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g ° This paper reports on ongoing research into the use of point systems for managing classroom behavior in

e aVI 0 r. e the university level EFL classroom in Japan. Existing research has not centered on the Japanese context,
nor has it considered the intensity with which some teachers use point systems while others reject them

Survey data collected from over |70 Japanese and non-Japanese teachers provides information on the

g extent to which these systems are being applied in the classroom. Ten hypotheses regarding demograph-
teac e r I n t e ic, cultural and other background influences on teacher use of point systems are proposed. In this report,
home culture and gender appear to have the greatest impact on use and intensity of use of point systems.
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Introduction

Classroom management

Sato ko Ito No handbook of teaching or discussion of classrooms is without a section on classroom

management. Implicit in the idea of managing the classroom is the suggestion that not all
students behave as the teacher wishes and that this can “disrupt the learning” (Harmer, 2007,
p- 153). Additionally, it is commonly stated that effective classroom management maximizes

W| I I iam W. Babe [ the potential for learning (Richards, 2001). Senior (2006) says that “to function effectively com-
munities must have codes of behavior that are known by everyone and enforced by authority”
(p- 206) while Dérnyei and Murphey (2003) extol the virtues of good group dynamics in a class
because it affects learning.

Classroom management remains an issue for teachers to grapple with. Richards (2001) in
his discussion of classroom management describes it as “the ways in which student behavior,
movement, and interaction during a lesson are organized and controlled by a teacher” (p. 170).
He also points out that discipline is not a problem in a well-managed class. Classroom man-
agement thus seems desirable and possible.
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Many suggestions on how to resolve existing conflicts and
avoid potential ones have been published. Wadden and McGov-
ern (1991) propose employing explicit guidelines discussed in
class while Harmer (2007) suggests the establishment of norms
of behavior that are enshrined in a code of conduct, noting that
the implementation of the rules should be fair. Ehrman and
Dornyei (1998) suggest a group establishes “a salient ‘internal
structure’” one element of which includes “rules and standards
of behavior for members” (as cited in Dérnyei & Murphey, 2003,
p- 13). Hess (2001) concurs in her advice to start any routine or
system in the first few classes and that once established they
help the students feel safe and secure. Finally, Senior (2006)
mentions “systems of rewards and punishments that individual
language teachers establish” (p. 206) as good practice in EFL
classrooms.

Behavior problems and systems

Few writers on the language classroom go into what kinds

of disciplinary problems might be encountered. Wadden and
McGovern (1991), considering Japan among other contexts,
provide a list of “seven types of negative participation”, some of
which are common to all educational contexts as well as some
specific to the language learning classroom. The seven they list
are: “(1) disruptive talking; (2) inaudible response; (3) sleeping
in class; (4) tardiness and poor attendance; (5) failure to com-
plete homework; (6) cheating on tests and quizzes; and (7) un-
willingness to speak in the target language” (p. 119). All seven
were incorporated, with others, into our survey instrument (see
Appendix 1, Section 3, Part 5). Notably, Hess (2001) is the only
researcher who makes specific reference to a point system and
its successful implementation saying, “I have cut down on late-
ness considerably by developing a point system in which every-
one who is in his/her place on time with the proper material out
for study is awarded three points” (p. 5). Apparently, this is a

point system aimed at a single problem behavior, not one part of
a more integrated classroom management system.

Hess (2001) proposes classroom practice for teachers but
makes no further comment on the question of applying point
systems, and without specific discussion of the Japanese context.
In higher education EFL classrooms, qualitative research sug-
gests that teachers do employ systems to manage their classes
and monitor their students (Silver, Ito, & Baber, 2009), though
the extent and degree to which teachers use points remain un-
known. The current study seeks to address this information gap
by providing quantitative data on how widely established point
systems are in Japanese universities and what factors might
influence teachers using them. Establishing this kind of founda-
tion knowledge is a prerequisite for the future evaluation of the
benefits or drawbacks of point systems on students and their
learning, and it could provide insight into English language
teaching in the Japanese higher education system where, previ-
ous research implies, many teachers feel student behavior is a
topic worthy of discussion, in particular because of its relation
to a successful learning environment.

