIE':E DEdk & i

162V



218 JALT Journal, 31.2 « November 2009

(1) EEFIETDILE 8%
[1% 5]
o HE THA DL BIERFEE FNTEE Lz
o WEBNEE DI BIFEEZHFHE LN
(2) SQEICETHZE 104
[1 % 51l
o FHMSEERDEBLIZW
o LIIMKEENDBDOTIKE RO TEBOIECHE 1T 44 A
REEFLSINVEATIGENEEmDZN
o HMSTEICHATHLNZN
o TEBITHWIERZBZDWICETIIHD EDORBZE N EDIFDHRE
EHES
3) #MTEE T B 1044
[1 % 5]
o WHDHEEETDEEZITOTHIZN
o HEELIZWV
o NEDFEHERF LIz
(4) BARICEETAZE 3%
[1 % 5]
o TOEICHHZIToTIELW
o TOFELM R ZEITo>TIELW

2. MRELITRD7DICEDIIBIFEZE KL THEOTZWDNITH T 2 [EE
=] 3]

o BiBRIEEERASNDIORIMER ATV 104

o RERESYHEE TITASEETOM Ly — LA T4

o TEBHDMEZMEST-1ZE 34

o FEBITELMITBHE 3%

o NEANDREZLFHET-DODIEE 3%

o FREOMZBOER 3%

o TEBLHDIGEDTAY) 3%

e HEDT-EHDENEHADTELZBITHNALIZN 24
o QAL ZENEDOTFEBICHZS 24

E8

RETIIL LDOT = TRONHERE  SEITHRE LM FEEICEI L 72
S5XREDD,

e 1 R E TR DR EITE DI DRI L E DAY A I bt H % b
DTNBDMN, Tz, FFBEFEDAT AN ST AL > TEDES I —T 15
GTHIEMNTELDN,

£ VORI x REDRERM S, [HTIRELINERIIE M-/ HEB, HE2l
REP, OEDTIRT VI —T TR FE T HEHENEINES), HELTH
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ENARFIIEBAEZS>TNDHEXISFE TES), HENEANHAE THRAE
LTNBELLFETES, HATMRENTITHOERVZIELBEL TNDEL
W], HHIMEAENEEZBEMED, — A — ANEHIREL T<ND0nkNn ), THH
10T EHER O#IE I /=0D1272% |, HE1EEL2ZH THIKET TRh<H TR LM
RIC725 |, JHH12IETARDVDAREEfi o> TR T 200 FX72 |, JHH 18 ] fE
BIRD, KWEHEZREDZETEER  THD, (HTIEESRWINEEICE N7
Hid, HE3M AN L <EEEZL T<NDELW ], HHSIO Ea—oA1F—%
B> THBEZ MM T DIEICHRND S ), THHI14IHEOFEZHL TN
FZODNA |, TEE 1M 8 3 2R E R TR OO E7Z 1 ThoTz.

DL EDFERMNS, BIFZESINE DFE AY 1V KO H% LT OIITHERIT S
TENTES,

o TOEDTHETHEEIMED I EREUTHD, Mo FH A LTEETH
T DEUFETRN,

o [BEEFIFEETHKET TR<HTRAEMMIC/IRS1EZEZTRD, XF
IZHE SRS D,

o [BENHRBICEBEALEZTOTNBRELFETESL  IEENREZ B
B, — AN — ANEFEICIEELTNDDONLN ) THEENTITROBD % IF
LELTINDELW  BEHENSZDMMANIEEZZIT/-NWEEATN
5—HT, BETHLIINS I ZEREENHSNDZENIFEATW A
W,

o ETADVDAREEMESTHRT 51/E2MFE—HT, A2 Ea—F%
A=y N> THFEEMIRT D | HIEZBN D HAICH S,

o HBENHAETHIHZL TNDIZEZHEATND,

FAA - HEER (2006) 13, mRRAE1143ZICEY—TDREETOIZME R, HENSE
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Enhancing Intrinsic Motivation at Three
Levels: The Effects of Motivational
Strategies

HARER (LM 3HE)
LS EFEXF

Traditionally, motivation researchers have been more concerned about what motiva-
tion is rather than how to motivate students. Recently, research interests have shifted
towards educational purposes and an increasing number of studies now propose
motivational strategies. Motivational strategies refer to “methods and techniques to
generate and maintain the learners’ motivation” (Ddrnyei, 2001, p. 2). Using motiva-
tional strategies is generally believed to facilitate students’ motivation, but only a few
studies have found empirical evidence to support this claim. For example, Hiromori
(2006) used “creative writing activities with student self-monitoring techniques” as
a motivational strategy and showed that the strategy had a significant positive effect
on students’ motivation toward learning English. Tanaka and Hiromori (2007) pro-
posed that “group presentation activities” are a useful motivational strategy. They
successfully enhanced students’ intrinsic motivation during a 5-week intervention.
However, the number of studies that examine the effect of motivational strategies in
the actual English language classroom is limited. In this article, I would like to point
out two drawbacks of the above studies.

The first drawback is related to the definition of motivation. Most of the preced-
ing studies on motivation define motivation as a trait attribute. However, many
researchers segmentalize motivation into different levels (e.g., Crookes & Schmidt,
1991). Vallerand and Ratelle (2002) analyzed intrinsic motivation at three levels,
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namely the situational level, contextual level, and global level. They recommend that
motivation be considered not merely as a unitary concept, but as a complex concept.
However, studies examining the effect of motivational strategies focus only on the
trait and unitary aspects of motivation. Thus, there needs to be an examination of the
effect of motivational strategies on motivation at different levels. In this article, three
types of intrinsic motivation are addressed, namely intrinsic motivation for listening/
speaking activities, intrinsic classroom motivation, and intrinsic trait motivation.

The second drawback concerns research design. Much of the research that ex-
amines the effect of motivational strategies adopts a pre-post design. However, in
order to capture motivational changes in more detail, additional measurement times
would be useful. In this article, intrinsic motivation was measured at three different
times: that is, pre-measurement, mid-measurement, and post-measurement.

Thus, this study aims to enhance students’ intrinsic motivation at three levels. I
adopt Self-Determination Theory (SDT), a well-developed motivation theory in psy-
chology, as the theoretical underpinning. This theory provides a useful framework
for examining the effect of motivational strategy because it assumes the existence of
three psychological needs (i.e., the need for autonomy, competence, and relatedness)
as prerequisites for enhancing student motivation.

The purposes of this study are as follows: (1) to enhance intrinsic motivation to
engage in listening activities; (2) to enhance intrinsic motivation to engage in speak-
ing activities; (3) to enhance intrinsic classroom motivation; and (4) to enhance
intrinsic trait motivation. This study further explores facilitating factors of intrin-
sic motivation at the three levels. Thus, this article also aims (5) to examine which
psychological need (the need for autonomy, competence or relatedness) plays the
most significant role in students’ motivational development; and (6) to explore new
facilitating factors of intrinsic motivation.

Fifty-two university students who were enrolled in a 1st-year English language
course participated in this study. The students met once a week in a 90-minute class.
The intervention was given to them for 15 weeks. Prior to the beginning of the in-
tervention, students were given questionnaires about language learning motivation
and the three psychological needs. The same questionnaires were administered in
the middle and at the end of the intervention. An open-ended questionnaire was also
administered to students at the post-measurement stage.

The results of the quantitative analysis showed that: (1) the intervention had a
significant positive effect on students’ intrinsic motivation to engage in listening/
speaking activities and intrinsic classroom motivation; (2) the need for competence
had a strong relationship with the development in students’ intrinsic motivation to
engage in listening activities; (3) the need for competence and relatedness had a
strong relationship with development in students’ intrinsic motivation to engage in
speaking activities; (4) all three needs were related to the development in intrinsic
classroom motivation. Further, the results of qualitative analysis indicated that (5)
“usefulness” might be another facilitating factor of motivation.
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O 2@ LWOBEREFIREO—REL TEHEEINTWS, 20D D
T EEDDENIUEENH S EER LIV A, B2 &m0 5 HIEO%)
RERGELZRENTHONT NS, TITHGNL, SETOBED T ZED 5 K
O RMFEWFE OB E S Z 2GR L7z £ T, TORME S E T RT 5K THNFRIE)
WO Z =D D HEDO RO ZEITY.

A=
B=R

BED I EBHBHAE

P BB FRICB I 2D T HIEIE, DT 0588 (B2 1E, Doérnyei,
1990; Kimura, Nakata, & Okumura, 2001), Bi¥DVF &2 2E R, 2B G, RE/RE
DFEEREDBIHD 47 (1212, Ehrman & Oxford, 1989), BT OFiE (Bl R
I, Gardner, Masgoret, Tennant, & Mihic, 2004) &\ o7z k72 TITON TE /2, i
ETIREED 2RO 2 HIEEFRRT D05 (F1 21X, Dornyei, 2001) HEEAEN,
TOHRTRITIEEIN TS OB DT 2 &8 5 41 | (motivational strategies)
DHIFETH %,

DT &0 AR ET, ZEOP TEEEOHE DT 2D, T 54
BT 7 2y EFEFREND (Dornyei, 2001) o ZOHMEZE S TZHTEITREDITT,
(DEHED T2 @05 IBERE T DML, 2)FEDITZEGED S HIEDR) Rk
AEETTORE, D2DTH D, HiE DFFLIE, ZARREIED MG 5 X TOM
B, DT &0 2 HIKERR T 258 TH 2 (B A1, Dornyei, 2001;
Williams & Burden, 1997) . L7 UBEBIS TORGEIREITZTNSD A IREED AN
TelE, HMEIEAR LB ICEE D T2 02 RNHLDD, EWIMFEN 53723 T
WzinoTz. R TOREZ BRSNS, HANDIGEZEEEITH)
REVRD, THZOHADFRIGEAE OREITHIRD HFMEIRDH, ENWDEN
RATH-Tz ZOIORMEREREAT, (2) DEED T2 &0 5 S IEORN AR
FERFSEAM TN B LDITIRo T,
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DT 25D 5 B ORI T, KITHE THS B mEH Rz
T, $E DT 2 @05 HIEEE R LD, ST TIRRSNZ HIEE ANWT, £
DM DN R 7 FER D PFENZ D TRGE T 55T AR FE2— I Td %2

B, BB Q00D BT N—TICL2 TV T —2a iGBERELT
FEROHITHD AR, B EOIR & T EERIEB 217572, TORR, TTAD
R T I ADFEBERRONFENEE DT 2B BICED. $FEEEITA
&= TR T B e, (KEHERE, T EEREIC BT 2L THIKORI R
FENCHGE L 2SR, VO —T &k a 7L T —a AR TR KB R O
FERIENEE O 2B IR0, SEEEEONFER B D 2 HiFF T 221 R 0B -7z,

F7zHiromori (2006)1%, 17 4> 7 IGEEDHIZ “creative writing activities with
student self-monitoring techniques” & 44DV 72 HHEZERD AZL, WHNEE DT 25
OLRAEITOIee VT AT =N INTE > TEREZAD ORI ML L, HIEDRNE
ZRRET USSR, SMF R I I N 2 AV R BN O T TR W D 1 & o 72 FH
FREIEHEIE O F R EONRBNEE DT &m0l ENRENT.

AL OBRFEHIMN S, BiED T &m0 2 HIEE D AN REICEIST, EEHED
DI Z®OLTENTES A, FRICHMEORFITEE DT AR 0 K H)
BDFEF TR TH S HMASMNITIZ> TN S,

ZOIDITHAENTIEWS DN DIFFER RN D2 — T, SEEHEE D5
AR TIRBE DT 2502 H IO RREEZT IV FRDOENTELE Dz (FI 2
Dérnyei, 2001; Guilloteaux & Dérnyei, 2008) . BV 7% 56D HWFSEI I BT T
THEATHY, KR TIISBROM A LD S L TOMERZ2 MLz,

B DI L2 DM AME

UL, OISO EROEETH D, SETOEK DT EED L HIKEDR)
RFEWIE T, FEEOWERY BRI T 28D T E2EmOLOHELTER,
Bl ZATN RREED BRI, BT OB & HIE T 5B T, [H7a/zNKE:E
FETDHAITTT N MDD, ZOHE FEZH D EDOFREREDT
T I ANTRAL L2 8D Tlid7a<, #EEDRELE 2RO DT 2 HE
LTW%, ZOXIEHED L TR MEE L TOBEME DT (trait motivation, Gardner &
Tremblay, 1998) EIFIEN5, L LILHEIL, BT 2041 2E A0 M
T&7z, Crookes and Schmidt (1991)13, JFEFEZEE LE8FED T ORE# A K DITIT, B
BOEINETORMEELTOEEDTIC—ITb T 2D TIE7RL, 4DDL X)L
MM THIEZIREL TS, 230, 2270 N)) | (micro level), TZEL )L |
(classroom level), [ F/NA-HUF 2T L L)l ] (syllabus/curricular level), [5%3
LX)V (outside-the-classroom level) Td %, BB, Dornyei (1994)13EEE DT
%z 7L~V ] (language level), ["F#E & LX) | (learner level), [*EEMRIEL )L )
(learning situation level) IZ# /3L L T %,

