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This paper introduces a curriculum and two tools to help students become effective TOEIC test takers and autonomous learners. It presents
information on how the author dealt with the challenges of motivating students to learn the skills necessary to take the TOEIC. The author
of this paper developed a TOEIC curriculum to teach test-taking techniques to low level learners and produced tools to enhance students’
motivation and autonomy to improve their TOEIC scores. Since 2003, the syllabus has been used for TOEIC summer intensive courses for
those students who needed the most instruction and encouragement to study. To confirm the effectiveness of the syllabus, the strategies,
and the tools, IP (Institutional Program) tests were administered at the beginning and end of the 3 week course as pre- and post-course
tests. The test results and the survey comments are also discussed.
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ore institutions and companies worldwide use TOEIC (Test of English for International

Communication) every year as a means to evaluate English language proficiency. In Japan,

1,499,000 people took the TOEIC test in 2005 (IIBC, 2003). English learners, whether at
university or in the workplace, struggle to achieve their desired goals, and it can be very difficult for students
to keep their motivation levels high while they study; this is especially true for lower level students. In this
study, the participants’ pre-course IP (Institutional Program) scores averaged 321.
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At a university in north-western Japan, a curriculum
to teach test-taking techniques specific for TOEIC was
developed for a summer intensive course. The classes
comprised 2 hours a day, 6 days a week for 3 weeks, which
totalled 36 hours of lecture time excluding the two IP tests.
To help lower level students improve their TOEIC scores in
a short period of time, it was essential that the course provide
various activities that actively engaged students everyday.
The syllabus was designed to maintain student interest and to
help them with their self-study. A score sheet was designed
to visually show students their progress throughout the
course.

One main textbook and supplementary textbooks were
selected to accomplish the goal of reaching students with
differing skills and abilities. The main textbook was Barron s
How to Prepare for the TOEIC TEST, which consists of
six model tests, examples of each section, and test-taking
strategies. Studying and completing a 700-page TOEIC
textbook alone is hard for anyone, and it is even more
overwhelming and devastating for low-level students. As the
course was voluntary, students started with high motivation;
however, some students started to drift off shortly after
classes began as a result of not comprehending more than
one word per sentence. There were others who were not able
to catch up after being absent one day, since the material
covered in a single day was enormous. A few students took
other summer intensive courses or participated in club
activities simultaneously. The temptation to have fun with
friends on vacation existed from the beginning of the course.
As a result, daily agendas and two tools, the syllabus and the
score sheet, were given to students in an attempt to combat

the seemingly impossible challenge of keeping students
motivated.

Having searched for ways to keep students motivated and
lead them toward becoming autonomous learners, the author
asked the following questions:

+  Can an engaging syllabus, the questionnaires, and
the score sheet motivate students and help them
improve their TOEIC scores?

*  Can those tools also provide students with
additional language learning strategies necessary
to become better and autonomous language
learners?

TOEIC proficiency scales

TOEIC representatives in Japan have developed a five-level
proficiency scale with the following cut-offs: A-860, B-
730, C-470, D-220, and E-the lowest level (Boldt & Ross,
1998). The average pre-course TOEIC score of students in
this study was 321, which falls into the 220-470 D level, the
second lowest level in the category. People at this level are:
“Junior domestic office staff dealing with English matters.
Engineers dealing domestically with English matters”
(Gilfert, 1996). Students in this study are mostly engineering
majors, and most of them set a long-term goal of scoring
500-600, which is considered the “minimum acceptable

for working overseas” (Gilfert, 1996). According to the
TOEIC office in Tokyo, it takes approximately 230 hours

of TOEIC instruction to achieve an increase of 100 points
(Yasui, 2001). Consequently, if a person receives 4 hours of
instruction a week, it will take over 1 year to achieve a 100
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point increase on the test. While the training time for most
TOEIC preparation courses averages 221.8 hours (Boldt
& Ross, 1998), the students in this study had 36 hours of
instruction and 3 weeks to study for the test.