Teacher cognition

Theory suggests that a teacher’s background may have an impact
on their approach to or awareness of classroom management.
Garton and Richards (2008) identify teaching as having cycles
and so different phases of a teacher’s career are likely to reflect
different classroom practice, both in regard to teaching students
and managing their behavior. Likewise, a teacher’s culture or ex-
periences may influence beliefs about teaching and their experi-
ence in the classroom will not only be the testing ground for those
beliefs but also be affected by them (Borg, 2006).

Though the term “culture” is difficult to define and not a
favored term in the field of teacher cognition as reviewed by



Borg (2006), others find it applicable to education. Hall (1976),
Hofstede (1986, 2001), Hofstede and Hofstede (2005), as well as
Trompenaars and Hampden-Turner (1998) make powerful argu-
ments for culture’s impact on behavior and perception of behav-
ior and so in this study the researchers sought first to identify
point system users and then investigate whether culture, as
indicated by nationality, impacted use or not. However, the limi-
tations of this study preclude differentiation of culture among
respondents beyond simply “Japanese” and “non-Japanese”.

What is a point system?

A point system, as identified by the researchers in a qualitative
pilot study based on interviews (Silver, Ito, & Baber, 2009), is
the systematic use of points by teachers to monitor individuals
in a class. This definition is broad, reflecting the range of vari-
ables that can be found in different systems as suggested by the
interviewees. Simply, it was found that teachers used widely
varying systems unless a system was institutionally imposed.
Indeed, some gave points with a focus on achievement for an
entire class and a direct and visible effect on grade (“I'm giv-
ing class points either four or two to make up either twenty or
forty percent of the total grade”, Interview A), and others used
points to discourage negative behavior (“You're late, minus
one. You're using your cell phone. Simple behaviors are pretty
easy”, Interview B). Broadly, a point system monitors both good
and bad behavior, though it might have a focus on one or the
other, as implemented by the user. In most cases detailed to

the researchers, point systems had an impact on students’ final
grades, further underlining the need to investigate the nature of
this phenomenon.

In summary, a point system as defined for this paper is one
used by teachers to focus on controlling or monitoring up to
10 student behaviors that previous research identified could
have an effect on the perceived success of a class, regardless of

whether the system was also monitoring positive or negative
contributions.

Hypotheses

The current research first sought to confirm empirically the
broad presence of point systems users in Japan and thereafter
confirm or reject the following hypotheses:

1. The home culture of the teacher has an impact on use or
non-use of point systems for classroom management.

2. The gender of the teacher has an impact on use or non-use
of point systems for classroom management.

3. The age of the teacher has an impact on use or non-use of
point systems for classroom management.

4. The number of years of experience teaching in Japan has
an impact on use or non-use of point systems for classroom
management.

5. The experience of teaching outside of Japan has an impact on
use or non-use of point systems for classroom management.

6. The educational attainment of the teacher has an impact on
use or non-use of point systems for classroom management.

7. The type of students taught (English major, non-major) has
an impact on use or non-use of point systems for classroom
management.

8. The type of students taught (non-major required, elective
classes) has an impact on use or non-use of point systems
for classroom management.

9. The type of employment of a teacher has an impact on use
or non-use of point systems for classroom management.

10. The location of teaching activity in Japan (Kinki compared
to all others) has an impact on use or non-use of point sys-
tems for classroom management.



Methodology

Survey instrument

The survey instrument (see Appendix 1) was developed using
published research in the field of linguistics and original data
generated from interviews of university EFL teachers in Japan
(Silver, Ito, & Baber, 2009). It consisted of three sections: 1)
demographic data of the participants; 2) teachers’ attitudes to
teacher role; 3) teachers’ views on behavior, methods for moni-
toring classes and informing students of their status, and finally
methods for dealing with different behavior in class. There were
tick box responses, Likert scale responses, and open comment
boxes. Respondents were also encouraged to write comments
in the margins where appropriate. In addition, they were free to
add their own choices.

