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Mainstream L2 learning motivation research is firmly grounded in the traditions of social psychology. In this
paper, we question the fundamental assumptions that this discipline makes about the nature of language
and our position as researchers in relation to learners. We suggest that narrative is the way that individuals
make sense of their learning experiences, and thus our approach to narrative must be through an analysis of
the language of these narratives. By positioning ourselves as “readers” of narratives, we can expand the scope
of L2 learning motivation research to include ethnography and cultural critique.

AEBZBICEIDEFR—Ya VIR EICHSOBRICEDVWUHTONTE . AR RICEVWTIE. SBD
AEPEEEICHTZIMEEELTDILIBICOVTORENELVDHNEWSIRIEZT S FEEHEDFERERIE"
MBI (FLTAD)ICE>TEBRTEZEEZSNTHED. ZDH MBI A RICEWTIE 5B TERINTWSE:E
DD TONZ BENEEZYEBD FHidHF1ETDIETNEBEBICRITZEFA— 3 VR OB Z RikES
PIULMEFE CIAF 22 ENTES,

hat creates motivation for learning languages? How can we enable

that momentum to continue for years? How does the promotion of

learning contribute to the experience of living? These are some of the
key questions that the organizers of JALT 2004 posed to its participants. Each of
these questions raises fundamental issues that teachers consider daily as they plan and
select activities in the hope that they can keep their students’ interest high and form
positive impressions of language learning that will last throughout their students’
lifetimes.

In this paper, we wish to consider how we as researchers and teachers can
better understand how learners make sense of their own foreign language learning
experiences and their motivation to learn over time. We argue that we must begin
by questioning the way in which mainstream motivation research methods position
researchers as objective observers of mental phenomena and instead reposition
ourselves as engaged “readers” of learners’ narratives.

In doing so, we found it necessary to modify the questions posed by JALT 2004 to
the following:

C How do learners create their identities as L2 learners in institutions of
higher learning?

*  How do learners understand their motivation to learn language through
constructing narratives?

JALT2004 AT Nara 185  CoNFERENCE PROCEEDINGS



Squires & Kawaguchi: Construction of Subjectivity in Learners’ Motivation Narratives

*  What can “reading” of these narratives add to our
understanding of L2 learning motivation?

By engaging these questions, we hope to suggest new
avenues of research that will add to field of L2 learning
motivation by moving away from models based on the
principles of scientific inquiry and include areas such as
cultural critique, ethnography, intercultural communication,
and critical theory. First, we will raise some questions
about the claims to knowledge that L2 learning motivation
research purports to have and consider how narrative can
be used to investigate L2 learner motivation. Second, we
will analyze one motivation narrative in detail to discover
how subjectivity is constructed within narrative and how
the subject narrates self as a “motivated L2 learner” in the
context of a Japanese university. Finally, we will make
some preliminary conclusions about the value that critically
analyzing learners’ narratives can have for L2 motivation
research and discuss our current research interests

The Study of Learner Motivation in Mainstream SLA

The defining paradigm for investigating the relationship
between motivation and second language acquisition has
been borrowed primarily from social psychology. This line
of research claims that the human mind, thinking processes,
intentions, attitudes, and beliefs can be uncovered by

using quantitative methods and asserts that observation

and interpretation of mental phenomena can be objective.
Researchers in this field have sought to better understand
motivation by reducing the complexity of lived human
experience to smaller subsets of factors that can then be
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recombined as “the construct.” Once motivation has been
broken down into various factors and has been given a more
tangible reality in the form of numbers, the components of
motivation can be easily compared to other factors within
the construct as well as with other non-construct phenomena
such as L2 proficiency by using various statistical
calculations. Once the mathematical procedures have been
completed, the researcher constructs meaning from the data
by making conclusions based upon his/her interpretation of
how the data answer the research questions.