Syllabus

The syllabus was developed in an effort to provide a study
schedule that was both appealing and easy to follow, and
would improve retention of the test-taking techniques for all
parts in the test (See Appendix 1). If a syllabus follows the
textbook, it starts with learning the test-taking techniques
and grammar related to the TOEIC test first, then finishes
with model tests at the end of the course. That would not,
however, make the syllabus engaging. The syllabus in this
study was designed so that the beginning of the textbook,
where test-taking techniques are introduced, was first divided
into smaller, more digestible chunks, and then combined
with one listening section and one reading section to ensure
that students:

*  had a variety of activities to complete everyday

+  did not forget the parts that were taught
previously.

Most textbooks concentrate on one part of the test at
a time, and by the time students finish part 7, they have
forgotten parts 1 and 2, or the difference between parts 3 and
4. Instead, the syllabus in this study covered different parts
of the test everyday to aid the retention of different test-
taking techniques. For example:

*  Lesson l—Ilearn strategies for Part 1 listening

*  Lesson 2—Iearn strategies for Part 6 and 7
reading

*  Lesson l—review strategies learned and learn
more strategies for Part 5 and 6 reading

*  Lesson 2—Ilearn strategies for Part 7 reading

On most days in the course, the schedule included the
combination of studying a part of a reading section and a
listening section to ensure a diversity of activities. Part 7
in the reading section of the TOEIC requires students to
concentrate for the longest period of time among the seven
parts, so the first class of everyday, when students were not
as tired from studying, was utilized for Part 7 whenever
possible. By studying at least one listening section and one
reading section a day, students strengthen both skills daily.
Teaching one section from the listening section and one from
the reading section avoids the problem of having a biased
and greater knowledge of the reading section at the time
of the post-test, simply because the study of the listening
section finished months earlier (Robb & Ercanbrack, 1999).
Moreover, the syllabus was designed to maintain and
increase learners’ self-confidence. One of the approaches that
Dérnyei (2001) suggests to enhance students’ self-confidence
is to offer favourable self-conceptions of LS competence by
providing regular experiences of success. Students in this
TOEIC class were given opportunities to learn various test-
taking strategies and to demonstrate their learning in class in
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an attempt to provide regular experiences of success.

Score sheet

The score sheet was designed so that students could track
their achievement and progress while in the course (See
Appendix 2). The front page of the score sheet has six tables
for six model tests with blank spaces for students to write
their scores. Students write down a score for one section

at a time, as each model test was done part-by-part. After
finishing each model test, students then converted their raw
scores into the estimated test scores using the test score
conversion table in the textbook.

The score sheet allows students to:

*  see how many of the tasks have been completed,
giving them a sense of accomplishment and
progress

*  measure their progress by seeing an increase in
their scores as they complete each model test.

On the back page of the score sheet, two more blank
tables for the model test scores are provided from the
official TOEIC Test guidebook written by Educational
Testing Service. Since summer 2006, the official textbook
has been used to introduce the new TOEIC test styles that
were incorporated from May 2006. There is also a table to
record scores that are relevant to supplementary activities.
In this study, those activities included vocabulary quiz
scores. At students’ requests, vocabulary quizzes were
used as a motivational tool and were given to students
three times a week. The textbook used for the vocabulary

quizzes was TOEIC TEST Eitango Idiom Chokuzen 350.
Different materials have been used every year since 2003
for the vocabulary quizzes. To increase overall language
competence, students learned 30 to 50 words and idioms at
a time, and they were tested three times a week. The quiz
scores indicated how much students studied prior to taking
the quizzes and appeared to motivate students to perform
better for the next quiz.