Initially, Richards and Lockhart (1996) provided a range of
teacher roles reflecting institutional factors and personal views
on teaching, while Wadden and McGovern (1991) provided
seven student negative behaviors. Other roles, behaviors, and
sections of the survey were created by the researchers based on
their teaching experience and analysis of the interviews. The
interviews also resulted in some modifications and expansion
of Richards and Lockhart’s roles and some updating of Wadden
and McGovern’s problem behaviors, the most obvious of which
was the inclusion of mobile phone use in class.

The interviews with both Japanese and foreign university
English teachers took place between April and June 2009. The inter-
view data showed that teachers were systematic in their approach
to their classes and that various types of point systems were in use.
The diversity of teaching situations and teachers’ interpretation of
their roles made the researchers aware of the difficulty of captur-
ing the data in numbers. As a result, the team decided not to define
one kind of point system and not to define “poor” behavior, as any
attempt to do so might cause participants not to answer.

It can be inferred that a respondent who attempted to control
one of the listed behaviors in any way at all, and acknowledged
doing so on the survey instrument, considers it to be undesir-
able if not bad. However, at present, concrete definitions are
beyond the scope of this paper. Comments from the survey
vindicated the researchers’ decision not to try to define “poor
behavior”, for teachers, as might be expected, have personal
sets of expectations they apply to their (different) classes and
institutions. While one respondent stated, “For me, poor behav-
ior implies sleeping, using cell phone or not on task” (survey
comment), another wrote, “Students work part-time jobs, com-
mute long distances — if we get angry at them for falling asleep
in class, then are we teaching them to ignore the needs of the
body? Sometimes I let students sleep” (survey comment).

By asking participants about how they keep a record of class-
es, as well as explicitly about using points to monitor behavior,
the researchers hoped to be able to identify point system users
and non-users of point systems.

A version of the survey in English and Japanese was piloted
with Japanese and foreign EFL teachers at a conference in July
2009. After some minor revisions, a final double sided A3 format
was agreed upon. A bilingual English and Japanese version was
distributed with a bilingual cover letter from September 2009.

Distribution of the instrument

An aim of the survey was to capture data from the whole of
Japan and responses were received from most regions. Rather
than asking university administrators to distribute the survey,
the researchers asked their contacts at other universities to act
as coordinators. If contacts agreed to be coordinators, they were
sent an agreed upon number of surveys with cover letter and
stamped, addressed envelopes attached so that respondents
could return their completed surveys anonymously to the re-



searchers. Coordinators were asked where possible to distribute
surveys equally to Japanese and non-Japanese EFL teachers.

In addition, responses were received as a result of attending
several academic meetings in the Kinki region.

All questionnaires received were numbered sequentially and
entered into an Excel spreadsheet in fields corresponding to the
item on the instrument. Fields were inserted into the database to
capture comments and marginal notes that were not placed in
the existing comment fields on the instrument. Data entry was
started by a pair of researchers working together, and continued
thereafter by a single researcher. Prior to analysis, the other col-
laborators checked the data input, correcting any errors.

Descriptive statistics/demographic analysis

The study population of 173 university EFL teachers in Japan in-
cluded teachers with a wide range of experience in a variety of
teaching situations in Japan and elsewhere. Just over one-third
were Japanese by nationality and about two-thirds of all partici-
pants had earned Master’s degrees. About one-third (34%) of
the study population was female. The study population’s years
of teaching experience ranged from 1 to 31 with a median of 7
years of experience and average teaching time of 9.3 years. 75%
of respondents were teaching in the Kinki region, while 10%
and 7% worked in Kanto and Tokai, respectively; no data from
Hokkaido or Shikoku arrived. About two-thirds of the study
population were in their 30s and 40s but individuals in their
20s, 50s and 60s participated in the study. Further details on the
demographic make up of the study population are included in
Appendix 2.