Although L2 learning motivation research that has been
inspired by the above method has provided us with many
insights into what motivates learners to take up the study
of foreign languages and maintain their motivation over
time, there are still a number of drawbacks. The scientific
method that underlies the methods employed in social
psychology leads us to think that the behavior of human
beings is controllable—we can increase or decrease our
students’ motivation by modifying correlated factors—and
the subjects of our research are passive bystanders whose
psyches are more or less inaccessible to themselves (Harré &
Gillett, 1994). What has been neglected by most L2 learning
motivation research is that human activity is a complex and
socially constructed process. Humans and their minds are
more than concatenations of interrelated factors; rather they
are uniquely constructed individuals who have agency who
construct their motivation to learn by interacting with other
subjects in specific, culturally circumscribed situations.
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Shifting the Epistemological Basis for Understanding
L2 Learning Motivation

The weaknesses of quantitative methods for researching

L2 motivation has been noted by several researchers in our
field who have endeavored to make greater use of qualitative
methods, interviews, and case-studies, in order to make their
research more learner-centered. While moves in this direction
are laudable and necessary, we find that the power—
professional and academic—exerted by quantitative methods
is so strong that more often than not, quantitative methods are
enlisted to analyze and/or validate qualitative data. Ushioda’s
(2001) work, for example, is reflective of this tendency to
interpret qualitative data with quantitative tools. She suggests
that interview data can be mined for “factors” that can then
be statistically analyzed and interpreted. While this method
has been lauded by Dornyei (2001) as the way in which L2
motivation research should precede in the future, we see

no fundamental change: it is the research as “objective”
observer who constructs meaning of the learner’s educational
experience and his motivation to learn.

Michel Foucault was a major opponent of the use of
scientific methods to study social phenomena. In 7he Order
of Things: An Archaeology of the Human Sciences (1970),
Foucault criticizes the use of scientific methods and the
false objectivity that these methods have bestowed upon
the human sciences. Self-reflexivity, the hallmark of the
scientific method, itself undermines the claimed scientific
character of the “human sciences.” Interpreted through the
lens of scientific discourse, subjects are nothing more than
entities to be discovered and described in the same way as
other natural objects in the physical world. This discourse
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gives little room for human agency and ignores how human
subjects themselves are the active participants in the world,
and how they actively construct meanings of the world and
situate themselves in it through relating with others.

Our own objections to using quantitative methods to
understand L2 learner motivation were initially based
upon dissatisfaction with its inherent reductionism;
however, based upon our reading of Foucault and other
postmodernist writers, we began to question the fundamental
epistemological foundations upon which mainstream
social psychology is built. We feel that the most significant
drawback is that mainstream L2 learning motivation research
claims that motivation can be objectively “known” by
observing a subject’s responses to stimuli, usually in the
form of statements on surveys.

In order for statements on surveys to be accurate measures
of individuals’ motivation, it is necessary to make a critical
assumption about the nature of language: it is invariable
and cannot be subject to multiple interpretations. The
reason for this comes from the scientific method itself. The
individual’s motivation (more accurately factors) is what is
assumed to be the variable that differs from one individual
to the next and can fluctuate in a particular individual over
time. Researchers can only see the difference between
individuals or change in a single individual by using a
standard measurement that is constant. As with any type of
measurement, survey questions are meant to be a standard
metric (having agreed upon stability) against which variation
in individuals can be measured and compared. The meaning
of language as used in survey instruments, therefore, must
resist the possibility of multiple interpretations.
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Although research has shown that survey items are often
interpreted differently from what the researcher intends or in
different ways by individuals taking the same survey (Sakui &
Gaies, 1999), many in our field assert that reliability is possible
and that these instruments can be used as evidence of change
in learner motivation and furthermore they can distinguish
between motivation that is static and that which is changeable
(Gardner, Masgoret, Tennant, & Mihic, 2004). If survey
statements can differentiate between state (context-dependent)
and trait (context-independent) motivation and at the same
time reliably measure motivation at any given moment in time
then language itself must be considered merely referential. This
alludes to the fact that they lack metaphorical and figurative
meanings that are brought by individuals in their process
of interpretation. In essence, the scientific method denudes
language of its very essence, namely language’s participation
in a web meanings and life itself.