FEERIZ, NENEHE DT BIEFIIZOMEOLITENERHIN TN S, filZ
I, Vallerand and Ratelle (2002)13, BT OGO —KMEICERH L LT, NFE
HIEHED T 23D DL N)VITHIAMEL T b, b —RIEMEW M RERSI 7O
NIVDONFEREE DV Z TR LX)V | (situational level), fed—EIENE N RE
o~ Tl NV ONFEREIED 1T Z [ EFEL X)) ] (global level), 2L T, D HH
13250 Z LX)V (contextual level) & L7z, ZOIIITNFERIEIFE DV 25l 5>
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LT B EELT, FEHEOY AIEENTHR T DHNFEREED VT, HDNITIEFES
BRI DNREMEE D T2 E, LB NVOBEED T ZERIRETTE5
HNEIT 5N 5, £77, Vallerand and RatelleldZi15 3 DOL NIVt EREaL Tl
[ & £ )L | (hierarchical model) EIEATNS, ZOMEETIVIZ, &L NILDRNFE
MBS D I EICEZE L B> TWAEREL TS, DFED, L NIVORNFER
DT INED B L NIV ORNFRIEHE DI EE 52X DR NATY TR RE, |k
BEL )V DONFEREHE DT NED FALL X)L OWNFE B D I EE 5.2 5 Ry
T NRETH D,

LINU7S, SEREREWITICBT 28D 2 E D 5078 T, BiD%
— IR E U TR, B i D 2@ 52 L2 HIEL TE-, Bl 21,
FHH (2005b), Hiromori (2006), &#x - HH (2006), HH - 7R (2007) Tid, MFEM
OV, [F—EPEE, RARE, SRR, MEkas, SEREE DO T SE
WoTNWEN, ZNS5IETRTRIEOB SN SHIMEINTRS T, i H)
WOV Tths,

FITHGHTIL, NFENENHED T ZE3DITHIMEL, 3DDL X)L ORNFEHIEIED
FERODRBETD. TIUTEST, HEORREEL X)L ORNFEEE DT &
WA RIREIC /2D, DFD, HMENEDL X)L ONFEEHE D T2 mDHIENTE
LOMMEHENTES,

A Tld, Vallerand and Ratelle (2002) DREEET IV 25412, NFRNEHEDITZ
3DODL NINTHIE T B, UL — DRI 7O )V ONFER B D
FELT, UAZTEFHPAE—F D JIRE SN T2 IR B L N OVITEE L 2N
FEHIENE DT (BARE, T A= T IEBAOFHED T ), [AE—F > FiE DBk
DD, B —Eomn< 2Ol )V ORNFEREHED T E L TEMEL X)L DN FE
BN D VT (IR, TEREE L TOEEDVT ), B3I D HRIL X)L DN FE ) B i
DT TH B, WEFBEFREL N)VONFEREE DT (LA, TIEGERZEAOEIKDIT ),
ENIIDDLNIVONFEREIED 1T 28D (R1ZH).

RIZ, BDHMENIDDL )T RTITERNIZERSIIUL, ZDHIEIIIE<B)
O ERmDDHMEENZ D, —FF, IEEIL NIV THIUL, FHIEDR)F
FRERTHDENZ LD,

R1. FRTHROBE DT EEREITRARTRONBE DT

— Mt
REFHL )L FEEREL NV Rtk L~V
EASHEYTE X X O
it O O O

AERS

F2OMBEAELT, 8D 2 D5 HIEOR) BRI Z1T OB ORIE [ D
WTHRRLZW, SETOIE DT 2 ED LTI, B0 gz 7 LHlE
R A NAE D28 S TH A TV /=, Hiromori (2006) 13 125E R, & 7%« Hh (2006) &
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- JE 2% (2007 135 B D AZTTN, FOT L ERANTOEIE DT OLET 2
ATz

ZDEIR TV HRAMIKBDERT T A L —RWZEDN, ZOTHA 72T TiE
MADKENZREER TE L2 T, TN EOFBHRIIESNRN, DFD, 7
L ERANEE DR R, DT NEE->TW T, MADRICEIHED T NED LS
BB LZNET T IRy 7 ADHRTH S, MAZTTHOTWBE, BiEDIFIdTH>&
FHRUETZD, HEWE, BEDIFITW S LR LTS, 20 LRI ADHH
PEEIRICTET, PN TEHEDTIITOED, HAREDKEETTROTLEID
M, REDEWRIZT L R AR THAUMBIIESNEWN, FITEAGBZTIE, TLER
ANAEDRICHEBEIEZEANDZET, MADOFHROEFRBEEIEL, BiFED
FOEENELDFMICIEA S EEHIET,

FoTEMIEL, ERO2DDRESZIEEZ T, BiEDIT 2505 HIEO%) Bk
FEETTO. KBRS, FEFEDONFEHIIE DT Z23DDL X)L DORNFEREED
I ML T 5, T LU TRPAEE DN RICENED T E2 @D 5 HKEERD AN /- fZEE
2170, 3DDOLN)VONFERENED T OEENS, B2 505 HIEO%hER
ZRRFET B, ORI, BEDITOREITIET LHIE, RANEIZ, iz
EZENMATIRE S TERE DT OLEN IR D,

O EEZH BT

KIZ, NFHIEE D2 &5 HIEDREETTY. NFEMENFE DT % & 5 i
I L <MEINTNDN, EOH TEEBFEN THONLZ HMEOENIMD TIRE S
N5, ZOHT, Fih-Hil(2006) 1%, FhEBEZ B R L THWEUAZ D VG
ZHMEELU TR ED T, PR2EOHE DT Z2EDL5iRAEITo TS, JEBREZ)
AZTBMELUTHWAHIEAELT, i, FEFITESIEGBICE T 5
BZHZ5N5H, ARMICREOEMELTHEH TES M, 2FEDAE—ROEI®
FHEDOAYREZIIH 20, BINCHEERTERH SN TS S, REZ2Z%ITF TN
5, BT, ZOFENSHNERREZ W2 A ZIEENCE ST, HRAEDNFER)
IR 2 S DD EMMTE T IR EN, S O II R R EE W RITUIZ HIE
DONBRRFETHH7=0, ZOH ML E LIS OSGELEHITHER TH S nlfelk
MDD, Lo TR T, FHMMSDAMKESEIZ, REFEEDIDDOLN)LONFEIE,
O 2@ 5RAEIT,

72720, Hi- il (2006) DA MG R FAEDOY A= TG B E R RITERFISNT
WD, RTINS DD R ZINZ 7. F1Z, S OWZE TId/h E ik 21)
AZ 2 TIEENOEMEL THWED, R TIE, AE—F 2 VIEEIBITADLDITH
FHUEL, 2227 —2a i F#EME L THERE 2 W, DT 2505
FREEE, BICEHED T2 m0D 57210 TIERLS, HUFaT7 L0 TNADH
TROENTWDHEEFE N2 EmDODIFEDO—REL TIHONRITIUI RSN, T
ETIRAI2 27— a i NhOFEREEETIENEEEINTHD, | EkEZ
HICUAZ D EFHZHTHNDDTIIRL, AE—F 2V IEFHITADIDICHE
FHTBIET, ZOFBOHENERZLDEDOLNSIDICEE L.

55212, FGuh - 1l (2006) TIZS M EBRE D A% B DR HRE LT, R CldsE
RIBEM OB HITMA Tz A2 2 —2a AFEEITOICL, FEEEERDER
BHMEDIORBE T, EOIINTMEHONTNDENNEET/2S, ZEAEHN TN
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LGN, FEEOHENSNTEENTLES T, ZHOUT TN EDONTLE
o DED, A= —TaBHMELTHWDIZIE, FEENHEEETHT LA
BEMEOEWETZ, HHREEDAN——ZHEIERNSIRRT 2LEND S,
513 Titanic, Matrix, Star WarsZ2EDIERMNS S Z YO LU CGREETT-72
M, R TIEIDHEEOBEWSE NS BT D ERT < &2 I B &2 VERR
Uize B ELTHD EIF724 E RF <13 Friends TdH 5. Friendsld < >/ \w ¥ 12T
LR ANDOHEEE TRIZALIRHREZEMICLZOAT A —FHD A=) —
T, 1F6I3 220 IRETHD, ZOHT, BRICHFOIRH, VAT TREZET 5
FH, BB OB Z R RDEHZENHEBLTHO, 32— arBMELT
AL WEHE L7z, B ldHarry Potter®°Keeping the faith% AV /=,

PLED NS, R TIRANE RS < - BE B & W23 2 27— a ih8 %,
HED T EEmDLHKELTRET D,

O EZH S E R

ZZTIREED T2 &S D2 ORI REDTITONTIRR S, BifEDTITB
THMMIIINETITH S TBESNTELD, HEELTNOIEDO T2 ED D
M&Z2 9 53856, THCRE M (Self-Determination Theory, Deci & Ryan, 2002
, LUFSDTERSED) MB35 12785, SDTTIINFEMENIE DT 2S5 EHEL T3D
DILIEBRCRERE L TS, TEAHEDARK] (the need for autonomy) &1, HE DT
BAKOACHRENTHYD, BOEEEEZFFEIZNENIERCKR, THREMEDBK] (the
need for competence) &1, fTEIZLDRITHHERLHCDREN ZHER T A E R
Bl2NWEWSERR, TRERIEDARKR | (the need for relatedness) &1, EDD Atk
CEHERBRERS, MEF SR RERTRE R B ENSERK, TH %, SDTT
&, ZOIDDHRMMIZSNDIET, NFEWEE DTN EELEL TS,

COHCHREHHZHERNE RELTHWAHEELT, Domyei  (1998)13 (1) %
AEN7RFIRICK ST, BADZ LA MEE TE DM TS, KT, JEEEEIC
B LEEDVIFZRICEH U2 ZE R LI 20 e, HAR ANDREEEEE 0>
T ANTOIEGRZ L EN SN TNEEEZEND, £, QBEDTE2&ED
HHEREHEITIRL TS, (3)SDTOEIEDITZ Ed 5 H KIS, HEREOHIC
WOIAHR TN, ENIHBEITEN5,

L EOBENS, A TIISDTZE MY REl, NRNEIE DT Z &0 5EKT
HBIREG T T, HEOHIHNE RS B E W32 27— 32108
BelOANS.

=]:g)

KD HIIFAEEDIDDL NV ONFENEIE DT 2@ 202 L1CH 2. JDA
REJIZIE, LR D6 TH %,

(1) #HEORFMELL TOFEDTEREDS,

(2) FEEOEEZENOHE DT ZED S,

() FHEDAE—F L IIEHNOEE DT ZE0 5,

(4) HFEEQVAZ L TIEH O DT 2 &0 5,

(5)  BLNIVONFENEE DT ZEmOLERERET .

(6) H-IsEMED T & &0 5 ERDIRKRZTT D,
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Egﬁ

HAEGHELFHE

FEHFILBARANKFEESZDON, 3EOEIE TT—YDRIEBNZN>72514%
ELUT=, FAER N1 FEDOTOEICOE S513507 S TH D, HBEMTOINZ I EIZIER
DHERHOMEIRETHD, V7 AYA XNI524 TH D, CORHEIZIVAZ T %
HFNCOR 2= —2a ARG8T H2 a2 HNEL TnD, 22EZIITOEICOE AIC
IECTEBAESTIN TS,

DT 2 EOLHKEL T, SAERST S EMREZ W32 27— 3>
EENZ T o7z, 215E O DS 5, H1EE, 5E8EH, 5150 HICE BT
217077, BT T RN TYZTELZH UL TWBEEICL>TITONZ, FE1ROFF
EITHEITIAT, BEOEDFH DI, CALLEZEOKIS O H O, fED
FEH A IEREDHIAZIT, BRI AEBRISIE 2R OFFENSTTHONZ. B
AT O ER 15 FEE TH -7z,

HEAE

ZZTE, BRMICED IO RREETY, ZNNFHED T2 EOIHERNTHD
SDTD3ERKICED I > TNDDMERND,

BETIIEM TV " AT ORAL, TNEHREORDOELTHEHL
-, SEMEIEEEEERNICEIE L, RETIIHCHEN, KAZRNTHEE, A0
WEMETHERI, NA\ORZEEZMETHEI, #5-fHbabtEskI, Bnwyz
THEB, VANV ZBRIES, VAN THEXT R, BEE2W-7-, HED
IRDICEHEBERFZZLH U, Thefio AE—F 2 JIRESU A FiE 8% T
77,

BEOFHEIZL, SEMBIOIRR, AC—F 78, VA JIEHENDEEZT
HD, AE—F 2 ZEEHTIE, SNERT T W@ —2 2 HIERLIZET IV -1
77 EERL, TIUR S TR CRaEEZTo/z, T TIRHHOSEMEO
EEZHPEL TS, RIZ, EEENSEMBIOMEHICENTELY (2T ER
FooT, BT A A T7asmsb LN BN A —F > JIEEHED AND
ZET, BB AE—F 27 hOBERBBEELZ, UAZ D ZEENE, #E LS
MBI HWSNTWBHE RS MRE D —> 2o/, SEMEINEENTY
BRI ME DL — TYAZ T E{TORINIS, TOHHDAN—U—INEETES
BREICZDORIOY —  ZHABTEOETHIES Y2, %4 — > Tld, THEMHL
TZIRBECURAZ L 72 7o, REHEMEEZIT-/218, T4 7 —>a &8zt

ZDIEENEIBCROBIE TH D0V, £ HHOHAEORKRO A ZIZBEL T,
BEOHTEHEZEDR—ATHEE TELIDITHE L, BT A2 7B,
BEHFTE Y TENZ/N A B fiol, NI —T EICE R Ty IV EER{IC
HAEL, BEBBNTEEEICETNEZY Y O—REE=, Z0%, &/X 3K
WTWBAY Rty b HWTUAZ V8 e bz, ZHUCkD, #EHE T E
I/ BT 2 EHRVIRL THKZIENTE, HEFOUAZ T HIZE
DORZFEINIREIC a0tz £ B A 77 1N EFE R ADUSBAEIICRFESE
BHZET, HETOHEWNEEHAREIC Lz, AE—F 2 7R TII 7 iE 2 Hl
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\ZY ADIGE a7 o7, T2IE RTINS TH AV E IR T AE—RIZENDHDHZEMNS,
BROS=RTINIS Y A7 HHENR L, BT OHFEEEICHHE THEEIEHN
HEDHENDIITLE,