As broadly based as these data appear to be, this study does
not claim to represent all EFL teachers in Japan. Nevertheless, it
does reflect a broad range of experiences and contexts of univer-
sity EFL teachers in Japan

Findings
Point system users in Japan

Prior to analyzing the data it could only be inferred through
anecdotal evidence that teachers used point systems to address
behavior in university level teaching across Japan. The data col-
lected for this study confirms that suggestion and sheds light on
the proportion of teachers who use point systems and the extent
to which they use them.

The numbers of behaviors each teacher in the survey popula-
tion monitors by points were tallied. In the following analysis,
however, points were not counted for three items, “cheating”,
“absence”, and “tardiness”, because they were considered more
likely to be under institutional rather than teacher control.

Some teachers address behavior without using points what-
soever (non-users) while others monitor only 1-5 behaviors
(medium users) with point systems. The survey revealed that
teachers who did not monitor behavior with points might still
monitor those behaviors by other, less formal, means. Others
monitored by points more than half of the behaviors listed, from
six to 10 items, and this group was identified as point system
users. The breakdown indicates a clear stratification of the study
population as seen below in Table 1.

Table |. Stratification of point system users

Stratum | Study population (%) | Behaviors monitored by points
Non 27.7 0

Medium 40.5 1-5

Users 31.8 6-10

The emergence of a group of teachers that clearly uses point
systems in class is a finding of this study. This group of point



system users was further examined for possible correlation with
demographic characteristics, such as nationality, age group,
country of education, level of education achieved, experience
teaching in Japan, and others. (See Appendix 1 to refer to the
survey instrument.)

Results and discussion

Table 2. Co-efficient of correlation to point system use

: Point ] ]
q Entire Increasing use of point
Hypothesis . system
population system to:
users
-0.051 0.042 | Type of employment (part-
9 : .
n=173 n=47 time, full-time, tenured)
Location of teaching
10 -0.280 -0.117 | activity in Japan (Kinki, all
n=173 n=47 others)

g Point . q
g Entire Increasing use of point
Hypothesis : system
population system to:
users
1 0.256 0.386 | Home culture (Japanese,
n=172 n=47 non-Japanese)
0.218 0.324
2 Gender (female, male)
n=172 n=46
3 0.018 0.180 A
e grou
n=162 n=45 ge group
0.032 0.021 Nuglber of years of.
4 teaching experience in
n=171 n=47 Japan
5 0.012 -0.121 Teaching experience
n=171 n=47 outside of Japan
-0.030 0044 @ Educational attainment
6 (Bachelor’s to Doctorate
n=173 n=47 degrees)
0.007 0016 | Type of stude.nts taught
7 (English major, other
n=173 n=47 majors)
g 0.052 0.020 | Type of students taught
n=173 n=47 (required, elective)

Weakly confirmed hypotheses | and 2

Hypothesis |

The hypothesis that home culture of the teacher has an impact
on use or non-use of point systems for classroom management
was weakly confirmed. The correlation calculation based on
the entire study population, point system users and non-users,
resulted in a score of 0.256, a weak correlation. Among point
system users the score of 0.386 indicates a slightly stronger cor-
relation, implying that the non-Japanese users of point systems
appear slightly more likely than Japanese point system users to
use these systems in greater intensity.

This particular finding suggests that there is some greater
willingness or desire or need among non-Japanese teachers to
employ point systems more intensively than Japanese teach-
ers. This study’s findings do not reveal why this might be the
case but at the start of the project the researchers had discussed
whether factors such as education and cultural heritage might
affect the usage of point systems. Though a generalization, the
researchers thought that the differences between Western educa-
tion (with its focus on discussion and debate) and Asian educa-
tion (traditionally more teacher-centered) might be reflected in
the attitude toward certain behaviors by Japanese and non-
Japanese teachers. Using a similar generalization, the lack of



L1 competence in non-Japanese teachers might result in a point
system being adopted because of it being considered a clear and
fair way of negotiating classroom norms and one that over-
comes a linguistic lack of competence. The researchers believe
that further analysis of the data, as part of the ongoing research
project, could make these ideas less conjectural.