In the latter half of the twentieth century theories of
language have played a central role in rethinking how human
beings, societies, and cultures construct meaning of the
world. A common theme throughout this body of literature
is that humans use language to understand and construct the
world and their experience of it. Language functions on two
complementary levels: the personal and the social. For this
reason, language both enables and circumscribes the way
that individuals talk about themselves, make their interior
worlds public, become active participants in the world and
situate themselves in relationship to others. In other words,
language involves a fusion between an inner world of the
individual and an outer world constructed and maintained
between individuals (Volosinov, 1973).
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If we are to use language for studying L2 learning
motivation, we need to concern ourselves with language;
specifically we need to consider how we use language as a
research tool. Instead of considering language to be a static
system that can be used objectively to measure how and
why individuals behave in the ways that they do we must
hold to the position that we can never escape language to
an objective position outside of language (Derrida, 1976).
Our analyses of our learners’ motivation are always acts of
interpretation that are shaped by the discourses in which we
participate.

With this in mind, we considered how we might
understand how individuals’ foreign language learning
experiences and their motivation to study are constructed,
maintained, and expressed through language. Reflecting
upon years of working with students, it was found that all
students speak of their experiences and their motivation
primarily through telling stories. We as teachers/researchers
are simultaneously interpreting these stories in order to
help students achieve their goals and create better learning
environments. When individuals speak about events in their
lives, they “story” these experiences; they place themselves
and other characters into a specific cultural context, and
relate their own actions to the actions of other characters.
These stories constitute the individual’s personhood and
function as a way of organizing human action and life,
helping individuals to make sense of the varied events in
their lives (Bruner, 1986). Analyzing narratives allows us
to see how subjects express their experiential worlds in
more comprehensive ways than do research methodologies
such as surveys (Flick, 1998). They do this by revealing
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how learners use language to construct subjectivity and
make sense of their foreign language learning experiences
and their motivation to learn. At the same time we must
recognize that these narratives are also “public”; they

are constructed within a specific cultural context, and by
narrating experiences learners necessarily participate in
specific discourses. Thus, learners are the authors of their
own narratives, but at the same time limited by tools that
culture gives them for understanding and articulating
themselves and their stories (Foucault, 1977). If we are
to understand these stories, we need to resist retreating to
methods which promise a false objectivity, we need to be
engaged as “readers” of narratives.

Research Approach

This current research project seeks to understand how
foreign language learners in different institutional settings
narrate their L2 learning experiences and their motivation
to learn. In order to elicit narratives (in Japanese, the
individuals’ L1), a worksheet was administered. This
allowed the individuals to reflect upon how their motivation
has increased or decreased over their lifetimes and also to
make notes. They then met with the researcher two to four
weeks later. After some small talk, the researcher asked the
individual to talk about their L2 learning experiences and
their motivation in as much detail as possible. The length of
the narratives varied from 15 to 30 minutes. This data was
then transcribed and salient discourse features added.

JALT2004 AT NARA

Ayumi’s Story

“Ayumi” is an alumnus of a Japanese foreign language
university in Western Japan who majored in comparative
culture and studied Vietnamese for two years. In her
narrative, Ayumi describes herself as becoming more
motivated to study Vietnamese during the first year of study
as the result of a number of experiences she had both inside
and outside the classroom. These events made her more
aware of the value of learning Vietnamese had for her life
and provided her with the motivation necessary to persevere
in her study of the language.

Here the focus is on three dimensions of Ayumi’s story that
are constitutive of narrative. First, the contextual dimension
provides an interpretive frame in which to position an
understanding of the events of the narrative. Second, the
retrospective dimension gives the “author’s” perspective
on the how the experience of learning a foreign language
contributes to her identity. Finally, the transformational
dimension reveals how specific events contribute to her

changed view of self as a language learner.

Contextual Dimension

Context is key to reading narratives; it situates individuals and
actions within a time and space that is actively constructed by
the narrator. It also provides a culturally specific interpretive
frame which makes it possible to understand the events of the
narrative and read how the narrator constructs herself and her
relationship to other individuals.