BREMICBEL T, SMERS Y -BREDU A= 7 SIS EOENF YL P
TRiER S X, TNEERTDHIETERECEFRERZRCSNDIOICHEL
720 FNEIRT <« BRI | X H 48703 [ CHRFENFIINDT20, FE B INIGEDOHE IS
NDHETIE, DRVEDEOSEWNEITH D, L, EBICRFETHEDODN TVWDEE
PEBITFEENTECERTHE ObONL N, F-EEE > TR EE
HEZRFNCRETROMOZE T, YA 72T HOBmICREFEEN G EN LN L
INILTz. AE—F 2 VIGEITIX, SEMEIZHICERT 2D TII RS, REFEOHRN
DR TEDIIICEH T HEHFES LM, HEDMEARNWSERKIEICTS
EEI B, EHSRRE, FEFOMNITFAF LA T 5 IOICRE L TRE L=,
FERTIHEZBL T, R SHEMBIZ2HE 5L T, SEMENCENSES
EVTRL, TNE[FSEARIEEH ANDZET, KDFEFICSHEMENE
ELOITLAAIOIfREELZ,

BRI DBCRICEBAL T, RY TOAE—F 2 7iE#Z2 FITTHIET, 2U0ED
FHREEDIDIIC U, EEITEIRIORETEEHEORANR L TESE, 20
BIZZFOFEICEE Lz, BFEOBFE L TXYZ2MEYE, thoBWEKARLETOAY
—F I EEFNCEIS T, WEEFLOTWEH KIS IIICT Rz, RYIEE S
13, ZEIIVIREEREEZTWY, BEH, 2HBFICT INA A& T2/, URAZ TG
g, EEENNNV AL EFSTOMENEE DD, 75 AAL REDOBEHIT2<
725, LINLEEDHIFKRIEEZTT-5T, FEHEOEDPLDOETEITH LT RN
AAEBZ25HIET, HEICEMLSTWHERESZED, BREOSRRICEE L.

HE

HIEIIITHE (1 &2 TES7<ED ], 72 TE572<ZEDED |) OE FHE iz,
BRI DDEMNC DN TN B3, FH1ERIZEIE D ORIE T, 3DDL )LD
DT ZRETEHDTH D, Rk L TOEED T OHEITIE, Academic
Motivation Scale (Vallerand, Pelletier, Blais, Briere, Senecal, & Vallieres, 1992) %%
12, MRELDHFAERG HEDEIEE KL TNANEIMNITEELRNSIHEZ %
L7z(a = .83, .85, .87)% ZEEEN DI DT DIHAIL, RFHEDIZDITIERL
2o UAZ2 7 (a = .86, 91, .88) EAE—F 27 (a = .89, .89, .92) D2DDE NS
FIEE THIE 21757z, FEBIEANOTHED T, SEi7HE (HH, 20052, 2006) 12
HOEMS, FHEWHHEOREBICHEL CHEZRE L, EBHEEIZ4ERTH
%(a =.90,.92,.96),

HE2EBII3BRKICEI T 2 EHIEE TH S, E AU P - &A% (2007) 2 2E 12, H
B (a = .74, .84, .86), AREM: (a = .90, .87, .80), BRI (a = .93, .89, .94) D3D
DOBCRESAHBNSHITEL TS,

FEIMIIHMFLIR T, HEHFOHREDRMAEH FDOFRETORE OO LA 2
IHDTHD, AFETIIHAHEZENTIZ, ERBEOATHADREILZLOE
LTW%, ZOISICHARREN VI A% HE LOEREEET 2018, LOERKIC
IENETO A DN EMGEE HIE T RO HMWEE T 520 Thb, LML, Bind
TV ERANTEBEHED T ORENIZEALIZT T, EBREZEST A AIEHR
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I ADZNRZRT ZEITHEH LW, Z2T, BRI T TRL, 2EFHFOBHT
T — 2T BB IRREINA DI ET, AJREZRIRD T A D% 572 B = B HE
Z, BT ORBOE REHSNITESLDICL.

FEHHEIL, SHERS Y MREZ >/ O30 27— a & BoRE, KOHE
FO%EOFHHAOHC T EWI2DDEEZREL, TNTNAE—F > FiEH)
EUAZ RN TRIE S B2, BHFEIR T =235 3R M O AINEL /=,

bovia

BT —FDHTITIE, SPSS15.0J2 HWT, Slilkiat&, sHindd 5 —B K48
T, BROETV S OMBREZEE LU,

BT —Z3 71T 7 - Ay ML BT, KFEJIIEH, 1967, 1970)%%
AWEBRIC KB 02T/, KINETIE, BT —Y2 X ET—YDHICLZE
12, IDOBWOHALHLEDEEFDZIDOBEMNMELTYOHL, 71477 22w h
ELTH—RILT S, ZOLTTELELBDONI—REZKOEEFOZ LI IN—T%
1ED, Mff% LTI ETIRHEEAHZTIETHHETH D, CORBOIEHE
ABIKREEIER, ISR EEAHTERICKBELZbOEFECELT DI
BRISCEREIERN, AL LB T =YD i o> Ty R4 )—-7 70
—F (Grounded Theory Approach, Glaser & Strauss, 1967, LA FGTAER&RD) 13dh 5
N, GTAE R U TKITER, RSB 28L& ECT D Ny RO BfR N E NI &
NG, RO BN EE L TWSHEE BT Lz,

BT EITOBIL, HROMIROZ LML BHONDEIENE N, K TIIRME
WKJEERATAHIET, JoRNU T —y@ERE gLz, BREMKIEED, AR
KfE—BRI AL TR T I 28 OKJEEIZ R, ARKE-BRXE/LOHE
12, ISICARI MR ->BRICZAL DT O AZEHEDIE T HiETH S (JII=H, 1967). £
TKJEZETOBID, AmOMEZR LI OREBEFZOEMUMFMDOD DIGEHEEE
HITHHTEITV, EROMET 2B TE 2B L.

KimOFAETIL, HENHIE TIREOBIAEIZEADOH A D2D DL 2K D
720, A HFIZIZO2DZER LU TR L TWBEENE N7z, Ko TR T
132072 XKoLz,

R

B D1 E 58 BFH DI RIRAE

O B0 2 HKOR REMGE T H720, 3DDL NIV ONFENEED T K
U3BCROFLIR R (F2Z MR, KOS ) 2R LS

FITREGEBL N TONENEE DT OLB M T D, UAZ 2 TIEEI~N
DEEDVTIL, ST ADHT (B 1K) 255 B3R ) T, FHED ERARS N
(M, =048, F(2,50) =9.44, p = .00) . KOFERNTHAT 2L, B 1RGNS HE28E
RITINF T EF U2 (M, = 0.35), 52K N SER3RE SIS/ T T L2 (M,
= 0.13). R 7xO0—ZOHEICE DL HILE T, BIRAENSHE2EHH, H1
KR EHDS 3R EH TOUAZ S TIEFANOEE DT O LR D 5%KETHETSH
27,

AE—F T EEHANOHED T, MADHIETO AN RSN (M, =039, F
(2,50) =8.82, p=.00) » KVFERIICIZ, SE1RFSA SR RICNIT T ER LR (M

diff



Tanaka 237

= 0.58), H2MFRMSEIRF RICBN T LIZ (M, = -0.20). R TzO0—=0D%
HRICE DL EILIROFE R, HIFF S ENSE2R S H, 1R S ENSHER S EHTO
AE—F 2 T IEEAOIED T D _EFNS%KETHETHHT=,

KITEEL NIV TONFENEE DT 2 a7 %, EEZENOHEDTIIN A
DR T EFLZ(M,, =049, F (2, 50) = 13.64, p = .00) « KOFEMHIICIE, 55 1RF s
SEMEHICNIT T, FHENFEL LA LTBO (M, = 0.45), ZDHDE2REH A
SHEIGHETIHIZEE(LTH-72 (M, = 0.04). R TO—=DHEICLDE
FILORE RN S, FIRG S EHNSHE2R A H, BRSNS HEIR S H TOEGER
EANOFHED T D LRBNSUKETHEETH T2,

£2.3DD LRI DORFEMENE D (F L3 KD LR E

I M SD M,
5.15 0.95
VA=Y 5.50 0.87 0.35
s . 5.63 0.84 0.48
S ~
R NI 139 110
AE—F2 7 4.97 0.90 0.58

4.77 1.04 0.38
3.68 1.06
4.13 1.07 0.45
4.17 1.24 0.49
4.89 1.03

PEERFEL N KRR REEANOFIE DT

B L X)L Bk LT 4.91 1.00 0.02
4.79 1.00 -0.10
3.68 0.83
[EFE:2Es 4.33 0.98 0.65
4.54 1.02 0.86
3.88 1.06
3BRK HreME 4.01 0.91 0.13
4.23 1.02 0.35
4.27 1.12
BRI 4.66 0.90 0.39

W DN R WD =W RLWND R,WDN —~WDN —~ WD —

4.85 1.08 0.58

Note. M, V355 11 i 2 FEEIC R,
BH—MIEOENL NIV ONFEHEED T TH2REE L TOBE DT, M A
DHIRICBNT, FIFHELLZ o7 (M, = -0.10, SF (2, 50) = 1.19, p = .31)) . H1HF
RN (M, = 0.02), HE2Riin 553 s (M, = -0.12) ETOMTH, K&
ISEEI RSN D Tz,
LLEDEDNS, BEDTZ2REDLHKICLST, VAV IEB OO, A
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F2BIR),
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Z A7z, BN RN S ER2IE IS/ CHEME (M, = 0.65), BIfRME (M, = 0.39)1%
HIZ R U, F2R S SR ST TR 2 ERICKT L2 (BRI
M,,=0.21, BAFRPEIIM, = 0.19, 2Z M, KUOKREZI) . MIEDH 2 —E R HD
Hroofs R, BN (F (2, 50) = 24.00, p=.00), BItRHE (F (2, 50) = 12.98, p=.00), 3%
W ERNRIFS UK METHE TH oM. Do 70— DOF k&2 AW TEE I EETo
& A, FHIRERENSHER A, BIRAENSEIRAETIE, S%KETHE
THo7z,
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3 —— A — _: - -
i PR S LT
& 4.00 — = ——1HEM
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1 2 3
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2. M ARIED 3 BRKRDFEDZEE)
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EMSIRANNE DG HERTHIETEBEARL, ELKOELEMTOM
BEREE RO,

FFTVAZ S TIEFANDOEHED T OEIIL, BN HNSHEINEETO K
Ho&, etk DRBEMEN22< (r = .39), EHEME(r=.15) ERERIE (G = 100D
BEE MR I UT ER<Iad o7z, KON, BB SN S22 STl AREMEN
r=34, BAMENr =10, BIFRMEr =24, 52/ s S EE3RF S CIEH REMED r = . 12,
BHAMDr= 11, BN r=32THh o7,

A —F 2 VEBAQOEEED T O FHICIE, FEE SN IR HETO e
D&, BIRME (r= 41) EEHEME (r= 34) D EADBEEL TWe, KDEENCIE, 518
NS EE2RERTIE, BAFRMEN, r= 38, AREMED Y = .28, BE2WF s SHE 3R AT BN
T, BERIED, r=. 52, AREMEDr=. 06 TH o7z,
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Rk L S (e B fhe Bl %
Rtk - 037.037.04  03/.01/.08  .10/.01/.06  .06/.00/.02  .25/.04/.08  .02/.00/.06
L 171167 21 - 19716723 13/.05/.02 .0z/.01/00  15/.020.010  .01/.06/.10
S A67.117.28%  A4%) 40%/ 48 - 35026026 02/.00/.07  .12/.08/.00  .A7/.14/.27
3 3 l1025 36%/.23/.03  59*) 51*/ 51* - 28/.18/.26  29/.18/.03  22/.14) .21
EHE 24/06/05 157000011 147.08/.27  53%/42%) 51 - AL/07/.04 .02/.017.05
B 50%/21/.29% 39/ 34¢/.12 34%1.28%1.06 54%/A3%.06  33%1.26/.20 - 037.087.07

BE% A51.020.25 10/ .24/.32%  41%)38% ) 52F ATF/ 37152 13/.01/.22 18/.14/.26
Note. *IZ5%/KETHE
FRACI IR S -3IRF 5/ 115 p-2 R 5/ 2R j -3 ri . BRI R &
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PAEDENS, UAZ D TIEFIANOEHE DT O _ERICITHEREEOBCRDY, AE—
F O TIEEANOEFED T O EFITIE, AREMEERBRIED, FEFEAOEHE DT D
ERICII3FCR N IR /2 <B O TWBZEMRINTZ, 72720, ERDO3D0E D
T RTITHLUT, 2l S E3 HOBMOA MO ZELEIZ TN, ol e
FENTRE AN < 2o T =,

Bt DIRET
YRZ2TEBIN DB DS
UAZZ TGN T 2F#E 1 & ORAHEIHLA O B Ol B 9 2 Rcik 2

AFTT Ay R ETHHE LR, 13407 1T 7 - L2y MME6 N2, BREMK]
TR R DAL 7R ATBLRf# 73 Appendix AT® %,