IP test results

The average scores of pre-course and post-course IP tests
over the 3-year period are as follows:

Table 1. Pre-course and post- course IP test scores

Year 2004 | 2005 | 2006
Average score (pre-course) 306 | 335 | 322
Average score (post-course) 407 | 433 | 424
Increase in scores 101 98 102
Z; f;ft Sst;xr(ligztsov\s//ilose scores increased 50 4% | 80% | 77%
:ﬁ) 1c;ft sst;xliigr;tsov\\:ilose scores increased 100 509% | 55% | 52%

The test results for 2003 are omitted here, since the course
acted as a pilot study and the pre- and post-course tests used
came from a commercial textbook, not the official IP tests
provided by the TOEIC office in Tokyo. Students took the
official TOEIC test 1 day after the course finished, and the
data above regarding the post-course IP test scores were
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replaced with the official scores which students provided
voluntarily. According to the TOEIC office in Tokyo, there
could be as large a margin of error as 50 points between
tests, even if test takers take two tests one after another
without any study time in between. So, the scores ranging
from -50 to 45 (3-year average of 23.62% of students’
scores) do not count as significant. As can be seen in Table 1,
over the 3-year period, the initial average pre-course scores
varied from 306 to 335, and the average increase in scores
was approximately 100 points. The percentage of students
whose scores increased more than 50 points averaged about
80%, and the percentage of students whose scores increased
more than 100 points averaged a little over 55%.

Change in TOEIC Scores

45%
40%

Detailed percentage of change in TOEIC scores per
year

As mentioned earlier, the Institute for International Business
Communication considers a change of up to 50 points as
the standard deviation for the test, so the second and the
third groupings can be ignored. From the third grouping

to the eighth grouping (+50 to +295), student scores show
significant increases by the end of the 3-week intensive
course. There was also a statistically significant regression of
scores, as shown in the first grouping (-55 to -100), although
the percentage was low.

Table 2. Detailed percentage of change in TOEIC
scores per year

35%

25%

20%

Percentage of G

15%

2004 2005 2006
- -100 to -55 1.79% 7.50% 0.00%
-50to -5 0.00% 10.00% 3.23%
g 3% = 0 to 45 14.29% 25.00% 19.35%
50 to 95 25.00% 32.50% 25.81%
100 to 145 42.86% 15.00% 19.35%
bl i I 150 to 195 12.50% 5.00% 29.03%
0% | il | el 200 to 250 1.79% 2.50% 3.23%
-100 to -55 -50t0 -5 0to45 50 to 95 100 to 145 150 to 195 200 to 250 2550 295
Degreeof Change 255 to 295 1.79% 2.50% 0.00%
100% (56 100% (40 100% (31
) ) Total d d d
Figure 1. Percentage change in TOEIC scores students) students) students)
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Surveys

The participants of this study were 127 Japanese engineering
students at a university in north-western Japan. The data was
collected from the spring of 2003 to the fall of 2005. The
students were from 18 to 22 years old and over 90% of the
group were male. The pre- and post-course questionnaires
were distributed in classrooms on the first and the last days
of a summer intensive course, and the students completed
the surveys during 60-minute English classes. The groups
had from 31 to 57 students, depending on the year.

A survey (group-administered questionnaire) was chosen
as the tool for gathering information. Brown (2001) suggests
that the best way to determine opinions regarding any
aspect of a language program is to ask students directly in
an interview or through a questionnaire. A pilot study was
conducted in 2003, with a revised version of the Evaluation
Sheet (Plastina, 2000) and Survey of Classroom Interaction
(Sasaki, 1995) used as pre-course and post-course surveys.

Numerous changes were incorporated between 2003 and
2006 in an attempt to make the wording of the questions
clear and the responses accurately reflect the opinions of
the participants (Nunan, 1992). Likert-scale questions were
used, as this method is commonly used to investigate how
respondents feel about a series of statements (Brown, 2001).
Convenience sampling (Ddrnyei, 2003) procedures were also
adopted. The students were of similar age, gender, ethnicity,
academic capability, educational background, social class,
and socioeconomic status, and were all taught by the author.

For questions 9 to 15 in the post-course survey, answers
were scored on a scale of “a” to “e,” where “a” corresponded

to “I strongly agree” and ““e” to “I strongly disagree.”