Ayumi’s motivation could be reduced to a single item on
a typical motivation questionnaire: “Studying Vietnamese
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is important to me because it will enable me to get to know
various culture and peoples.” Or we might summarize the
basic plot elements as she told them, code the key propositions
and then correlate these propositions statistically with data
taken from other learners’ narratives. Narrative, however, is
produced in its act of production, thus the study of narrative,
in other words our “reading” of it, must take place in the space
between its abstracted story or logical propositions and the
way that it is narrated (Genette, 1980).

Language, of course, provides the vehicle for stories to
come to life. Instead of being an empty vessel into which
content is poured, language is simultaneously constitutive of
social identities, social relations, and systems of knowledge.
Halliday (1978) sees language as a social phenomenon which
has three functions: ideational, interpersonal, and textual. The
ideational level includes what Genette calls histoire, but also
extends to include the speaker’s expression of her experience
of the world as realized in grammatical relations such as
tense, transitivity, and so on. The interpersonal function
encompasses how the speaker uses language to interact with
other individuals and create and maintain social relations.
The textual level refers to how a text is constructed, including
thematization, organization, and cohesion.

In our reading of Ayumi’s narrative, we discover several
important things about the narrator’s relationship to the
university and types of relationships that this institution
establishes between subjects. The “system,” as the narrator
tells us in lines 2 to 4, separates students into those who
entered with a chosen language, 5UGEZEAZ A, and
those students who chose a major but not a major language,
HEECId 72 TR # 5N, Furthermore, it is a system
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that operates “automatically” to determine from the
university’s “side”—not the student’s—what language each
student is to learn (HBIFNCHEGEEZ RO 6D SIS
SATALITIEHSTWETY, “it was a system in which their
major language was chosen automatically by the school”).
Within this system, the narrator explicitly situates herself in
opposition to those students majoring in a foreign language,
and given this learning environment, she initially saw her
only “goal” in lines 8 to 11 as to “get a credit to graduate”

and take classes in her major.

At the ideational level, this narrative is unremarkable
and unfortunately typical of many university students in
Japan. We find, however, that much more is happening at
the interpersonal and textual levels. First, we note that the
narrator’s epistemic stance toward this background situation
is simply that this “system” is; she defers to make any
qualifications about its truth, as she indicates by predicating
the first sentence with I1272>7T\>%; in other words, she
presents this system as “the way things are.”

Second, the institution itself and the relative passivity of
students within this system become clearer through a closer
reading. When describing the series of events that lead to
her placement in Vietnamese, Ayumi uses several passive
constructions. The Japanese passive, unlike many other
languages, uses the construction for more than forming direct
passives; it can also be used to index subject adversity or
subject honorification. Thus, our reading of narratives that are
told through passive constructions needs to extend beyond
the ideational level; we must search for meanings at both the
interpersonal and textual levels. For example, the first use of
the passive is in line 5, ZDWH247 FEFE (L) ZEL7HK%
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DH7-Z3T “at that time a sheet with 24 languages (.) written
on it was passed out.” Here it is noted that the verb, J& 9

“pass out/distribute”, is a transitive verb, however this is not

a direct passive since the object is still marked as accusative
(with %). If we read beyond this clause we are able to recover
the possible topic of the sentence, 4 “I,” which would be

the indirect object of the matrix and produce an adversative
passive reading. From context, however, this still does not
give us who the directing force of the verb, 7, is, unless
the reading is that she was negatively affected by this event.

Oshima (2003) has reinterpreted the central meaning of
the Japanese passive as “out of control.” He argues that
the passive encodes that the referent of the subject lacks
controlling force on the core event. The added subordinate
subject, on the other hand, refers to an identity to which
the absence of controlling force is attributed. In Ayumi’s
description of the passing around of the questionnaire,
clearly the subordinate subject is the university.

However, this sentence contains more than just an “out
of control” reading. As Wierzbicka (1988) argues, the
Japanese passive is multiplied ambiguously. While the clause
may hold an adversative passive reading, the passive also
indicates the narrator’s deference to the institution. The
honorific usage of the passive, here notes that it is the subject
who controls the core event without any intervening force
that prevents or prohibits its actions (Oshima, 2003). In other
words, the narrator uses passive constructions to further
implicate that it is the university that is the primary actor in
education and the definer of subject positions.