FTHERT T MREOUAZ L, EFENEELZERD, #BEOEWIEE)
TH-o7=(h7a)—OIM# L), [ EFICHERNBNIESHH o7z &R
WS, TR IEF AR EEDIGEE B ESWADZEIZ, NROEI L=l END
INB. LNLZED—FT, &R NIF TS EOENGREIZI 0NN BIE U TV
ZEWDGNEHTTV—QIFrL ). AR, THRBIESFREHEIN/ZLD
REMUT, HLNSZTE, RONNRHDELZ I EVDEERNS, R &L
HERADEER L TIRZ T OEICID A, 72EZHL TS, BI<STENRKL
WEBEUTW LI TES, F-HARIE NS FICHRER N F LT E
W THolzED72 (T TV—Q I HARIGEICMNSNDZEADFHM 1) o [EEN
WS TREE o7, HEEREFEET A AOMITOTREN |[EWNo/Zitilk N 7S
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Nz FEBEDOUAZ T EITERD, MGEEESZENS, ZOMGENI A= T
Db NI o720, UAZ T NRICKT 2528 F 0Bk 2@ Lz L57Z (7T
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SIFIV—@TA—U—BEERDOEHS ), #hNsERENHH LG THAZEE
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JV—@IH<SERDIEHE]) . [7272H 2 M<K, A=Y= 25 NELIkZ
STERLATOHIEMNTEE L1 E W77, BIERLER, FEEHRELIZWENS BN
MMBH-T=DT, FZERNCHDH D= EBNWET | SN b s, AR HFITA
r—U =ML WK B ER> T AV IEENC DA TWZEE Z 515,
ZAUTED, SAEHAIE IV AZ D VIR ENCREMRANCED I LI/ 572D7E A5 (
HTTV—Q@FEMMAEGHA ) . A T F TS EADEEE AL, HEiEZH TN
LETIEWICTEPL, BORLEW=, TEH LN >7/21TE, BERNSI5I1C8 L=
RS IR TRINIBWE 57T E, BERS7Z0I1IZNAEADEBS Iz &
Wolz, BRINZEREADELZR TR d Rohiz, RICiZTHS THINn 554k
EOME S RT Y EFS>TY A T2 L TAHALD EWSzfEmit 2 FHhE 55 s
Holz. ZTNSDOEMAYZEFHLAICE ST, [EBEDHZONSIEHFEORE TR
FLZI1EWIRRITREZIN D IO, SHERH HEDIMNE R < S E D H Z B iC
HNTERZENFA D, PN THEN HE B4 EHERNDIOICE> TNz
DOMECNTIEFIZON UMM ERCD IR0, HREREEISL TholzE%E
2605 (HhTFdU—WIErE)),

RE—F>2> T ZBNDEIEDTS

A —F 2 IGEENC KT DI ) F DRRAR & B A O H O3B 5 B E0R
EVATT Ay N EICH LR, 12807 4T 7 - Aoy hES Nz, BiE
KA K D it Y72 AT B f#73 Appendix BT %

AE—F D IEENI IR TIEEN RAKZ o720, A 1 3 IR TG B & 413
M2 k7 (7 TU—OI XTIEBIORNEE]D) » KR MBS B TOREEN L M-S
72DT, BIERETICREETERIEWIRRICASNS LI, KANEDAE—F 2T
HEICLoT, %aﬁfénﬁ@“_&f\@ﬁﬁxs'émﬂwﬁéhtu&ﬁxﬂzé F/=, AE—F>
NGB TIIHHE EE THESIRBE PO 727280, &N 1B ITFE NEICER
PER U (7T —@IEMME) . FHEHIEORIBRICIITHE WL —> DRa
FETCERE M) R0EDRTL, FXAFIRTL—X N0 TLho7z 1l Zhns
BRI D IMB SNz, ZDZEMNS, BN RT - RE 2 o/ A —F 2 VIR #C
FHUT, AEGHIZ I BBLANOTZ R Ro T TELN /2 | END KD/ EN
BB ITINA T, BARBRIRI CaESN IR I 2R B FF O IO o/2EE 25
N5, TEHEMOREASZETTRL, FETHSZRTY - WE EADO A=) —D[HH
b, FEM N FZEOFETERERBLL=IO7, G HEBEOIRETD, XTHE
BAIICEDHDZEBNWET R, EANRBNEZE O THZSESIT/R07
IAf;tE.E'o'CHS(DfE/ut‘J [RF <ol E @EP'COD%%L;*%%L/?}%@Y FEEBE<
IO TICRFETDHIEMTEZ I EVS BRI AREND I, B EIIRTIE
By, R, BBHLAI-HK, EW-oBRNEEMIERL, AE—F > JIGEIZ
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KT BEGHAMEESNZEEZSND (T TV—CTHHEADIEHE D) .
ZDIDTAE—F U 7 IEEAOEE DI N E oA hE L, TEMAE
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R TIIEE DT &2 D2 DR BREEE T 72, T DBRIZ, NIERIEIHE DT
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AN 2 27— a AR B END SN BEICNRIEIIE D 2R DD ENHFE R
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F9, AAERT Y -BREZ AW 232 27— a3 IEENE3 DD L )L DONFERE)
BOTON, ZEITHL X)LONFEHEE DT LB REANDOEFE D T2 &0 5
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ZD#ERIL, Vallerand and Rattle (2002) DR R AT Y TR RIC K-> THBIMWATRET
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IR EN L ANV ORNFENERED VT (JAZ S P IR AOEED T, AV—F 271
FADOEEDVT) EFZHEL NIV OWNFEMENE DT CEEREANOEFE D) 0200
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TEED TWSEZEZLND, RITIREL NIV ONFEEIE DT Th HEERE
NOEFED T O EAOERICH DD, AEHNIFEDIFRT R TORRETHo7,
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DT EAE—F ) EEDBITIE, ZEOFH TIIA B OACR N E i i X &
THHDOD, FEDBFIT/RDE, HREMEOSROEBEEENME T L, BERIEDBR
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MOTZNFEHIENE DT 250 28 LWRIHEIZBE 9 551 RbF517z,
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AE—=F TGO DT EUAZ D TIEB OB D FICRBE LD, F
REMEDOBCRO A RN EE LD T EEDLERNTHLR THolk, BT —F%
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Accessibility of the Sojourn Experience
and its Impact on Second Language
Study, Education, and Research

Yoko Kobayashi
Iwate University

Although opting to study abroad individually or collectively is one of the decisions
potential study abroad (SA) students have to make, the choice faced by students is
not adequately researched in the extant SLA literature. I report a small-scale sta-
tistical comparison between participants of custom-designed programs and those
who study abroad on their own. The comparison is conducted in terms of students’
perceived English, sociability, willingness to use English, and sense of fulfillment
with the SA experience. The study revealed that students participating in collective
programs rate their English lower and are less willing to communicate in English.
There were no group differences in sociability or level of satisfaction. The findings
are discussed in relation to the current SA phenomenon characterized by convenient
and diverse modes of access to the SA experience and by the sometimes nonlinguis-
tic motivation for seeking such experiences.
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ateway 21 Company, a major Japanese private agency mediating be-

tween individuals planning to study abroad and overseas language

schools and host families, filed for bankruptcy on October 1%, 2008,
with 1.29 billion yen in total debts. The agency, registered as a travel agency
by the Tokyo metropolitan government, was not affiliated with The Council
of International Education and Language Travel, “the only organization reg-
istered by the Ministry of Transport, Infrastructure and Construction” that
aims to “improve the quality of international educational, language travel
and youth travel programmes” (CIEL, 2008). The live telecast of creditors
rushing to the failed travel agency for its emergency meeting is testimony
that studying abroad is an established enterprise but one that is not always
appropriately regulated.

The role the agencies play in the study abroad (SA) experience is rarely
highlighted in the second language education literature, presumably be-
cause study-abroad research in general, either quantitative or qualitative,
entails a group of high school or college students collectively participating
in “a study-abroad program” organized by their school or some organiza-
tion (e.g., Freed, Segalowitz, & Dewey, 2004; Lafford, 2004; Magnan & Back,
2007) with, in some cases, the researchers themselves being the student
supervisors. Agencies, on the other hand, generally tend to cater to the indi-
vidual student, and researchers are rarely attached to sojourns undertaken
through this model.

The research trend understating the role of agencies is also understand-
able because collectively packaged programs undertaken by collaborating
institutions are nowadays one of the most common types of study abroad
experiences, and L2 teachers and/or researchers are concerned with the
effect of those programs on their students’ L2 development. Indeed, as Laf-
ford (2004) argues, “many foreign language educators, SLA researchers, and
university administrators...are more interested in finding out the concrete
effects of SA programs on the linguistic abilities of their students” (p. 202).
These educators, researchers, and administrators likely keep in mind collec-
tively organized “educational language travel” and L2 progress rather than
individually planned “travel” and anecdotal sojourn experiences. Another
possible rationale for more representation in the research literature of stu-
dents studying abroad in groups is the matter of accessibility. Individuals
oftentimes study abroad through mediating agencies and do not present
ready-made research groups.

Nonetheless, the long line of clients waiting outside for seats at an emer-
gency meeting held by the failed agency, Gateway 21 Company, reminds L2
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educators and researchers that such agencies cater to a large proportion
of sojourning students. Are individually and collectively sojourning stu-
dents equally satisfied with their study-abroad experience? Do they differ
in the study-abroad experience? To the best knowledge of the author, this
comparative research question has been overlooked, apart from Coleman
(1997), a review article that refers to the substantial differences between
the European model endorsing lone sojourning for a long period and the
American one in favor of “the short-term transfer of cohesive groups of
American students to a different geographical base . . . without necessarily
abandoning an American educational framework” (p. 1).

The individual/collective sojourn comparison seems to be worthy of scru-
tiny given that, first of all, the SA experience has become more accessible
to the general public in the industrialized parts of the world and opting to
study abroad individually or collectively is one of the major decisions for
potential SA students. My own anecdotal experience is that secondary and
postsecondary foreign language teachers are asked for advice about the ef-
fects and benefits of the two types of SA. That students would have this con-
cern, | argue, is common sense and not in need of empirical demonstration.

Furthermore, L2 research has identified the issue of solidarity among col-
lectively sojourning students and “the paucity of L2 use by students in an
SA setting” (Freed, Segalowitz, & Dewey, 2004, p. 295) as a problem. Most
recently, Magnan and Back (2007), identifying American students in France
who spent too much time with their compatriots (e.g., “I spent nearly all
of my time with English speakers/American students,” p. 52), hypothesize
that orientation sessions held at college prior to departure “may, in reality,
indoctrinate students into an Americanized community of practice that will
impede their language acquisition” (p. 57). Coleman (1997) argues that stu-
dents who socialize largely within the L1 group or with another out-group
of nonnative L2 speakers “may fail almost wholly to acculturate, and make
relatively little linguistic progress” (p. 13).

The present study reports a small-scale statistical comparison between
a sample of collectively sojourning students and a sample studying abroad
on their own. These two groups are considered in terms of their perceived
English skills, willingness to communicate in L2, and sense of satisfaction
with the SA experience. The study does not posit that studying abroad in-
dividually is substantially superior to studying abroad collectively or the
other way around. Rather, it is directed by the belief that this between-group
comparison can produce useful research-based knowledge which will assist
with counseling students who are deciding what kind of program to choose.
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Focusing on Japanese students enrolled in the same host institutions at
the same time of the year, the present study operationally defines students
studying collectively as those who arrive at the institutions in a group and
who are enrolled in special programs designed for them, and students study-
ing individually as those who arrive at the institutions on their own and are
enrolled in regular classes with other international students. As described
in the ensuing section, the study controlled some key variables such as dura-
tion of sojourn.

Method

Participants

As part of a larger scale research project conducted with Canadian ESL
schools involving 216 short- to long-term students from Japan (Kobayashi,
2006; 2007), this study focuses only on those who had never studied abroad
before, had been in SA sites from 3 to 8 weeks, and who were staying with
host families. These criteria resulted in a total sample of 74 students com-
prising 26 students studying on their own (average age 21.77 years) and 48
students in short-term programs chaperoned by teachers from Japan (aver-
age age 19.96 years).

These institutions are well reputed and thrive on a relatively balanced
student body in terms of nationality. At the time of on-site research, no
regular classes were identified as dominated by students from a single
country, which was confirmed by interviewing the staff and being informed
of the school policy on class placement, observing different levels of classes
(including participant observation), and joining, more than once, a one-day
new student orientation and assessment held every week.

Instrument

The survey was conducted at five institutes (100% response rate) and at
another two schools via the take-home method (75% and 74% response
rate). The first part of the survey, which concerned biographic data, was
designed to differentiate SA students on individual and collective sojourns
while controlling for key variables such as SA period and current residence.
The latter part comprised items (with open-ended questions) designed to
elicit data on students’ SA experience. The variables subject to statistical
analysis in the present study are as follows:
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Personality (Cronbach’s a = .72): Four items on extroversion and introver-
sion were adapted from the Japanese version of the Maudsley Personality
Inventory (Eysenck, 1964). The items (e.g., “Are you the kind of person who
socializes only with a limited number of people who you like?”) were pre-
sented in this study on a 4-point Likert scale.

Perceived English skills (Cronbach’s a = .80): Five items were designed to
take into account Japanese students’ communication in and outside class-
rooms. Students rated their English skills on four items (e.g, “Can you
express in English what you want to say?”) using a 3-point scale and their
level of understanding of their teachers’ English (“To what extent do you
understand your teachers’ English at your current school?”) on a 4-point
scale. An overall scale from the two variables was created by converting the
different metrics to z-scores.

Willingness to communicate in English (Cronbach’s a = .66): Although the
operational bandwidth of measurement of the scale is quite narrow with
only two items included, this alpha value is respectable given that alpha is
positively biased for the number of items on a scale. Asked, “To what extent
did you initiate the following while enrolled in the current school?” students
responded to the two items, “Speaking to other students or teachers in Eng-
lish between classes at school” and “Looking for persons to speak English
to and then coming up to them (with host families included)” on a 4-point
scale.

