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Technological progress in the field of transportation
and communication media has led us to a so-
called global age. However, this age is also
accompanied by a number of global problems. An
ever- increasing number of those global problems
have drawn the attention of a number of educators
and led some of them to believe in the educational
necessity of providing students with the knowledge
and concepts needed in this global era.

This paper proposes that university English
teachers adopt global education as integrated
language and content (ILC) instruction and
explores how activity and gender in this type
of global education affect students’ enjoyment,
interest in overall global issues, and language-
learning related interest and self-confidence.
A factorial ANOVA analysis revealed that one
cognitive-demanding activity (debate) more
effectively promoted students’ content-related
interest and the other activity accessible to students
(presentation) enhanced students’ language—
learning related interest and self-confidence.
It also found that there was no orientation to a
specific activity according to gender.
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Global education as integrated language and
content instruction

World problems are commonly referred to as global issues and
that field of education is generally referred to as global education.
Courses for global education are generally based on two major
types of objectives: (a) those that have political, economic,

and ideological focuses and (b) those that have ethical focuses
(Selby, 2002). The former provides students with education based
on global trend of labor, materials, and wealth from political,
economical, and ideological points of view (Jones, 2000; Rhoades
& Slaughter, 1991; Stromquist & Monkman, 2000). The latter
enhances education by focusing on humane and environmental
ethics (Selby, 2002) through several educational spheres such as
peace education, human rights education, development education
and environmental education (Cates, 1996).

Learning opportunities for global education with its focus

on ethics have been mainly provided through social studies
classes both in Japan and other countries (Selby, 2002).
However, with English becoming an international language,
and an increasing number of global problems being perceived
among educators, the application of global education in
English classes has attracted the attention of a number of
English teachers. The Global Issues in Language Education
Special Interest group (GILE SIG) of the Japan Association
for Language Teaching (JALT) defines global education as “a
new approach to language teaching which aims at enabling
students to effectively acquire and use a foreign language while
empowering them with the knowledge, skills and commitment
required by world citizens for the solution of global problems”
(cited in Cates, 2003, p.24).

In addition, the advisory report issued by the Educational
Council, an affiliate of the Ministry of Education, Science, and
Culture (2000) noted the significance of English education in
this era of worldwide globalization and emphasized the need

to develop students’ English proficiency, especially at higher
education institutions, as a means of acknowledging, conveying,
and discussing global scale issues internationally. For these
purposes to be achieved, these reports also suggested that
English language educators and higher education institutions
adopt course content and teaching methodology suitable to
developing presentation, discussion, and debate skills as well as
promoting general English language proficiency.

Asakawa (1996) argued that this type of global education in
English language classes should integrate the acquisition of
communication skills with the knowledge, skills and attitudes
required in globalization. This type of education may be
referred to as integrated language and content (ILC) instruction
where students learn a second language as they learn content
through that language (Snow, Met, & Genesee 1989). ILC
instruction is often contrasted with content-based language
learning instruction in which language development is the
primary goal and content is used as a vehicle for language
learning and instruction (Christian & Rhodes, 1997). However,
both of these approaches involve some combination of attention
to academic language and academic content, with the focus and
degree of attention determined by the educator and the purpose
of instruction (Crandall, 1993; Crandall & Tucker, 1990).

ILC instruction, in which a focus is put on meaning rather than
on form and little overt error correction, works toward both
content and language objectives (Christian & Rhodes, 1997).
If global education is adopted in the second language learning
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class as ILC instruction, these two levels of objectives should
be applicable, although the degree of attention given to each
may vary. Perhaps, in global education English classes, it
might be ideal to define students’ mastery of the knowledge of
a specific global issue and the needed language as content and
language objectives.

Language and content objectives in this study

However, in applying this type of global education in my
English class, my first concern was how to enhance students’
interest in global issues and English learning, and how to
develop their linguistic self-confidence through their enjoyment
of the experience. Williams and Burden (2002) argued that
enjoyment and interest generated by an experience is closely
connected with motivation to perform an act. Also Keller (cited
in Ellis, 1994) argued that interest is one of the main factors
affecting overall motivation and Ellis (1994) regarded self-
confidence as one of the most important elements of motivation
in second language learning.