Pre-course survey

The pre-course survey consisted of 11 questions related

to students’ background, short-term and long term goals,
reasons to study for TOEIC, and their expectations of the
course (See Appendix 3). Thanasoulas (2002) states that
students can benefit from writing their expectations of

a course at the beginning of the term and then filling in
evaluation sheets at the end of the term so that they can
manage their learning more effectively. Students need to
experiment, make hypotheses, and improvise in an attempt
to master the target language and learn how to learn in their
individual holistic way (Papaconstantinou, 1997, cited in
Thanasoulas, 2000). As Thanasoulas (2000) also says, to
generate, maintain, and protect motivation, teachers must
increase learners’ goal-orientedness and create realistic
learner beliefs. To this end, students were given the
opportunity to revise their short-term goals after receiving
the results of the pre-course IP test.

Post-course survey

According to Thanasoulas (2000), a good way of promoting
autonomy is a retrospective self-report in which learners are
asked to think back on their learning. There are two kinds
of retrospective self-report; semi-structured interviews

and structured questionnaires, and they are quite often
open-ended. The post-course questionnaire in this study
incorporated a structured questionnaire to:

*  extract information about learner’s feelings towards
particular skills, problems encountered, and techniques
resorted to in order to tackle these problems
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*  reveal learner’s views on optimal strategies or
ways of acquiring specific skills or dealing with
learning tasks.

The first nine questions in the post-course survey (See
Appendix 3) investigated students’ backgrounds, and the rest
of the survey contained 19 questions and was subdivided into
three categories to measure students’ attitudes toward study
techniques (questions 1-8), class administration (questions
9-15), and test-taking techniques (questions 16-19).

Question 1 examined how long students studied everyday,
and question 2 asked how long they studied for the
vocabulary quizzes each time. Question 4 investigated how
many model tests students completed within 3 weeks. The
choices were:

a. More than 2 hours

b. 1.5to 2 hours

c. 1to 1.5 hours

d. 30 minutes to 1 hour
1 to 30 minutes

f.  None

The results for questions 1, 2, and 4 were:

Table 3. Results for Questions 1, 2, and 4

A B C D E
Ql 11 % 7% 46% 25% 11%
Q2 0% 7% 11% 33% 48%
Q4 93% 0% 0% 4% 4%

For 30 minutes to 1.5 hours a day, 71% of the students
studied, whereas 81% of the students studied 30 minutes to 1
hour for each quiz. Also, 93% of the students completed all 6
model tests, and 8% completed 2 to 3 model tests.

Questions 3, 5, 6, 7, and 8 asked if students put the study
techniques and habits introduced in class into practice or not.
If they did not practice them, answering these questions gave
students the opportunity to consider them for future study.

Table 4. Results for Question 3,5, 6,7, and 8

a.Yes | b.No
Q 3: Did you study the vocabulary by reading 3204 68%
aloud the example sentences?
Q 5 Did you review grammar on your own 549 46%
using your own textbooks?
Q 6: T used the text-taking techniques I learned 96% 4%
in class when taking the Model Tests. ’ ’
Q7:1 atten(.ied the ?lasses everyday unless there 799 21%
were unavoidable circumstances.
Q 8: When I was absent, I contacted either the
instructor or my friend so that I could review 79% 21%
notes and do homework.
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Figure 2. Results for Questions 9 to 15

Questions 9 to 15 dealt with students’ attitudes toward class
administration, and students seemed to agree that most of the
activities and instructions given in class were effective.

Question 16 asked students to write the question styles
that appear on the TOEIC and test taking techniques learned
in class. The objective of this question was for students to
recognize how much information they had learned in the
course and to give them self-confidence.

Survey comments

The top three post-course survey comments for open-ended
questions 17 to 19, collected from 127 students, were as
follows.

The students were asked to write good points and things to
be improved regarding their own study.