Moreover, the absence of the university at the surface of
these passive sentences continues to be felt at the textual
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level. We recall that the textual level involves thematization
and discourse cohesion, and Japanese discourse, unlike
language such as English, requires less overt marking of
theme. Instead, Japanese requires that the hearer/reader
actively participates in the construction of meaning by
supplying the missing discourse anaphora. By effacing

the institution at the surface level, the narrator forces the
reader/audience to rely upon textual and contextual clues.
For meaning to be constructed, a null anaphora must be
recovered from the text (Hasegawa, 1984), and by forcing
the reader to do this, the narrator constructs a text in which
the institution comes to have an unspoken authority over
the narrative; its very erasure at the surface level obliquely
emphasizing it.

In sum, in the opening of this narrative, Ayumi creates a
subject position in contrast to students for whom Vietnamese
was their major. In this system, the narrator constructs her
identity as an individual who is powerless to do anything
but fulfill her role as one of the non-major students who are
expected just to get credit.

Retrospective Dimension

Narrative is also retrospective. The individual wants to present
a psychological unity—through narrative, individuals rewrite
the self, they narrate how they as individuals have changed and
arrived at a unity of identity at the time of narration. In other
words, subjectivity is created through the act of narration. A
narrative approach suggests that there is no way to extract a
“real” scientifically observable and measurable individual,

the subject is inextricably a product of and participant in a
narrative and can only be approached through reading.
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We recall that Ayumi constructed herself as agentless in
relation to the system that divides students. In order to see
how Ayumi constructs her own subjectivity, we must first
look at the end of the narrative. In Excerpt 2, Ayumi, in a
complete reversal of the situation at the beginning of her
narrative, presents herself as one of those students who
was motivated to study Vietnamese. In lines 1 to 3, Ayumi
makes several evaluative statements, presenting herself
as a reflective and active participant in her L2 learning
experience. This change in behavior she attributes to her
being able to cross over a metaphorical “ditch” () that
stands between herself and students who had chosen to
study Vietnamese and she is able to get rid of her feeling of
being out of place (2 FITH57:6Z)VHENERELHIHA
T “when I had the motivation, that feeling of being out of
place disappeared”). Ayumi’s feelings of belonging contrasts
markedly with how she narrates her situation in the opening.
Where she was once outside, she has now been integrated
into the Vietnamese class (ZD 7 7203 ) broEEEEFo7 K
)75 DL E L7 “I felt that the class became a little bit more
close-knit”).

Bachnik (1994) sees the uchi /soto dimension as an
axis along which individuals in Japanese society relate
themselves to context and society. Here it is seen as a
narrative device—an opposition that is set-up and resolved
through events within a narrative. This institutionally-defined
opposition was seen at the beginning of the narrative, as
Ayumi narrated herself as “outside” and agentless, but by the
end of the narrative she clearly sees herself as “inside” and
having a sense of agency.
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Transformational Dimension

This change into an active student who is “inside” takes
place in two episodes. Transformation is a fundamental
element in the structure of narratives. Herrmanns (1991)
describes how narratives are constructed in the following
way:

First, the initial situation is outlined (“how
everything started”), then the events relevant to
the narrative are selected from the whole host of
experiencesand presented as acoherent progression
of events (“how things developed”), and finally
the situation at the end of the development is
presented (“what became”). (p. 183)

As Herrmanns implies in this brief sketch, narrative is a
genre that has a set of conventions that allows individuals
to convey meaning to other individuals. On the other hand,
narrative allows for the individual to be an author so to
speak. Individuals do not recount exactly what happened
at a specific point in time in their lives, rather they select,
highlight, reorder and frame these events in various ways
depending upon the goals of the narrator and context of
narration. In the transformational dimension of narrative, the
narrator chooses those events which demonstrate how his/her
identity has changed and how he/she has become the person
that he/she is at the end of the narrative.