I also believed that students’ overall interest in global issues
and learning English, and self-confidence in using English
enhanced through positive learning experiences could lead
them to develop a more global perspective and greater English
proficiency. Therefore, in my global education English class,
the objectives were defined as making the course enjoyable,

as enhancing students’ overall interest in global issues and in
learning English, and as promoting students’ self-confidence in
speaking English.

Activities

Once the specific content and language objectives have been
defined, hands-on, cognitively engaging, and collaborative/
cooperative activities should be planned in ILC instruction
(Met, 1994). This, however, begs the following question: What
kinds of activities effectively lead to the achievement of the
three goals mentioned above? In addition to this, I also intended
to examine how gender would affect students’ enjoyment of
activity, interest in global issues and learning English, and self-
confidence in speaking English, because, although a great deal
of research has reported on gender influences on the orientation
toward activities, the results vary according to the context.
These findings interested me in investigating possible gender
effects in my particular course.

The research questions addressed in this study are as follows:

1. To what extent do global education activities affect the
students’ enjoyment?

2. To what extent do these activities affect the students’ overall
interest in global issues and in studying English?

3. To what extent do these activities affect the students’ self-
confidence in speaking English?

4. To what extent does gender affect students’ enjoyment,
overall interest in global issues and studying English, and
self-confidence in speaking English?

As a first step in this study, based on the advisory report by

the Educational Council (2000), I adopted debate and group
presentation as activities in order to examine their effects on the
three course objectives and to investigate any gender effect that
may be present. Though both these activities are collaborative/
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cooperative activities, they differ on the level of accessibility
and cognitive engagement. Nakamura and Valens (2001)
reported, in their data-based study, that presentations are more
accessible than debates, because presentations mainly require
the one-way communication of information while debates
require interactive and reciprocal communicative ability and
more attention to the other party.

Also, at the cognitive level, according to Byron (1993) debates
encourage the fuller exploration and understanding of an issue,
because they require an in-depth analysis of relevant data from
dual-dimensional points of view. Debates also demand a high
degree of preparation including anticipating opposition points.
As noted above, these two types of activities were adopted

to examine their effects on the three objectives, the details of
which are stated as follows.

Activity 1: Debate on one development assistance issue in which
the students are engaged in cooperative work involving research,
analysis, and assessment, and the communicative practice of
questioning and answering. (Agenda: Developed countries
should give economic aid to developing countries or not.)

Activity 2: A group presentation on the other development issue
in which the students are also engaged in cooperative work
involving research, analysis, and assessment, in which they
effectively use visual aids. (Title: The effect of development on
the global environment.)

Both activities are student-centered and require cooperative
work and discussion inside and outside the classroom. The
teacher nominates the topics and procedures for both the debate
and the presentation.

Method

Participants

Thirty-two Japanese sophomores, sixteen females and sixteen
males, majoring in humanities at a national university located
in the Northern Kanto area participated in this study. Their ages
ranged from 19 to 20 years. The students were similar in terms
of English proficiency level, as all of the sophomores majoring
in humanities were placed into advanced, intermediate, and
beginner’s classes according to their scores on General Tests of
English Language Proficiency administered by the International
Testing Service, which they took at the beginning of the term.
The participants in this study were in one of the advanced classes.
Also none of them had been abroad for more than one month.

Survey materials

A four-item questionnaire using a five point Likert scale (1 =
strongly disagree, 2 = disagree, 3 = neither agree nor disagree, 4 =
agree, 5 = strongly agree) was written by the author. Each item was
presented in Japanese so as to explore to what extent the participants
enjoyed the activity, became more interested in global issues, became
more interested in learning English, and became more confident

in speaking English. The questionnaire also contained background
questions on gender, age, and experiences living abroad.

Question items

1. I enjoyed debate (presentation) activity.

2. I became more interested in overall global issues through
debate (presentation) activity.

3. I became more interested in learning English through debate
(presentation) activity.

4. I became more confident in speaking English through debate
(presentation) activity. (See Appendix)

JALT2003 AT SHIZUOKA 499 CONFERENCE PROCEEDINGS



TANAKA — GLOBAL EDUCATION: INTEGRATED LANGUAGE AND CONTENT (ILC) INSTRUCTION FOR UNIVERSITY STUDENTS

Procedure and data analysis

The participants took part in the two activities (debate and
presentation) in May and July, 2003. First, participants took part in
the debate on economic aid to developing countries. Two months
later, they gave a presentation on the effect of development on

the global environment. The questionnaire was administered
immediately after each activity. The participants were not required
to fill in their names. For each item, one statistical measure (a

2x2 Factorial ANOVA) was applied in order to examine the
relationship among the two independent variables, activity and
gender, and the dependent variable, questionnaire score.