Good points regarding my own study (Question 17)

e Ilearned how to concentrate for the test. (28
students)

*  The course helped me set time to study. (22)
« I attended class everyday. (20)

Things to be improved regarding my own study (Question
18)
*  Ineed to make a habit of studying before and after
class. (34 students)

* I prioritized other things such as my part-time job
and driving school. As a result, I did not make
enough effort to study. (24)

+  1did not make enough effort to increase
vocabulary on my own. (20)

« It was sometimes difficult to keep my
concentration level high. (17)

Students were also asked to write good points, things to be
improved, suggestions, and other comments regarding the
TOEIC course.

Good points regarding this class (Question 19)

*  The teacher’s instructions on test-taking
techniques were good. (18 students)

« [ felt that the quality of every class was high. (12)

*  Icould learn test-taking techniques related to
TOEIC. (10)
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Things to be improved regarding this class (Question 19)
. The model tests in the BARRON’S textbook
seemed a little easier than the actual TOEIC test.
(4 students)

¢ The amount of material is large compared to the
length of the course. The course period should be
longer. (2)

Suggestions regarding this class and other comments
(Question 19)
*  Students should study vocabulary before they start
taking this course. (7 students)

*  Iwould like to learn more grammar in class. (6)

. Sometimes the class went over the break. I would
like all of my break time. (4)

*  You need to have motivation to study when you
take this course. (27)

*  Since the pace of the class is fast, students need to
keep their concentration level high. (8)

* I 'would recommend this course to people who feel
they are poor at English. (3)

Limitations

The participants in this study were from the university where
the author works and were not selected according to any
other criteria. While this allowed the author to access groups
of similar demographics, respondents were not randomly
selected.

Another limitation of the survey was that the responses
were elicited by means of a questionnaire using Likert-scale
questions. Thus, some of the respondents may have chosen
a neutral non-opinion option, “I neither agree nor disagree,”
in the survey presented in this study. The validity of data
drawn from the questionnaire was also questionable, since
it is not possible to determine if the respondents answered
the questions truthfully. However, the principal goal of
the post-course questionnaire is to help students see their
accomplishment and motivate them to study further.

Some might argue that “Studying for the exam” often
represents an inefficient use of time to achieve English
language proficiency (Kaufmann, 2006), and having students
“belaboured with practice tests” is against the current
methodologies for teaching L2 acquisition (Falout, 2006).
However, the author of this study believes that the syllabus,
the score sheet, and the vocabulary quizzes can help achieve
the objectives of increasing reading speed and listening
comprehension, improving vocabulary, and familiarizing
students with the target cultural expressions that come with
the language introduced in the text. These skills can be
concurrently taught with test-taking techniques.

Discussion and conclusion

This study examined if an engaging syllabus, questionnaires,
and a score sheet can motivate students and help them
improve their TOEIC scores. The average increase of

100 points consistently over a 3 year period and student
comments show that the above mentioned tools had some
positive impact on students’ attitude toward studying
English and the TOEIC test. Further research into assessing
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variables that might have affected the score increases and
understanding the effects of various motivational tools is
essential.

It can also be said that the score sheet and the syllabus help
motivate students, and as a result, improve students’ TOEIC
scores. According to the student survey comments, these
tools can provide students with additional language learning
strategies necessary to become better and autonomous
language learners. The tools also gave both students and the
teacher the chance to visually see the progress every step of
the way.

Doing well in a test does not always mean being able to
speak or function well in English. As Trew (2006) states, the
TOEIC has a negative “washback” effect, since there is a gap
between the types of activities used to improve test scores
and those with real world utility. With all the challenges a
test preparation course entails, the feeling of satisfaction
is a significant factor in reinforcing achievement behavior,
which renders satisfaction a major component of motivation
(Thansoulas, 2002). Achieving a higher score after a short
period of time, whatever the initial scores might have been,
motivates students to study further and helps them take
another step toward their long-term goals. To facilitate these
positive attitudes toward realizing their respective goals,
educators should play a major role in encouraging students
to acknowledge and be proud of their own success and help
them walk out of class feeling better equipped to become
autonomous learners.