Satisfaction with overseas study (Cronbach’s a =.70): On the basis of a pilot
study conducted at two overseas schools, five items (e.g., “I think my per-
sonality has changed” and “I think my future possibilities have widened”)
on a 4-point scale were designed to reflect three commonly mentioned
motivations for studying overseas: English improvement, self-growth, and
experience in overseas contexts.

Findings

A one-way multivariate analysis of variance (MANOVA) was conducted
to determine differences between individually participating SA students
and chaperoned students on the four variables: personality (sociability),
perceived English skills, willingness to communicate in English, and SA sat-
isfaction. The results of the MANOVA showed that the Wilk’s Lambda was
significant, F (1, 72) = 7.55, p<.001, indicating that the population means on
the four variables are not the same between individual and chaperoned par-
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ticipants. Regarding ANOVAs, which are produced as part of the MANOVA,
the Bonferroni method was employed and each ANOVA was tested at the
.01 level (.05/4) in order to control for Type I error. The ANOVAs revealed
significant group differences in the two variables, perceived English level
and willingness to communicate in English, at the .001 level, indicating in-
dividual students are more willing to communicate in English and rate their
English skills more highly than individual students within the chaperoned
group: respectively, F (1, 72) = 14.21; F (1, 72) = 22.58. No significant group
differences were found in terms of personality and SA satisfaction: respec-
tively, F (1,72) =.28,p=.60; F=(1,72) =2.53,p=.12.

Discussion

This study suggests that relative to individually participating SA students,
chaperoned students rate their English skills lower and are less willing to
communicate in English. This finding is likely due to the nature of collec-
tive programs in which students are situated in more controlled settings
for a longer period of time. Some chaperoned students’ written responses
indicated that opportunities for intercultural communication with other
L2 students tended to be limited while time with friends from the school
of origin was more available, creating environments where students spoke
the L1. For students who happened to be housed with another friend in the
same host family, the temptation to use the L1 was inevitably irresistible.

The present findings are arguably evidence for the superiority of studying
abroad individually in terms of exposure to L2, and its use, and sense of con-
fidence in L2 use. Indeed, the choice of studying abroad individually likely
secures more L2-use opportunities in unsupervised private spheres. How-
ever, it is also true that studying abroad does not guarantee this outcome.
Those who opt to study abroad individually should, therefore, be counseled
that their freer status needs to be actively mobilized in order for them to
derive the benefits facilitated by such freer status. On the other hand, those
who consider joining a customized SA program should be forewarned that
a sense of security and solidarity with their teachers and other L1 speaking
compatriots could also be a fertile ground for L1-bound networking.

The present study found that SA students’ decisions to study individually
or collectively bear no relationship to their orientation to sociability, and
there are no group differences in terms of the level of satisfaction with the
SA experience. These findings might result from the convenient accessibil-
ity of, and sometimes nonlinguistic motivation for, SA. First, many of those
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who decide to study individually are likely to do so through the help of a
study-abroad agency, which is functionally similar to those who participate
in school-led SA programs and have their chaperon teachers make the ar-
rangements. In other words, those who embark on their sojourn individually
do not necessarily have a different sense of agency in how they are pursuing
their L2 goals via SA.

Furthermore, according to the intercultural communication literature, a
growing number of students, whether individually or collectively “studying”
abroad, no longer necessarily strive to immerse themselves in local com-
munities as much as possible in order to achieve their L2 goals. For instance,
Shaules (2007) describes an American sojourner living in Japan for years
who exhibited a low level of perceived cultural distance and a high level of
satisfaction, partly due to his limited Japanese, limited acquaintance with
monolingual Japanese nationals, and thus few incidents of culture shock or
cultural conflicts. This seems to be part of “a long-term tourist” phenom-
enon (p. 169) in that “globalization has increased our ability to avoid deeper
intercultural experiences when we are abroad” (p. 16), and SA students
without specific goals, now akin to tourists, come to engage in superficial
contact with locals and spend most of their time with other compatriots.
Naturally, these sojourners, including the ones traveling individually, tend to
seek the comfort zone afforded by their fellows and are content with such
an experience.

A limited amount of deep contact with the host community predisposes
a growing number of tourist-like sojourners to perceive a lower level of
cultural distance and cultural conflict in a distant foreign context, which
increases their sense of security and satisfaction. Such in-group network-
ing based on limited contact with the local community diverts from the
traditional notion of in-group solidarity in foreign contexts that is supposed
to function as a facilitator for sojourners’ intercultural adjustment (Ward,
Bochner, & Furnham, 2001). Furthermore, these SA students’ motivation
for “studying” abroad can be incompatible with the expectations of those in
charge of them (teachers, local staff, local host families, SA researchers, etc.).

Conclusion

The present study shows that the individual sojourn is less predisposed
to the tourist-like outcome in practice than the group sojourn whatever the
motivation for going overseas at the outset. On the other hand, the finding of
there being no group differences in satisfaction with the SA experience sug-
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gests that time spent with other L1 compatriots or L2 nonnative speakers
and tourist-like experiences can contribute to a sense of satisfaction (Koba-
yashi, 2006; 2007; Shaules, 2007; Ward, Bochner, & Furnham, 2001). This
finding, seemingly part of the intercultural research domain, poses a chal-
lenge to the design and implementation of second language research and
study abroad programs that conventionally place top priority on studying
a second language through contact with host nationals (i.e., native speakers
of the language).

This study reminds us that SLA researchers and secondary/postsecond-
ary language educators, who often take the role of chaperon teachers, need
to be more responsive to the changes taking place within today’s “educa-
tional study”-, “travel”’- abroad enterprises. Although the televised scene of
young clients rushing to a failed travel agency will soon cease to be in the
collective memory of laypersons and professionals alike, what the scene
embodied—the diversification of would-be sojourning students (and their
dreams) and groups that cater to those young people’s wants and needs—
will increasingly impact on the outcomes of L2-focused SLA research and SA
programs. Hence, a better understanding of this changing SA terrain is more
critical than ever when counseling sojourning students and/or conducting
SLA research with those students.

Yoko Kobayashi is an Associate Professor at Iwate University and teaches
EFL and intercultural communication. Her research interests include L2
study abroad, identity politics in intercultural communication, “Asian” stu-
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autonomous L2 learning in over-managed educational contexts.
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To Challenge the Unchallenged:
Potential of Non-“Standard” Englishes
for Japanese EFL Learners
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This paper calls for a broadening of the discussion of English language teaching (ELT)
practices in Japan. We review issues associated with the global spread of English and
link this discussion to the present “standard” English model of ELT in Japan. We pro-
pose three major benefits that would follow from an inclusion of non-“standard” (i.e.,
non-American/British) Englishes in Japanese EFL classrooms. First, familiarity with
different varieties could increase learners’ confidence when interacting with other
nonnative speakers (NNSs). Second, we review literature that shows that NNS-NNS
interactions actually help learners improve their language skills. Finally, recognition
of non-“standard” varieties of English would help Japanese learners challenge mono-
lithic western-centric worldviews that marginalize regional, cultural, and linguistic
norms and values. We connect this theory to practice by suggesting some possible
changes to ELT in Japan.

ARTIE, 3835 - KB ITE SN D0ND 0 HEEHESE DL 2 W UL 7R BHT D W TR
L. HARRGEEE ICBW TEERGE I R <EAR7 [FEERYE | SEEE OB Al REEZ RS
BOTHD, EHELTNTNOMEEEEA, FOKFRITIA DR $3E2 AR OERERF B
THEBHIIER T2 TR TE2FRE=DIE T 5, T FEEEE LB ITH L A2

JALT Journal, Vol. 31, No. 2, November 2009

261



262 JALT Journal, 31.2 « November 2009

FFOZEICKD., /2R A T4 T EE R OMFRICHENRFTAHEIT/0 5, H AT/ 3 AT +4
TEEE F LI K DM RGBT ERRICE SN SR TH S, 58 =1T, [FEAESE JE5EIC
it BT EN, TEEEIIE TR N B2 A A AN DM R EEZ A A DAL, 2L, S5
IR BRHEON LN TES, U EDREERLE LT RBICHEEAFHSICBT 5T
JEEHEE O BARN /R E AEDOWTIRE T b,

communication and there have been growing debates regarding what

model of English is most appropriate for learners. This paper draws
from and integrates three studies that were conducted independently, but
that intersect on the same key issue: supporting and expanding a paradigm
shift away from using “standard” (i.e., American/British) English as the sole
model in Japanese English language teaching (ELT). We begin with a cursory
overview of some of the critical issues relating to ELT, a field whose theories
and practices are traditionally based on standard English norms. Second, we
consider Japanese perceptions of and attitudes toward different varieties of
English. Finally, we propose benefits of including non-“standard” Englishes
in English as a foreign language (EFL) classes in Japan. We also identify sev-
eral practical ways to challenge the widely accepted status quo, in which
standard English goes unchallenged.

E nglish continues to be widely used as the language of international

English in the Global Context

With the recognition of the diversity of English in the world, there are
repeated calls for a shift from a monocultural view of English standards to
multicultural, fluid perspectives that respect local varieties (Bhatt, 2001;
Canagarajah, 2006; Kachru, 1992). Despite the varying conceptualiza-
tions of English as an international language and repeated arguments for
a reconsideration of goals and approaches of ELT (e.g., Honna & Takeshita,
1998; Jenkins, 1998; Matsuda, 2003; McKay, 2002; Rubdy & Saraceni, 2006),
standard English maintains a stranglehold in many EFL contexts, and Japan
is no exception.

On the one hand, there is a powerful push toward teaching standard
English because it is the language associated with power in economy and
foreign policies. Accordingly, the “privilege” associated with this variety of
English persists rather non-polemically in many contexts. The high demand
for this variety of English is endorsed by massive resources from those who
are considered to be the “owners” of the language, which results in signifi-
cant economic disparities between those on the supply side and those on
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the demand side of the ELT industry (Phillipson, 1992). Nevertheless, it is
argued that a teaching model based solely on standard English excludes
most learners of English from the chance to benefit from the socioeconomic
advantages that are considered to be available to owners of those varieties
(Lippi-Green, 1997; Phillipson, 1992). This hegemony of English has well
documented and significant ramifications for regional languages and
cultures as well (e.g., Bruthiaux, 2002; Kubota, 1998; Nifio-Murcia, 2003;
Pennycook, 1998; Phillipson, 1992; Tsuda, 1990; 1997). For instance, in
Peru, which was once a Spanish colony, English is now overriding the en-
during colonial linguistic hierarchy, where Spanish dominated Quechua,
an indigenous language. This shift to English has created a challenge to the
future of Quechua (Nifio-Murcia, 2003).

On the other hand, there is a growing acceptance that English is a lan-
guage to which many claim ownership (Kachru, 1992; Widdowson, 1994).
Some varieties of English, especially in post-colonial contexts, have begun
to rely on endonormative standards (Canagarajah, 1999; Kramsch & Sulli-
van, 1996), meaning that ELT models are based on their local variety/ies of
English. In such contexts, the language is no longer a symbol of monolithic
Western culture, but rather, it “represents a repertoire of cultures” (Kachru,
1992, p. 362). Unfortunately, this perspective has not permeated approaches
to ELT in many EFL contexts, including Japan. What we argue for is not a
full-fledged endonormative model for ELT in Japan, but an approach that
takes into consideration the country’s socio-political relationship with the
English language.

English in the Japanese Context

The notion in Japan that standard English is the model to study has its
roots in Japan’s socio-political history with the West. Around the end of the
19th century, the rapidly modernizing Japanese government made a deliber-
ate decision “to catch up with the advanced civilization of the Western world”
(Koike & Tanaka, 1995, p. 16). During the involvement of the United States in
Japan'’s revitalization after World War II, English became a “symbol of ‘happy
and rich’ American people” (Tanaka & Tanaka, 1995, p. 123). Although Japan
has never been physically colonized and forced to use English, the postwar
willingness to accept Anglo-centric language and culture without question
prevails (Suzuki, 1999). Tsuda (1990) warns that Japanese EFL learners are
being “mentally” colonized by this process. Kubota (1998) and Tsuda (1997)
further argue that the domination of standard English encourages learners
to take up a worldview that is Anglo-centric. Such a devotion to the language
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can blind people to the multiplicity of Englishes in the world, resulting in
learners’ indifference and ignorance toward speakers of other varieties of
English.

Japan’s test-driven culture further reinforces the position of standard
English, as it has become one of the key subjects that Japanese students
have to study to achieve academic milestones such as passing high school
and university entrance examinations (see Bardovi-Harlig & Dérnyei, 1998).
Standard English is also regarded as the language of social success, and
many Japanese people connect a good command of English with attaining an
affluent life style. Matsuura, Fujieda, and Mahoney (2004) report that both
college students and their instructors agreed that English is a prestige lan-
guage in terms of job opportunity. In fact, a growing number of companies
have begun to adopt scores on a standardized English proficiency test,
namely the Test of English for International Communication (TOEIC), as one
means to screen applicants and decide on employees’ promotions (TOEIC,
2007). Although it is not unusual to observe that someone with a high score
on a proficiency test cannot perform orally as well as his/her score implies
(Torikai, 2002), scores on these tests can undeniably serve a gate-keeping
function. It is no surprise, therefore, that the question of how to acquire a
good command of English (or how to get good marks on tests) is a common
topic of conversation throughout all domains of life in Japan.