Results and discussion

In this study the three null hypotheses below were tested.
1. There is no effect on questionnaire scores for activity.
2. There is no effect on questionnaire scores for gender.

3. There is no interaction effect on questionnaire scores for
gender and activity.

The use of the factorial ANOVA allows us to determine
whether the three hypotheses for each question can be rejected

or not and it is effective to see interaction effect. Also the

use of eta squared score allows us to determine how much

of the variability for each questions can be accounted for by
independent variables. Hatch and Lazaraton (1991) suggested
that eta squared values from .40 to .60 show a strong effect of
the independent variable(s). In this study, the overall alpha level
was set at .05. and 4.000 was critical F' value for df 1 and df 60.
The distribution of scores in each sample met the assumptions
of the ANOVA and Levene’s test of Equality of Error Variances
showed no significant differences in variance across groups.

Question 1 concerned the degree to which the students enjoyed
the activities. As can be seen in Table 1, a 2 (debate and
presentation)x2 (gender) factorial ANOVA analysis showed that
the score was not affected by activity but was affected by gender.
Also there was no interaction effect. As can be seen in the Table
2, females were more likely to enjoy the activities regardless of
the type of activity. Also, according to eta squared for gender in
Table 1, 50.4% of the variability can be accounted for by gender.

Question 2 asked whether the activity made the students more
interested in overall global issues than before. In this case, there

Table 1. Tests of between-subject effects on question 1 by factorial ANOVA

Type III SS af Mean square F Sig. Eta squared | Observed power
Activity 563 1 563 .954 333 .016 161
Gender 36.000 1 36.000 61.060 .000 .504 1.000
Activity Gender 0.063 1 0.063 .106 746 .002 .062
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Table 2. Mean scores of each question

.. Question 1 Question 2 Question 3 Question 4
Activity Gender Y ) Y D Y ) Y )
Debate Male 2.63 .89 | 406 | .77 | 2.06 | .77 | 2.31 .87
Debate Female 419 | 66 | 419 | .66 | 3.06 | .57 | 288 | .72
Presentation | Male 2.88 .89 2.56 .81 3.44 .81 3.88 .89
Presentation | Female 431 .60 2.94 .68 4.19 .66 4.13 72
was neither gender nor interaction effect as is shown in Table 3. factorial ANOVA revealed that both gender and activity affected
However, the activities differed significantly in terms of students the score on Question 3. However, in this case as well, activity
becoming more interested in global issues. As is indicated in was more significant than gender because the eta squared for
Table 2 above, the debate made the students interested in global activity was 45.2% and that for gender was 28.8%. Therefore,
issues more effectively than the presentation, regardless of as can be seen in Table 2, we can say that presentation was
gender. Also 48.4% of the variability in the scores was accounted more effective in making students more interested in learning
for by activity as is shown in Table 3. English than debate.
Question 3 asked whether the activities made the students more Question 4 asked whether the activity made the students more
interested in studying English. As is indicated in Table 4, the confident in speaking English. The factorial ANOVA analysis

Table 3. Tests of between-subject effects on question 2 by factorial ANOVA

Type III SS af Mean square F Sig. Eta squared | Observed power
Activity 30.250 1 30.250 56.279 .000 484 1.000
Gender 1.000 1 1.000 1.860 178 .030 269
Activity Gender 250 1 250 465 498 .008 .103
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Table 4. Tests of between-subject effects on question 3 by factorial ANOVA

Type III SS af Mean square F Sig. Eta squared | Observed power
Activity 25.000 1 25.000 49.587 .000 452 1.000
Gender 12.250 1 12.250 24.298 .000 288 .998
Activity Gender 250 1 250 496 484 .008 .107

in Table 5 indicates that confidence in speaking English

was affected by activity and gender. However, the effect of
activity was much stronger than that of gender, for eta squared
for activity was 45% while that for gender was only 6.4%.
Therefore, as can be seen in Table 2, in this case as well, we can
say that the presentation was more effective in making students
more confident in speaking English, regardless of gender.