Ayako Hisatsune teaches at Kanazawa Institute of
Technology, Ishikawa, Japan. Her research interests include
learner motivation/autonomy, student-centered learning, and
learning strategies.
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Appendix 1
Course schedule and contents
EEERNEES RN AY B 1. L i R Ex B El
71 1 |TOEIC IP Test
2 |TOEIC IP Test
71 3 |(AV=rTF—var TOEICE#§HEIZ DT
4 |Listening (Part I) fany D OHER p18-19 Model Test 1, p285-295 p554 |p641-643
7/4 | 5 |Listening (PartI) A W, ATENORER p20-25 Model Test 2, p323-333 p565 |p654-656
6 |Reading (Parts V-VI) PEUERE, BEREREZR & pl09-120 Cumulative Review, p121-123  |p537 Model Test 5, p435-445
25 | 7 |Reading (Parts V-VI) AR, AR A pl126-128 Cumulative Review, p128-129  |p538
8 |Reading (Part VII) Part VIIOE R D % A 7 p206-208 Model Test 1, p309-314 p563 Model Test 1, p303-308
26 9 |Reading (Parts V-VI)  |5&7il, p131-136 Cumulative Review, p137-138  |p539
10 |Listening (Part I) KIKD, F 35 EOHFT p26-29  |Model Test 3, p361-371 p576 |p667-669 |Model Test 6, p473-483
777 11 |Reading (Parts V-VI) Tk L B O—8 pl139-142 Cumulative Review, p142-143  |p540
12 |Listening (Part I) LTV 2 HEEORE  p30-40 Model Test 4, p399-409 p586 |p680-682 |Model Test 2, p341-346
25 | 13 [Reading (Part VIT) PSRA % |55 ¥— p208-210 Model Test 1, p315-320 p563
14 |Listening (Part IT) REf) A R HiEE, AE pd0-45 Model Test 1, p296-297 p555 |p644-647 |Model Test 5, p446-447
15 |Listening (Part II) FEIE. Lol pds-50 Model Test 2, p334-335 p367 |p657-660
719 Reading (Parts V-VI)  [fiif&EGd p144-146 Cumulative Review, p146-147 |p540
16 . o . . Model Test 3, p379-384
Reading (Parts V-VI) SN EEeE pl148-151 Cumulative Review, p151-152  |p541
Y Reading (Part VII) . EXAM, LAR— bk p211-214 |Model Test 2, p347-357 p574
18 |Listening (Part II) Bh#hF/used tod A p50-55 Model Test 3, p372-373 p577 |p670-673 |Model Test 6, p484-485
19 |Listening (Part IT) HH1-16% TOHE Model Test 4, p410-411 p577 |p670-673
712 Reading (Parts V-VI)  |{t/&Befezap153-155 Cumulative Review, p155-156 |p541
20 . . . Model Test 4, p417-422
Reading (Parts V-VI) ek, s bk p159-163 Cumulative Review, p163-164  |p542
713 21 |Reading (Part VII) FHE 77 v 7 A AFE p214-218  |Model Test 3, p385-395 p584
22 |Listening (Part III) ANIZDOWTOER] p56-61 Model Test 1, p298-300 p557 |p648-650 |Model Test 5, p448-450
23 |Listening (Part III) Yt & ] p61-64 Model Test 2, p336-338 p568 |p661-663
714 Reading (Parts V-VI)  [$HE OFIF pl66-171 Cumulative Review, pl171-178  |p543
24 . o . . Model Test 5, p453-458
Reading (Parts V-VI) {2 BhE pl173-177 Cumulative Review, p177-178 |p544
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EEERNEES FENTY il 1. iR R Ex an B
7/15| 25 |Reading (Part VII) #. FEl. WK, 777 p218-222  |Model Test 4, p423-432 p594
26 |Listening (Part ITI) IEE), A~V b, 5 p65-68 Model Test 3, p374-376 p579 |p674-676 |Model Test 6, p486-488
27 |Listening (Part III) & & B p68-71 Model Test 4, p412-414 p589 | p687-689
7/16 - Reading (Parts V-VI)  |E#i%E & EE pl79-182 Cumulative Review, p183-184 [p544
Reading (Parts V-VI) | @z Bl AE 2 4 Bh57 p185-188 |Cumulative Review, p188-189  |p545 Model Test 6, p491-496
/19| 29 |Reading (Part VII) Bk, BB p222-224 Model Test 5, p459-470 p604
30 |Listening (Part IV) BoFL5, BR, EREES p72-79 |Model Test 1, p301-302 p559 |p651-653 |Model Test 5, p451-452
31 |Listening (Part IV) 43 p8O-83 Model Test 2, p339-340 p570 | p664-666
7/20 Reading (Parts V-VI)  |BEfRA4 5 p191-194 Cumulative Review, p194-195  |p546 Mini-Test
32 Reading (Parts V-VI) B4 E, AER pl96-197 Cumulative Review, p198-199  |p546 p88-97, 203-205
711 33 |Reading (Part VII) ﬁ%ﬁ%%mﬁag p%24:226 Model Test 6, p497-508 p614
AR a—)b AL H— p226-229
34 |Listening (Part IV) FER O p83-84 Model Test 3, p377-378 p580 |p677-679 |Model Test 6, p489-490
35 |Listening (Part IV) BRI, SV x OFER p85-87 Model Test 4, p415-416 p590 |p690-692
7122 _ N N .
36 |Reading (Part VII) by 229231 Mini-Test, p232-242 p552
723 37 |Reading (Parts V-VI)  |JE%51& LT oih %55 p200-201  |Cumulative Review, p201-202  |p547
38 |Evaluation & Feedback |#&RiZ 2o\ COHBIEE
725 39 |TOEIC IP Test
40 |TOEIC IP Test