Although some have pointed out that Japanese EFL learners tend to put
more emphasis on American usage (McArthur, 2003), many Japanese Eng-
lish learners do not actually make a qualitative distinction between Amer-
ican English and British English (Matsuda, 2003). This lack of consideration
of other varieties in Japanese ELT is supported by the linguistic environment
outside of classrooms, where the mass media largely reflect Anglo-centric
linguistic and cultural norms (Tanaka, 1995).

Influence of ALTs

A significant factor in securing the role of the standard English model in
Japan has been the focus on increasing students’ communicative language
skills. This has been increasingly emphasized in the Course of Study for
Foreign Languages (Ministry of Education, Culture, Sports, Science and
Technology [MEXT], 2003) since the 1980s. Having a good command of
communicative language skills is seen as a key factor in preparing students
to interact with the international community, which has obvious economic
and political benefits for Japan. This emphasis on communicative skills re-
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flects a political movement called kokusaika (internationalization) that was
initiated in the mid-1980s an effort to quell trade tensions with the west.
Since kokusaika is a movement that is focused on Japan'’s relationship with
the west in particular, it is no surprise that native speakers of English from
western countries have been recruited in increasing numbers to work as
assistant language teachers (ALTs) in EFL classrooms. ALTs have now be-
come a fundamental part of English education in Japan, as they are seen to
increase the potential for a more communication-oriented learning environ-
ment. In general, ALTs are expected to demonstrate standard English usage,
to increase students’ opportunities for communication, and to function as
a point of reference for cultural content related to their countries of origin.

The internationalization movement that was such an integral part of
Japanese education reform that began in the 1980s, promotes a narrow view
of the international community, however. Because it defines Japan’s position
in the international community primarily through its relation with western,
English-speaking countries (Kubota, 1998), this has significant implications
for Japanese ideologies of English. The presence of ALTs has inevitably led
Japanese people to accept English spoken in these countries as the absolute
varieties, which sustains the hegemony of standard English in Japan.

The majority of ALTs come to Japan through the Japan Exchange and
Teaching (JET) Programme, which assigns ALTs to public schools all over the
country. Since its inception in 1987, the JET Programme has hosted a total of
59,911 foreign nationals as ALTs of English (Council of Local Authorities for
International Relations [CLAIR], 2002; MEXT, 2002). By hiring participants
from Western countries associated with standard English varieties, the JET
Programme plays a key role in the maintenance of the stranglehold of stan-
dard English ideologies in Japan. An overwhelming 99.2% (59,434) of the
English ALTs have come from countries that Japan associates with providers
of standard English (i.e., USA, England, Canada, Australia, and New Zealand).
Kachru (1992) defines this group, which is associated with the traditional
bases of English, as the Inner Circle. While the JET Programme has recently
been accepting ALTs from non-Inner Circle countries, the numbers are
small and do not sway the stranglehold of Inner Circle ALTs. For example,
out of the 5,057 ALTs in 2006, 78 were South African, 39 were Jamaican, 32
were Singaporean, 22 were Indian, and 16 were from Trinidad and Tobago
(CLAIR, 2007).

These numbers clearly show the significant influence that the JET Pro-
gramme has on the marginalization of nonstandard varieties of English.
Considering that ALTs’ roles involve modelling English usage in their EFL
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classes, Japanese learners are provided with little or no contact with other
varieties. Furthermore, Crump (2007) found that ALTs, who are mostly
untrained as teachers, promote monolithic ideas about the role of English
in the world by their own lack of awareness of nonstandard varieties of
English. Thus, Japanese students are not provided with oral/aural input that
reflects the actual diversity of English in the world, nor are they encouraged
to challenge or expand their views with respect to this diversity.

Perspectives of Japanese Teachers

The native and nonnative speaker constructs are by no means neutral
and have been highly contested in the field of World Englishes (Davies,
1991; Phillipson, 1992); at the same time, there has not been a shift away
from these constructs in fields allied to Applied Linguistics, such as Second
Language Acquisition. As this paper draws from three interdisciplinary
perspectives, we use these terms to address findings in research done in Ap-
plied Linguistics which show possible advantages of interactions between
learners.

In tandem with the global spread of English, the number of nonnative
speakers of English (NNSs) has far surpassed the number of native speakers
of English (NSs) (Crystal, 2003; Graddol, 1997). In other words, NNS-NNS
interactions will be more commonplace than the NNS-NS exchanges that
are the conventional model in EFL teaching. Despite this shift in users of
English in the world, unfortunately, NNSs’ accents often receive negative re-
actions from NS listeners (Cargile, 1997). This type of reaction often comes
from within NNSs, however, and there are accounts of learners who admire
standard English and question the practicality of their nonnative speaking
teachers (Tsuda, 2000). However, Japanese EFL learners have been shown
time and again to have persistent inclinations for standard English, but little
awareness of other varieties, including their own (Honna & Takeshita, 1998;
Yoshikawa, 2005). Not only that, but they also show little interest in gaining
an awareness of other varieties (Matsuda, 2003). Similarly, Miyagi (2006)
found that Japanese EFL teachers at lower secondary schools had ambiva-
lent attitudes toward nonnative varieties of English. On the one hand, teach-
ers perceived non-American Englishes as unnecessary aural input and were
hesitant to include such varieties in their classrooms. On the other hand,
they also felt that English should be learned with NNS-NNS interactions in
mind because these are likely to reflect their students’ future realities. This
ambiguity leads us to argue for the need for a broader approach to ELT in
Japan.
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Benefits of a Wider Perspective

The major consequence in Japan and other contexts of adhering to a stan-
dard English model without question is an acceptance of the spread of Eng-
lish as natural, neutral, and beneficial (Pennycook, 1994). Although there
are clearly powerful forces in place in Japan that offer continued support to
this problematic model (e.g., the JET Programme), there are concrete means
to rectifying this situation. In this section, we offer three potential benefits
of introducing nonstandard Englishes in ELT in Japan. This is followed by
some practical suggestions for teachers.

First, increased familiarity with different varieties would help Japanese
learners participate in interactions with the many speakers of nonstandard
Englishes who partake in international communication every day. Enhancing
familiarity with different Englishes does not stand alone, however. Studies
have shown that if familiarity with accents is coupled with an increased
understanding and acceptance of diverse cultural norms, learners display
more confidence in their ability to understand the messages delivered in a
particular variety (Cortazzi & Jin, 1999; Smith, 1992).

Second, NNS-NNS interactions offer learners numerous benefits with
respect to improving their language skills. For example, research supports
NNS-NNS interactions in driving second or foreign language acquisition
forward in terms of both fluency and accuracy (e.g., Foster & Ohta, 2005;
Storch, 2002). More specifically, NNSs collaborate when they encounter
communication problems, regardless of whether or not they share their first
languages (Kowal & Swain, 1997; Swain & Lapkin, 1998). In the process of
solving the communication breakdown, learners try to make their language
more comprehensible or accurate, which arguably enhances language ac-
quisition. In fact, some studies have shown that learners find more learning
opportunities when they interact with each other than when they interact
with native speakers who have little or no language teaching training (e.g.,
Musumeci, 1996; Pica, 2002; Pica, Lincoln-Porter, Paninos, & Linnell, 1996),
such as ALTs. Sato and Lyster (2007) report that Japanese EFL learners
feel comfortable interacting with each other, but feel under pressure when
interacting with NSs. The reason for this increased tension in NS-NNS inter-
actions is that the learners perceive NSs’ standard English as unattainable.
The result is that learning opportunities actually decrease because learners
are inhibited to speak. Furthermore, NSs who have no ELT training tend not
to provide learners with the chance to correct errors on their own; instead,
NSs are likely to recast the utterance (Sato, 2007). Once again, the learners
are missing out on valuable learning opportunities. Therefore, this high-
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lights the importance of increasing the value of NNS-NNS interactions in EFL
classes in Japan.

In addition to increasing learners’ confidence in NNS-NNS interactions
and increasing learning opportunities, there is one more benefit that we see
to the inclusion of nonstandard Englishes in Japanese ELT. Introducing stu-
dents to different varieties of English effectively challenges the hegemony of
English in that it helps learners broaden their worldviews. Unless Japanese
people show some resistance to the dominance of standard English in Japan,
ELT in Japan will continue “to promote Westernization in various aspects
of Japanese life while failing to provide global socio-linguistic perspectives”
(Kubota, 1998, p. 302).

Despite these significant benefits, it is not realistic to avoid standard
English as an instructional model. A teaching model that several scholars
refer to (e.g., Canagarajah, 2006; Matsuda, 2003; Miyagi, 2006) is one that
is based on an exonormative standard such as American/British English.
However, this model also stresses that this is not the only variety of English.
Teaching about other Englishes should be viewed as a way to raise learners’
awareness of diverse cultures and languages. With such a model, Japanese
students will be able to develop a greater appreciation for their own variety
of English, as well as gain the tools needed to engage in communication in
the international community with people from various backgrounds. Most
importantly, Japanese people will be empowered to make informed deci-
sions and not let one-sided information control their perceptions of speak-
ers of nonstandard varieties of English.

Theory into Practice

There are several ways to put into practice this idea of introducing other
varieties into actual classroom settings. First, more non-Inner Circle ALTs
are needed in Japanese EFL classrooms. As stated above, the JET Programme
has indeed hired a small number of ALTs from outside the Inner Circle coun-
tries; however, there remains much room for improvement. By diversifying
the hiring practices of ALTs, EFL classes could become more aurally diverse
spaces. Furthermore, learners could begin to develop a familiarity with
those non-Inner circle sounds that more appropriately mirror the Englishes
used in international communication. Learners would also begin to realize
that communicating in English involves more than interaction with an ideal-
ized and essentialized standard NS.
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Additionally, audio materials used in EFL classrooms need to be made
more phonologically diverse. While textbooks used in EFL classes have
become more culturally diverse in content and illustrations, the listening
materials attached to those textbooks are conventionally recorded in North
American Standard English. As a result, some textbooks create a rather odd
situation where two interlocutors (e.g., a Korean boy and his Japanese host
mother) are conversing in “perfect” American English. It would be of great
value to include other Englishes, such as Australian, Singaporean, or Indian,
as well as other non-Western varieties such as Chinese, Japanese, or Korean.
Although some textbook developers have attempted to include speakers of
various Englishes in their audio materials for college-level English courses
(Morrison & White, 2005), such efforts also need to be seen in the develop-
ment of the secondary and lower secondary textbooks approved by MEXT.

There are some important considerations that have to be acknowledged
when introducing nonstandard Englishes to actual learning settings. First,
teachers should be careful not to encourage learners to be judgmental
towards unfamiliar accents. Rather, teachers should take advantage of
this opportunity to help their students realize that what counts most in
using English (or any language, for that matter) is not how one sounds but
what message he/she wants to convey. This approach could help increase
Japanese students’ confidence when speaking their own English.

Next, it is essential that the work done with different Englishes in EFL
classes not be used as a means of evaluating students. The idea is not to
replace the current standard English model upon which the heavily test-
driven culture of ELT in Japan is based, but rather to complement it. The
aim is to increase teachers’ and learners’ awareness of other Englishes and
for Japanese people to begin to accept these other Englishes, including their
own Japanese-accented English, as legitimate entities in the international
context. An integral part of the paradigm shift that we envision, therefore,
involves instructors becoming co-learners with their students, rather than
taking up conventional roles as knowledge providers.

Conclusion

In this paper, we have argued for a paradigm shift that will begin to
weaken the stranglehold of the standard English model in ELT in Japan. We
suggested some pedagogical implications involving nonstandard Englishes
in Japanese EFL classrooms, which included giving increased value to NNS-
NNS interactions in EFL teaching. By enhancing familiarity with different
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varieties of spoken English, learners will be empowered to acquire language
skills and worldviews that contribute to enriching international communi-
cations. Most importantly, by legitimizing Englishes other than the Amer-
ican/British varieties that Japanese people are so used to, learners would be
able to begin to challenge the monolithic Western-centric worldviews that
are transmitted through conventional ELT theories and practices.
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Reflective Language Teaching: From Research to Practice.
Thomas S. C. Farrell. London: Continuum, 2007. viii + 202 pp.

Reviewed by
Darren Elliott
Nanzan University

Reflection, as a broad concept, is an idea that has been gaining currency
in the language teaching world since the 1980s. Most teachers recognize
that their professional development is enhanced by looking critically at
what they do, and why they do it. This practice has been taken up by teacher
educators, and some form of reflection has become a common component of
pre-service training. Whether there is a direct link between reflective teach-
ing and student learning is yet to be determined. However, the long-term
motivation of career teachers does seem to be enhanced by enthusiastic
and positive self-analysis. Farrell points out in the introduction that teacher
burnout was a catalyst for the development of reflective practice; it is inter-
esting to consider the parallels between the birth of learner autonomy in
the 1960s sociopolitical milieu and the emergence of reflective practice for
teachers. As research also suggests that the best learners are those who can
reflect on how they learn and what they are learning (Rubin, 1975; Oxford,
1990), it can only be beneficial for teachers to practice what they preach.

Farrell attempts to bring together research and practice in this func-
tional book for teachers who would like to explore their own professional
development. The author is well placed to write this particular book, hav-
ing published extensively on the topic over the last 10 years; indeed, his
bibliography includes more than 25 papers that he himself has authored or
co-authored. Much of this research is summarized and gathered here, and
his passion for the topic comes across clearly.