Certainly, future study should attempt to clarify these rela-
tionships, if they indeed exist. A measure of cultural distance
such as the cultural dimensions proposed by Hofstede and
Hofstede (2005) or Trompenaars and Hampden-Turner (1998),
or other measures may be instrumental in developing a vector
suitable for correlation analysis.

Hypothesis 2

The correlation calculation including the entire study popula-
tion, point system users and non-users, resulted in a score of
0.218, a weak correlation. The hypothesis that gender of teacher
has an impact on use or non-use of point systems for classroom
management was weakly confirmed. The score of 0.324 among
point system users indicates a weak correlation between this
factor and use of point systems. Put otherwise, the male users of
point systems are slightly more likely than female point system
users to use these systems in greater intensity.

Future study should attempt to clarify this relationship, if it
indeed exists. A larger database and multiple variable regression
analysis, including cultural origin (Hypothesis 1 above) as well
as gender, might shed further light on this relationship.

Hypotheses rejected (3-10)

As a result of the statistical analysis, the hypotheses 3-9 can
tentatively be rejected. The range of teaching situations that
underpin any teacher’s approach to the classroom, and conse-

quent use of a point system, may account for the lack of strong
correlations in these hypotheses. In particular, any institutional
level deployment of a point system renders attempts to divide
users and non-users along the demographic and cultural lines
as stated in the hypotheses inconsequential.

The correlation coefficient in Table 2 for hypothesis 10 sug-
gests a weak correlation among teachers in Kinki for use of
point systems. This correlation is considerably weaker when
examined among point systems users, possibly because of an
institutional factor not identified in the survey.

Prior to the investigation, the researchers considered that a lack
of experience in teachers might result in a greater use of point
systems. The lack of a correlation between experience and point
system use might be explained in a variety of ways that were
not directly investigated. For example, teachers might choose to
prioritize other factors like content over classroom management
issues regardless of experience level. Similarly, the varied nature
of teacher employment in Japan, where an educator may work for
several institutions each semester, might result in varying appli-
cation of point systems from zero to highly detailed, based on the
requirements and perceived needs of a given institution. A related
point and one alluded to earlier is the range of institutions that
are covered broadly by the term “university” in this survey. As
suggested in the interviews and written comments on completed
surveys, some are perceived by teachers as having potentially
greater behavioral problems than others and therefore requiring
more attention to classroom management, but such questions
about the beliefs of teachers towards their institutions/students
were beyond the scope of this survey.

Written comments on the survey raised questions that this
project intends to investigate further. For example, one teacher
wrote, “Students often need advice on how to study. Bad be-
havior/absenteeism is related to motivation and self-efficacy”
(survey comment). This comment implies that what a teacher



considers to be the root cause of “bad” behavior will inform
how that teacher approaches the issue. In the end, captur-

ing personal experiences/ facets of culture in this survey was
deemed too difficult at this early stage in the research process,
though it could be approached through further interviews.

Finally, and inevitably, the lack of correlation could be ex-
plained by the amorphous nature of point systems that defies
capture in numerical form, a possibility the researchers were
aware of from the start.

As part of the ongoing analysis and expansion of the data-
base, a thorough analysis of the comments written on the sur-
veys and further interviews are planned in the hope that they
might shed light on the reasons behind the lack of correlation.

Conclusion

Point systems aimed at controlling behavior, though difficult to
describe and rarely mentioned in research on EFL classrooms,
are in use in Japanese universities. Analysis of data collected
for this study indicates that gender and culture impact use of
point systems in the higher education EFL classrooms of Japan.
In conclusion, it appears that non-Japanese male teachers are
somewhat more likely to choose point systems as a means of
classroom management than other teachers.