JALT2006 — Community, Identity, Motivat
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TOEIC score sheet

Student #:

Model Test 1
Listening

Part 1
/20 /100

Part2 /30
Part3 /30
Part4 /20

Reading

Part 5
/40 /100

Part6 /20
Part 7 /40

Total Score

Model Test 3
Listening
Part1 /20
Part2 /30
Part3 /30
Part4 /20

/990

/100

Appendix 2

Name:

Model Test 2
Listening

Part1 /20 /100
Part2 /30

Part3 /30

Part4 /20

Reading

Part 5
/40 /100

Part6 /20
Part7 /40
Total Score /990

Model Test 4
Listening

Part1 /20 /100
Part2 /30

Part3 /30

Part4 /20

Reading
Part 5
/40 /100

Part6 /20
Part7 /40

Total Score

Model Test 5
Listening
Part1 /20
Part2 /30
Part3 /30
Part4 /20

Reading

Part 5
/40 /100

Part6 /20
Part7 /40

Total Score

Please use the conversion charts on pages 523-524

/990

/100

/990

Reading

Part 5
/40 /100

Part6 /20
Part7 /40

Total Score

Model Test 6
Listening
Part1 /20
Part2 /30
Part3 /30
Part4 /20

Reading

Part 5
/40 /100

Part6 /20
Part7 /40

Total Score

/990

/100

/990
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TOEICT = | #Hia=Rsis%

TOEICHE 7 = (1) TOEICHTE 7 A +(2)

Listening Listening

Part 1 /10 /100 Part 1 /10 /100

Part 2 /30 Part 2 /30

Part 3 /30 Part 3 /30

Part 4 /30 Part 4 /30

Reading Reading

Part 5 /40 /100 Part 5 /40 /100

Part 6 /12 Part 6 /12

Part 7 /48 Part 7 /48

Total Score /990 Total Score /990
Appendix 3

TOEIC pre-course questionnaire

The objective of this TOEIC course is to study test-
taking techniques used for the listening, grammar, and
reading comprehension questions unique to the TOEIC
test. Therefore, it is your responsibility to increase your
vocabulary and review grammar. By learning test-taking

techniques for the TOEIC test, your scores will most likely

increase at the end of the course; however, it depends on
your effort and desire to study hard, 6 days out of a week.