Ayumi narrates her transformation, her movement inside,
in two important events. The first episode explains how her
attitudes about the Vietnamese changed. In Excerpt 3, Ayumi
tells how she is invited by a friend to go to Vietnam during
spring break. Ayumi’s hesitancy and passivity continues to
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strike the reader in lines 1 to 3, yet we find out that when she
arrives in Vietnam, she realizes that Vietnamese is more than
a school subject (ZNFTIFLLLEZPVLITRVLHD EH T
IR HINTEH DT K) B2 HICEIH T L %o
72ATY “until that point is was something that I just had to
do or it was like something I was forcibly made to do, just
simply, it was only like a school subject”), it is “real,” it can
be used to communicate, but more importantly the language
is part of a culture. The connection between the language
and culture stimulates her interest in the language and she
expresses her determination to study harder when she returns
to university so that she can speak a little better when she
visits Vietnam again.

The second episode in Excerpt 4 provides an interesting
contrast to Ayumi’s discovery of value in learning
Vietnamese. Although, the narrator has transformed
internally in terms of her opinions and attitudes, when she
returns, she is not “recognized” as a changed individual by
the institution, represented by her professor. In other words,
in the discourse of institution, finding personal value in
studying a foreign language can only be understood as it
can be articulated within the system. Ayumi sets up this
episode as a battle of wills between her “strict and famous
professor” and her own faltering lack of motivation. She
is clearly angered when the professor begins to smoke in
the back of the classroom during her speech, but far from
undermining her determination, his disdain only strengthens
it (HaxHxEloTH 589 LM >T “definitely, definitely 1
thought I wanted him to approve [of my speech]”). Studying
harder (FELANIIRS 2 K912 D E L7 “I started to study
seriously”) is the way that she was going to accomplish this,
and for her study is described as writing good reports (V>\>
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LAR—r4%2#Z9) and listening carefully to the opinions of
others (ADE % X <[#I). Her will to impress her professor
in the end pays off not only in that she gets an “A” in the
class, but her drive to please the professor, gradually brings
her into the circle of the motivated students as can be seen in
Excerpt 2.

Conclusion and Further Directions

It is unclear what standard research methods would conclude
about a learner such as “Ayumi.” Her desire to learn the
language, on the one hand, is what might be called “intrinsic”
or “integrative” since this transformative event is clearly
important to her discovery of value in learning Vietnamese

and Ayumi herself points to this realization of the personal
importance of studying Vietnamese as affecting her motivation.
However, the way that Ayumi constructs her identity as a
language learner in the narrative is multi-layered. On top of
this core of intrinsic motivation, is her employment of the
narrative as a movement from separation (or sofo) to integration
(uchi) into the group of “motivated learners” by crossing

a metaphorical “ditch” and redefining her subject position.
Instead of burying this personal value under the veneer of
culturally-situated and institutionally-circumscribed discourses,
through narrative the individual highlights this conflict between
the individual and the social. Through the reading of Ayumi’s
narrative the way that identities are maintained by learners in
institutions of higher learning become clearer than are possible
with survey instruments. Narratives such as Ayumi’s reveal that
students are keenly aware of how their learning goals need to
be sublimated to possibly more socially important goal of doing
well in university classes.
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This paper has attempted to show how narrative can be a
valuable tool for studying L2 learning motivation. Currently
we are working on refining our methodology, as well as
considering a number of different ways in which to collect
narratives from L2 learners, in both oral and written forms.
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Appendix
Japanese Transcription & English Gloss

Excerpt 1: Opening
ZZEOVREPBOONERETOIDITH>THEZDORYETIE, 28 2R AR A HKEER Fi -2 TIWLITEFATL
72o AL VEUGE)ZEATAB AL OIUL, HILETIE R THLZEIADWT()A L) BHIEETII R THILZEAT
A7z M) BENNIC I B2 AR S RO 5 NA () AT LIS >TOET, AU E ) B2 RN E L7, Z
D247 FEEE() ZEOZ O SN T ZIUAEFEZ M T)—FIZT7 7V RAE()2FIZWE L > BBET, 2289
()RFFLEERMFRIANT 7203 EZ IO ET AT NE DB () ZFD()AZE ) HIGEIIEENEIC P 535 D T()FAD R
MZNRBEL D5 7720 ()R EFLEEICHENE L7 RSO TO) A E() T =L E VI b DR T2 A 2 > T a6
FHE()A2E()ZFDRIFLEEOFZHE TR E > TO DI EL2MED NI 5 DT )Z DB D Hifi 2 T RTEST,
TO3ELSHTOEMDOBTEIANIUD OB ERSTEL,