While this research does not claim its findings can be general-
ized to the entire population of university teachers in Japan, it
does provide a starting point for understanding point systems
and their roles in classroom management in Japan's higher
education EFL context.

Future research

This study suggests follow-up steps to maximize the benefit
Japan’s EFL community can derive from the data collected.

The first of these steps is to increase the study population and
continue analyzing the data in order to refine the understanding
of the hypotheses in this study. Further, given the extent of point
systems usage in Japan, it would seem appropriate to broaden
the research into this subject to include the beliefs that underpin
teacher use of point systems, as well as the beliefs of teachers
who reject point systems. Additionally, work should be done

on the efficacy of point systems on student learning. These, and
similar avenues of investigation, may provide deep insights into
higher education EFL in Japan.
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Appendix |

Survey instrument

This questionnaire is about teacher beliefs in university EFL
classrooms.

Your opinions and participation are appreciated!

Section |

I am currently teaching English in Japan at:
UUniversity
OHigh school
OOther

Region you are teaching in Japan# & IZ#H> TS i

OHokkaidodt#g & OTohoku it
OKantoBd 5

OHokuriku/ Koshin’etsudt - FA{5 ik
OTokai % i OIKinkiilT #
OChugokuH OShikokult
OKyushuJui COkinawai#

Country of your origin {5 [E:

OAustralia UCanada OJapan
LINZ LUK LIus
OOther:

Region or major city you are from i & il - £ f7:




Age Tl

Gender 1£3]: 0OMale  [Female

Years teaching English as a Foreign Language (EFL) in Japan at
university H AR DK FATORGEEF K

Years teaching languages OUTSIDE Japan fll[E T D 535 & F E:

Details #F#:

In what country or countries did you substantially complete
your university / graduate education?

FITKRF - R¥B B E % 21T 72 [E (multiple choice):

[JAustralia [ICanada OJapan
0ONZ UK gus
OOther:

Which type best describes your EFL classes? 1249 5EFLY 5 A
D% A7 (multiple choice)

OFor English majors
OFor other majors (English as a requisite)
ONon-requisite
PRI E AR H
SR R AR E ERFLH
Which BEST describes your current position?
OPart-time 3% &)
OFull-time non-tenure # % (£ 3 )
OTenured %4F:

Which describes the type of your main institution? F7%&#5 %
DIAT

ONational-funded E 7%
OPrefecture/ City-funded 337 %
OPrivate-funded FANT %

Highest degree earned EfG2#f7:

OPhD
OPhD candidate (including thesis write-up stage)
OMA OBA



Section 2

1. Please react to the following statements by marking the appropriate box.

ENENDM L, THADRZT LD HITNBIFAENSDEOTHATHBEALIZIN,

A Y 73 15 R BB 2 AR I F R E L TTIRBR T 2D
R FETHD

Statement Disagree Disagree Disagree Agree Agree Agree
(AAEBIIH<ETHMBPINREDTY) strongly slightly partly strongly
EXG @) <5 Eboheiln | HEBREZ a9 EXC @) el
Hizn Aoy | 2358 285 580 85
DA
Students should learn good study habits. 1 ) 3 s 5 6
FEREWFHEEEZ SIS THS
Students should learn appropriate class behav- 1 5 3 4 5 6
ior. FAEITEY SR EREEZESINNETHS
Teaching students good study habits is one of
my roles as a teacher. ZAEICINWVEE HEZHAZ 1 2 3 4 5 6
HIEFHBRO B THS
Teaching students appropriate class behavior is
one of my roles as a teacher. i U] 781% 3£ 8 % 1 2 3 4 5 6
BABILEFBHO HTHS
Students should always know how many aca-
demic points they have in a course. 2£2E I3 1Z 1 2 3 4 5 6
FERFRZR O TNDHRETHD
It is fair for a student to gain academic points
for good behavior. KUV X SEREE 2 RIS 1 2 3 4 5 6
L TR 2DIFRNFETHD
It is fair for a student to lose academic points
for poor behavior.
1 2 3 4 5 6