In sum, activity had the strongest effect for content-related
interest, almost the same value for language-related interest and
confidence, and little effect on enjoyment. Also, there was no
significant gender effect on either interest in studying English

and confidence in speaking English or interest in the content,
except for effect on enjoyment of the activity. It follows from
these findings above that debate that can be regarded as more
cognitive demanding promoted the students’ overall interest in
global issues more effectively than presentation. Presentation
that can be regarded as more accessible to the students more
effectively enhanced the students’ interest in learning English
and self-confidence in speaking English than debate. There was
no interaction effect throughout the study, which means there
was no orientation to a specific activity according to gender.
One possible explanation for the results that the more cognitive
demanding activity effectively promoted the students’ overall

Table 5. Tests of between-subject effects on question 4 by factorial ANOVA

Type III SS df Mean square F Sig. Eta squared | Observed power
Activity 31.641 1 31.641 49.071 .000 450 1.000
Gender 2.641 1 2.641 4.095 .047 .064 513
Activity Gender 391 1 391 .606 439 .010 119
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interest in global issues while the more accessible activity

was more effective in enhancing the students’ interest in
learning English is that most of the students may have had

a considerable gap between their cognitive and English
proficiency levels. It is possible that they were at a high stage
of cognitive development for thinking and problem solving
while their English proficiencies did not fully correspond to the
demands made on their cognitive levels.

Conclusion

Adopting global education in English classes as ILC instruction
may be a challenge for English teachers, because it requires
them to define their position as a language and content teacher.
However, because of globalization and its increasing demand
for the knowledge of global issues and a command of the
English language, English teachers should understand that

they are situated in one of the most appropriate places to adopt
global education for their students. However in such cases,
how to combine the degree of attention to language and content
learning may become a significant problem. This study found
that that debate more effectively promoted interest in overall
global issues, presentation more effectively enhanced interest
in learning English and self-confidence in speaking English,
and there was no orientation to a specific activity with the
Japanese university students in this study. Though there are
some limitations, these findings have implications for ILC
global education in English classes. First, it may be better for
teachers to choose activities that are accessible to the students
in terms of the linguistic demands placed upon them, if we
want to promote the students’ interest in English as well as their
self-confidence in using English. Second, in order to enhance
students’ interest in the course content, activities requiring an

in-depth analysis of data relevant to the topic may be preferable.
Third, these may have overall effects regardless of gender.
Finally, accessibility and cognitive demand of the activities
should be balanced according to the purpose of instruction in
ILC global education approach.

References

Asakawa, K. (1996). Global Eigokyoiku no Shuho to Tenkai
[Method and development in Global Education of English].
In K. Asakawa (Eds.), Global Eigokyoiku eno Shiza
[Perspectives for Global Education of English] (pp.7-13).
Tokyo: Sanyushashuppan.

Byron, S. (1993). Interdisciplinary dimensions of debate. Hong
Kong Papers in Linguisticsand Language Teaching, 16, 31-52.

Cates, K. A. (1996). Global Eigokyoiku no Shuho to Tenkai
[Method and development in Global Education of English].
In K. Asakawa (Eds.), Global issues in language education
network (pp.207-213). Tokyo: Sanyushashuppan.

Cates, K. A. (2003, July). Global issues in language education.
Global Issues in Language Education Newsletter, p.24.

Crandall, J. A. (1993). Content--centered learning in the United
States. Annual Review of Applied Linguistics, 13, 111-126.

Crandall, J. A., & Tucker, G. R. (1990). Content-based language
instruction in second and foreign languages. In A. Sanivan
(Eds.), Language teaching methodology for the nineties (pp.
83-96). Singapore: SEAMEO Regional Language Center.

Christian, D., & Rhodes, N. (1997). Innovative second language
education in North America. In G. R. Tucker & D. Corson

(Eds.), Encyclopedia of language and education (Vol. 4, pp.
165-196). Netherlands: Kluwer Academic Publishers.