[At the university to which I went, A Foreign Language University, uh, everyone, every student had to have a major
language. Uh...there were those people who had chosen a major language when they entered, but there were also
those who chose a major without having a major language and, uh....those people who chose a major without
having a major language (.) it was a system (.) in which their major language was chosen automatically by the
school (.) that was the system that it had. I chose a major called comparative culture. At that time a sheet with 24
languages (.) written on it was passed out (.) there (I) marked my preferences (.) first was French (.) second was
English I think. Uh..(.) I don’t remember what number I marked on Vietnamese, but (.) Uh...major languages were
decided according to one’s grades so (.) because my grades were not that good (.) I was put into Vietnamese....In
particular (.) I didn’t (.) uh(.) I had nothing called a goal, it was just to get the credit and graduate (.) Uh (.) They
determined promotion in the Vietnamese language class only during the first and second years so (.) during that
time I thought I would take all the credits and (.) from the third year if I could take classes in my major it would be
great.]
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Excerpt 2: Ending
ZNFEFTIEFFED () A2 LV HAGER T FLFEOREH L lio 72 (Vi) R I > 7o L (VEEORFEZ BT EffES 2 RD S
EDO)EHBEIFPLS TR0 E S TOURATTIFEL ()RR TERT) 74 =0T IXT 591D EL
7oo B)ZNET)RMFLGERIEATASLTL()BIE B TASETD() B2 ()RR DD H S ATTIINE
S)FMIREF LD EI 2T AT ) ZDBEALZF LD E TN THE)I>T()pRZR 572 EbH->T() iz
—FEITL 72D ED()Z ISR T BH AR LR TET() T2 2ADHIZA() o T TH S ETIRADHA
TR EETII R o T-DT()FEREEFIRE BT ZTHATTIFE()RE%()NTTE 2725 () F )\ EMEEDHIE AT
ET)TEDIIANEI Ly EELEST LI BREADLEL L, fERZD()E>Z()BFEL()F a1 EOREZET
V() ZRAE ECEZE LB T AR E L7,

[up until that time dictionary (.) uh...(.) I only used a Japanese-Vietnamese dictionary (.) I had no desire to use one
(.) I'looked in several dictionaries (.) looking for exactness (.) I was thinking that I ought to do my assignments
but (.) not only did I do that (.) I really started to follow the lesson. Later (.) until then (.) those students who chose
Vietnamese when they entered (.) and those who didn’t choose Vietnamese when they entered (.) a little (.) there
was something like a ditch, however, (.) because I had come to like Vietnam (.) those student who had chosen
Vietnamese (.) I started to talk to them (.) and we became close (.) we studied together (.) and in that way (.) and
studying itself started to become fun (.) and (.) even when I had entered (.) the classroom (.) until this time it was
not a language that I was studying because I wanted to (.) I rather remember having the feeling of being out of
place but (.) when I had the motivation (.) I think that that feeling of being out of place disappeared (.) and the
class became a little bit more close-knit, finally (.) before (.) for the class with the teacher who smoked (.) I forwent
winter vacation and due to the assignment I was able to get an “A”]
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Excerpt 3: Trip to Vietnam