There are 14 chapters, the first an introduction to reflective language
teaching and the last neatly tying together the threads in the preceding
chapters. Chapters 2 through 13 are divided into two parts: six chapters
discussing themes for reflection, and the next six focusing on methods of
reflection. This works very well as an organizational structure, and although
it would be possible to dip in and read chapter by chapter, it may be more

274



REVIEWS 275

effective to read from start to finish. Each of the chapters follows a similar
pattern, moving from a brief context-setting literature review to one or two
case studies (often carried out by the author himself), to a reflection on the
case studies. In keeping with the subtitle of the book, the key section of each
chapter is “From Research to Practice,” in which Farrell enlarges on the lit-
erature and links it to both the case studies and practical methods to put this
knowledge into action. In fact, there is more of an interplay between theory
and practice in this book than the subtitle suggests, not only from research
to practice, but from practice to research. The reflection questions at the end
of each chapter help maintain the momentum by reminding readers that
they are supposed to actively engage with what they are reading.

The chapter on action research (chapter 8) is a good example of what
this book provides: a concise guide to both the rationale and processes of
personal classroom research projects for practicing teachers. Another high-
light is the fifth chapter, written with Jack Richards, which focuses on the
teachers’ language proficiency. This is not a topic commonly addressed in
this type of book, an omission which not only sidelines nonnative English
teachers, but also assumes native speakers have no need to attend to their
language skills. As Farrell and Richards point out, limited language profi-
ciency restricts a teacher’s classroom flexibility and the ability to provide
accurate models for learners.

For those interested in investigating reflective practice further, there is
an extensive bibliography, although its depth is perhaps greater than its
breadth. Applied linguistics is a maturing field. We should be proud that our
field has reached a level of confidence and accumulated a body of research
from which we can all draw; however, it is cross pollination which keeps
us healthy. Previous generations of language teaching professionals were
forced to look outside the then nascent field of study and adapt what they
found for their own purposes. Ironically, this limitation may have encour-
aged more creative thinking. Reflective practice is being vigorously pursued
in mainstream education, social work, and healthcare; there is even a ref-
ereed journal entitled Reflective Practice. It would have been useful if some
of this research had worked its way into Farrell’s book to give a broader
perspective. Doctors and social workers come from different contexts, but
can provide us with meaningful insights because contrasting perspectives
are vital in keeping reflection fresh and relevant.

One of the greatest difficulties in effective critical reflection is asking the
right questions. Another is finding valid answers, that is, finding out what we
really believe rather than what we think we believe. Breaking this stalemate
is one of the most challenging aspects of reflection. As Farrell puts it, “what
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teachers say they do (their espoused theories) and what they actually do
(their theories in action) are not always the same” (p. 29). Outside the Eng-
lish language teaching field, some have made greater use of metaphor and
creative writing (Bolton, 2005), or mentoring to find core beliefs to change
behaviors (Korthagen & Vasalos, 2005). In fairness, the author is mindful
of this problem throughout the book, and there is an emphasis on collabo-
ration in chapter 10 on teacher development groups and in chapter 12 on
critical friendships, but a broader perspective would have helped separate
this book from others that language teachers interested in reflection may
already be familiar with.

Despite this criticism, Reflective Language Practice is a very user-friendly,
“state-of-the-art” text for any teacher considering embarking on self-initi-
ated professional development, either alone or in collaboration with peers.
In updating and organizing current thinking, the author has produced an
excellent primer for less-experienced teachers. If teachers with experience
in reflection are looking for reinvigoration, they, too, may find it here, and as
such it is an excellent addition to the field.
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Teaching Academic Writing. Patricia Friedrich (Ed.). London:
Continuum, 2008. xiv + 246 pp.

Reviewed by
Kathie Era
Meiji University

The teaching of writing in the academic context has greatly evolved, and
there are many aspects to defining what academic writing is as well as how
it may progress in the future. Teaching Academic Writing, edited by Patricia
Friedrich, is a well-written collection of articles by authors with a keen in-
terest in the field.

The first chapter, by Knoblauch and Matsuda, begins with an overview of
teaching 1st year composition in 20th century U.S. higher education. The
authors discuss various arguments as to how the rudimentary features of
teaching composition began in the U.S. by examining the history of rhetoric
during ancient Greek civilization. Over the past 40 years, rhetoricians have
come to an understanding that the process approach is more beneficial in
the teaching of writing. Questions, however, have arisen concerning the fu-
ture of teaching academic writing and its value to the student. The authors
conclude their article by encouraging academics in the field of writing to
continue to explore methods of teaching composition so that it benefits both
the student and the instructor.

In the second chapter, Etherington focuses the teaching of academic
writing on students who major in different subjects. Although the author
discusses research which concludes that teaching basic academic writing
skills to all nonnative English students is beneficial, especially during 1st
year composition, he adds that as writing teachers, we may not be familiar
with the intricacies of each student’s discipline. The majority of Ethering-
ton’s article supports the view that it is necessary for academics to teach
students according to disciplines because many variations in writing are not
transferable across subject areas. The author emphasizes that even lower
level nonnative English writers benefit more from discipline-specific train-
ing in writing. By pointing out that writing teachers must discover the types
of rhetorical styles students will be using through working with discipline
specialists, Etherington makes a strong argument that writers can become
more effective in producing work in their own disciplines.

Chapter 3 presents informative ways of orienting teachers to the tasks
involved in teaching composition. Anoyokye describes how writing is a con-
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tinuous process and should involve both oral and written discourse. Since
brainstorming and discussion about a topic are as valuable as the written
product, it is necessary for dialogue to take place before a student even be-
gins to compose. Writing teachers must be involved in this process, continu-
ally assessing their knowledge about writing and passing their ideas on to
students. In this way, both teachers and students will continually improve
their skills.

Tardy and Courtney discuss a variety of ways teachers can create inter-
esting activities for students. They focus on research-based writing across
disciplines for 1st-year composition students. Many writing teachers en-
gage their students in humanities-oriented writing. These authors agree
with Etherington who maintains earlier in the book that more attention
needs to be given to discipline specific writing in order to train students
more efficiently in their subject areas. As educators, they emphasize that we
have a special responsibility to mold students into writers who can become
comfortable with their academic endeavors.

In chapter 5, Ferris stresses the importance of feedback on student writ-
ing. Although giving students feedback is time consuming, and in some cases
ineffective, it is a potentially beneficial way of creating a dialog between the
writer and the reader. From the students’ side, it is important for them to
understand the comments that teachers make, and they also need to under-
stand the types of rewriting that are important in revising a paper. Ferris
reminds educators that both new and experienced teachers need to review
their reasons for and methods of giving student feedback.

In the next chapter, Morley discusses writing programs developed in the
U.K. Classes are constructed for international students according to dis-
cipline; however, much of the material used is not specifically focused on
content areas. Due to the vast numbers of students studying in areas such as
medical and human sciences, the content topic of health may be used, but in
general terms. Emphasis is placed on format and language which may then
be applied to a specific discipline depending upon a student’s concentration.

In chapter 7, Casey and Selfe advocate the use of technology in writing
instruction, especially the use of computers and networking. For many com-
position teachers, the transition from pen and paper to technology presents
a variety of challenges, especially since the latter is continually changing.
The authors argue that teachers must avail themselves of updated methods
without ignoring the basics of research writing. They mention that no mat-
ter which method an instructor chooses, emphasis must be on the education
of the student to communicate efficiently and effectively.
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Friedrich presents a qualitative study examining the reactions of mono-
lingual English speakers when looking at writing in a second language. Her
primary intention is to make these individuals appreciate the difficulties
second language writers have when they bring their own experiences and
cultures into their writing. Her findings will be of interest to both native
language and EFL/ESL teachers of writing.

In chapter 9, Stancliff considers the value of community-based writing
and its relationship to academic composition. By having students choose
personal issues, conduct primary and secondary research, then complete a
project related to the topic, the author argues that more meaningful work is
produced. Students are encouraged to publish, present, and create websites
about their topics as a culmination of the process.

In the final chapter, Pecorari discusses the many issues surrounding the
problem of plagiarism. Citing several case studies, Pecorari emphasizes
the need to teach better writing skills, including how to avoid plagiarism.
Although some students deliberately copy sources, others believe that they
are correctly using paraphrasing, summarizing, and citation skills. Usually,
however, punishment, not education, takes the forefront when students are
accused of copying.

Teaching Academic Writing is an excellent text for novice as well as expe-
rienced writing teachers. Friedrich has compiled a variety of well-written
articles, some of which include the common thread of teaching across disci-
plines and each with a different focus on academic writing. Several chapters
include valuable reference/website lists and evaluation forms. Each writer
clearly expresses chapter themes through discourse and by providing com-
prehensive examples. As someone who has taught academic writing for
many years, | found many innovative ideas worth trying in the classroom. I
highly recommend this book to any educator who teaches writing, whether
their students are nonnative or native speakers of the language.
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Technologies in the Second Language Classroom. Joel Bloch.
Ann Arbor, MI: The University of Michigan Press, 2008. viii +
255 pp.

Reviewed by
Christian Perry
Hokkaido University

This addition to the Michigan Series on Teaching Multilingual Writers
addresses a topic that many composition teachers face with both anticipa-
tion and apprehension: technology. A telling sentence appears on the first
page of the introduction: “Today, there is still little evidence that technol-
ogy creates better writers” (p. 1). Why, then, a book about technology in the
second language composition classroom? The answer is that regardless of
its pedagogical ramifications, technology is inescapable for L2 teachers and
learners. However, staying abreast of information technology is an aspect of
professional development that some instructors put off, not only because
the scope of IT is daunting, but also because mastery gained at substantial
expenditure in time and energy can quickly become obsolete.

Well acquainted with this challenge, Joel Bloch offers a book filled with
ideas to help L2 composition teachers assemble their own framework for
interpreting and applying technology. Bloch is the appropriate author for a
practitioner audience: A long-time composition teacher, he clearly gained
his insight through careful research of technical sources and firsthand ex-
perience incorporating technology into the classroom. He considers himself
a “technorealist,” neither extolling nor decrying the presence of computer
technology in the L2 composition classroom. Writing with a tone of guarded
optimism, he examines both the challenges and promises of technology from
theoretical and practical perspectives. In six chapters, he covers substantial
ground, including the history of technology in the composition classroom,
the arguments for and against different uses of technology, and personal
accounts of his classroom experiences. Bloch does not attempt to prescribe
a particular approach, and his survey of the field reveals why: Divided
opinion, conflicting evidence, and rapid technological evolution mean that
unqualified advice is meaningless.

In many respects, the book serves as a good starting point for the L2
instructor new to the application of technology to the writing classroom.
The author assumes that the reader has a firm grasp of writing pedagogy,
but only a minimal technical background (i.e., experience with email, word
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processing, and search engines). Potentially unfamiliar terms such as blog,
RSS, and podcast are usually followed by a brief explanation.

Nevertheless, Technologies does not aim to demystify technology for the
novice. The book is not an instruction manual, and rightly so: recipes and
tips would diminish in value soon after publication because innovation
would soon make the technology in question outdated. Individual instances
of technology are treated with broad description, a sensible decision for
a volume of this length for a field so vast. Details and anecdotes serve to
illustrate how technology has been used, not how the reader should use
it. Consequently, the book may offer less to an instructor with substantial
experience with CALL, online learning, blogging, and similar technologies.

Chapter 1, “Issues in Using Technology in the L2 Composition Classroom,”
presents a range of perspectives on composition and technology. It exam-
ines the nature of literacy, language learning, and authorship in a digital
world. While interesting, the chapter sprawls and poses more questions
than it answers, which could be off-putting for the reader who may already
be overwhelmed by the complexity of technology. Later chapters reveal that
an instructor does not need to come to grips with all of these considerations
when setting out to use technology in the classroom.

Chapter 2, “The Potential of New Technologies,” delineates much more
clearly the links between theory and implementation. It covers the his-
tory of several well-known forms of technology, including word processors,
email, hypertext, and blogs. Bloch describes how writing and its pedagogy
have shifted from paper to screen, from an individual effort to a social and
collaborative one, and from a teacher-centered process to a learner-directed
one. These changes have altered the nature of text and audience. Composi-
tion teachers must inform student writers of the changing expectations that
readers have.

Bloch hits his stride in chapters 3, 4, and 5, where he turns to practical
matters and makes it evident that his strengths and background lie more
in application than theory. These middle chapters provide concise descrip-
tions of how not only instructors can use technology, but also how students
can use it to improve composition on their own. Although this section of the
book has the greatest risk of becoming outdated, it provides the clearest
guidance.

Chapter 3, “Integrating the Computer and the Internet,” describes the
ramifications of the Web for composition pedagogy. Web technology has
expanded authorial considerations to include elements such as page layout
and intertextual links. To Bloch, students must come to understand the
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nature of visual presentation in order to be authors in an Internet world:
The impression conveyed through the design of a site can determine the
reader’s perception of the writer’s authority. Bloch includes a description of
his experience instructing students how to produce webpages, and makes
the analysis lucid by interspersing it with student commentary on their own
work. The chapter offers a host of practical information, including a list of
links to sites that explain plagiarism and a set of guidelines for evaluating
webpages.

Chapter 4, “Computer-Mediated Discourse in the L2 Composition Class-
room,” contains a discussion of the profound impact that CMD (computer-
mediated discourse) has had on interaction, writing, and audience. Bloch
compares the advantages and drawbacks of synchronous and asynchro-
nous forms of this technology, examples of which would be chatrooms and
email, respectively. CMD helps nonnative speakers circumvent difficulties
that arise during face-to-face interaction. For example, blogging, a form of
asynchronous CMD, eliminates the barrier of poor fluency. To support his
conclusions, Bloch provides numerous examples of interaction drawn from
the CMD classroom.