After studying hard for 3 weeks, hopefully your efforts will
bear fruit, and the possibilities for your future will increase.

Name:

1.

h

10.

11.

Student number:

Please circle all the English courses including the
elective that you have taken so far.

SAEREFEE KRl RFE2  JEEE3 WiE4
WEES  BEINELH

The English course you will take in the fall semester:

I will take the official TOEIC test on: Month
_ Day_

The easiest way to contact you is:

My best TOEIC score is:
Month Year

. I took it on:

My goal after completing this course is: TOEIC
points.

My long-term goal is: TOEIC points.

How do you want to use English in the future? ____

The requirement for this course is perfect attendance.
However, if you need to be absent for other school
functions or unavoidable circumstances, please write
the dates and the reasons below:

What do you think you should do to become successful
in this course?

What do you expect from this course?
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TOEIC post-course questionnaire

How was the TOEIC course? Please give your opinion

regarding the extent of your effort to perform well in class
and the administration of the class. Please answer questions

1 to 15 on a scale of a to . (Please use the scan sheets)
Questions 16 to 19 are open-ended questions.

Questions regarding the extent of my effort to study
1.  How long did you study everyday?

More than 2 hours
1.5 to 2 hours

1 to 1.5 hours

30 minutes to 1 hour
1 to 30 minutes
none

mo a0 o

2. How long did you study for the vocabulary quizzes?

More than 2 hours
1.5 to 2 hours

1 to 1.5 hours

30 minutes to 1 hour
1 to 30 minutes
none

o a0 o

3. Did you study the vocabulary by reading aloud the
example sentences?

a. Yes
b. No

To what extent did you complete the Model Tests in
Barron’s textbook (including the tests completed in
class)?

6 model tests
5 model tests
4 model tests
3 model tests
2 model tests
1 model test

o a0 o

Did you review grammar on your own using your own
textbooks?

a. Yes
b. No

I used the text-taking techniques I learned in class
when taking the Model Tests.

a. Yes
b. No

I attended the classes everyday unless there were
unavoidable circumstances.

a. Yes
b. No

When I was absent, I contacted either the instructor
or my friend so that I could review notes and do
homework (please answer only if you were absent).

a. Yes
b. No
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Questions regarding class administration. (Answer the
questions from 9 to 15 on the following scale.)

a.

opo o

—_

I strongly agree

I agree

I neither agree nor disagree
I disagree

I strongly disagree

It was good to have vocabulary tests because the

motivation to study vocabulary increased.

[

It helped me memorize the important points by taking

notes from the transparencies shown in class.

w

The way the instructor conducted class including the

explanation, speech, and pace was appropriate.

b

The amount of the test-taking techniques introduced in

class was appropriate.

9]

It was beneficial for class to be conducted with model

tests similar to the actual TOEIC test.

® N o

The amount of homework assigned was appropriate.
I would recommend this class to other people.

Please write the question styles and the test-taking

techniques for each part in TOEIC. Write everything
you can remember that you learned in this class.
(Also write the differences between the old and the
new TOEIC question styles and related test-taking
strategies.)

JE=(question styles) | Kl i%(test-taking techniques)

Part 1

Part 2

Part 3

Part 4

Part5 & 6

Part 7

In which part of the TOEIC test did your skills improve
most? (For example, listening, reading comprehension,
grammar, or vocabulary)

2. What needs improvement regarding your effort and
methods to study?

3. Please feel free to write any comments or suggestions
regarding this class. Also write any messages or advice
to students who might consider taking this course in
the future.

The summer intensive TOEIC course is finished. However,
if you have any questions regarding TOEIC or English study,
please feel free to email or visit me in my office anytime.
When you receive your official TOEIC scores, please inform
me of your scores.

I hope you remember all the test-taking techniques learned
in this class. Keep studying English and I hope you improve
your scores even more in the future. Good luck for the future!