FRADNHI DT F L) EWIEZ ()RITT 22035 > T () GEICHELNTOEDH () SELPL->THLSEL T 1
BIIDR()2TWI I RERHLTO)b L2 L LERITICHD I AT E 2o ()22 TRMNFLAERH I SN H T
()TOAZEOFEBICZDRATA T DN () Z 2 TR LEER T Bk EDZFERICH S TR T() TR ML
ICRIL T RALO)REZNETIEO)ZFNETIZROS 2 E 20T R0 HD ED)EHIIZR S ZNTHREHD STV L) 7% () 7
PHIZOZZERIHTLO %D 572 ATTE () EE ()T L ED ESURITBIEDH > T() L2 ()T eehznEEl>T 5
WAT()Z2 () FiED LD > T2 ()2 DALDE R E L TCE B> TS ICIFET 25D %D T()TILZ I\
TERCHLR DS T ()T TR T2 LD BRI FAETHA T HIEI D RRIEDHE L, Z2HI0IHTERLTELRF
LEERTIXIFEICT>TETC(VRELTEL L) > TETHH()D) — T E Vo TR IR >T()TRITLEEET
IZIEDHI B2 FEBRD70() o TS 7DBEoNIF L ERVET, 10

[during spring vacation I had the opportunity to travel (.) around the country (.) that is called Vietnam for the first
time (.) [ was invited by a friend (.) ma..(.) well, since I'm doing the language I might as well see the country too (.)
with that kind of feeling (.) I left on a casual trip, uh (.) there I had the opportunity to use the Vietnamese language
(.) Uh...(.) in fact those natives (.) seeing for myself there (.) in regard to the Vietnamese language, somehow (.)
well, until that point it was something that I just had to do or (.) it was like something I was forcibly made to do (.)
just simply (.) uh...it was only like a subject (.) the language or (.) I more and more became interested in the culture
(.) the culture (.) it’s that I wanted to study about it for a long time (.) uh. (.) the culture too could be said to be part
of the language (.) the fact that the language absolutely exists as the background of that culture (.) really it was for
kind of reason that my interest grew (.) and (.) more than speaking English, speaking in Vietnamese, the speaking
was completely stimulating, because I did that, I came to really like the Vietnamese language (.) I was able to make
friends (.) when I came back home (.) I thought that I wanted to go back again (.) and until the next time I could go I
wanted to get a little bit better (.) I thought, and that was the beginning.]
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Excerpt 4: “Becoming” a Good Student

HAFHI()— ANDIAED )T XL THEARERATTINE S, IABFERTBIEFEOHIZ() IR 2RD03% >
1-Dh() FADFFH — FADFRIIHE I 5 72 ATT L b () A B () BB T2 C ()AL ATADF RN E
BICONT()ZNAEDZ Wb N TLEST()TAAEMYIED 572D T()A LB I FEE () S D ZDIZHEITTIZ3 ()4
FRRTIEEDH 7L ATTIFE () EBO)HT ()T )EDTHEEI ERST)AZLEZNTTINIX()ZDEFEIC
BIL T () BRI T 2 X910 E L7, WOLR—F2EH I L -726 AOEAZ I LI %20 TORTD ()M
RS () ZFNFETINREALZ LB AE T, 289 ()ZDFREIZCOERRD () Z LI EM DT Z SGEINCRIR LT, %£T 5L
WALDESTATTINE S (VR IEMETT (Ve WIBEO DS HEL2(VHE X L7,

[once (.) one teacher (.) he was an incredibly famous teacher, it was the day when it was my turn to give a speech
(.) from time to time maybe he didn’t feel in the mood (.) my speech, my speech in fact was bad (.) his attitude was
completely (.) it wasn’t the attitude that he was listening (.) and little by little as my speech progressed (.) he started
to smoke a cigarette (.) and uh...I was plenty angry so (.) uh...in the end, my speech (.) perhaps in that class we
had the opportunity to make speeches three (.) four times I think but (.) uh...(.) definitely (.) definitely (.) I wanted
him to approve [of my speech] (.) uh.. from that time on (.) as regarded that class (.) I started to study seriously, I
thought, “I’m going to write a good report,” because I started to really listen to people’s opinions (.) my own (.)
study (.) more than before it progressed. Uh...(.) that class was a grammar explanation (.) uh..it was the kind of
class in which we analyzed grammatically the speeches of the prime minister, gave speeches (.) finally “correct” (.)
were the words of praise that I received.]
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