Chapter 5, “Corpus Linguistics in the L2 Classroom,” describes the use of
concordance software and its effect on the roles of student and teacher and
on the place of traditional grammar. Such tools allow learners more discre-
tion over their learning process. Instead of relying on the teacher or on the
limited explanations and examples in textbooks, students can explore the
variation and complexity of authentic language and arrive at their own con-
clusions about correct usage. Like Chapters 3 and 4, this chapter outlines the
benefits and drawbacks of the technology and points the reader in the right
direction for exploring this technology. Bloch concludes the chapter with a
discussion of producing a corpus and redesigning a piece of concordance
software for his own classroom.

The last chapter, “A Final Word,” meanders through previously covered
ground and adds very little of substance. A preferable conclusion would
have synthesized the book’s prominent themes and cast the author’s ideas
in a new light.

On a general note, one recurrent issue that warranted fuller treatment is
intellectual property, since the Internet offers access to substantial quanti-
ties of copyrighted data. At what point do students and teachers cross the
threshold of legally permissible use? It is understandable, though frustrating,
that the book does not provide clear answers since the law has lagged behind
developments in information technology. However, it would have been useful
to indicate more clearly what is protected by law and what is not.
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A further quibble is that the book should have been more carefully checked
for misspellings and missing words, peccadilloes frequent enough to leave
an impression on the reader. A book on technology should not contain text
errors that software normally identifies. The fault for such oversight lies
with those responsible for the book in its final form.

These shortcomings notwithstanding, Technologies is a worthwhile read.
Writing instructors wanting to improve their use of technology will find a
range of useful insights and practical ideas for the classroom.

Teaching English Language Learners through Technology. Tony
Erben, Ruth Ban, & Martha Castaineda. New York & London:
Routledge, 2009. xiv + 220 pp.

Reviewed by
Michael Thomas
Nagoya University of Commerce & Business

Since the widespread emergence of second-generation Internet applica-
tions (Web 2.0) such as wikis, blogs, video- and photosharing, podcasting,
and virtual worlds, a number of introductory guides for language learners
and teachers have begun to appear. While research on the use of these tech-
nologies and web-based applications continues to be rather sparse, many of
the introductory books continue to describe the transformative potential of
the new technologies and the enhanced motivational affect on the learners
with an almost crusading zeal. Teaching English Language Learners through
Technology can be viewed as another book in this line, though it has a much
narrower focus on integrating technology in the U.S. school system and of-
fers little beyond what is already on the market.

The book is primarily targeted at pre- and in-service teachers in the U.S.
who find themselves teaching content-based subjects and have to balance
the needs and abilities of a diverse range of native speakers and English
language learners (ELLs). The book belongs to a new series addressing
the challenges posed by a mainstreaming policy entitled “Teaching English
Language Learners Across the Curriculum.” The series includes three other
titles authored by a combination of language and content area specialists
and focuses on the relationship between ELLs and mathematics, career and
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technical education, and social studies. Though mainstreaming is currently
not a policy of much significance in the Japanese educational context, the
book is valuable as a condensed and practical guide to some of the newer
learning technologies with its teacher-friendly list of CALL related resources
and a potentially helpful glossary of key terms.

Part 1, “Your English Language Learner,” contains eight sections address-
ing the individual and cultural differences of ELLs and their distinctive learn-
ing processes. The eight sections include an introduction to key challenges
presented by ELLs and describe in detail the process of English language
learning with a focus on the importance of cultural adjustment. The section
on strategies for establishing home-school communication with students
and parents is particularly apposite in this context, as is the consideration
given to how to deal effectively with English language learners with special
needs. While each of the sections is brief, the cumulative effect produces an
interesting overview, and these short texts could be used for professional
development discussions on the theme of cultural difference and learner
adjustment among newer teachers.

Part 2, “What We Know from Research,” contains five succinct sections
on current trends in language teaching methodology and computer assisted
language learning (CALL). The sections include an overview of Vygotsky’s
thought and the sociocultural theory of second language acquisition, leading
naturally into a discussion of constructivism and problem-based learning.
Three shorter chapters contextualise these theoretical perspectives by posi-
tioning them within a wider history of CALL. The conversational style of the
theoretical discussion will appeal to new teachers, but the underlying weak-
ness of the book concerns the lack of a real rationale for using technology to
integrate ELLs into the mainstream.

Part 3, “Teaching ELLs through Technology,’ consists of seven practical
sections introducing a wide range of current technologies and applying them
across the four skills. The sections include concise overviews of e-creation
tools, e-assessment (portfolios and quizzes), and how to manage teaching
with the now seemingly compulsory school Virtual Learning Environment
(VLE). Though many teachers are familiar with the Blackboard Learning
System, the book introduces two relatively new and innovative VLEs, Nicenet
and Ning, and outlines a number of strategies for incorporating them into
teaching activities, rather than merely using them to administer courses and
act as a silo for storing documents. In contrast, both Nicenet and Ning can be
customised by teachers to develop interactive learning environments with
a number of social networking tools and thus foster collaborative learning
spaces. Other sections in the final part of the book focus on applications
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for communication classes (e.g., email, listservs, discussion boards, instant
messaging, and Voice over Internet Protocol); those addressing writing and
reading (e.g., writeboard, wikis, webquests); and those focusing on enhanc-
ing listening skills (e.g., vodcasts, audioblogs, and video sharing libraries).
Following the more practical focus of the closing sections, Part 3 rather
abruptly ends the book, and there is no formal conclusion to tie the three
parts together or offer a restatement of the rationale for using learning tech-
nologies in the ELL context.

The lack of a formal conclusion reinforces the impression that a book
on technology might have been thought to be a “popular” addition by the
publisher of the series, but there is no research presented about why tech-
nologies enhance learning outcomes for ELLs or how such research might
be conducted in the future. The book’s practical focus, frequent and help-
ful teaching tips, and personal approach underlined by its use of vignettes
detailing teachers’ in-class experiences, could make it a useful primer for in-
structors new to the field; however, for those seeking a broader engagement
with emerging technologies, both Sharma and Barrett’s Blended Learning
(2007) and Dudeney and Hockly’s How to Teach English with Technology
(2007) are more comprehensive and less narrowly focused.
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Teaching ESL/EFL Listening and Speaking. 1. S. P. Nation and
Jonathan Newton. New York and London: Routledge, 2009.
Xiii + 205pp.

Teaching ESL/EFL Reading and Writing. 1. S. P. Nation. New York
and London: Routledge, 2009. xi + 171 pp.

Reviewed by
Margarete Wells
Kansai Gaidai University

Have you ever thought of giving your students small doses of alcohol
in order to improve their pronunciation? Apparently, a group of teachers
tried this in the 1970s and found that it reduced learners’ inhibitions, and
thus improved their confidence in producing “the unusual sounds of a new
language in the presence of their friends” (Listening and Speaking, 2009,
p. 72). This is only one of the many possible language-teaching activities,
supported by research evidence, mentioned in these two detailed and ex-
haustive manuals.

These companion texts from the Applied Linguistics Professional Series
cater primarily for teachers in training. Teachers starting out in the pro-
fession will find them particularly useful, as they provide important basic
strategies upon which to lay the foundations for teaching the four language
skills. The practical suggestions focusing on long-term learner improvement
will also be of interest to practicing teachers.

While the books can be used independently, they contain common prin-
ciples, in particular the way that they are both organised around Nation's
Four Strands: 1) meaning-focused input, 2) meaning-focused output, 3) lan-
guage-focused learning, and 4) fluency development. The authors deal with
each skill separately, although they stress the integrated nature of language
learning throughout, and there is a certain amount of overlap and repeti-
tion. In fact, the books are best regarded as a single text: the first chapter of
Listening and Speaking (LS), which outlines the Four Strands, is intended to
stand as the introduction to both books, though its title, “Parts and Goals of
a Listening and Speaking Course,” is somewhat misleading.

LS continues, in its second chapter, with ideas and principles for teach-
ing both listening and speaking to beginners, followed by a chapter about
listening in general, and one focusing on “Dictation and Related Activities.”
In chapter 5, Nation and Newton move on to speaking, starting with “Pro-
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nunciation.” They then discuss “Learning through Task-focused Interaction,”
before moving on to particular techniques for developing speaking ability:
“Learning through Pushed Output.” In keeping with the Four Strands theme,
chapter 8 deals with “Language-focused Learning,” as applied to speaking,
and chapter 9 with “Developing Fluency.” Finally, chapter 10 discusses moni-
toring and testing.

Reading and Writing (RW) has a similar format to LS. It begins with a
chapter on early reading, followed by one on word recognition and spelling.
chapter 3 deals with intensive reading and chapter 4 with extensive reading,
chapter 5 with fluency and chapter 6 with assessment. Nation then moves on
to writing, with three chapters on the development of writing skills, leading
up to a final chapter on assessment, entitled “Responding to Written Work.”

Both books present a wide range of tested activities at various levels
(LS alone mentions 123 techniques). Theory and pedagogical issues are
discussed in detail and the suggestions included are always supported by
research findings. In view of the importance the authors attach to the Four
Strands, it is useful to see how these are exemplified in the texts.

Learning through meaning-focused input (Strand 1) refers to listening
and reading where the learner’s attention is on the ideas and message con-
veyed by the language. Examples include, at the elementary level, listening
to stories, oral cloze exercises, and “What is it?” activities, and, at a higher
level, practice in note taking. Examples of reading exercises include sentence
completion, prediction, and “What does what?” exercises.

Meaning-focused output (Strand 2) is speaking and writing, where
the learner’s attention is on conveying ideas and messages. For example,
“pushed output” occurs when through encouragement or necessity learners
have to produce spoken language in unfamiliar areas. Nation and Newton
claim that pushed output can result in turning learners’ receptive knowl-
edge into productive use. When writing, learners should have clear goals,
and a model of their intended readers. To develop writing skills, Nation
favours a “process” approach, which helps the teacher monitor the different
stages and difficulties encountered along the way. The focus then is not so
much on the finished product as on the methods used, and being able to
diagnose learners’ strengths and weaknesses. He regards assessment, both
summative and formative, as an important part of the writing process.

The authors stress the need for language-focused learning (Strand 3), in-
cluding letter knowledge, spelling, formal word recognition, and deliberate
vocabulary learning as well as grammar. In this context they are happy for
students to use bilingual or electronic dictionaries and for teachers to use
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techniques such as translation, glosses, and dictation. In RW, Nation advo-
cates the use of guided composition and substitution exercises under the
heading of Writing. These arguably border on grammar teaching. However,
it is both impossible and undesirable to offer a course in only one skill, and
communicative efforts often fail due to the absence of a solid grounding
in the basics. Closely linked to this is feedback, which forms the backbone
of what Nation considers to be a good writing programme. He argues that
“feedback includes, but is broader than, correction,” suggesting that the final
product in itself is not the only concern. To this end, he includes a pro-forma
feedback sheet with several category headings for quick and easy comments.

“Learn a little, use a lot,” sums up the authors’ ideas on fluency (Strand
4). These may seem drastic - “If the items that have been learnt are not
readily available for fluent use, then the learning has been for little pur-
pose” — but many teachers are guilty of neglecting practice due to the pres-
sure of a syllabus, and should be reminded that gains can easily disappear
without consolidation. The chapter on extensive reading is characteristic.
Although the graded reader genre bridges the gap between the necessity for
meaning-focused input and fluency practice, Nation considers the learning
to be largely “incidental,” and progress to be “fragile.” He acknowledges that
vocabulary enrichment gained by extensive reading is lost without further
reinforcement. He therefore supports artificial teacher intervention, such
as post-reading discussion groups, to promote language progress. Nation
sees no harm in students reading at levels below their ability, or re-reading
favourites because this ensures fluency and thus consolidation, which is a
key principle he stresses repeatedly during the book. Ideally, he suggests
the learner should read many books at the same level to be fully exposed to
the recurring vocabulary and grammatical constructions written into that
level, before moving on. To benefit fully from extensive reading, the author
believes that students must be offered a systematic course in speed reading,
one which ensures comprehension is not sacrificed at the expense of speed.

A frequent theme in both texts is a strong recognition for learners’ emo-
tional problems and the stresses they undergo. At one point, for instance,
tongue-twisters are described as “a cruel and unusual punishment.” While
one may not agree with this opinion, it reminds us that the first duty of
teachers is to their students’ emotional well-being, and that the creation of
a pleasant and encouraging atmosphere is more important than pedagogi-
cal theory. Research quoted provides evidence of what experienced teach-
ers know: that too much detailed error-focused feedback can be negative
and discourage learners from taking risks and writing much at all. Besides
electronic feedback (e.g.,, MS Word'’s ‘“Track Changes”), additional forms of
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feedback which Nation recommends include reading to others, publication,
and wall display, partly because he believes in peer feedback and the sense
of audience it gives. He also regards self-assessment very highly, as it “en-
courages meta-cognitive awareness.”

As the introductory paragraph in this review suggests, the two texts are
certainly comprehensive. The reader has the impression that every single
idea about every level of English teaching, going back to the 1960s, is con-
tained within Nation and Newton's pages. Nothing seems to have been omit-
ted. It does not always make for easy reading, and the onus is on the reader
to sift out the pure gold and take away new insights on language-teaching
issues. Unfortunately neither of the indexes covers the contents fully, mak-
ing it hard to retrieve information later. There is a “Techniques Index” in LS,
but it is arranged by chapter.

Nation and Newton set out to offer teachers the means whereby they can
plan and develop a course which includes “a balanced set of opportunities
for learning, not a set of isolated activities.” This intention informs these
books, and as such they will prove invaluable. If you are looking for a single
revolutionary idea to transform your teaching, you will not find it in this
course. Perhaps, however, the fact is that there is no short, visionary answer
to “How to teach EFL,” but that the best option is a sensible, eclectic, middle-
of-the-road approach, which draws on the experience and research of the
past 50 years.
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