Statement Disagree Disagree Disagree Agree Agree Agree
(AAEIHETHRHBWZEDTT) strongly slightly partly strongly
ExGan) <5 Ebeheiln | HEEEZ <5 EXC asYiala
Hizn Bblswn | 23258 k%) a5 4580
(AR
It is useful to tell students that academic points
will be awarded for good behavior. K\WiXZERE 1 5 3 4 5 6
BENRAIC R REL TRENDEFEITRA S
EINRID B
It is useful to tell students that academic points
will be deducted for poor behavior. R E )72 % 1 ’ 3 4 5 6
EREEN AN R E LTRSS N L2 4ITR
ABENRI DB

2. How do you track the ongoing progress of each student?
Please mark all applicable.# i plifgiE EDLIITRLER L THET
Mo AU THODEETREATIZEN,

OPaper media such as score cards or roll books i 1— R
IER VA ) (1Y LYEN

OElectronic media such as database or spread sheet (MS Access,
Oracle, MS Excel, etc.) & T IEMA

[Other:

3. How often do you inform the students of their status? sZA&%
ENSENOBETEETHISERTN,

Olrregularly A~ & OEach classt% 2%

OOn line (anytime) F > F-1 > (k)

OThree times a semester *# | /13[H]

OTwice a semester’# ] H12[a]

OSemester end (for 1 year courses) “ZHIK (EEHI DG E)
OOnly final gradem & AEFER DA

OOther:

4. How do you inform the students of their status? Please
mark all applicable. Fk#EZ EDIITLTHEEICHISEET D,
FETHHOEETEATIEIN,

CJConfer in class#{ 2 N T DH #%

CIConfer out of class¥#{ =5+ TDMHI %

OEmail E A—)1 OWebsite™ =. 7 - M|
OLetter /note (to individuals) ik« A&

OHandout (to all) N>R

OThrough academic office BFHENSDFERDH
COther:

5. How do you usually handle the following student behav-
iors in the classroom? Please mark ALL applicable. X D%
BEICEDIINTHULE TN, [RTIRATT v/ (V)LTLKE
128




MULTIPLE CHOICE Reflect by | Systematic | Informal/ Verbal Verbal No action Other
EHCEN ] points notes Mental | warningin| warning
notes class out of class
FRTRB| RCER AT | OSHER SHTERE SIS Z A
UK #EER) | &= T
Absenteeism R

Tardiness FE%|

Sneaking out of class EWT TIR=E T %

Unprepared (no homework or text)

HEff 2 (18- S5 )

Sleeping J&EHRD

Inattention £&H 7 DR UM

Using mobile phone, gadgets
St BRSO AR DT

Disruptive talking FA#E

Distracting others

MOZEAEDIEEEZTHTITA

Inaudible response JEERF DA D/NEE

Unwillingness to participate

THM 72 52362 N

Unwillingness to use target language

BEFEE ] N DI M

Cheating N EfT%

Other: ( )

Thank you for your cooperation!




Appendix 2 Kyushu 5%

Descriptive statistics and demographic analysis Okinawa 1%
Further details on the demographic make-up of the study popu-
lation are presented in Tables 2 through 8 below. Shikoku 0%
Tohoku 1%
Table 2. Gender )
Tokai 10%
Female 34%
Male 64% Table 5. Education level
Bachelor’s 6%
Table 3. Age range
Master’s 65%
208 5% PhD Candidate 16%
308 36% PhD 13%
40s 33%
50s 14% Table 6. Nationality
60s 5% Australia 5%
No info 7% Canada 11%
Japan 36%
Table 4. Location in Japan
NZ 2%
Chugoku 1% UK 17%
Hokkaido 0% Us 24%
Kanto 7% Other 6%
Kinki 75 No info 1%




SILVER, ITO, & BABER ¢ POINTS FOR BEHAVIOR: THE TEACHER IN THE MIRROR

Table 7. Employment

34%

43%

23%

Table 8. Employer

87%
10%

3%
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