JALT2003 AT SHIZUOKA 503 CONFERENCE PROCEEDINGS



TANAKA — GLOBAL EDUCATION: INTEGRATED LANGUAGE AND CONTENT (ILC) INSTRUCTION FOR UNIVERSITY STUDENTS

Ellis, R. (1994). The study of second language acquisition. New Stromquist, N. P., & Monkman, K. (2000). Defining

York: Oxford University Press. globalization and assessing its implications on knowledge
Hatch, E., & Lazaraton, A. (1991). The research manual: Design and edgcation. In N. P. Stromquist (Eds.), Globa.lization

and statistics for applied linguistics. Boston: Heinle & Heinle. educqtzon (pp. 27-42). New York: Rowman & Littlefield
Japanese Ministry of Education, Science, and Culture. (2000). ] P.ubhshers, Inc.

Advisory report by educational council for university/ Williams, M., & Burden, R. L. (2002). Psychology for language

college. Tokyo: Author. teachers: A social Iconstructivist approach. Cambridge:

Jones, P. W. (2000). Democratic prospects for world education. Cambridge University Press.

In N. P. Stromquist (Eds.), Globalization education (pp. 27-
42). New York: Rowman & Littlefield Publishers.

Met, M. (1994). Teaching content through a second language. In
F. Genesee (Eds.), Educating second language children: The
whole child, the whole curriculum, the whole community
(pp- 159-182). New York: Cambridge University Press.

Nakamura, N., & Valens, M. (2001). Teaching and testing oral
communication skills. Journal of Humanities and Natural
Sciences, 111, 43-53.

Rhoades, G., & Slaughter, S. (1991). The public interest and
professional labor. In W. Tierney (Eds.), Culture and
ideology in higher education: Advancing a critical agenda
(pp.187-211). New York: Praeger.

Selby, D. (2002). Web o Koete [Beyond the web]. In M.
Asano & D. Selby (Eds.), GlobalKyoiku karano Teian
[Proposal from Global Education] (pp. 13-28). Tokyo:
Nihonhyoronsha.

Snow, M. A., Met, M., & Genesee, F. (1989). A conceptual
framework for the integration of language and content in

second/foreign language instruction. TESOL Quarterly,
23(2),201-217.

JALT2003 AT SHIZUOKA 504 CONFERENCE PROCEEDINGS



TANAKA — GLOBAL EDUCATION: INTEGRATED LANGUAGE AND CONTENT (ILC) INSTRUCTION FOR UNIVERSITY STUDENTS

Appendix l.
PRSI 57—
Bio data
2.
L (B %) Fiw ()
(gender) (age)
2. AEICOCSTZEBHDETH, ELRVAIAY-3
(Have you ever been abroad?) (Yes/ No)
3.
3. Yes LB HIZOMAENKZBAVLET,
(If yes, how long have you been?)
LEMIDAA less than 1 week)
ERDL E T — 28BN 1 to 2 weeks)
2B E— 17 A 2 weeks to 1 month) 4.

1 month to 3 months)
3 months to 1 year)
more than 1 year)

37 UL 1 4R
4R |

A~~~ o~~~

a
b
C.
d. 17HM E3%H
€
f.

Study

LA DFEEEECOWTBREWLET,
WTRELHFFITOZLTUEZ Y,

l=%-7:K%) bk (strongly disagree)
2=55htv) ez ) b7k,  (disagree)

3=E55ThHRW (neither agree nor disagree)
4=FHFEHZDHENTHD (agree)
5=%-7KZDHHTH5, (strongly agree)

HLATTAR=NT VLY T—av) 8N TEL,
I enjoyed the debate (presentation) activity.
1 2 3 4 5

TAN— N7 LT — a8 Tt R oREIC DLETX b 8
WALk,
I became more interested in overall global issues through
the debate (presentation) activity.

1 2 3 4 5

TAR=MNT VXY T = ay)if@ CHRAOFEIC LY Bk e
FioXkHickotz,
I became more interested in learning English through the
debate (presentation) activity.

1 2 3 4 5

FUR=MTVLE YT = a V) EBTHEBAZ T OICL A
MOz,
I became more confident in speaking English through the
debate (presentation) activity.

1 2 3 4 5
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